 ELC 678 FEMINIST THEORIES AND EDUCATION

fall 2006      wednesdays 4-6:50 pm

Dr. Leila E. Villaverde

email:
levillav@uncg.edu



ph: 336-334-3475   fax: 336-334-4737

office: 246 curry building



hours: by appointment

recommended texts:

Freedman, E. (2002). No turning back: The History of Feminism and the future of women. ny: ballantine books.  

macdonald, a., a. and sanchez-casal, s. (2002). Twenty-first century feminist classrooms: pedagogies of identity and difference. ny: palgrave. 

*Selected articles will be available online through blackboard.

course description:

This course undertakes the study of feminist theories and education. I use the plural of theory to highlight various voices and perspectives in feminist thinking.  The main purpose of this course is engagement in a field where power, privilege, identity politics, commonsense, and possibility are questioned and negotiated in society with particular attention to pedagogy (what is learned and how). At the heart of this course is a focused collective project in which we are provoked to reflect on how our subjectivities are shaped, engage in meta-dialogue, and decenter limiting ways of knowing. Intelligence is reconceptualized and access to knowledge production is extended.

We underestimate our everyday use of theory and our ability to theorize lived experience. We undervalue what we already know and do; therefore this will be our point of departure and the most important lens for analysis. As part of the course historical, cultural, political, cognitive, psychological/ emotional and gendered constructions of the theorized and lived are explored and discussed in order to develop/ sediment a transformative/ fulfilling pedagogical consciousness. 

The body of work gathered in this course is by no means meant to create a grand narrative or instigate an exclusive practice of who is considered a feminist or not. These multiple perspectives represent but a slice of the discipline. The scope of readings is widely variant encompassing the many relevant ideas pertinent to our education. The objective is to own and gain confidence about one’s voice (through understanding many voices, positionalities, and topics), its existence and use in the formulations of one’s ideas and actions as we think more deeply about our ecological connections to self, other, and world, how and what we learn, as well as the use/ implementation of this knowledge. This course will also probe and perhaps activate your social responsibility while hopefully making it a staple of both private and public realms. Every text (whatever form it is in) is interpretative, so take every opportunity to make meaning as we join together to learn and forge memories and histories. 

course objectives:

1. To interpret feminist theories and learning, carefully looking at constructions of identity, role, race, power, class, race, privilege, and possibility.

2. To examine our interpretation of theory and lived experience through social, historical, cultural, political, and psychological lenses.

3. To question the design of present and future curriculum through experiential practice and theoretical discussion, as well as developing a fund of knowledge on the various theories and voices in feminism.

4. To develop a critical and reflexive understanding of who we are as educators/ human beings and what education has the potential to do/ be in this society.

5. To support an articulation of more active/ critical learner participation in the educational/ living process.
assignments:

*all assignments must be typed.  Please use APA style for any type of documentation and always exhibit the utmost degree of professionalism, and uphold the academic integrity policy set forth by the university.

participation/ presentation (30 points): it is imperative to be prepared, deal with the content, its translation into practice, and your thoughts and feelings about the themes that arise in the readings and class. Your participation is paramount, not only for your grade, but for the success and benefit of the entire class.  The presentation of your findings, questions, or comments each session is essential to the development of all our learning. Please be respectful of other’s ideas, as well as when you challenge someone else’s ideas.  Engage in an atmosphere that is conducive to dialogue. 

For the second half of class, the class will be divided into groups and as individual groups you will decide what the rest of us will read for the remainder of the semester. There are many resources at the end of the syllabus on feminist pedagogy to choose from. Decide as a group how you would like us to discuss/ deal with the material. There might be videos/ films, artwork, music, etc. that might instigate further discussion. Use these to expand our thinking and discussion as well as to complicate what we have read so far.

