
UNIVERSITY OF NORTH CAROLINA AT GREENSBORO

School of Education
Educational Leadership and Cultural Foundations

ELC 688F: Sociology of Education 

Course Syllabus: Fall 2007
Three credits

1. For Whom Planned: Elective course in the Ph.D. in Cultural Foundations, the Masters of School Administration, the Ed.S. and Ed.D. in Educational Leadership, and other departments in the school of education.

2. Instructor Information:  
Dr. Silvia C. Bettez, Curry Building #242, Phone: 336-334-3492
3. Course Purpose/Catalog Description: 
This course is an exploration of the uses of sociology in the study and practice of education. The course will begin with an overview of what it means to examine life through a sociological lens. We will explore key concepts and theories of sociological mindfulness and use those to analyze, critique, and construct educational experiences, ideas, and programs. The key premise is that education (and all social life) is a socially constructed endeavor. We will pay particular attention to how power, privilege, and oppression play out in relation to race, class, and gender.

4. Teachers Academy Conceptual Framework Mission Statement: The mission of professional education at UNCG is to prepare and support the professional development of caring, collaborative, and competent educators who work in diverse settings. This mission is carried out in an environment that nurtures the active engagement of all participants, values individual as well as cultural diversity and recognizes the importance of reflection and integration of theory and practice. UNCG's professional education programs are guided by shared commitments to: (a) equity and excellence in teaching, research, and service; (b) professional integrity and ethical deliberation in dealing with students and colleagues (university-based, school-based, and community-based); (c) the construction of a professional knowledge base through collaboration and collegiality; and (d) the dissemination of professional knowledge, skills and dispositions through the preparation and continuing professional development of teachers, principals and other school personnel.
5. Course Goals and/or Objectives/Student Learning Outcomes: 
The primary objectives of this seminar are:

· To understand the history and theories in the sociology of education as a context and social construction in their own rights.

· To analyze, critique and construct the practices of schooling from a sociology of knowledge perspective.

· To analyze how power is constructed and how we might use power to improve equity in education.

· To examine how social identity is constructed at the intersections of race, gender, and class.

· To conceptualize gender constructions as linked to male domination and pursue alternative constructions of gender in education.

· To gain understandings of race in relation to white privilege and racism and pursue alternative constructions of race in education.

· To conceptualize social class distinctions as the result of meritocratic and individualistic values that justify and serve the interests of elites.

6. Teaching Strategies: Class discussion, group work, student presentations, Boal theater techniques, creating visual representations of ideas, media analysis, and problem-posing.
7. Evaluation Methods and Guidelines for Assignments: 
Attendance and Class Participation (15%)

Class sessions will incorporate group discussions, interactive group activities, and occasional in-class written activities.  My goal is to have you thoughtfully engage the topics raised, to contribute additional issues to in-class discussion, and to be able to articulate your ideas clearly and concisely.  You are expected to prepare for class participation and engage in class discussions and activities.  Excessive absences (i.e. more than one) may effect your grade negatively.  You are expected to be on-time and be present at each class.

Reading Reflections (25%)

You are required to write a two-page (double spaced, 10-12 point font) reflection each week on the readings, with the exception of the first day of class, weeks when your other essays are due, and the week there is no class (a total of 13).  The purpose of these reflections is for you to organize some thoughts on the readings for class discussion and to ensure that you are engaging the readings critically.  These reflections should be in the following format.

1. Write a reaction to the readings (not a summary) that identifies 1-2 key themes or issues.  The reaction should be thoughtful, but you are not expected to be comprehensive.

2. Make an argument for your reaction.  Making an effective argument for your reaction requires making both clear statements of your own ideas and drawing connections on the works of others.  I would encourage you to try different styles in your reaction papers. 

3. Identify and incorporate 1-3 quotes that stood out to you.

4. Include at least one powerful question for discussion.

5. You are encouraged to write about your personal connection to the reading.  What is it that sparks your reaction; what connection (or lack thereof) does it have to your life.

