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Executive Summary

The Bryan School of Business and Economics at UM&&been sending hundreds of
students abroad since 1993, and there has nogdongitudinal study of the impact of our
exchange programs on our alumni. In 2007, all Br$ahool students who had studied abroad
and who had either graduated or were inactive aprifig 2007 received a paper and/or online
version of this Post-Study Abroad Survey (Apperfdix The total response to the survey was
126 of 295, with a response rate of 42.7 percent.

The motivation behind this survey was twofold: {d pather detailed information to be
better able to advise future study abroad studsemdg2) to research the impact our study abroad
programs have on students several years afterébay. It will also help us reconnect with a
great alumni-base. The students were asked toaeshspects of their academic programs,
accommodations, intercultural engagement as wéheaisreasons for studying abroad and their
perceived growth in certain areas.

Of the respondents, 99.2 percent still recommeundystg abroad. Four culture-related
reasons to study abroad ranked in the top twelwed for first place were “greater understanding
of other cultures” and “growth in the interpersoskills and adaptability.” The vast majority of
respondents (89 to 95 percent) experienced moderaieat growth in the areas of
understanding different cultures, interpersondlskind adaptability, maturity and self-
confidence and self-awareness. As responses tipdreended questions show, the majority of
the 126 respondents had a meaningful and life-ahgrexperience.

In the future, the Bryan School plans to frameabgessment of our students’
experiences abroad in terms of learning outcomgxties. We plan to implement shorter pre-
and post-study abroad surveys to measure progrpacinon an annual basis, as well as

conducting longitudinal studies every five to terass.



1. Introduction

The Bryan School of Business and Economics at UM@&been sending
hundreds of students abroad since 1993, but tfer@adt been any longitudinal study of
the impact of our exchange programs on our aluavan at the University level. Of
course, the staff closest involved with these sttgléhe study abroad advisors and
International Programs Center (IPC) staff, havet @i anecdotal evidence that helps in
advising future students who would study abroad.

In the spring of 2007, the Undergraduate Studenti&=s Office in the Bryan
School of Business and Economics (Bryan Schoogrdehed that assessment of our
students’ study abroad experience would be aneoffittiative for the year. All Bryan
School students who had studied abroad and wheittagl graduated or were inactive as
of spring 2007 received a paper and/or online varsf this Post-Study Abroad Survey
(Appendix A). With the assistance of the Dean’éc@f who graciously provided four
$25 gift certificates to Barnes & Noble’s Books#llethe total response to the survey was
126 of 295 students, with a response rate of 42.@emt.

This report presents the findings of this Post-$tdroad Survey. Itis an
attempt to analyze a massive amount of data arsgiptré in a comprehensible way. The
report is a small picture of what our students eigpee abroad and how it ultimately
transforms their lives. It will also help us recect with a great alumni-base and

ultimately, it will help us advise those who stuslyroad in the future.



2. Scope and Methodology

2.1. Scope

The motivation behind this survey was twofold: {d gather detailed information
to be better able to advise future study abroadesiis and (2) to research the impact our
study abroad programs have on students severa g#tar they return. Because of the
second goal, the survey was sent only to Bryan &cdamni — not currently enrolled
students. Itis clear to anyone who works in thklfof international education that it
takes time to process the life-changing experi¢hatis study abroad. Often, negative
feelings students have immediately after coming éa¢umn into a more positive outlook
once the students have been able to apply whawvthisarned abroad.

In section 3.2., Country Comparison, only thosentoeis with active programs of
n>5 per country were included. Therefore, of thec@@ntries we received information
for, only eight are compared in section 3.2. Tdradl, Japan, Russia, Poland and Sweden
were excluded, because too few of the studentssivtbed there returned completed
surveys for the results to be statistically sigrafit. However, their response®

included in the overall analysis, section 3.1.

2.2. Methodology

With the assistance of the IPC, who provided theesand locations of all
students who had studied abroad at UNCG since ¥@®38vere able to identify those
students who were Bryan School students. In tiserfound of surveys, all Bryan School

students who had studied abroad and had eitheuagtedl or were inactive as of spring



2007 received a paper survey asking them to evathatr study abroad experience
(Appendix A). The total number of paper surveyst seas 306. The total number
completed was 93.

In the second round, all those who had not comglateaper survey and who had
e-mail addresses on file, received an e-mail askkiam to complete an online version of
the same survey. We received 33 responses totime gurvey. Of the 306 students,
there were eleven with an incorrect address antunent e-mail address. With the help
of the Dean’s Office, who graciously provided f&25 gift certificates to Barnes &
Noble’s Booksellers, the total response to theepwas 126 of 295, with a response rate
of 42.7%.

The analysis of the data was completed in two wayantitatively, by comparing
averages and percentages of the responses, anatoedy, by conducting a discourse
analysis of the open-ended responses. The twddshtways go hand in hand, as

numbers usually do not mean as much without thiealexplanation attached to them.



3. Discussion of Results

The 126 completed surveys covered 30 differentersities in thirteen countries
over a span of thirteen academic years (fall 189%pting 2006). Thirty-eight of the
students studied abroad for a full year, 35 studladad during a fall semester and 53
during a spring semester. Eight of the studenidiest abroad twice and completed a
survey for each of the programs they attended. ni&erity of responses (99 surveys)

were from students who studied abroad between 4862004.

3.1. Quantitative Results
3.1.1. Overall Program

It's interesting to see that over 60 percent efgtudents surveyed had never
lived, worked or studied abroad. It is a testanterthe advising and preparation that
happens in the schools and the IPC, that all afelstudents are willing to plunge into the
unknown. We will see why they do it in section.3.2lt is also great to know that 99.2
percent still recommend studying abroad (all bug ohthe students); 97.6 percent
believe it is worth the cost, and 96 percent recemaithe particular institution they
studied at (five students did not).

While one might be tempted to aim for 100 perceamehit's important to keep in
mind that some of the students’ expectations ntighe been somewhat unrealistic. The
only student who did not recommend other studemigbgoad, was one who at the first
sign of difficulties with cultural adjustment chosespend more time in isolation. We

have supporting re-entry evidence that goals, é&afiens and personality of the



individual were not in line with a successful stabyoad experience, and the student can
therefore be considered as an outlier.

Table 1
Overall Program

Yes No
Had you previously lived, worked or studied abroad? 37.1%| 62.9
Would you recommend that other students go abroad? 99.2 | 0.8
Would you recommend your specific program to anfilie 96.0 | 4.0
If the language of your host country was not Efgleould you manage

. o 932 | 6.8

without difficulty?
Do you believe that study abroad was worth theZost 976 | 24
Did you receive sufficient academic advising regagd/our program from

87.8 | 12.2
the Bryan School?

