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UNIVERSITY OF NORTH CAROLINA AT GREEENSBORO   
 
UNIT: School of Education      
DEPARTMENT: Curriculum and Instruction 
  

COURSE SYLLABUS – FALL 2005 
 
Course Prefix and Number: CUI 616-81D (Liberty Drive Elementary School, Thomasville City 
Schools) 
 
Course Title: Literacy Development and Instruction Across the Grades 
 
Credits: 3:3:3  
 
Course Prerequisites/Corequisites: Prior admission to the M.Ed. in Curriculum and 
Instruction/M.Ed. in Reading Education/Teacher Leadership Track program or permission of 
instructor. 
 
 For Whom Planned: This course is designed to give experienced educators who are pursuing 
an M.Ed. in Reading Education, Elementary, or Special Education with a Reading Concentration 
a deeper understanding of the theories and research behind effective literacy instruction for 
students within and beyond the primary grades, with a particular emphasis on content area 
reading/writing or reading/writing across the curriculum.  This course builds on and connects to 
all other courses in the M.Ed. in Reading Education program.  This course will focus on topics 
and issues related to grouping structures and strategies that promote both developmental and 
content-area literacy learning, building fluency in conjunction with informational texts, 
vocabulary instruction, explicit comprehension instruction, and reading and writing informational 
texts.  For Ph.D. students, this course will provide you with an opportunity to connect your own 
research and university-based instruction to the content of this course.  This course is required for 
students in the M.Ed. in Reading Education/Teacher Leadership Track program and is an elective 
for Ph.D. students and other graduate students with prior undergraduate or graduate coursework 
and teaching experience in reading. 
 
Instructor Information:   
 
Dr. Ann Duffy Harrington 
101 Curry Building 
ann_harrington@uncg.edu 
(336) 334-3373 
 
Office Hours: By appointment only 
 
Course Purpose/Catalog Description: This course is "designed to give teachers a deeper 
understanding of the theories and research behind effective reading instruction for students [in 
and] beyond the primary grades" (2005/2006 Graduate School Bulletin, p. 99). 
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Teachers Academy Conceptual Framework Mission Statement: The mission of professional 
education at UNCG is to prepare and support the professional development of caring, 
collaborative, and competent educators who work in diverse settings. This mission is carried out 
in an environment that nurtures the active engagement of all participants, values individual as 
well as cultural diversity and recognizes the importance of reflection and integration of theory 
and practice. UNCG's professional education programs are guided by shared commitments to: (a) 
equity and excellence in teaching, research, and service; (b) professional integrity and ethical 
deliberation in dealing with students and colleagues (university-based, school-based, and 
community-based); (c) the construction of a professional knowledge base through collaboration 
and collegiality; and (d) the dissemination of professional knowledge, skills and dispositions 
through the preparation and continuing professional development of teachers, principals and 
other school personnel. 
 
Course Goals and/or Objectives/Student Learning Outcomes: Upon completion of the 
course, students will: 

� Understand and apply relevant research-based and/or theoretically-driven “best practices” 
to enhance content area literacy instruction at the classroom and/or school level in order 
to meet the needs of diverse K-12 students  

� Provide leadership to colleagues in the class and, as applicable, in his/her school setting 
through sharing and/or modeling relevant content area literacy research, theory, ideas, and 
“best practices”  

� Support K-12 students’ content area and literacy learning through effective instruction 
that builds on the reading/writing connection, effective planning, reading aloud to 
students from a variety of informational texts and other genres and using these read 
alouds as a springboard to additional instruction or learning experiences, and the effective 
and appropriate use of technology and other media (as applicable) 

� Understand and teach explicitly, as appropriate, research-based and/or theoretically-
driven comprehension, vocabulary, fluency, and writing strategies that enable diverse K-
12 students to understand and learn from informational and other texts that connect to 
students’ acquisition of content  

� Continue to develop and/or support an instructional environment that optimizes the 
content area understanding, literacy learning, and engagement of K-12 students through 
using a variety of print materials, providing a variety of authentic purposes for student 
reading and writing, and using technology to support instruction as appropriate and 
possible 

 
In addition to meeting the above course goals, this course also prepares educators to meet the 
following competencies and standards: 
 
NCDPI/AC STANDARDS: The candidate… 
 

• Plans, implements, and evaluates instruction that is rigorous, coherent, and consistent 
with a well-developed theoretical and philosophical base and best practices emerging 
from educational research (1.1) 

• Designs and modifies instruction and learning environments based on assessment of 
student learning problems and successes (1.2) 
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• Monitors the effects of instructional actions, selection of materials and other instructional 
decisions on students’ learning and behavior (1.3) 

• Incorporates findings from educational literature into school and classroom strategies to 
improve student learning (1.4) 

• Understands and links subject matter and students’ developmental and diverse needs in 
the context of school settings (1.5) 

• Uses technology to create learning environments that support students’ learning (1.6) 
• Seeks, implements, and evaluates the best pedagogical practices for the subjects taught 

within the context of a specific school setting (1.7) 
• Demonstrates the ability to integrate literacy across the curriculum (1.8) 
• Designs and delivers instruction that is responsive to differences among all learners (2.2) 
• Reflects on and modifies instruction that fosters student learning (2.3) 
• Participates, formally and informally, in appropriate professional communities (5.3) 

 
IRA/DPI STANDARDS: Candidates… 

• Demonstrate knowledge of language, reading, and writing development (1.3) 
• Demonstrate knowledge of the major components of fluent reading (1.5) 
• Identify differing stages of development, cultures, and linguistic backgrounds of learners 

and use a wide range of instructional practices, approaches, and methods, including 
technology-based practices, to address those differences (2.2) 