due 10.4
diptyck paper/ visual (35 points): this is a two-part assignment; one part is text, the other image. You must devise some way to house the two, literally so they relate as one reads the text and sees the images. A diptyck is a two-panel painting hinged together like the covers of a book. Traditionally it was a self-portrait on one side and an idealized or religious image in the other. We are deviating somewhat from its tradition, but retaining the two panels and their need to relate in some way. in the text part you will answer and struggle with the following questions through critical analysis: is feminism a state of mind or a condition? A way of thinking or being? A constant both, or one or the other? How does this play itself out in the classroom curriculum? And other learning contexts? How is it lived (or not) in your daily experiences? Remember to define what you think feminism or feminist thinking/ acting is as you discuss different contexts, the definition may change as you navigate different social, cultural, and personal spaces. Use/ cite class readings and outside readings (if relevant) to support or challenge your perspective. For the visual side of the project you are to create/ combine images (abstract or literal) that convey how you see yourself in the readings thus far. Do they resonate, challenge, provoke thought? describe visually how you position yourself up to this point in the readings and discussions. Use the images to articulate the nuances of the feminist theories that most struck you, that speak to your becoming and being. Don’t loose sight of the written portion of the assignment, let the visual and text create holistic representations of your historical, cultural, theoretical, lived, and gendered thoughts as they collide or merge with the knowledge produced in this course. We will discuss techniques and possibilities in class.

due 11.29 

oral exam/ conversation (35 points): decide on one main topic (for you) per reading as springboards for conversation. Create a running list that will help you and classmates remember/ reconstruct discussions and ideas, not for rote memorization but as a way to increase your fund of knowledge as you internalize (make meaning from) the information. The class will compile themes/ topics for each reading at least two weeks prior to oral exam/ final conversation. This will triangulate/ expand how we see/ understand the ideas presented by the articles/ chapters. In the oral exam you will dialogue with me about your chosen themes. You will decide where to start and subsequently i may steer the conversation to unearth/ unfold your analysis/ theoretical framing and learning and application towards pedagogy and curriculum. This is a venue in which to articulate in person what you know and have gathered/ synthesized. We often underestimate the power of conversation in scholarly work and evaluation; this is one opportunity to see/ experience how it works.

or

pod/ video short (35 points): based on self-selected topics from the readings, decide what particular issues or related issues you will focus on for your pod or video short (5-10 minutes in length maximum). Think of your target audience, what do you want to say, and how the information should/could be suited for viewers. What do you want them to get out of this viewing? What do you want them to think about? How do you want to impact them? What do you want them to do? Along with the video or cd provide your proposal (vision, specs, goals, methods), treatment, and research for this production. Visit www.current.tv for examples of short issue-driven viewer-created videos, look under pods and seeds of tolerance. Here’s an opportunity to use the power of conversation, voice, and positionality in yet another way. The pod or video short captures and records the moving image and idea. It provides the venue for a flow of ideas and engagement with such that perhaps another medium may not be able to do as succinctly. Explore more of your creative juices.

*at several points during the semester we will view various videos relevant to discussion topics and readings. If you have any suggestions, do not hesitate to let me know.

schedule:

*readings are to be read prior to the class in which they will be discussed

aug  16: introduction, overview, syllabus, reading practices, lived experience, discussion

aug  23:  setting the stage, freedman ch.1, 2 + 3, grant (article, “inventing feminist theory”)

aug 30: the start of theorizing, freedman ch. 4 + 5, patricia hill collins (article, “black feminist thought”), anzaldua (article, ”‘la conciencia de la mestiza/ towards a new consciousness”)

sept 06: jaggar (article, “feminist politics and epistemology”), and fuss (article, “reading like a feminist”), kessler and mckenna (article “biology and gender”), wittig (article, “the straight mind”)
sept 13:  wilchins (articles, “introduction”, “women’s rights”, “gay rights”, “transgender rights”), namaste (article, “genderbashing”), robertson (article, “masculinity and women’s right”) 

sept 20: sandilands (article “a geneology of ecofeminism”), eaton and lorentzen (article, “can ecofeminism withstan corporate globalization?”), sturgeon (article, “what’s in a name? ecofeminisms as/ in feminist theory”)

sept 27: lorde (articles, “the transformation of silence into language and action,” the master’s tools will never dismantle the master’s house,” “uses of the erotic: the erotic as power,” “sexism: an american disease in blackface”), james (“radicalizing feminism”)

oct 04: diptych due, weiler (articles ch.1, “john dewey, progressive education, and feminist pedagogies: issues in gender and authority” + ch.8, “stuart hall, cultural studies: theory letting you off the hook?”), smith crocco, munro, and weiler (article “political activism as teaching”)

oct 11: the bridge from theory to pedagogy, tba
oct 18: tba
oct 25: tba

nov 01: tba

nov 08: tba

nov 15: tba

nov 22: no class/ thanksgiving break
nov 29: oral exam/ scholarly conversation or pod/ video short