It's also great to see that the vast majority aflsnts (93.2 percent) were able to
manage without difficulty in non-English-speakinguatries. This is probably one of the
largest misconceptions our students have: thep@trsure they can survive in a country
whose language they do not speak. Now we havetitptare evidence that it is possible
for most students, even those who have never Isteidjed or worked abroad previously.

The lowest score in this section of the survey iwdbe area of academic
advising: 12.2 percent of the students felt inadégly prepared by their Bryan School
advisor. While this is not a terrible score, tisisertainly an area we should monitor.
With the growing number of partner schools, it hasome increasingly difficult to know
the ins and outs of every program. But a concestimt is being made to advise

students correctly and to keep them on track fadgation.



3.1.2. Reasons and Goals

In the next section, students were asked to cakkck their reasons for studying
abroad. The complete list of goals, including thivssted under “other” can be found in
Appendix B. The total number of goals checked eahigom 2 to 19 (out of 24), with the
average at 11.7. Tied for first place are “greateterstanding of other cultures” and

“growth in the interpersonal skills and adaptapitit

Table 2
Top 12 Reason and Goals for Studying Abroad

Reason/Goal Percent
greater understanding of different cultures 84
growth in interpersonal skills and ability to adapt 84
interact with local people & learn more about thstoms & traditions of the host countf 81
growth in maturity and self-confidence 79
gain insight into the culture of the host countfyh® study abroad program 77
enhance my resume 75
improve career prospects 73
growth in self-awareness 71
live in and make acquaintances from the host cguntr 64
travel to countries near the host country of thelgtabroad program 62
gain a different perspective on American culture 61
increase ability to communicate in a foreign largia 60

It is exciting to see that four culture-relatedsens ranked in the top twelve.
Three of the top twelve reasons were interpers@uzptability, maturity & self-
confidence and self-awareness). Two of the tofvevgoals were career-related. We

will see if the students achieved their goals ictisa 3.1.7.



3.1.3. Importance of Certain Factors

In the next section of the survey we asked theesttsdto rate the importance of a
variety of factors. Fifty percent of these studesttiose to attend UNCG in part because
of the availability of our study abroad prograntisis important to keep this in mind
when advising freshmen: we want to keep their esitsin alive and advise them early
on study abroad opportunities. We begin this gee@ SOAR to a small extent, and
then continue in BUS 105A. Itis essential to awnd to include information on study

abroad during the students’ first semesters, bechusn take them several years to plan

and prepare for their international experience.

In addition, 96 percent of respondents felt thiidg abroad program was

“important” or “very important” to overall value dlieir college experience. Again, this

is something that seems to make sense, and wehaadva@necdotal indications of this

fact, but it is nice to see it confirmed by numbers

Table 3
Importance of Various Factors

How important were the following: Very Important | Somewhat Not Average
Important €)) Important | Important
(4) ) 1)
your eciion 1o atond cnces. TR | s | as | om0 | s | 24
Indergraduate edueatonal operence? | 63 1 2 2 | a8
-srttfj;gtr)]riggdo'; my parents in my decision to 16 24 > o5 03
;th?j;zigriggdo; my friends in my decision to 6 3 29 cg 161
;tht Lljrgl/usgﬁ::agf? my instructors in my decision 6 o4 - - 198
decison to sy amroad? |14 28 26 2 | 223




It appears that in the decision to study abroagl pthinion of the student’s parents
as well as their academic advisor’s influence heenhost important components. Almost
60 percent of the students felt that their friermf@hions were not important in their
decision to study abroad. We know from experiehogever, that leaving friends and
family behind is one of the biggest hurdles stuglevtio study abroad must overcome.
Anecdotally, we know that those who have uncondalsupport from their parents, as
well as their instructors and academic advisowes naore likely to study abroad than those

who do not.

3.1.4. Academic Program

A large component of any exchange program, onedvoope, takes place in the
classrooms abroad. As with any US university diege, one would expect there to be
differences in the teaching styles, quality of léag and academic resources abroad.
The Bryan School and UNCG have historically chogeny reputable international
exchange partners. In fact, several of the busipagners are accredited by AACSB
International, such as Strathclyde University ia WK, the Tec de Monterrey System in
Mexico, the Chinese University of Hong Kong and Miaeim University in Germany.
We will discuss the differences among academicnarog as reported by this survey in
section 3.2.2. In this section, we will only loakthe overall numbers.

It is reassuring to know that overall rating of Heademic programs abroad were
very high. Overall, 84 percent of our studentsddhe quality of teaching abroad “good”
or “very good.” What's more, 86 percent of respemig thought the overall quality of

course content was “good” or “very good.” Furthehen it comes to the integration of



intercultural experiences into the classroom, 88qm of students felt the schools did a

“good” or “very good” job.

Table 4
Aspects of the Academic Program

Please rate the following aspects Very Good | Fair | Poor | Average
about the academic program: Good (4)| (3) (2) Q)

Overall quality of teaching 38% 46 14 1 3.22
Overall quality of the course conten 39 47 11 2 3.25

Overall integration of intercultural

experiences into academic courses e < L 2 3.31

This can happen in various ways. At the Universftpulu in Finland, for
example, the Scandinavian studies program takegstsion excursion to their
indigenous population, the Sami people, to obsdrem in their age-old customs, such
as reindeer husbandry. In Mexico, at the Tec datktoey campuses, professors of the
Doing Business in Mexico course often take studentsips to local companies and ask
students to complete consulting projects with Maribusinesses. At the University of
Mannheim in Germany, the “Arts through the Agesissl has included excursions to
local castles and art museums. All of these cauns®e two things in common: they
incorporate the local culture in the classroom @uay transfer as credits toward our
students’ degrees, keeping them on track towardugitzon.

Another aspect of study abroad that we can coniitin this survey is the
difference between the academic demands of oungrasthools and those of UNCG.
Even though the majority of students surveyed @itgnt) agreed that the workload of
their exchange program was similar to or less thahof UNCG, 62 percent also said

10



that more or much more independent learning wagined} This is especially true in the
European and Australian universities.