• Facilitate effective reading instruction for learners at different stages of reading/writing 
development and from different cultural/linguistic backgrounds by using a wide range of 
curriculum materials (2.3) 

• Use learners’ interests, reading abilities and backgrounds as foundations for the reading 
and writing program (4.1) 

• Model and share use of reading and writing for real purposes in daily life (4.3) 
• Motivate learners to be lifelong readers and writers (4.4) 
• Display positive dispositions related to reading and the teaching of reading (5.1) 
• Pursue the development of professional knowledge and dispositions (5.2) 

 
Teaching Strategies: Teaching strategies will include lecture, readings, class discussion, group 
work, participant discussions with one another and with the instructor, participant presentations, 
classroom implementations and applications, professional book club discussions, and 
participation in a Writing Workshop. 
 
 
 Evaluation Methods and Guidelines for Assignments:  
 
I will use the following scale to determine letter grades. . .  
• A  95-100 points 
• A -  90-94 points 
• B + 87-89 points 
• B  83-86 points 
• B -  80-82 points 
• C + 77-79 points 
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• C  73-76 points 
• C-  70-72 points 
 

Assignments for this course are as follows: 

1) Informational writing publication and reflection (25 points) (NCDPI/AC Standards 5.3; 
IRA/DPI Standards 5.1, 5.2):  Throughout this course, you will be keeping an informational 
Writer’s Notebook (to be discussed in class).  At the end of the semester, you will be expected to 
write and publish one piece of informational writing that you derived from one or multiple 
notebook entries.  The audience for this publication is the students in your classroom, the 
colleagues in this class, another audience specified by you, and/or me.  The genre and length of 
this publication is entirely up to you.  In addition to this informational writing publication, you 
are expected to write a reflection in which you detail (a) what you learned from keeping a 
Writer’s Notebook and publishing an informational piece of writing, and how you may use this 
learning in your instruction of future students (b) the audience for your informational writing 
publication, and (c) background information about your piece of informational writing (e.g., why 
you published this piece, the purpose of this piece, how you came up with the idea for this piece 
of writing, and how you selected an entry from your Writer’s notebook that served as the 
foundation for your informational writing publication).  I will assign a grade to you for this 
assignment based on the following criteria: (a) Inclusion of the aforementioned topics--5 points, 
(b) Evidence of your learning and how you may use what you learned in your future instruction--
10 points, (c) Quality of informational writing publication--10 points 

2) Book club participation and self evaluation (15 points) (NCDPI/AC Standards 5.3; IRA/DPI 
Standards 5.1, 5.2):  You will be participating in a professional book club for a portion of our 
class period during the second half of the semester.  Working with a minimum of one (and a 
maximum of four) other colleague or colleagues in our class, you will read and discuss one of the 
aforementioned book club texts. You will be setting your expectations for your book club and 
your reading schedule in class.  The purpose of this assignment is for you to construct, apply, 
critique, and discuss a professional book of interest to you to enhance your learning connected to 
content area reading and writing in general and to the comprehension strategies we discuss in 
class in particular. Based on my interactions with your book club, and the self-evaluations that 
you and your book club members will complete in class  (see BOOK CLUB EVALUATION 
section), I will determine a book club group grade for you.  After your book club meets, you will 
be expected to share one point with our whole class and/or discuss how you as a reader used the 
strategy we discussed in class. 

 
BOOK CLUB EVALUATION 

Your name: 
Title of book: 
Names of book club members: 
 

• Were all members prepared and present for all meetings of your book club?  If no, please 
explain how absent members “made up” for not being present. 

• Did all book members participate thoughtfully and professionally, following the 
guidelines and expectations that you set for yourself at the beginning of your book club?  
If no, please explain. 



�����5 
 
�

 

• Did all book club members take responsibility for their own learning?  If no, please 
explain. 

• What was ONE major understanding that you gained from your book club participation? 
• Please feel free to share any other relevant information about your book club that you 

would like for me to take into account when assigning your participation grade or the 
participation grade of other members of your book club. 

• TOTAL NUMBER OF POINTS YOU THINK YOU SHOULD EARN (out of a possible 
15 points):   

 
3) “Take 10” Project Plan (10 points): On the day stated on the schedule, you will submit to me 
a plan for your “Take 10” project so that you may obtain feedback on this plan early in the 
course.  Specifically, for this plan, you will need to show evidence that you have implemented at 
least two topics, strategies, or activities.  In this plan, you will follow the format that you will be 
using in your final course project. I will give you an example of this format in class.  
 
In addition to submitting these two topics/strategies/activities, please write your GENERAL 
thoughts on the additional topics that you will implement, when you plan to implement them, and 
any questions that you may have about your project or how I can assist you with this project.  I 
would think that this plan would be approximately 2-3 pages in length.  Plans that include the 
aforementioned criteria will earn full credit. 
 