There may be times when you are assigned a specific topic or question for the reflective writing the week before they are due. 

These reflections must be handed in before class (vie email) or at the beginning of each class.  They will not be accepted late.
Reflective Letter (25%)
Write a letter to someone in your life (e.g., a friend, family member, or colleague) about what you have learned in this class (e.g., about sociology of education, privilege, power, oppression, color-blind racism, critical thinking) and how it has affected you personally and/or professionally (5-6 pages).  You can focus on anything that has stood out to you in the first half of the semester.  Your tone and approach should be conversational, however, you should also cite specific passages from the readings to support your comments.
Analysis Paper (30%)
You are required to write a final analysis paper that brings together themes and issues from the course (8-10 pages).  In this paper, you are expected to develop and defend an original thesis that comes out of the readings and class discussion (you are not required to do any outside research, although you are certainly free to incorporate additional sources).  In contrast to the reflective papers and letter which ask you to draw from your own experiences, in this analysis paper, I want you to engage the substance of the arguments raised in the readings in more theoretically sophisticated ways.  In developing your thesis, you will want to think about the tools or lenses the readings and discussions have provided for thinking about education and diversity differently.  What new perspectives have you gained from examining issues through a sociological lense?  In order to give you some feedback about your final paper before it is due, you are required to turn in a one-page summary or outline of your argument several weeks before the deadline. 

Final Presentation (5%)
On the last day of class, you are required to do a 10 minute presentation of what you got out of the class, and the issues related to sociology of education most relevant to you at this point in your academic career and professional life.  You are also required to summarize your thoughts on this on one typed page (single-spaced).  Make copies to provide for each of your classmates.

Expectations for Written Assignments

All written assignments for this class must be typed, double-spaced, and use 1 inch margins all around and 10-12 point font.  Submit original work that conforms to the guidelines of the Style Manual of the American Psychological Association, Fifth Edition. Make sure at least your name and a title for the paper or assignment are on the first page.  In general, the following criteria apply for all written work:

A level work is clearly outstanding and reflects substantial effort.  All aspects of the assignment are responded to in a cogent, organized and cohesive manner.  Well-chosen, supportive examples (and citations) and persuasive reasoning are utilized.  For the analysis final paper, there is an introduction, conclusion, and transition between sections (section headings are expected).  The mechanics of the paper are excellent – there are very few grammatical or spelling errors.  

B level work is of high quality.  Most of the aspects of the assignment are covered in an adequate and organized manner.  Supportive examples are given and arguments are organized and sensible.  There is a clear structure to the paper.  The mechanics of the paper are good – there may be some minor grammatical and/or spelling errors, but these do not detract substantially from the content of the paper.

C level work and below is unsatisfactory.  The paper shows serious weaknesses and/or a lack of effort.  The assignment is not addressed and/or the response is incoherent.  There is little obvious structure to the paper.  The mechanics of the paper are poor.  

My commitment to you is to give you substantial feedback on your written work so that you can be increasingly successful on your written assignments in this course.  If you have questions about an assignment, I would be happy to talk with you, and I encourage you to set up an appointment to meet with me.

Assignment Submission: Late work and course incompletes will not be allowed under most circumstances.

8. Required Text(s)/Readings/References: 
Required Books

Bettie, J. (2003). Women without class: Girls, race, and identity. Berkeley: University of California Press.

Bonilla-Silva, E. (2006). Racism without racists: Color-blind racism and the persistence of racial inequality in the United States (2nd ed.). Lanham: Rowman & Littlefield.

hooks, b. (2000). Where we stand: Class matters. New York: Routledge.

Johnson, A. G. (2006). Privilege, power, and difference (2nd ed.). Boston: McGraw Hill.

Schwalbe, M. (2005). The sociologically examined life: Pieces of the conversation (3rd ed.). Boston: McGrawHill.

Required Articles/Book Chapters

Assigned journal articles and book chapters will be available on the course Blackboard website (http://blackboard.uncg.edu).  See the Bb “e-reserves” link.  Please print out the readings and bring them with you to the appropriate class sessions.  If you have difficulty locating material on Blackboard, please ask.