The lowest score was in the area of academic ressurThis is certainly an area
we should monitor in the future, although the ssdrave certainly increased over the
years: in 1993-1998 the average was 2.5, in 20000as 2.7, and in 2003-05 it was
2.8. Perhaps the aspect to focus on in advisitttei$ocation of these resources, so that
students can be aware of them upon arrival. Eajpean European universities, the
academic buildings, such as computer labs andigsraan be strewn about the city
instead of being on a consolidated campus, aziuth

Table 5
Comparison to UNCG’s Academic Program

Please compare the following to UNCG: Much | More | Similar | Less | Much | Average
More 4) 3) (2) Less
©) 1)
Degree of independent learning required 39% 23 27 8 2 3.91
Workload for courses (reading assignments, pap&rs, 6 13 39 32 9 2.76
Difficulty of grading scale 18 21 35 18 6 3.25
Academic resources (library, study space, techiydlog 5 10 45 30 10 2.69

3.1.5. Accommodations

Another key factor in a student’s study abroadegigmce is his housing situation.

An entire semester abroad can be made more meahwigh an engaging host family.

On the flipside, a student may have a more diffitaie adjusting to a new culture if she

lives alone in an apartment thirty minutes awayrfithie university. In this survey,

students were asked to indicate all of the acconatimak they experienced abroad.

11




Three of the 126 respondents had two types of hgusThe overall satisfaction with
each type of accommodation was fairly similar, ragdrom 3.28 to 3.4 (4=very good,
1=poor).

Table 6
Accommodations Abroad

Type of Living Arrangement Percent gf Overall
Students | Satisfaction

Home-stay (living with a local family) 20.6 3.35
Off-campus apartment 48.4 3.28
On-campus/dormitory 31.7 3.4

Even though almost half of these students liveghimpartment, the other half
lived better, so to speak. Three items were nigirsing:

(1) Meals received the highest scores in the faostlies.

(2) Location received the highest scores from tlstgsdents who lived on

campus.

(3) Building staff received the lowest scores ie #partments.
Sometimes, our students do not have a choice wheydive. In Finland (a tuition, fee,
room and board exchange), students almost alwagsnion-campus dorms. In
Germany, almost all of the students live in aparthoemplexes throughout the city. But
in those countries, where students have a chdieajdta show that host families and
dormitories are overall better choices — becausbelocation and the closer access to

cultural guides.

12



Table 7
Rating of International Living Arrangements

Please rate the following aspects about the living Very Good | Fair Poor | Average
arrangement: Good (4)| (3) (2) Q)

Lopatlon (safety, accessibility/transportation &esi 59% 30 8 5 3.47
of interests)

Building staff (landlords, host family, etc.) 38 32 14 7 3.11
Meals (variety, q_uahty, guantity or provisions for 20 29 18 6 313
independent eating)

Overall satisfaction with your housing arrangeme 52 34 10 4 3.35

Our students’ parents will be pleased to know kbedtion of the
accommodations, which includes safety and accéisgilbeceived the highest score, with
89 percent of students rating it “good” or “veryogd® Even though the building staff
and meals did not fare quite as well, 86 percemh®fespondents thought their overall
living arrangements were better than fair. It vabloé interesting to compare this to their

scores about US college student living arrangements

3.1.6. Intercultural Engagement

We have already learned that four of our studdofstwelve reasons for studying
abroad are related to cultural learning (sectidn23. Many, if not all, of our students
who study abroad seek a greater understandindfefatit cultures or wish to gain
insight into the culture of the host country of 8tedy abroad program. The students
also want to interact with local people and leaorerabout the customs and traditions of
their host country. It is therefore important@ok at the perceived satisfaction with

intercultural engagement during their study abreggerience.

13



Table 8
Satisfaction with Intercultural Engagement

Please indicate how satisfied you Very Satisfied | Dissatisfied Very Average
were with the following: Satisfied 3) (2) Dissatisfied

4 1)

Your ability to immerse yourself in

the local culture 63% 30 6 3.58
Amount& quality of contact you hag

with the local people & 34 6 1 3.5
Amount& quality of cultural 54 32 i 24

interaction facilitated by the progran

Overall, the 93 percent of respondents were gadistith their ability to immerse
themselves into the local culture. In additionp@2cent were satisfied with the amount
and quality of contact with the local people. dctf the students are still in touch with an
average of 5.8 of the friends they made abroad d&td 5.44). Two of the students even

met their spouses during their exchange program.

3.1.7. Program Impact

Of course none if these statistics about housimbeeademics really matter if the
students’ lives are not changed in the processnefimes this change happens
immediately: a new friend helps them see a diffepemspective on world politics. Or
traveling to the country of their heritage helpsrthto discover their roots. Sometimes it
takes students years after they return to put begehe pieces of the puzzle and realize
how they’'ve changed.

As discussed in section 3.1.2., the top two goateasons for studying abroad of
respondents in this survey were a greater undelisigiof different cultures and

improved interpersonal skills and adaptability.blEe9 indicates the students’ perceived
14



growth in ten areas. For the students we survepedpp two areas of growth also
match their top two goals.

Table 9
Areas of Growth

Please rate the amount of growth you Great | Moderate| Little No N/A | Average
experienced in the following areas: Growth |Growth (3) Growth | Growth

(4) (2) (1)
Understanding of different cultures 70% 25 3 1 1 3.66
Interpersonal skills and the ability to adapt 69 25 4 1 1 3.64
Maturity and self-confidence 69 25 6 1 2 3.62
Self-awareness 67 22 8 1 2 3.59
Different perspective on American culture 54 35 7 2 2 3.44
Ability to communicate in a foreign language 38 26 11 5 20 3.25
Understandmg of the U.S. in world affairs & 36 a1 18 > 2 314
history
Intellectual development in business o4 42 26 3 4 291
coursework
Different perspective on your ethnic heritage 17 30 18 14 20 2.61
Understanding of your faith 11 14 20 14 39 2.37

The vast majority of respondents (89 to 95 percexyperienced moderate or great
growth in the areas of understanding differenturel, interpersonal skills and
adaptability, maturity and self-confidence and-selfareness. Even though a different
perspective on US culture is not one of the gdes tanked particularly high, it is often
an unintended byproduct of study abroad. It is #i® factor that makes re-entry so
challenging. Our students’ views on the world helvanged and things at home have
remained the same.

This concludes the overall analysis of the qui@ieaportion of the survey. Next

we will take a close look at the differences bemveeuntries.
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3.2.  Country Comparison

In advising meetings for study abroad, studentsnoétsk “Which country do you
think | should go to?” or even “Which country dodénts have the best experience in?”
At best, a response to these questions is hardawotiy. So much depends on the
students’ academic and linguistic preparation, geabkand professional interests as well
as their physical and psychological needs. Sodddycate an entire section of this
report on comparing apples and oranges?