4) “Take 10” Project (50 points) (NCDPI/AC Standards1.1, 1.2, 1.3, 1.4, 1.5, 1.6, 1.7, 1.8, 2.2, 
2.3, 5.3; IRA/DPI Standards 1.3, 1.5, 2.2, 2.3, 4.1, 4.3, 4.4, 5.1, 5.2) : The purpose of this project 
is for you to implement 10 ideas, activities, strategies, and/or resources that you learned about in 
our class discussions, readings, and/or simulations in order to optimize the content area literacy 
learning of your students (or, if you are not teaching in a regular classroom, to enable your 
colleagues to do so or to enable you to do so at a future date).  You will select 10 topics from this 
course that fit your needs as an educator, your students’ needs, and the demands of the 
curriculum; and implement them in order to enhance your students’ content area literacy learning 
and engagement, and the reading and/or writing of informational texts.  All of your topics must 
be connected to helping students read and/or write informational texts and, when appropriate, be 
tied to your explicit modeling of the strategy being taught.  (Please note that YOU need to keep a 
few copies of your students’ work samples to include in your M.Ed. portfolio. I do NOT need to 
see these work samples now).  In addition, you must include at least one topic that addresses each 
of the following areas: (a) assisting students in connecting prior knowledge with new 
information, (b) helping students learn to apply comprehension strategies for a variety of 
purposes and with a variety of materials, (c) helping students to select, organize, analyze, 
synthesize, and/or evaluate information and ideas presented in a variety of texts, (d) modeling 
questioning strategies, (e) incorporating the use of technology to support students’ literacy 
learning, and (f) helping students to identify vocabulary words through the use of semantic, 
syntactic, graphophonic, and pragmatic cues. Each of these topics needs to include the following 
information: 
 

� Topic and date(s) implemented 
� Audience (grade level, number of students, etc.) 
� Media (titles of texts or websites you use with your students for your lessons) 
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� Research basis (the cite of the research or theory that grounded the topic you 
implemented) 

� Rationale (why, based on the needs of your students, your needs, the demands of the 
curriculum, etc, you needed to implement this topic) 

� North Carolina Standard Course of Study (NC-SCOS) objective/s met 
� Description (what you did) 
� Reflection (what went well, did not go well, etc.) 
� Now what?  (what you learned from implementing this topic, how you will use what you 

learned in the future, etc.) 
 
 
You may be able to combine multiple topics into one lesson.  If you do so, please address which 
topics you are covering. I will give you a sample topic description in class when we discuss this 
project. 
 
Please submit this project as simply as possible—NO large notebooks, sheet protectors, or other 
superfluous organizers are necessary. 
 
On the last night of class, you will make a copy of ONE of your topic descriptions to share 
informally with your colleagues in the class. Please have enough copies of your handout for all 
class members. 
 
I will evaluate your work using the rubric below: 
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Description  Exemplary � Proficient � Unsatisfactory �
Demonstration of 
how the content area 
literacy learning of 
diverse students was 
supported through 
implementing 
research-based or 
theoretically-driven 
“best practices” 
(15%) 

Thorough and 
thoughtful 
demonstration in each 
topic of how the 
content area literacy 
learning of diverse 
students was 
supported, and how 
research-based or 
theoretically-driven 
best practices were 
implemented 

Thorough 
demonstration in most 
(4-9) topics of how the 
content area literacy 
learning of diverse 
students was 
supported, and how 
research-based or 
theoretically-driven 
best practices were 
implemented 

Demonstration in few 
(3 or less) topics of 
how the content area 
literacy learning of 
diverse students was 
supported, and how 
research-based or 
theoretically-driven 
best practices were 
implemented 

Understanding and 
incorporation of all 
of the elements that 
needed to be 
included for each 
topic (name of topic 
and date 
implemented, 
audience, media, 
research basis, 
rationale, NC SCOS 
objectives, 
description, 
reflection, now 
what?) (15%) 

Thorough and 
thoughtful description 
of all required 
elements included 

Thorough description 
of most (4-8) required 
elements included 

Description of few (3 
or less) required 
elements included 

Provision of direct 
[explicit] instruction 
on and modeling of 
what, when, and how 
to use reading and/or 
writing strategies 
with [informational] 
narrative and 
expository texts 
when appropriate 
(20%) 

Thorough and 
thoughtful 
demonstration of how 
the candidate utilized 
explicit instruction on 
and modeling of what, 
when, and how to use 
reading and/or writing 
strategies with 
informational narrative 
and expository texts 
for all 
implementations of 
strategy instruction 

Thorough 
demonstration of how 
the candidate utilized 
explicit instruction on 
and modeling of what, 
when, and how to use 
reading and/or writing 
strategies with 
informational 
narrative and 
expository texts for 
most (4-9) 
implementations of 
strategy instruction 

Demonstration of how 
the candidate utilized 
explicit instruction on 
and modeling of what, 
when, and how to use 
reading and/or writing 
strategies with 
informational 
narrative and 
expository texts for 
few (3 or less) 
implementations of 
strategy instruction 

Sharing of 
information on one 

Thorough, helpful, and 
well-organized 

Well-organized and 
clear handout shared 

Poorly organized 
handout shared with 
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content area literacy 
topic from his/her 
project with 
colleagues (10%) 

handout shared with 
colleagues on one 
content area literacy 
topic 

with colleagues on one 
content area literacy 
topic 

colleagues on a topic 
with weak linkages to 
a content area literacy 
topic 

Implementation of at 
least one topic that 
assisted students in 
learning to connect 
prior knowledge with 
new information 
(5%) 

Thorough and 
thoughtful description 
of the implementation 
of one or more topics 
that assisted students 
in learning to connect 
prior knowledge with 
new information 

Adequate description 
of the implementation 
of one topic that 
assisted students in 
learning to connect 
prior knowledge with 
new information 

Vague description of 
the implementation of 
one topic that assisted 
students in learning to 
connect prior 
knowledge with new 
information 
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Implementation of at 
least one topic that 
helped students learn 
to apply 
comprehension 
strategies for a variety 
of purposes and with 
a variety of materials 
(5%) 