*schedule is subject to change

attendance/ tardy policy: Your attendance and participation are paramount in your success for this course.  Not only do you miss out in case of an absence, but so does the entire class as each person’s participation contributes to the learning that takes place each session.  Be present, on time, and prepared. If any problems arise, please feel free to discuss them with the professor.

special needs: please notify me of any special needs in order to best suit your learning experience

grading rubric/ criteria:

"A" work (excellent): "A" work is memorable, not only responds to the assignment but offers fresh, perceptive insight, creativity, synthesis, and careful analysis. Work presents a strong thesis that is tightly focused and fully explained. The work plainly exhibits a deep understanding of the readings and course content.  The writing is clear, the ideas are logically organized, the transitions are appropriate, and the details are concrete, substantial, and relevant to the central argument. The writer's voice is strong and guides the reader through a carefully planned text that describes, narrates, explains, and offers creative or original thinking.  The reader can feel, see, and read a mind and soul at work as the words and ideas are weaved together. When required the work uses appropriate parenthetical documentation and is well researched. The work is cohesive even if it branches out in different tangential ideas (the relationships among the points raised must be evident). The writing, imagery or words are thoughtfully and appropriately chosen.  The work is consistently compelling to read or experience. 

"B" work (good): "B" work also responds to the assignment competently, although it lacks the consistently high-level delivery of the "A" work. The work is carefully focused on its central thesis and progresses logically from point to point, allowing the reader to see the main ideas and the important relationships among them. The work anticipates probable arguments and questions and offers a convincing point of view. The details are concrete and substantial but occasionally irrelevant. There are few, if any, problems with structure or language. The work is well crafted but lack the forcefulness or insight of the "A" work. When required the work uses appropriate parenthetical documentation and is well researched. The writing, images, or articulation goes beyond the minimum and creatively analyzes the situation. Occasional lapses in logic or syntax are the result of attempts to stretch beyond the student’s present level of competence. 

"C" work (tentatively acceptable): “C” work addresses the assignment and demonstrates the student understands how to formulate an idea, organize the supporting material, and present an argument. At times the thesis is trite or too general and needs further refinement and focus. The purpose is not entirely clear to the reader. The work is generally clear, although transitions are often abrupt or nonexistent. Ideas are not as logically organized as they might be. Details are often predictable and monotonous, are sometimes irrelevant, and often are in need of further explanation or justification. The work completes the assignment, although the content is predictable. Analysis is usually shallow. The work contains no insights or fresh ideas. The uses of language, insight, images, or articulation are not as sophisticated or creative. The voice is generic, with little sense of a person behind the words. The work is correct but lacks distinction. 

**According to the Graduate School, a graduate student at the masters level can only have 6 semester hours with a C counting towards their degree, a doctoral student cannot have any credit hours below a B. Consider this given your particular situation and consult the graduate bulletin for further information.
other reading sources:

books:

ahmed, l. (1992). women and gender in islam. ct: yale university press.

anzaldua, g. (1999). borderlands, la frontera: the new mestiza. (2nd ed.). san francisco: aunt lute books. Ch.2 “movimientos de rebeldia y las culturas que traicionan”

anzaldua, g. (ed.). (1990). making face, making soul, haciendo caras: creative and critical perspectives by feminists of color. san francisco: aunt lute books.  (pp.371-375 trinh t. minh-ha “not you/like you: post-colonial women and the interlocking questions of identity and difference”)

bobo, j. (ed.). (2001). black feminist criticism. ma: blackwell publishers. (“preface: bearing witness” and ch.1 “toward a black feminist criticism”)

*fisher, B., M. (2001). no angel in the classroom: teaching through feminist discourse. maryland; rowman & littlefield. (ch.1“what is feminist pedagogy” and ch.5 “dangerous curves: safety and self-disclosure”)
grant, j. (1993). fundamental feminism: contesting the core concepts of feminist theory. ny; routledge. (ch.2 “inventing feminist theory” and ch.5 “feminism and postmodernism”)

*hernandez, a. (1997). pedagogy, democracy, and feminism: rethinking the public sphere. ny; suny press. ch. 1 “remapping pedagogical boundaries: critical pedagogy, feminism, and a discourse of possibility” and ch.2 “informing pedagogical practices: democracy and the language of the public”

hernandez, d. and rehman, b. (eds.). (2002). colonize this! young women of color on today’s feminism. ny: seal press.