Part of the idea behind this Post-Study Abroad &uwas to find out in which
countries students were the most satisfied witrsimg academics and intercultural
engagement. We also wanted to see in which casrgtudents experienced the most
growth in certain areas. This will allow us to ofathe needs of potential study abroad
students to a partner school at which they wikljkmeet their goals and have a
successful experience. In the end, however, ia kil left up to the individual, as we
will see in section 3.3.

In this section, only those countries with activeggams of r= 5 per country
were included. Therefore, of the thirteen coustrie received information for, only
eight are compared here. Thailand, Japan, Riasiand and Sweden were excluded,
because too few of the students who studied tie¢uenred completed surveys for the

results to be statistically significant.

3.2.1. Overall Program
When looking at the first set of questions on #ust-Study Abroad Survey, one
interesting components is the country chosen lgestis who have never lived, worked

or studied abroad before. It comes as little ssepo international education

16



professional, that the United Kingdom is first b tist. Many students who have never
left the United States, expect the UK to be venyilgir to the US, certainly in terms of
language, religion and politics. These studerdktfeat there is very little they do not
know about the UK, and therefore it would be a glmaation for their first experience
abroad. We also know, however, there is moreudystg abroad in the UK than meets
the eye, and students with these expectationsfiam® io for a rude awakening.
Therefore, we spend time in advising discussingitrees the students might not have

considered otherwise.

Table 10
Comparison of Overall Program Questions
Australia | Denmark | Finland | France | Germany | Mexico | Span | UK | Overall

n 6 6 5 19 12 29 9 30 116
Q1 40% 33.3 30 47.4 58.3 34.5 50 2114 37.1
Q2 100 100 100 94.7 100 100 10( 100 99.2
Q3 100 100 100 94.7 100 96.6 77.8 96.4 96.0
Q4 N/A 100 80 84.2 91.7 100 88.9 N/A 93.2
Q5 100 100 100 94.7 91.7 96.6 10( 100 97.6
Q6 100 100 100 88.2 66.7 100 66. 96.4 87.8
Note: The excluded countries are Thailand (n=1)adg3), Russia (1), Poland (2) and Sweden (3)

This table indicates the percentage of studentsretygonded “Yes” to following questions:

Q1: Had you previously lived, worked or studiedcsat?
Q2: Would you recommend that other students goaalito
Q3: Would you recommend your specific program foeand?

Q4: If the language of your host country was naglih, were you able to manage without difficulty?

Q5: Do you believe that study abroad was worthctist?

Q6: Did you receive sufficient academic advisingameling your program from the Bryan School?

As a business major, or a student who still hasrs¢ general education

requirements, Denmark and Finland seem to be tojges. Once students find out that

the majority of people in these two countries ameversant in English, and the class are

taught in English as well, they often reconsideirtkUK-choices. It appears that

17



Germany, France and Spain are popular optiongdidests who have already lived or
studied abroad, even if it was only for short vewe or mission trips.

Another question worthy of discussion in this satiis “If the language of your
host country was not English, were you able to mganaithout difficulty?” The overall
affirmative average was 93.2 percent, which isegsittisfactory. Broken down by
countries, however, 20 percent of students hadfiaudi time in Finland and 15.8
percent found it difficult to manage in France,w&pain as a close third. On the other
hand, all of the respondents who studied in DenraatkMexico had no difficulty at all
managing abroad. We will see in section 3.3, h@nehat even those students
recommend that future students study as much datiguage as they can before

studying abroad.

3.2.2. Academic Program

When considering the overall quality of the acagonograms at our partner
schools, the UK and Denmark received the highestame scores with 3.44 and 3.33
respectively, with 4.0 being the highest (cf. Table Figure 1). These two countries are
also in the lead in the overall quality of the cmicontent. In the area of integration of
intercultural experience into the classroom, howelmland and Mexico decisively
received the highest marks, with 3.8 and 3.69 64dt@ respectively.

We know this to be the case from anecdotal evidescgell. The Scandinavian
Studies program at Oulu University in Finland ilsadout studying Finnish and Swedish
culture, providing excursions to Scandinavian assaums as well as a science station at

the Arctic Circle, where students learn about tdwal flora and fauna. At the ITESM
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campuses in Mexico, the business courses offereddh the International Programs
Offices also focus on business applications irctirgext of Mexico, often allowing
students to tour local business, or even work arsgling projects.

The country with the lowest score in all threeaarss France. The average score
for quality of teaching is somewhere between “faint “good” with 2.67; the score for
quality of course content is “good” with 2.94. Whihese numbers do not compare to
some of the other countries, we know that the esuddfered through the SELF Program
at the Université Jean Moulin Lyon Il in France aften taught by guest lecturers. We
also know that for the many Bryan School studerits want to study in France, Lyon Il
is often the best option because their Frenchssark normally not proficient enough to
take mainstream courses. In addition, the coueseght in English line up very well
with our degree programs. We can also confirmith#te past two years, the SELF
courses have become more challenging, and reghighadegree of independent
learning that most of our students are just notl ise

Speaking of independent learning, Germany, Denraadkthe UK take the lead
in this category (cf. Table 12, Figure 2). In fabe respondents felt that universities in
all countries except Finland required more indepensierty than UNCG. This is also
reflected in the score for workload, which is gettigriess than at UNCG. Students had
fewer papers or tests to write, and had generadly homework assignments, because the
final grade is often based 100 percent on the raim. Students in Denmark and Spain

felt they had the heaviest workload; students md#fd and France felt they had the least.
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Respondents of this survey who studied in DenraatkGermany felt they had
the most difficult grading scale, meaning it wasggioest to earn a high grade. This score
was closely followed by the UK and Spain.

Students felt that they had good access to acadeswurces, such as libraries,
study space and technology in Denmark, FinlandAargdralia. All other countries were
perceived to have provided less academic resotlmeedJNCG. France and Germany
ranked lowest here. As mentioned in section 3t#academic buildings of many
European universities, such as computer labs anaries, can be spread out through the

city instead of being on a consolidated campu#) #s US.

3.2.3. Accommodations

Australia scored the highest in three of four qoestregarding living
arrangements, earning a perfect score for locétbrmable 13, Figure 3). All of the
countries scored better than “good” in this areaictvincludes safety and accessibility.
When it comes to building staff, Germany and Derknearned the lowest scores, with
2.25 and 2.83 out of 4.0 respectively. In paig thay be due to cultural differences,
such as the fact that people from these two neigidpaountries can be harder to get to
know. Further, some Germans and Danes are nattgsing as Americans with people
they do not know well, but we know once friendshaps made they can last a lifetime.