Thorough and 
thoughtful description 
of the implementation 
of one or more topics 
that helped students 
learn to apply 
comprehension 
strategies for a variety 
of purposes and with a 
variety of materials 

Adequate description 
of the implementation 
of one topic that 
helped students learn 
to apply 
comprehension 
strategies for a variety 
of purposes and with a 
variety of materials 

Vague description of 
the implementation of 
one topic that helped 
students learn to apply 
comprehension 
strategies for a variety 
of purposes and with a 
variety of materials 

Implementation of at 
least one topic that 
helped students select, 
organize, analyze, 
synthesize, and 
evaluate information 
and ideas presented in 
a variety of texts  
(5%) 

Thorough and 
thoughtful description 
of the implementation 
of one or more topics 
that helped students 
select, organize, 
analyze, synthesize, 
and evaluate 
information and ideas 
presented in a variety 
of texts 

Adequate description 
of the implementation 
of one topic that 
helped students select, 
organize, analyze, 
synthesize, and 
evaluate information 
and ideas presented in 
a variety of texts 

Vague description of 
the implementation of 
one topic that helped 
students select, 
organize, analyze, 
synthesize, and 
evaluate information 
and ideas presented in 
a variety of texts 

Implementation of at 
least one topic in 
which you modeled 
questioning strategies 
with your students) 
(5%) 

Thorough and 
thoughtful description 
of the implementation 
of one or more topics 
in which you modeled 
questioning strategies 
with your students 

Adequate description 
of the implementation 
of one topic in which 
you modeled 
questioning strategies 
with your students 

Vague description of 
the implementation of 
one topic in which 
you modeled 
questioning strategies 
with your students 

Implementation of at 
least one topic that 
incorporated the use 
of technology to 
support students’ 
literacy learning (5%) 

Thorough and 
thoughtful description 
of the implementation 
of one or more topics 
that incorporated the 
use of technology to 
support students’ 
literacy learning 

Adequate description 
of the implementation 
of one topic that 
incorporated the use 
of technology to 
support students’ 
literacy learning 

Vague description of 
the implementation of 
one topic that 
incorporated the use 
of technology to 
support students’ 
literacy learning 

Implementation of at 
least one topic that 
helped students to 
identify [vocabulary] 
words through the use 
of semantic, syntactic, 
graphophonic, and 
pragmatic cues (5%) 

Thorough and 
thoughtful description 
of the implementation 
of one or more topics 
that helped students to 
identify words through 
the use of semantic, 
syntactic, 
graphophonic, and 

Adequate description 
of the implementation 
of one topic that 
helped students to 
identify words 
through the use of 
semantic, syntactic, 
graphophonic, and 
pragmatic cues 

Vague description of 
the implementation of 
one topic that helped 
students to identify 
words through the use 
of semantic, syntactic, 
graphophonic, and 
pragmatic cues 
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pragmatic cues 
Use of language 
conventions and 
organization (10%) 
 
 
 
 
 

Masterful use of 
language and writing 
conventions.  
Thorough and 
thoughtful writing 
incorporated into each 
topic description.   

Clear organization of 
ideas. Few 
grammatical errors. 
Thorough and 
thoughtful writing 
incorporated into most 
topic descriptions. 

Grammatical errors 
impede readability. 
Unclear organization. 
Topics described 
minimally. 

 
** Ph.D. Students Only--Connections to Your Own Research and University-Based 
Instruction: For Ph.D. students taking this course, you need to write a 3-5 page essay in which 
you describe how your work in this course contributed to your own research, and future or 
current instruction at the university level.  You need to submit this assignment along with your 
final exam.  
 
Required Texts/Readings/References:  
 

• Harvey, S., & Goudvis, A.  (2000).  Strategies that work: Teaching comprehension to 
enhance understanding.  York, ME: Stenhouse (ISBN 1-57110-310-4) 

• Duffy, G.G.  (2003).  Explaining reading: A resource for teaching concepts, skills, and 
strategies.  New York: Guilford Press.  (ISBN 157230877X) 

• ONE of the following books to be read in your professional book club: 
o Allington, R.L.  (2006).  What really matters for struggling readers, 2nd edition.  

New York: Pearson/Allyn and Bacon.   
o Allington, R.L. & Johnston, P.H.  (2002).  Reading to learn: Lessons from 

exemplary fourth-grade classrooms.  New York: Guilford. 
o Cappellini, M.  (2005).  Balancing reading and language learning: A resource for 

teaching English language learners.   Portland: Stenhouse.   
o Daniels, H., & Zemelman, S.  (2004).  Subjects matter: Every teacher’s guide to 

content-area reading.  Portsmouth, NH: Heinemann. 
o Duke, N.K., & Bennett-Armistead, V.S.  (2003).  Reading and writing 

informational text in the primary grades: Research-based practices. New York: 
Scholastic. 

o Duthie, C.  (1996).   True stories: Nonfiction literacy in the primary classroom.  
Portland, ME: Stenhouse. 

o Fitzgerald, J., & Graves, M.F.  (2004).  Scaffolding reading experiences for 
English-language learners.  Norwood, MA: Christopher-Gordon. 

o Hammond, B., Hoover, M.E.R., & McPhail, I.P.  (Eds.). (2005).  Teaching 
African American learners to read: Perspectives and practices. Newark, DE: 
International Reading Association. 

o Harvey, S.  (1998).  Nonfiction matters: Reading, writing, and research in grades 
3-8.  York, ME: Stenhouse. 