jaggar, a., m. and rothenberg, p., s. (1993). feminist frameworks: alternative theoretical accounts of the relations between women and men. (3rd). ma: mcgrawhill. (pp. 80-85 flax, “women do theory’; 174 – 178 bunch, “lesbians in revolt”; 178- 182 wittig,“one is not born a woman”;187 – 189 perkins gilman, “a view of socialist feminism”; 212 – 218 ngan-ling chow, “the feminist movement: where are all the asian American women”; 308 – 315 pharr, “homophobia: a weapon of sexism”; 380 – 385 allen, “motherhood; the annihilation of women”; 442 – 447 davis caulfield, “imperialism, the family, and cultures of resistance”; 496 – 503 ferguson “a transitional feminist sexual morality”) 
james, j. and denean sharpley-whiting, t. (2000). the black feminist reader. ny: blackwell.

landry, d. and maclean, g. (1995). the spivak reader. ny: taylor & francis.

namaste, v. (2000). invisible lives: the erasure of transsexual and transgendered people.   ch.1 “genderbashing”and ch.6 “tragic readings”

*naples, n., a. and bojar, k.(eds.). (2002). teaching feminist activism: strategies from the field. ny; routledge. (ch.1, “introduction: teaching feminist activism experientially” + ch.2, “the dynamics of critical pedagogy, experiential learning, and feminist praxis in women’s studies”)

*ng, r. staton, p., and scane, j.  (eds.). (1995). anti-racism, feminism, and critical approaches to education. Ct: bergin & garvey.

*o’sullivan, e., v., morrell, a., and o’connor, mary ann. (2002). expanding the boundaries of transformative learning. Ny: palgrave. (ch.3 miles,  “feminist perspectives on globalization and integrative transformative learning”)

salleh, a. (1997). ecofeminism as politics: nature, marx, and the postmodern. zed books.

sturgeon, n. (1997). ecofeminist natures: race, gender, feminist theory and political action. ny: taylor & francis. 

*smith croco, m,, munro, p. and weiler, k. (1999). pedagogies of resistance: women educator activists, 1880-1960. ny: teachers college press. (ch.3 “the price of an activist life”).
smith, s., g. (1992). gender thinking. pa: temple university press.

*superson, a., m. and cudd, a., e. (2002). theorizing backlash: philosophical reflections on the resistance to feminism. ny: rowman & littlefield. (ch.9 carse and debruin, “transforming resistance: shifting the burden of proof in the feminist classroom”)

the latina feminist group. (2001). telling to live: feminist testimonios (latina america otherwise). nc: duke university press. 

thonrham, s. (2001). feminist theory and cultural studies: stories of unsettled relations. : hodder arnold publishers.

warren, k., j. and erkal, n.  (eds.). (1997). ecofeminsm: women, culture, nature. in: indiana university press.

weiler, k. and stone, l. (eds.). (2000). feminist engagements: reading, resisting, and revisioning education and cultural theory. ny: routledge. (ch.2, “dubois and the invisible talented tenth” and ch.4, “rereading paulo freire”)

articles:

anzaldua, Gloria, “now let us shift…the path of conocimiento…inner work, public acts” 

austin, paula, “femme-inism: lessons from my mother” 

bebel, august, “woman and socialism” 

cantu, norma, e. ,“a escondidas: a chicana feminist teacher who writes/ a chicana feminist writer who teaches” 

cervenak, sarah, j. , cespedes, karina, l., souza, caridad, straub, andrea, “imagining differently: the politics of listening in a feminist classroom” 

clarke, cheryl, “lesbianism 2000”

david, miriam, e., “theories of family change, motherhood and education” 

hightower langston, donna, “the spirit of this bridge” 

*miller, janet, “women: the evolving educational consciousness” 

mauddi darraj, susan,“it’s not an oxymoron: the search for an arab feminism” 

*steinberg, shirley, “early education as a gendered construction” 

*weiler, Kathleen, “feminism and the struggle for a democratic education: a view from the united states”

wollstonecraft, mary, “a vindication of the regents of woman”  

websites:

www.mit.edu:8001/activities/thistle/v9/9.01/6blackf.html  black feminism

www.tcnj.edu/~yelvert2/what_is_black_feminism.htm black feminism

http://www2.pfeiffer.edu/~lridener/courses/BLKFEM.HTML patricial hill collins

www.chicanas.com  look into the definitions

www.thirdwavefoundation.org 3rd wave feminism

www.isiswomen.org/ international feminist ngo

whatnow.intrasun.tcnj.edu/3rdWave.html 3rd wave next steps