Meals received the highest scores in Denmark, lerand Mexico. This means
that students who studied in these countries wairtcplarly pleased with the variety,
guality and quantity of food, as well as provisidosindependent eating. The UK and

Australia scored lowest in this category. Anottaet worth mentioning here is that all
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countries scored “good” or better in the studeat@rall satisfaction with their housing
arrangements. Since this is a critical part of stayly abroad experience, it is nice to see

that the students are pleased with their accomnudat

3.2.4. Intercultural Engagement

In the next section of the Post-Study Abroad Syrwee wanted to know where
students had the easiest time becoming immersedhatlocal culture. Australia scored
highest here, with an average 3.83, with 4 beiregy\satisfied” (cf. Table 14, Figure 4).
Overall, the respondents were more than “satisfwetti their ability to immerse
themselves in each country. Finland scored lowdkt3.2 — which is still good.

Results were similar in the area of amount anditguat contact with locals. All
countries scored very well here; Finland rankeddsivagain. This can likely be
attributed to the fact that some Finnish peoplegaiiet and reserved. Students tell us that
it is difficult to get to know the locals at firstyen with the cultural interaction facilitated
by the program. This may in part be true becguséas the SELF Program at Lyon Ili
in France, students have classes only with othenamnge students. It is largely up to
their initiative to connect with the local studenttudents also report, however, that

friendships with Finnish students are very meanihghd lasting.

3.2.5. Program Impact

Finally, let us take a look at the greatest aréagawth experienced by students
who studied in these eight countries. On averdgse students who studied abroad in
Spain and Germany experienced the greatest grovitieir ability to speak a foreign

language (cf. Table 15). Mexico and France canotase third and fourth. This shows
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that students who are able to study the languatieeafabroad progratefore they live
there, can make great strides in their abilitydommunicate the language. It is very
difficult to become fluent in a language withoutopianguage study, even if one spends
six months to a year abroad, as the results foniaek and Finland show.

Those respondents of this survey who studied imizek grew the most in terms
of their intellectual development in business cewsrk. Copenhagen has a great
reputation in this area, so the results do not casna surprise. On the flipside, Finland
received the lowest average here. Again this isuarising, as before spring 2008
UNCG students were not able to study business ht Quiversity, so this score should
be excluded from comparison.

Students who studied abroad in Australia, Francktlae UK experienced the
greatest growth in interpersonal skills and théitgio adapt. Students who studied in
France also grew the most in their understandirdjftérent cultures and their
understanding of the US in world affairs and higtofhis goes to show that the majority
of learning often takes place outside the classr@omd that the academic component
does not have to bevéry satisfactory” for the students to learn valuabksbns and for
the international experience to be worthwhile.

Scores were consistently high across all counimi¢ise areas of maturity and
self-confidence as well as self-awareness. Thssmsething all of my recent study
abroad students agree with as well: even if thdyndit particularly enjoy their study
abroad experience, they still believe the semestgear was worthwhile because they
are now more confident, independent and matures Wil not only benefit them in
leadership roles on campus, but also in their ggadmal careers after they graduate.

22



3.3.  Qualitative Results

Non-numerical results can be just as scientific jastias insightful as the
guantitative evidence we just discussed. Let wstuon to the open-ended responses of
this survey. In this Post-Study Abroad Survey, &1926 respondents filled out one or
more of open-ended questions. This resulted ipa@@s of 12 point font single-spaced

comments. Most of these can be found in AppendligdBne are also included here.

3.3.1. Academic Program
Three of the open-ended questions in this PostySAbroad Survey were related
to the students’ academic programs:

» Ifaparticular course or courses were outstanding or unsatisfactory, please feel free
to comment.

* \What differences did you find between learning abroad and learning at UNCG
(difficulty of classes, amount of work, approachability of professors, additional
academic assistance)?

» \What level of academic preparation (and foreign language proficiency, if applicable)
would you recommend to others considering your progranvuniversity?

Responses in regards to particular courses ramgeddye-opening, outstanding,
phenomenal, well-taught, exciting and intellectpalimulating to disappointing, awful
and not satisfactory, regardless of the countrysthdents studied in. The overall
comments were good; the “bad apples” appear tewehd far between, and be more
related to specific courses than overall progra@se student remarked that a course
gave him/her a “different perspective of Australide history.” Another felt that all
courses were outstanding and more challengingtltN@G courses. Some additional

comments worth repeating here were:
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“I think the opportunity to study Business in theaBish language was invaluable in my
understanding of the language since most of thaesiis in my classes were native Spanish
Speakers.”

* “The courses were good. They were not hard or ddetha lot of work but they really
taught a lot about the culture. | learned morg¢henexcursions and just being there.”

* “The option to take classes to improve German lagguskills along with other foreign
students made the experience of learning in ardiffdanguage less stressful.”

e “The literature and writing courses were outstagdthey were specifically for non-Spanish
speaking students and they strengthened my skills.”

When it comes to different educational systemstaadhing styles, our students
often have a difficult time adjusting abroad. Eweough we ask them to study the
educational system of their host country beforg thave, a lot of the comments in this
area showed that the students failed to do themrdweork, so to speak.

Across countries, Mexico excluded, students cometeah the inapproachability
of their professors. However, one student remarkealir education is what you make
of it. The professors were always available if y@eded them.” Another pointed out
that “if you are a serious student, it will be rgo@ed.” In fact, several students
recognized the different relationships betweengasdrs and students abroad, which
included a higher level of respect. Some founs difi-putting, others welcomed the
challenge. Professors in Mexico, on the other hawmde described as approachable and
friendly throughout.

All students found it necessary to study more irtelently and discovered their
grade was often based solely on a final exam. Sotents found this easier — some
more difficult. Several respondents recommendahding class: even though

attendance was not mandatory, it was necessangifvanted to do well.
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e “Many students in Spain decide not to attend clsgst might be hard to find motivation to
attend, but | highly recommend all American studdantgo to ALL classes. Their teachers
were always willing to help out (but not so mucheatstudents) very little class participation
required, | had to self-teach myself many thingaibiyng the textbook.

Three of the students who studied in different ¢oes remarked on the diversity
in the classroom. Some found their fellow studevese sharper and more stimulating,
while others appreciated being able to learn froverde nationalities. In addition,
several students appreciated only having to epasaing grade, and being able to focus
more on learning outside the classroom. Here@reesadditional meaningful comments:

» “As students, you are not spoon-fed the mater@l, are really forced to learn independently,
which | now appreciate because it increased my sslfamotivation to go back to school.
The professors were slightly less approachableweut still available and willing to help.”

« “Difficulty is similar, but grading is on a muchftérent scale. Students in the UK are
expected to do much more independent work/resdaran individual course, and are tested
on their knowledge of information not presenteteittures. Professors are usually very
approachable, and seem to be particularly intedéatthe experiences of international
students.”