o Keene, E.O., & Zimmerman, S. (1997).  Mosaic of thought: Teaching 
comprehension in a reader’s workshop.  Portsmouth, NH: Heinemann. 

o Kristo, J.V., & Bamford, R.A. Nonfiction in focus.  New York: Scholastic. 
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o Miller, D.  (2002).  Reading with meaning: Teaching comprehension in the 
primary grades.  Portland, ME: Stenhouse. 

o Moss, B.  (2003).  Exploring the literature of fact: Children’s nonfiction trade 
books in the elementary classroom.  New York: Guilford. 

o Peregoy, S.F., & Boyle, O.F.  (2005).  Reading, writing, and learning in ESL: A 
resource book for K-12 teachers.  New York: Pearson. 

o Robb, L.  (2003).  Teaching reading in social studies, science, and math.  New 
York: Scholastic. 

o Robb, L.  (2004).  Nonfiction writing from the inside out.  New York: Scholastic. 
o Schoenbach, R., Greenleaf, C., Cziko, C., & Hurwitz, L.  (1999).  Reading for 

understanding: A guide to improving reading in middle and high school 
classrooms.  San Francisco: Jossey-Bass. 

o Spiegel, D.L.  (2005).  Classroom discussion: Strategies for engaging all 
students, building higher-level thinking skills, and strengthening reading and 
writing across the curriculum.  New York: Scholastic. 

o Strickland, D.S. & Alvermann, D.E. (Eds.).  (2004). Bridging the literacy 
achievement gap: Grades 4-12.  New York: Teachers College Press. 

o Stead, T.  (2002).  Is that a fact? Teaching nonfiction writing, K-3.  Portland, ME: 
Stenhouse. 

o Swan, E.A.  (2003).  Concept-oriented reading instruction: Engaging classrooms, 
lifelong learners. New York: Guilford. 

o Tovani, C.  (2004).  Do I really have to teach reading? Content comprehension 
grades 6-12.  Portland, ME: Stenhouse. 

 
• Selected readings (as listed on your course schedule) available online from Jackson 

Library (Try using the “Education Full Text” or “ERIC” databases for access to full-text, 
online articles): 

o Allen, J.  (2002).  “I am Thorgood, king of the orgies”: The reading challenge of 
content vocabulary.  Voices from the Middle, 9, 22-27. 

o Allington, R.L.  (2002).  You can’t learn much from books you can’t read.  
Educational Leadership, 60, 16-19. 

o Allington, R.L., Johnston, P.H., & Day, J.P.  (2002).  Exemplary fourth-grade 
teachers.  Language Arts, 79,462-466. 

o Barton, M.L., Heidema, C., & Jordan, D.  (2002).  Teaching reading in math and 
science.  Educational Leadership, 60, 24-28. 

o Blackowicz, C.L.Z., & Fisher, P.  (2004).  Vocabulary lessons. Educational 
Leadership, 61, 66-69. 

o Brandenburg, M.L.  (2002).  Advanced math? Write! Educational Leadership, 60, 
67-69. 

o Broaddus, K. & Ivey, G.  (2002).  Surprising the writer: Discovering details 
through research and reading. Language Arts, 80, 23-30. 

o Brooks, J.G.  (2004).  To see beyond the lesson.  Educational Leadership, 62, 8-
13. 

o Burns, M. (2004).  (2004).  Writing in math. Educational Leadership, 62, 30-33. 
o Daniels, H.  (2002).  Expository text in literature circles.  Voices from the middle, 

9, 7-14. 



�����12 
 
�

 

o Doiron, R.  (1994).  Using nonfiction in a read-aloud program: Letting the facts 
speak for themselves.  The Reading Teacher, 47, 616-624. 

o Dong, Y.R.  (2004/2005).  Getting at the content.  Educational Leadership, 62, 
14-19. 

o Duke, N.K.  (2004).  The case for informational text.  Educational Leadership, 
61, 40-45. 

o Fielding, L, & Roller, C. (1992). Making difficult books accessible and easy 
books acceptable. The Reading Teacher, 45, 678-685. 

o Fitzgerald, J., & Graves, M.F.  (2004/2005). Reading supports for all. Educational 
Leadership, 62, 68-71. 

o Franks, L.  (2001).  Charcoal clouds and weather writing: Inviting science to a 
middle school language-arts classroom.  Language Arts, 78, 319-324. 

o Gray, E.N.  (2001).  A literacy growth spurt during inquiry: Tommy’s story. 
Language Arts, 78, 325-332. 

o Greenwood, S.C. (2002).  Making words matter: Vocabulary study in the content 
areas.   Clearing House, 0009-8655, 75 (5). [Available from Academic Search 
Elite]. 

o Grierson, S.T., & Anson, A.  (2002).  Exploring the past through multigenre 
writing. Language Arts, 80, 51-59. 

o Guillaume, A.M.  (1998).  Learning with text in the primary grades.  The Reading 
Teacher, 51, 476-486. 

o Harvey, S.  (2001).  Nonfiction inquiry: Using real reading and writing to explore 
the world.  Language Arts, 80, 12-22. 
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Topical Outline:  
For each class period, you are to read and complete the written assignments, as applicable, from 
each row. 
 
NOTE: Ph.D. students are required to read on additional article or chapter each week when 
reading choices are listed. 
 