9. Topical Outline: 
Weekly Schedule

August 21: Introduction, Course Overview, Thinking Critically

In class readings on critical thinking.

August 28: Defining a Sociological Lens

Schwalbe, M. (2005). The sociologically examined life: Pieces of the conversation (3rd ed.).

September 4: The Purposes of School

Bennett deMarrais, K., & LeCompte, M. (1999). Theory and its influences on the purposes of schooling. In The way schools work: A sociological analysis of education (pp. 1-42). New York, NY: Longman.

Childress, H. (2006). A subtractive education. Phi Delta Kappan, 88(2), 104-109.

Rothstein, R., & Jacobsen, R. (2006). The goals of education. Phi Delta Kappan, 88(4), 264-272.

Wolk, S. (2007). Why go to school? Phi Delta Kappan, 88(9), 648-658.

September 11: Perspectives on the Field of Sociology of Education

Hallinan, M. T. (2000). Introduction: Sociology of education at the threshold of the twenty-first century. In Handbook of the sociology of education (pp. 1-12). New York: Kluwer Academic/Plenum Publishers.

Torres, C. A., & Mitchell, T. R. (1998). Introduction. In C. A. Torres & T. R. Mitchell (Eds.), Sociology of education: Emerging perspectives. Albany, NY: State University of New York Press.

Noblit, G. W., & Pink, W. T. (1995). Mapping the alternative paths of the sociology of education. In W. T. Pink & G. W. Noblit (Eds.), Continuity and contradiction (pp. 1-29). Cresskil, NJ: Hampton Press.

Young, M. F. D. (1998). Introduction. In The curriculum of the future: From the 'new sociology of education' to a critical theory of learning (pp. 1-21). Philadelphia: Falmer Press. (Will be handed out in class)

September 18: Power and Education

Johnson, A. G. (2006). Privilege, power, and difference (2nd ed.). Boston: McGraw Hill. Read first half of book up to page 75: Introduction and Chapters 1-5.

Bourdieu, P. (1977). Cultural reproduction and social reproduction. In J. Karabal & A. H. Halsey (Eds.), Power and ideology in education (pp. 487-511). New York: Oxford University Press.

September 25: Power and Education continued

Johnson, A. G. (2006). Privilege, power, and difference (2nd ed.). Boston: McGraw Hill. Read second half of book pages 76-153: Chapters 6-9.

Delpit, L. (1988). The silenced dialogue: Power and pedagogy in educating other people's children. Harvard Educational Review, 58(3), 280-298.

October 2: Color-blindness

Bonilla-Silva, E. (2006). Racism without racists: Color-blind racism and the persistence of racial inequality in the United States (2nd ed.). Lanham: Rowman & Littlefield.  Read first half of book: Preface, Chapters 1-5.

October 9: Color-blind Racism

Bonilla-Silva, E. (2006). Racism without racists: Color-blind racism and the persistence of racial inequality in the United States (2nd ed.). Lanham: Rowman & Littlefield.  Read second half of book: Chapters 6-10, Postcript.

Assignment: Reflective Letter Due
October 16: Race and Racism in the School Context

Valenzuela, A. (1997). Mexican-American youth and the politics of caring. In E. Long (Ed.), From sociology to cultural studies: New perspectives (pp. 322-350). Malden, MA: Blackwell Publishers.

Kozol, J. (2005). Still separate, still unequal. Harpers Magazine, 311(1864), 41-54.

Deyhle, D. (1995). Navajo youth and Anglo racism: Cultural integrity and resistance. Harvard Educational Review, 65, 3, (Fall 1995) 403-444.

October 23: No Class (Professor at AESA conference this week)

October 30: Critical Whiteness and Performance

Diangelo, R. (2006). The production of whiteness in education: Asian international students in a college classroom. Teachers College Record, 108(10), 1983-2000.

