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ENG 670 GUIDE    


Guidelines for ENG 670: Directed Master's Research

For Partial Completion of the M.Ed. in English

University of North Carolina at Greensboro

About the Course and Performance-Based Project

This course has been designed as the culminating experience for both tracks of the M.Ed. program in English as a way of allowing both pre-professional and practicing teachers to put into action some of the research skills which have been infused into the coursework. While the topic and readings of the directed Master's research varies from student to student, the overall emphasis will be on conducting action research in the area of English education. The process of action research encourages teachers to pose their own research questions based on inquiry into and close observation of their classrooms, students, and curriculum. Some possible research studies that result from this guided research include new or revised curriculum outlines, case studies of individual students or groups of students, and experiments in pedagogical practices. Students are encouraged to draw upon their classroom-based observations of language and literacy practices to design research projects that will better prepare them for further classroom research as well as for becoming agents of change.

In consultation with the M.Ed. faculty mentor, the student establishes the topic of research; conducts the review of literature on the topic; designs the stages and activities of the field research component; conducts the research and gathers data; analyzes data for findings and conclusions; drafts and rewrites the project document. The M.Ed. faculty believe that these processes are not linear but recursive. During the entire research project, students are encouraged to keep a journal of their processes, procedures, and responses as well as to meet regularly with the M.Ed. faculty mentor.

Goals and/or Objectives for ENG 670: Directed Master's Research 

A. to adapt skills in the use of research techniques learned in ENG 522 and related courses

B. to work closely with M.Ed. faculty in planning and carrying out a research project related to the graduate student's interests and classroom needs as a teacher

C. to locate and read the most relevant studies and resource materials for the research project

D. to receive individualized feedback and response from the M.Ed. faculty during the writing of the researched paper/document

E. to synthesize theory, studies, and field research into a deeper and more complicated understanding of the topic and its applications to education

F. to reflect on and apply this learning to future pedagogy and curriculum

The Graduate Student Responsibilities

To enroll for ENG 670, the student needs to obtain, fill out, and return to the Director of English Education the "Outline of Plan for Independent Study" and the "Permission to Register for Directed/Individual Study." 

With the help of the faculty mentor, the student researches and designs the field-based project; gathers and analyzes data; draws conclusions; and reflects on these conclusions in relation to her/his teaching, curriculum, and/or professionalism.  This project results in a written document that accounts for all of these stages.

At the time of presenting the written document to the faculty mentor, the student will provide the Director of English Education with the Title and Abstract of the project and resulting document (250-400 words).

The Faculty Mentor Responsibilities 

The faculty mentor will collaborate with the student on the design, research methodology, and research literature for the field research project; will meet to discuss the resulting data and analysis; and will provide feedback during the planning, drafting, and revising stages of the written document. The faculty mentor will evaluate the project and written document to assign a grade for ENG 670. Then the faculty mentor, the Director of English Education, and a master classroom teacher will evaluate the written document as to its suitability for advanced licensure. 

Evaluation for Advanced Teacher Licensure in North Carolina

The written document detailing the research project and analysis from ENG 670 will be evaluated by the faculty mentor, by the Director of English Education, and by a master classroom teacher.  This evaluation analyzes and reviews the document's demonstration of the North Carolina Core Competencies Required for Advanced Licensure.

North Carolina Five Core Competencies Required for Advanced Licensure:

1. Instructional Expertise: Applies the theoretical, philosophical, and research bases for educational practice in elementary, middle, and secondary school classrooms to improve student learning.  Plans, implements, and evaluates instruction that is rigorous, coherent, and consistent with a well-developed theoretical and philosophical stance and with best practices emerging from educational research

· Reads educational literature critically, including theoretical, philosophical, and research materials

· Analyzes and articulates relationships between and among theory, philosophy, research findings, and current practice

· Designs and modifies instruction based on well articulated theory, philosophy, educational research, and best practice

· Incorporates findings from educational literature into school and classroom strategies to improve student learning

2. Knowledge of Learners: Incorporates knowledge of the nature of the learner, learning processes, variations in learning abilities and learning styles, and strategies for evaluating learning.  Plans, implements, and evaluates instruction that is responsive to wide variations in students’ learning needs and learning styles

· Designs and modifies instruction that is responsive to differences among learners that are influenced by development, exceptionalities, and diversity

· Seeks actively to increase understanding of and respect for differences in students’ development, exceptionalities, and diversity

· Creates a classroom environment in which all learners feel welcome and can be successful

· Reflects on, diagnoses, and prescribes instruction that fosters student learning

3. Research Expertise: Understands and employs methods of research to examine and improve instructional effectiveness and student achievement

· Investigates and solves educational problems through data-gathering, action research, and evaluation of student learning, classroom processes, and school practices

· Modifies instruction and learning environments based on assessment of student learning problems and successes

· Monitors the effects of instructional actions, selection of materials, and other instructional decisions on students’ learning and behavior

4. Connecting Subject Matter and Learners: Understands and links subject matter and students’ developmental and diverse needs in the context of school settings.  Plans, implements, and evaluates instruction that reflects intellectual rigor and depth of knowledge in both subject matter disciplines and students’ diverse learning needs

· Demonstrates appropriate depth and breadth of knowledge in subject matter defined in the North Carolina course of study
· Uses technology to create learning environments that support students’ learning
· Seeks, implements, and evaluates the best pedagogical practices for the subjects taught within the context of a specific school setting

· Understands and respects differences between the learning behaviors and outcomes expected in a school setting and the learning behaviors and outcomes expected in diverse communities

5. Professional Development and Leadership: Demonstrates self-directed, self-reflective professional behavior and provides leadership to colleagues and communities through collaboration

· Initiates professional inquiry through reading, dialogue, professional development, and action research

· Seeks, evaluates, and applies well-grounded suggestions for improvement provided by educators, parents, students, and community leaders

· Participates in collaborative leadership and mentorship activities to solve educational problems at the levels of classroom, school building, school system, and community.

Other Information
This research project often takes longer than a semester to complete.  Some students start the semester before they enroll by meeting with their M.Ed. faculty mentor to plan and design the field research and conduct the review of literature. Some students start with the beginning of the semester to complete their work after the semester is over by analyzing their data, by establishing their findings and conclusions, and by receiving direct response to their writing from the M.Ed. faculty mentor.

Recommended Text(s) and/or Readings 

For issues of design, validity, and presentation of teacher-research, see

Handbook of Research on Teaching the English Language Arts edited by James Flood, Julie Jensen, Dine Lapp, and James Squire. New York: Macmillan, 1991. 

The Writing Teacher as Researcher: Essays in the Theory and Practice of Class-Based Research edited by Donald A. Daiker and Max Morenberg.  Portsmouth, NH: Boynton/Cook Publishers, 1990.

Seeing for Ourselves: Case-Study Research by Teachers of Writing edited by Glenda L. Bissex and Richard H. Bullock. Portsmouth, NH: Heinemann, 1987.

The Teacher-Researcher: How to Study Writing in the Classroom by Miles Myers. Urbana, IL: National Council of Teachers of English, 1985.

Through Teachers' Eyes: Portraits of Writing Teachers at Work by Sondra Perl and Nancy Wilson. Portsmouth, NH: Heinemann, 1986.

Feminist Research Methods: An Annotated Bibliography by Connie Miller, with Corinna Treitel. New York: Greenwood, 1991.

Feminist Research Methods: Exemplary Readings in the Social Sciences edited by Joyce McCarl Nielsen. Boulder: Westview P, 1990.