* “During my stay in Spain | was forced to spend moare time studying due to the language
barrier. However, this struggle made me mastetaiguage and the content because you
can't learn what you don't understand.”

* “Experience was the difference. At UNCG it isladlokwork, where the study abroad taught
history, culture, language, and art in class buevedso able to get out, use it and see it, which
made a more lasting impression.”

e ‘“Learning abroad is much more team-based, groajeets, more interactive in class and
with your class mates. More thinking seemed tonlelved. At UNCG | could see a lot of
memorization and busywork. The style of teachingigh different. Abroad we seemed to
talk about more real life situations.”

* “The way classes were structured when | was abn@edbetter than at UNCG. | would have
a big lecture class and we would break down to lemelasses to do all the work in. | learned
a lot more in a small class setting.”

* “In Copenhagen, our class projects were createdittic real-world business scenarios and
projects, which | thought was great in terms ofanstinding the business world.”

One area we were particularly interested in wasawel of academic and
linguistic preparation recommend by students wibdwanpleted an exchange program.
Recommendations here, too, ranged from “none” tinitted to the major” and “four
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years of language and culture study.” For studehts would study business in a foreign
language, most students recommend four semestiEmgafage study (through 204). For
some countries, such as Germany and Japan, sodentgactually thought several 300-
level courses were a must.

Even students who completed an English-languaggr@moin a non-English
speaking country recommended students learn as ofubk host-language as possible
before leaving. For the program in Lyon, speclficawo students recommended at least
two semesters of French. Here are some other reeowfations regarding linguistic
preparation:

e “Get some Finnish language CDs and do some begjrmark on learning the language.
Almost everyone spoke some level of English, birigg a passing familiarity with the
language helped with my comfort level.”

* “| would suggest that students, at a minimum, leafew phrases to remain polite, showing
others they're making an effort to learn. Englisth get you by.”

» ‘“Language is crucial if you want the full experiencYou need to be conversational, but not
an "expert" on arrival.”

e “Try to become as proficient in the language as ga; try to listen to audio programs or
watch program in German to get used to the acdéalgct, speed, etc. of speech.”

The most interesting aspect of responses to thastoun was the fact that students
actually recommended cultural and personal prejoarah addition to being comfortable
with writing research papers and essays. One studeommended a “good grounding
in liberal arts and European history.” Others gifttu‘'an understanding of world affairs
and the US's position in them” as well as “somesework in culture of the host
country” would be beneficial. Here are additioceamments regarding cultural and
personal preparation:

* “l don't think there's really any preparation, yjast have to come with an open mind.”

* “I'think that willingness to learn and immerse oglé# the local culture is important.”
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“I think that more than academic preparation, dmeutd prepare themselves culturally. |
noticed that most of the students in Lyon who digpeak the language had little to no
interest in experiencing the French culture, laggyuand people. Rather, they tended to stick
to each other and only associate with other Englfgraking students, which | think is
unfortunate because it gave them a limited expeeieMoreover, they were the ones who had
the most difficulty with the locals when the warliaq started.”

*  “With regards to my experience, the level of acaidegureparation is not important. What is
important is that others keep an open mind and havilingness to adapt to the nuances of
the particular culture.”

e ‘It goes differently for each individual. The larage or how well you know it is not as
important as how fast or well you are willing toa@tito a new situation and culture. The most
important thing is patience and willingness to feaew culture.”

» ‘| think the best preparation is discussing cultsiieck and things you can expect in the host
country.”

3.3.2. Assistance from the Partner School

As with the quality of courses and accessibilitpmfessors, the responses in
regards to the accessibility/helpfulness of the t?@e host school varied widely, even
within universities. Some students expected piglservice from the airport and were
surprised that there was nobody to help them — éwaigh we advise all students at
orientation to get a map and directions to thesthmiversity, because they would likely
need to be independent.

In general, the IPC staff in the various countvies described as friendly, very
helpful and accessible. Those students who aéctthe staff were likely those that had
inappropriate expectations about the role of ti@. IRnlike at UNCG, international
offices abroad are generally more administrativeature. Like their professors, these
folks expect a high level of independence fromrtbgchange students. Students are
expected to seek help when they need it, but shmtléxpect be babysat throughout the

semester.
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In addition, just there are few 24-hour storesidetthe US, most international

university offices may only be open for a few hoeiagh day. Students who expect

things to work the same as do in the US would yiked disappointed, especially when it

comes to the staff of the host schools fluencynglish. Here are some comments from

students who figured out how to navigate the system

“They are there for you. They will listen to ydayt be prepared to listen to them as well,
follow up with them and understand how to play hgit rules.”

“I went to one of their meet & greets. | was faraite to live with other exchange students
and meet students in my classes, so | really dicheed the IPC to help me get around.”

“In the very beginning they were really presenkirig all students on trips to see different
parts of Spain. However as the semester edgedrdimshe end their contact with us was a
little less than at the very beginning. | wouldrécessarily say they were NOT helpful. They
were there when we needed them.”

“The international student advisors were extrenagigessible, encourage participation in
travelling and other activities and were very miratluded and mingled with international
students.”

“The IPC was my only connection to system. It wasking amazing with over 1000
students a semester they willingly went out ofthedy to make this an experience of a
lifetime.”

“They were always accessible (once you got useldedours the office was open), and they
were always helpful.”

“They were always kind, visible, and you knew wherdéind them. They were great to work
with. The IPC at UNCG was also great to work with.”

“Very helpful. | was greeted by a "buddy" and simswered a lot of questions, helped me get
settled in, and even took me to the grocery stueditst time. She was great!”

“Very limited, hard to catch them open, but by Wy — why do you need your "hand held"
anyway?”

3.3.3. Suggestions for Intercultural Engagement

One way to help students have a meaningful expegiabroad is to recommend

ways they can become more engaged with the lotaireu When askedvhat

suggestions they had for getting future studentsenmvolved in the local culture,
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eighteen students recommended that students tityp ooty associate with fellow US and
international students, but rather make an attémpteak away and meet local people.
Second in line of recommendations was joiningu® dr sports team, closely
followed by living with a host family, if possibleAll three of these suggestions will help
students become more fluent in the language afdise country, if applicable. They will
also provide more exposure to the local culture thang in an apartment with another
UNCG student. Here are some additional commeats gtudents who discovered ways

to explore the local culture:

* “Be open-minded and try not to compare everythinthe U.S.; accept the culture for what it
is and realize that this is a unique experiencertbbeveryone will get the chance to
experience. Talk to people and speak German eemce you get, even if you think it's
"bad" the locals appreciate it and you will leararenabout the culture.”

* “Don't be afraid of trying to speak and learn theduage. The locals will respect you and will
be more willing to help if one just tries to speh& language and embrace the differences in
food, lifestyles, etc. rather than only speakingli&h, only eating familiar foods, and
complaining about the differences in ways of ddimggs.”

* “Don't worry about sticking out. You're obviouslgtrfrom that country, but don't be
offensive or self-righteous. It's a once in a lifet experience, and as long as you behave
yourself and chooses wisely, you'll learn a lot entlvan what you're getting from your
classes.”

* “Find a church, stay away from bars, and meet witier students for coffee, lunch or dinner.
Get a map and walk your community try to find ietging areas, such as a farmer’s market.”

e “Getout! You'll want to spend time with other syuabroad students, but make yourself find
local friends. It will be a much more rewardingperence.”

e “Go out and immerse yourself. Don't be shy becalisg are not going to approach you first.
You have to take the first step.”

* “I made friends, joined clubs and groups (volleysitydiving club) so the friends | made
took me to their home towns, showed me around afgkl get me involved.”

* “I'found a French family who wanted an English dgpeg baby-sitter. That experience was
the best way | had of getting to know French peofitel we're still in touch.”

e “Join a club or a sports team at the universityeMaudents and spend time with their
families. Stay with a host family and explore tealrdowntown Mazatlan away from tourists
and travel in Mexico.”
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« ‘“Participate in as many extracurricular activitesyou can. | met a TON of people. It's great
to go and be social because several of the Spanidkents hang out there. So much fun!”

»  “The social life at Hull has to be one of the mastive in the WORLD. There is a club for
everything, and most people have no skills thateeto the club, they are just interested in the
subject. | was a member of the Football, Paracutind Submission Fighting Clubs, that
kept me active with the locals while still givingerenough time for school and travel.”

» “Make friends with the other students in your ctassn and living arrangement and get to
know them. If you are lucky they will invite yowmme for the weekend!”

* “Must stay with a family. | knew of other studestaying in the apartments or school dorms
with each other and they tended to still speak ishghajority of time and were too
dependent on each other. A family allows you toegigmce firsthand, the culture food,
family, customs and requires you to speak Spamisltrapidly improve your speaking skills.
If you are with a good family they serve you asryown family in sense of a comfortable
place to come home to every night. They may evika yau to additional places you may not
discover otherwise living with other internatiosaildents.”

» “Stop by the office for special events. There dveags free or inexpensive events to attend.
Try to sit with the students in the cafeteria. Oleast talk to students at the bus stops.”

e “The school offered volunteer opportunities andresevhere you would work with other
students and people in the community. Always takeatage of that. And the trips that were
made available for the students studying abroa weslightening.”

Several respondents also recommended that studaevesed as much as possible.
When asked where they traveled and what mode mdpatation they used, respondents
had a lot to say. Most of them traveled at a mummall throughout the host country,
especially those who studied in Australia, JapaMexico. Quite a few students who
studied in Europe traveled to anywhere betweendadreleven countries. Few students
rented cars; most used public transportation likesbs, trains, planes and trams.
Students found this very accessible, easy to mardigedable and reliable. Some also
hitchhiked.

A few students who had been successful at makicej foends were able to go
home with them and experience local culture and$dost-hand and at a low cost.
Many of the students travelled alone and foundiitegsafe; others traveled with US or
international friends they had met at the host esth®he following are a few selected

responses:
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“Go home with other Europeans; it's sometimes cbeapd a great insight into the real
culture.”

“I traveled alone all over Japan (Honshu) by raitlsubway/bicycle/foot mobile. Some
scooter/car travel. Traveled from Nagoya to N@rsaka, Tokyo, and Mt. Fuji alone or with
one other student. Very easy to get around in Jajitirminimal language skills if patient
and polite.”

“If you check with you local University they willbsnetimes put together weekend trips at
discounted rates. These trips usually are durffgrdnt festivals and are a lot of fun.”

“Traveling alone in Japan was probably the most@yening and rewarding experience
during my stay in college.”

“Traveling on your own takes patience and an ahitittrust yourself. It also takes good

social skills to go and speak with strangers. Bers the best place for travelers to meet each
other. You can travel with or without people armd will meet a whole list of strangers who
could become close friends.”

“We had three weeks for break. Two friends of ngoé Eurail passes and went to Paris,
Normandy, Bordeaux, Madrid, Barcelona, Rome, FloeeMunich and Amsterdam. It was
the best trip of my life.”

“While | was in Spain | traveled to the border afragal by car, flew to the Canary Islands,
and drove to the south of Spain to Granada. Mynroate and | met a Spaniard with whom
we both became very good friends and he took wralind Spain.”

“Yes, traveling was the best part! We backpacketdus and also flew by plane. We flew to
Cairns and backpacked south to Melbourne. We veefibtvnsville, Magnetic Island,
Brisbane, Gold Coast, Surfers Paradise, Byron Bgginey and all over Victoria. LOVED IT.”

3.3.4. Additional Comments

Beside the few students who are still somewhatrdigted about certain aspects

of their experience abroad, the majority of the l&pondents had a meaningful and life-

changing experience. Two of the students met g8pauses during their semester

abroad. Three of them volunteered their contdotrimation in case we ever needed

assistance with promoting study abroad or prepdunge students to go. It has been

difficult to choose selected comments to includéia section, but included here are the

ones who most represented the overall sentimeme. r@mainder of open-ended

responses can be found in Appendix B. Here idextsen of responses made under

“other comments:”
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“Even if a semester abroad is not required for yoajor as it was with mine, | would
recommend that all students take advantage of lfhyslu are open-minded, you will have a
great time and meet so many different people frdfarént places. You will never regret
going, but definitely will regret not going!”

“Everyone should live this experience at least ofspecially when you have such a great
possibility to go with the school. You always haameone to help you and guide you. It's
much harder to do it on your own.”

“I had an excellent experience abroad but | wategb and | had the support of my family
which helped. The first months were hard becaulié hot know what to expect but | had
the desire to make it work and in the end it did #@ris one of my proudest moments/
experiences/year because | did it, | made it work!”

“I' highly recommend studying abroad. Employerslaoking for something that stands out
on your résumé. Especially with Global Businessnvgng so quickly, study abroad is very
attractive to potential employers.”

“I loved my experience so much that | ended up mg¥iack to Scotland for four years after |
graduated.”

“I was a non-traditional student — over 30 years ahd still had a great experience. | am
glad that | did not let my age become a barriesttnlying abroad, because it changed my life.
| am a better, different person because of takiegopportunity to live in Finland for four
months.”

“I would suggest study abroad to all students. fitegram is an amazing adventure of a
lifetime. | truly believe | came back with a diféart appreciation for the international program
and studentdMly view of humanity has forever been changed.

“IT'S WORTH IT, no matter what your doubts are. fiéie so much to gain on a personal
level, and the perspective you gain from being atkat away from the U.S. is very
enlightening and rewarding. Studying abroad isallehge, but it was the BEST part of my
undergraduate experience.”

“Studying abroad was the best experience of my Yifau become a worldly person and |
believe smarter. A lot of my friends | remembeadgaey wish they would have studied
abroad. When do you get a chance to live anothemteg? (Living & Traveling are 2
different things)”

“When | first arrived in Cuernavaca, | was nervtwusay the least. | will admit things were
different from what | expected. But, | never rgdhew what to expect before | came to
Mexico. | began to volunteer at a children’s htagn Mexico City every Wednesday. We
played with them and taught the children and thenents English. It was a great experience.”

“The year that | spent in Scotland changed my IBecially, emotionally, academically the
year in Glasgow opened my eyes to the world. dspnted many challenges and a host of
wonderful opportunities. The friends that | maldere were my groomsmen when | was
married a year ago. They are my greatest friendd #alk with then often, even though they
have scattered over the world. Without the oppatyithat this program provided me my life
would be much different today. | am incredibly egapative of UNCG and the Study Abroad
program. If | could ever provide assistance pldaskfree to call on me.”
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4. Summary

This is the first longitudinal study of the impaxdtour exchange programs on our
Bryan School alumni. The motivation behind this/gy was twofold: (1) to gather
detailed information on our various exchange progréo be better able to advise future
study abroad students and (2) to research the inopastudy abroad programs have on
students several years after they return. Widspanse rate of 42.7 percent, we can
assume that the data is largely reliable and walsleeto draw valuable conclusions from
the qualitative and quantitative results. The shisl were asked to evaluate their reasons
and goals for studying abroad, as well as aspé¢ten academic programs,
accommodations, intercultural engagement and gegoeived growth in certain areas.

It is great to know that 99.2 percent still reconrmehstudying abroad (all but one
of the students). The vast majority of studergs &bel study abroad is worth the cost. In
terms of reasons for studying abroad, four cultetated reasons ranked in the top
twelve. Tied for first place were “greater undangting of other cultures” and “growth in
the interpersonal skills and adaptability.” Thetvaajority of respondents (89 to 95
percent) experienced moderate or great growtharathas of understanding different
cultures, interpersonal skills and adaptabilitytumi&y and self-confidence and self-
awareness.

As responses to the open-ended questions shomdjogity of the 126
respondents had a meaningful and life-changingreeqpee. Several students expressed
concerns regarding some of the academic coursgptiisued abroad; some even had

complaints about certain professors. That is matly, however, that these comments are
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different from those academic advisors hear fromstwdents at UNCG. Most of the
respondents were able to take their difficultiethwine educational system and find
successful ways of bridging the gaps.

In addition, our students had wonderful recommandatfor future students to
get involved in the local culture. The three tivate mentioned most often were (1)
connect with local students and try to separatesgiuifrom other US and international
students, (2) live with a host family if possibé®d (3) join a club or organization and try
to get involved with extra-curricular activitieglmost all of the students travelled
extensively throughout their host country or regimany thought this was one of the
best parts of their program.

In general, these responses are very encouragthgadidating. The quantitative
results show that the respondents are overalfigatiwith their accommodations,
academic programs and amount and quality of inleen@h engagement. Beyond that,
they have also experienced moderate to great gnova&mumber of diverse areas, which
would often not have been possible had they stay&NCG throughout their college

career.
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5. Conclusions and Recommendations

Our exchange programs are in constant state ofgehadust take Mannheim
University in Germany, for example. Fifteen yeag®, when the exchange agreement
was signed, students who wanted to study busiresohchoose between Haupstudium
and Grundstudium courses taught in German. Tdukgause of the Bologna Process,
Mannheim University has switched to a 3+2 format] atudents can study business in
English.

Similarly, some of the recommendations made byamedents to this survey have
already been implemented over time. One studentsiddied at Universidad de
Granada in Spain recommended adding a free preéessdaaguage course to the
program. Many students have recommended thistbeeyears, and our UNCG IPC
staff has finally been able to make this happe207.

Another student recommended using returned studbadlstudents to prepare
future students for the experience. In spring 200& Bryan School implemented the
Study Abroad Peer Ambassador (SAPA) program, aditshe UNCG campus. The
program formalizes peer-to-peer advising regareéxghange opportunities through
careful selection and training of returned studevrite promote study abroad in
classroom presentations and one-on-one with stedaerested in the program. The
SAPA program has subsequently inspired Elon Unityets implement a similar
program on their campus.

One conclusion to be made from this study is thi@rnational academic
exchange is worthwhile and has longitudinal impact®ur students. In more ways than
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one, this impact could not have been achieveddas#me extend in a classroom at
UNCG. Anecdotally, we know that our students whalg abroad are faced with
opportunities to be independent and self-suffigierdreased maturity, confidence and
poise are often the result. Students also tetaisthey are able to improve their
intercultural communication skills and their sendly to issues and people from
different cultures. There are many additional ieheand we plan to measure those in
terms of learning outcomes in the future.

Keeping in mind that some of our exchange prograave changed significantly
over the past fifteen years, the following recomdsions can be made based on the
results of this study:

(1) Carefully monitor the academic resources availédbleur students abroad,;
stress the location of these resources in advesiagorientation.

(2) Assess academic advising related to study abroadoomtinual basis. A first
step in this process, a “Pre- and Post Options App@nt Survey” has been
implemented as of March 2008.

(3) Continue to connect with our study abroad alummaaningful ways,
especially those who have offered their assistémtiee university.

(4) Stress the importance of appropriate expectatio terms of the educational
system and level of customer service of Internati@ffices abroad.
Students who expect things to be the same as alGJAE€ ultimately
disappointed. We already do a fair amount of ithzdvising and orientation,
but can think of additional ways to relay this neeges

(5) Continue to assess our students with this Basty Abroad Survey. Because
of the time it takes to do this and limited res@sravailable, this would best
be done every five to ten years.

(6) Implement a learning outcomes assessmenablst objectives for study
abroad (similar to those in Program Impact sectiap@velop measures (such
as a pre- and post-survey) and analyze resuléast twice during a five-year
period. Make necessary adjustments and actiors glad re-assess.
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