Hytten, K., & Warren, J. (2003). Engaging whiteness: How racial power gets reified in education. Qualitative Studies in Education, 16(1), 65-89.

Moon, D. (1999). White enculturation and bourgeois ideology: The discursive production of 'good (white) girls'. In T. Nakayama & J. Martin (Eds.), Whiteness: The communication of social identity (pp. 177-197). Thousand Oaks, CA: Sage Publications.

Thompson, A. (2003). Tiffany, friend of people of color: White investments in antiracism. Qualitative Studies in Education, 16(1), 7-29.

November 6: Social Class

hooks, b. (2000). Where we stand: Class matters. New York: Routledge. Read the first half of book: Preface, Introduction, Chapters 1-7

Anyon, J. (1980).  Social class and the hidden curriculum.  Journal of Teacher Education,  162, 67-92.
November 13: Social Class continued


hooks, b. (2000). Where we stand: Class matters. New York: Routledge. Read the second half of book: Chapters 8-14.

Brantlinger, E. (2003).  Affluent Mothers Narrate Their Own and Other People's Children.  In Dividing classes: How the middle class negotiates and rationalizes school advantage (pp. 35-60).  New York: Routledge Falmer.

November 20: Intersections of Race, Class, and Gender
Bettie, J. (2003). Women without class: Girls, race, and identity. Berkeley: University of California Press.  Read first half of book: Chapters 1-3.

Morrow, R. A., & Torres, C. A. (1995). Education and the reproduction of class, gender, and race: Responding to the postmodern challenge. In C. A. Torres & T. R. Mitchell (Eds.), Sociology of education: Emerging perspectives (pp. 19-45). Albany: State University of New York Press.
Assignment: One-page summary or Outline for final paper due
November 27: Intersections of Race, Class, and Gender continued
Bettie, J. (2003). Women without class: Girls, race, and identity. Berkeley: University of California Press.  Read second half of book: Chapters 4-7.

December 4: Theories of Reproduction and Resistance

Giroux, H. (1983). Theories of reproduction and resistance in the new sociology of education: A critical analysis. Harvard Educational Review, 53(3), 257-293.

Soo Hoo, S. (2004). We change the world by doing nothing. Teacher Education Quarterly, 31(1), 199-211.
December 10: Closing and Final Presentations

Assignment: Final paper and final presentation summary/handout due
10. Other Information: 
Academic Integrity: All students are expected to uphold the University Academic Integrity Policy.  Please see http://academicintegrity.uncg.edu/complete/ for more information.  All UNCG policies regarding academic dishonesty and plagiarism will be observed and enforced, and any student who violates these policies will be reported to the appropriate university official.  Students are required to submit original work that contains appropriate citations and bibliographies.

ELC Statement of Commitments, Beliefs, and Purposes

The Department of Educational Leadership and Cultural Foundations is committed to the development of a just and caring democratic society in which schools serve as centers of inquiry and forces for social transformation. We believe that: 

· education is an ongoing process of knowledge creation and acquisition, lived experience, interaction with others, and conscious reflection; 

· good schooling and a good society create occasions for people to build human, intellectual, and spiritual connections; 

· schools must foster social, economic, and educational equity; 

· honoring differences in race, class, gender, ethnicity, sexual orientation, and ability are critical to human understanding; 

· every human being is worthy of respect and deserving of dignity. 

Our purpose is to create educational leaders who work with parents, staff, students, and communities to develop critical understandings of the assumptions, beliefs, and regularities that support schooling and who identify and create practices that allow schools to function more fully as democracies while preparing students for democracy. We believe educational leaders should: 

· advocate for teaching and learning by articulating and working to achieve a school-community's shared educational commitments; 

· facilitate processes that engage self and others in critiquing the way things are, exploring the way life should be in moral and just communities, and stimulating action directed toward achieving the latter; 

· mobilize economic, political, social, and personal resources to articulate and achieve a school-community's shared educational commitments; 

· appreciate the joy of learning, delight in the growth of self and others, promote the love of learning, and create practices in schools that provide an outstanding education for all students. 