Date and Topic� Readings Due from 

Jackson Library 
(Available Online 
from ERIC, 
Education Full 

Readings 
Due from 
Strategies 
that Work 
text�

Readings 
Due from 
Explaining 
Reading 

Reading or 
Assignmen
ts Due for 
Book Club�

Written or 
Other 
Assignment 
Due �
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Text, or other 
databases)�

8/16 Course 
overview; 
Writer’s 
Workshop 
overview 
�

� � � � Buy your 
Writer’s 
Notebook after 
class�

8/23 Content 
area literacy/ 
reading and 
writing, reading 
and writing 
across the 
curriculum, and 
academic 
literacy; What 
is thoughtful 
literacy 
instruction? 
 
Writer’s 
Workshop 
  
�

CHOOSE TWO: 
“To see beyond the 
lesson” OR “The 
role of knowledge 
in early literacy” 
OR “Facts or 
critical thinking 
skills? What the 
NAEP results say” 
OR “Integrating 
literacy with 
content” OR “You 
can teach for 
meaning” OR 
“Teacher skills to 
support English 
language learners” 
OR “The third 
language of 
academic English” 
OR “Getting 
started: Manageable 
literacy practices” 
OR “Teaching 
reading in 
mathematics and 
science”�

Foreword and 
“The 
Foundation 
of Meaning”�

Foreword and 
Preface�

� Be prepared to 
sign up for a 
book club 
group tonight. 
 
Discussion and 
writing group 
sign-up 
 
ORDER BUT 
DO NOT 
READ your 
book club 
book after you 
sign up for a 
group. 
 
 �

8/30 Choosing 
and using 
informational 
texts 
 
Writer’s 
Workshop 
 
�

CHOOSE TWO: 
“You can’t learn 
much from books 
you can’t read” OR 
“Making difficult 
books accessible 
and easy books 
acceptable” OR 
“Nonfiction trade 

Choose one: 
Chapter 4 or 
Chapter 5 
 
Skim 
appendices 
A-E�

� � Bring in an 
example of a 
picture book 
that you DO 
consider to be 
an 
informational 
text and one 
that you DO 
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book use in primary 
grades” OR 
“Teaching 
expository text 
structures through 
information book 
retellings” OR 
“Choosing the best 
in nonfiction: The 
Orbis Pictus Award 
winners” OR 
“Learning with text 
in the primary 
grades” OR “The 
case for 
informational text” 
OR “Multiple texts: 
Multiple 
opportunities for 
teaching and 
learning” OR 
“Using nonfiction 
in a read-aloud 
program”  
�

NOT consider 
to be an 
informational 
text (but that 
does provide 
factual 
information to 
the reader)—
To be shared 
in your 
discussion 
group 
 
One Writer’s 
Notebook 
entry due 
(Note—these 
entries will not 
be submitted 
to Ann. We 
will be using 
these entries in 
class).�

9/6 Frameworks 
for content area 
literacy 
instruction and 
book clubs in 
the content 
areas 
 
Writer’s 
Workshop�

CHOOSE TWO: 
“Models for 
implementing 
literature in content 
studies” OR 
“Classroom 
organization for 
instruction in 
content areas” OR 
“Questions that 
matter: Preparing 
elementary students 
for the inquiry 
process” OR 
“Bridging the gap 
between fiction and 
nonfiction in the 
literature circle 
setting” OR 
“Expository text in 
literature circles” 
OR “Apprenticing 

� � � One Writer’s 
Notebook 
entry due�
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adolescents to 
reading in subject-
area classrooms” or 
“Apprenticing 
adolescent readers 
to academic 
literacy” OR 
Models for using 
nonfiction in the 
primary grades.�

9/13 
Vocabulary in 
the content 
areas; 
discussion of 
course project 
(with “Take 10” 
example) 
 
Writer’s 
Workshop�

CHOOSE ONE: 
“Assisting 
struggling readers 
in building 
vocabulary and 
background 
knowledge” OR 
“Making words 
matter: Vocabulary 
study in the content 
areas” OR “’I am 
Thorgood, king of 
the orgies:’ The 
reading challenge 
of content 
vocabulary” or 
“Vocabulary 
lessons” OR 
“Getting at the 
content”�

Examples 1-
3, pp. 57-78�

� � One Writer’s 
Notebook 
entry due�

9/20 Fluency in 
the content 
areas�

CHOOSE ONE: 
“Fluency: Bridge 
between decoding 
and reading 
comprehension” 
OR   “Fluency 
beyond the primary 
grades: From group 
performance to 
silent, independent 
reading” OR  “I 
thought about it all 
night”: Readers 
theatre for reading 
fluency and 
motivation” OR 
“Weaving Readers 

Examples 21 
and 22�

� � �



�����17 
 
�

 

Theatre and 
nonfiction into the 
curriculum” 
�

9/27 Writing 
across the 
curriculum 
 
Writer’s 
Workshop�

CHOOSE TWO: 
“Surprising the 
writer” Discovering 
details through 
research and 
reading” or 
“Nonfiction 
inquiry: Using real 
reading and writing 
to explore the 
world” OR 
“Reading, writing, 
and understanding” 
OR “Putting gel 
pen to paper” OR 
“Advanced Math? 
Write!” OR “The 
Explorers Club: 
The Sky is No 
Limit for Learning” 
OR “Exploring the 
Past Through 
Multigenre 
Writing” or 
“Charcoal Clouds 
and Weather 
Writing: Inviting 
Science to a Middle 
School Language 
Arts Classroom” 
OR “A Literacy 
Growth Spurt 
During Inquiry: 
Tommy’s Story” 
OR “Kid Mice 
Hunt for Their 
Selfs: First and 
Second Graders 
Writing Research” 
OR “Writing in 
Math” �

� � � One Writer’s 
Notebook 
entry due or 
begin drafting 
of 
informational 
publication�

10/4 “Reading supports Choose one: Part 1 Book club One Writer’s 
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Comprehension 
overview and 
metacognition�

for all”� Chapter 1, 
Chapter 2, or 
Chapter 3�

(Chapters 1-
4) 

planning 
session�

Notebook 
entry due or 
begin drafting 
of 
informational 
publication 
 
NO CLASS 
ON 10/11—
UNCG FALL 
BREAK!!�

10/18 Building 
background 
knowledge and 
helping students 
make 
connections in 
informational 
texts�

� Ch. 6� Example 8 Book club 
1 readings 
due�

One Writer’s 
Notebook 
entry due or 
begin drafting 
of 
informational 
publication 
 
�

10/25 The 
questioning 
strategy in 
informational 
texts�

� Ch. 7� Example 5 Book club 
2 readings 
due�

One Writer’s 
Notebook 
entry due or 
begin drafting 
of 
informational 
publication�

11/1 
Visualizing and 
inferring in 
informational 
texts�

� Ch. 8� Example 4, 
Example 6, 
Example 7 

Book club 
3 readings 
due�

“Take 10” 
project plan 
due 
 
One Writer’s 
Notebook 
entry due or 
begin drafting 
of 
informational 
publication�

11/8 Helping 
students to 
determine 
importance in 
informational 
texts 
�

� Ch. 9� Example 9 Book club 
4 readings 
due�

One Writer’s 
Notebook 
entry due or 
begin drafting 
of 
informational 
publication�

11/15 Helping � Ch. 10� Examples 10- Book club One Writer’s 
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students to 
synthesize in 
informational 
texts�

13 5� Notebook 
entry due or 
begin drafting 
of 
informational 
publication�

11/22 Writing 
group meeting�

� �  Book club 
6/final 
book club 
 
Book club 
self-
assessment 
to be 
completed 
in class 
and 
submitted 
to Ann�

DRAFT of 
informational 
writing 
publication 
due to your 
writing group 
members 
(make enough 
copies for all 
group 
members) 
 
Book club 
self-
assessment to 
be completed 
in class and 
submitted to 
Ann�

11/29 Putting it 
all together, 
Informational 
Writing Share, 
and Course 
evaluations �

CHOOSE ONE:  
“Exemplary fourth-
grade teachers” OR 
“Characteristics of 
exemplary first-
grade literacy 
instruction” OR 
“Promoting reading 
comprehension, 
content learning, 
and English 
acquisition through 
collaborative 
strategic reasoning”�

CHOOSE 
ONE: 
Chapter 11, 
Chapter 12 
with 
Appendices 
F-G�

Chapter 5 and 
appendix�

� Informational 
writing 
publication 
with reflection 
due 
 
�

12/6 Final 
Exam/Take 10 
Project and 
Handout/ 
Presentation 
due and 
celebration�

� � � � Take 10 
project and 
handout/ 
presentation 
due�
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Other Information:  
 
Assignments--As applicable, all of your assignments should be submitted on time, word-
processed, spell-checked, checked for grammatical errors, and conform to APA (American 
Psychological Association) Handbook (5th edition) guidelines.  All work submitted should be 
thoughtful, reflective of your learning as a graduate student, and reflective of the high standards 
that we should have for ourselves as educators.  Points may be deducted from any assignments 
that do not meet these standards. I will deduct one point per day for any late work unless you 
have made prior arrangements with me to submit an assignment on an alternate date. 
 
Community Expectations--We will be establishing our expectations of one another during the 
first class session.  All participants are expected to follow these expectations throughout the 
course.   In this class, we will create a learning community.   In all aspects of our 
communications with one another, we will remain professional and helpful.  In my role as a 
facilitator, I will guide and support your learning; however, you are responsible for your learning 
in this course.  All class members will abide by the UNCG Academic Honor Code. 
 
Attendance and Participation--Because this class is highly interactive, and based on 
constructivist and social constructivist principles of learning, your preparation for and 
participation in our class is essential.  Please be prepared for every class, that is, come to class on 
time, having completed and reflected on all readings (i.e., marking points that you would like to 
discuss and noting any questions that you would like to ask from the readings) and other 
assignments.  Please monitor your participation in our class, that is, participating actively, 
professionally, and positively; but not dominating discussion. 
 
A classroom absence will be considered excused if you contact me by email or phone BEFORE 
the class to notify me of the absence; submit a reflection (2-3 pages) on the readings that were 
due that day AT THE BEGINNING OF THE NEXT CLASS PERIOD; and obtain the notes, 
information and handouts from another student in the class. A tardy will be considered excused if 
you provide me with a legitimate reason for being late to class and make up all work missed. 
 
For the first unexcused absence, 3 points will be deducted for each absence from the final course 
grade. For the second and third unexcused absences, 6 points will be deducted for each absence 
from the final course grade. Missing 4 or more class periods for ANY reason will result in an 
incomplete or a failing grade for the course. 
 
For the first unexcused tardy, 1 point will be deducted from the final course grade.  For the 
second unexcused tardy, 2 points will be deducted from the final course grade for each 
unexcused tardy.  For additional tardies, 3 points will be deducted from the final course grade for 
each tardy.  
 
Course Support--Handouts and lecture notes can be downloaded from the Blackboard platform 
(blackboard.uncg.edu).  You will need to know your username. If you have difficulties, the 
website and system administrator have the information that you need to solve your problems.  I 
am usually not able to help you with technical problems related to Blackboard.  To access the 
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library, please go to the UNCG Home Page (www.uncg.edu) and click on the “Library” link. 
From there, go to the section for “Databases” or “Journal Finder.” 
 
INCLEMENT WEATHER AND/OR SCHOOL SYSTEM BREAKS-- Because we are meeting in a 
public elementary school, we will not be able to meet when the school is closed due to holidays 
or inclement weather situations.  As such, though we will generally follow the UNCG calendar, 
exceptions may be made if days must be missed due to school system closings.  Accordingly, if 
road conditions are treacherous, DO NOT make an attempt to attend class, even if the school 
system is open.  I will email you with class cancellations and other important information, so be 
sure to check your UNCG email account when weather conditions are hazardous. 
 
Recommended Texts and or Readings: 
 
SELECTED HELPFUL WEBSITES FOR CONTENT AREA LITERACY INSTRUCTION: 
 
Center for the Improvement of Early Reading Achievement--
http://www.ciera.org/library/index.html 
International Reading Association-- http://www.reading.org/ 
Issues in Literacy Development--http://www.eduplace.com/rdg/res/literacy/ 
National Council of Teachers of English-- http://www.ncte.org/ 
National Reading Conference-- http://www.oakland.edu/ 
National Research Center on English Learning and Achievement--http://cela.albany.edu/ 
National Writing Project—www.writingproject.org 
Reading Online-- http://www.readingonline.org 
Read/Write/Think.org: www.ReadWriteThink.org 
The Literacy Web at the University of Connecticut--http://www.literacy.uconn.edu/ 
University of Virginia—http://pals.Virginia.edu/Instructional-Resources/ 
Word Study—www.prenhall.com/bear 
 
SELECTED HELPFUL JOURNALS FOR CONTENT AREA LITERACY INSTRUCTION: 
Educational Leadership 
Elementary School Journal 
English Journal 
Journal of Adolescent and Adult Literacy 
Journal of Literacy Research 
Language Arts 
Reading Research and Instruction 
Reading Research Quarterly 
Research in the Teaching of English 
The Reading Teacher 
Voices in the Middle 
 
SELECTED HELPFUL PROFESSIONAL BOOKS AND ARTICLES CONNECTED TO 
CONTENT AREA LITERACY INSTRUCTION: 
Bear, D.R., Invernizzi, M., Templeton, S., & Johnston, F.  (2003).  Words their way: Word study 

for phonics, vocabulary, and spelling instruction (3rd ed.).  Upper Saddle River, NJ: 
Merrill.  
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Beck, I.L., McKeown, M.G., & Kucan, L.  Bringing words to life: Robust vocabulary instruction.  
New York: Guilford Press. 

Block, C.C., & Pressley, M.  (2002).  Comprehension instruction: Research-based best practices.  
New York: Guilford. 

Cunningham, P. M.  (2000).  Phonics they use: Words for reading and writing (3rd ed.).  New 
York: HarperCollins. 

Cunningham, P. M., Hall, D. P., & Cunningham, J. W.  (2000).  Guided reading the four-blocks 
way.  Greensboro, NC: Carson-Dellosa. 

Donoghue, M. R.  (2001).  Using literature activities to teach content areas to emergent readers.  
Boston: Allyn and Bacon. 

Fountas, I.C., & Pinnell, G.S.  (2001).  Guiding readers and writers Grades 3-6: Teaching 
comprehension, genre, and content literacy.  Portsmouth, NH: Heinemann. 

Ganske, K.  (2000).  Word journeys: Assessment-guided phonics, spelling, and vocabulary 
instruction.  New York: Guilford Press. 

Harvey, S.  (1998).  Nonfiction matters: Reading, writing, and research in Grades 3-8.  York, 
Maine: Stenhouse. 

Martinez, M., Roser, N., & Strecker, S.  (1999).  I never thought I could be a star: A Readers 
Theatre ticket to fluency.  The Reading Teacher, 52, 326-334. 

McMahon, S. I., & Raphael, T. E.  (1997).  The book club connection: Literacy learning and 
classroom talk.  New York and Newark, DE: Teachers College Press and International 
Reading Association. 

Opitz, M. F., & Ford, M. P. (2001). Reaching readers: Flexible and innovative strategies for 
guided reading. Portsmouth, NH: Heinemann. 

Raphael, T., Pardo, L., Highfield, K., & McMahon, S.  (1997).  Book club: A literature-based 
curriculum.  Littleton, MA: Small Planet Communications. 

Short, K.G., Schroeder, J., Laird, J.  Kauffman, G., Ferguson, M.J., & Crawford, K.M.  (1996).  
Learning together through inquiry: From Columbus to integrated curriculum.  Portland, ME: 
Stenhouse. 

Tiedt, I. M.  (2000).  Teaching with picture books in the middle school.  Newark, DE: 
International Reading Association. 

Tovani, C.  (2000).  I read it, but I don’t get it: Comprehension strategies for adolescent readers.  
Portland, ME: Stenhouse. 

Wooten, D. A.  (2000).  Valued voices: An interdisciplinary approach to teaching and learning.  
Newark, DE: International Reading Association. 

Worthy, J., Broaddus, K. & Ivey, G.  (2001).  Pathways to independence: Reading, writing, and 
learning in grades 3-8.  New York: Guilford. 

 
Alignment with State and National Standards: See course goals/objectives section of this 
syllabus. 
 
 


