Advanced Early Childhood Educational Theory and Practice
HDF 609

Fall, 2002

Stone 217

Instructor:
Deborah J. Cassidy, Ph.D. 


147 Stone Building

(336) 256-0090

Office hours: TBA

email: djcassid@uncg.edu

Purpose
This course will examine current curriculum approaches and issues in early childhood programs as well as examine the theoretical and developmental foundations related to early childhood curriculum.  Accepted practices in early childhood classrooms will be critiqued and research in curriculum and program effectiveness reviewed.

Course Objectives
1.
To understand the major curriculum approaches and issues in early childhood programs (NAEYC 2.0).

2.
To identify and examine underlying theoretical frameworks and ideologies in early childhood curriculum (Professional Competencies 2.0),

3.
To compare and contrast various curriculum models and approaches.

4.
To critically examine research in the area of early childhood curriculum (NCBK 3.0).

5.
To critique curriculum with respect to its theoretical foundation and effectiveness (Professional Competencies 3.0, NAEYC 3.0).

6.
To discuss and critique currently accepted best practices from both a developmental and inclusive perspective (NCBK 2.0, NAEYC 6.0),


7.
To integrate information from class discussions and readings with personal          perspectives on classroom practices (National Board 4.0).

 8.
To develop teaching and group presentation skills through leading class discussions of topics related to early childhood curriculum (National Board 2.0, Professional Competencies 6.0),

          9.
To further develop research synthesis and writing skills through preparation of a research paper (NCBK-6.0, NAEYC 11.0).


Class Format
The course follows a modified seminar format, emphasizing critical discussion of readings and issues as well as student responsibility for class leadership. Theory, research, and practice will be integrated throughout the course. The course focuses on theory, research, curriculum models, and various curriculum areas (e.g., literacy, mathematics, science, social studies, art, music, movement), canvassing a wide range of conceptual frameworks and assumptions.

The course is intentionally provocative and challenges students to seek information beyond this setting, synthesize literature from a variety of sources, consider various epistemological stances, and continuously broaden their thinking. We will focus on accepted practices in early childhood education, but will critique them as well.  We will engage in some of the exciting national and international dialogues regarding early childhood theories and curricula.
Readings


Seefeldt. C. (1999). The Early Childhood Curriculum: Current Findings in Theory and Practice (3rd Ed). New York: Teachers College Press.

E-Reserves

Course Requirements
      1.
Students will be expected to actively participate in class discussions each week.

2. Blackboard discussion questions every other week by groups of 3 students who initiate the “thoughtful” question or questions and facilitate the dialogue and are the lead responders. The questions will be issues that have arisen through your experience with children and/or through your readings about curriculum in this class or other classes graduate or undergraduate! All students will be expected to participate in the discussion initiated by the group leaders.
3. Curriculum Critique - Read and critique a curriculum or curriculum approach

A few suggestions are:
1.
The Hundred Languages of Children: The Reggio Emelia Approach to Early Childhood Education by Carolyn Edwards, Lella Gandini, & George Forman

2. The Project Approach by Sylvia Chard and Lillan Katz

3. Creative Curriculum by Diane Trister Dodge and Laura J. Colker

4. Educating Young Children (High Scope) by Mary Hohmann and David Weikart


These are but a few of the many, many curricula and curriculum approaches available. Detailed guidelines will be provided and discussed in class. Your critique should be 12-15 pages (double-spaced) and in APA format, with a standard font size of 12.  You will also be required to present an overview and critique of the curriculum in class.

Evaluation of Performance
Weekly participation discussion
50 points

Blackboard Discussion

50 points

Curriculum Critique

          100 pts

Curriculum Critique Presentation      25pts

Total



           225

209-225 A

191-208 B


180-190 C

Course Schedule and Readings

August 21 Introduction, course overview, and historical perspectives
August 28 Determining the early childhood curriculum and the role of play.  

Seefeldt, Chapter 1 & 2. 

         Bowman, B., Donovan, M.S., & Burns, M.S. (2001). Eager to Learn, Chapter 5.

September 4 & 11 Current Best Practice Overview and Critique 
Bredekamp, S., (Ed.) (1997).  Developmentally Appropriate Practice in Early Childhood Programs Serving Children from Birth through Age 8 (Revised Edition). Washington, D.C.: NAEYC.


Cannella, G.S. (1997). Deconstructing Early Childhood Education. Chapters 1, 5 & 6. 


   Hart, Burts, & Charlesworth (1997).  Chapters 13 & 14.

          Lubeck, S. (1998) Is developmentally appropriate practice for everyone? Childhood             Education, 74, 283-292


Charlesworth, R. (1998) Response to Sally Lubeck’s “Is developmentally appropriate practice for everyone? Childhood Education, 74, 293-298.


Charlesworth, R. (1998) Developmentally appropriate practice is for everyone. Childhood Education, 74, 274-282.


Lubeck, S. (1998). Is DAP for everyone? A response. Childhood Education, 74, 299-301. 

September 18 Developmentally Appropriate Practice for Children with Disabilities


Seelfeldt, Chapter 11

      Sexton, D., Kelley, M. & Aldridge, J. (1998) Continuing tensions in education. Childhood Education, 74, 258-261.

September 25          Relationship Between Theory and Practice
Hart, Burts, & Charlesworth, Chapters 1 &2.

Schoonmaker, F. & Ryan, S. (1996).  Does theory lead practice?  Teachers' constructs about teaching: Top-down perspectives.  Advances in Early Education and Day Care, 8 117-15 1.

Williams, L. R. (1996).  Does practice lead theory?  Teachers' constructs about

teaching:
Bottom-up perspectives.  Advances in Early Education and Day Care, 8, 153-

184.


Morgan, H. (1999). The Imagination of Early Childhood Education. Chapter 3


Bowman, B., Donovan, M.S., & Burns, M.S. (2001). Eager to Learn, Chapter 2.

October 2
Language and Literacy/Student Presentations (2)


Seefeldt, Chapters 3 & 4

          Hong, H. (1996).  Effects of mathematics learning through children's literature on math achievement and dispositional outcomes.  Early Childhood Research Quarterly, 11, 477-494.

October 9               Math and Science/Student Presentations (2)

Seelfeldt, Chapters 5 & 6


           Pickett, L. (1998).  Literacy learning during block play.  Journal of Research in Childhood Education, 12 (2), 225-230.

October 16
 Art, Music & Movement/Student Presentations (2)

Seefeldt, Chapters 8& 9

Kim, J. (2000). Children’s pitch matching, vocal range, and developmentally appropriate practice. Journal of Research in Childhood Education. 14, 152-160. 

October 23

NO CLASS
 

October 30      Alternative Perspectives in Early Childhood Curriculum:

                         Montessori/Student Presentations (2)

                Morgan, H. (1999) Chapter 5. 

Montessori, M. (1964).  The Montessori Method (A.E. George Translator).  New


York: Schocken. (Original work published in English in 1912).  Pp.72-106.

Humphryes, J. (1998).  The developmental appropriateness of high-quality Montessori programs. Young Children, 53, 4-16.

November 6      Alternative Perspectives: Overview of Other Models/Student                         Presentations           (2)

          Morgan, H. Chapter 4.

 November l3  & November 20      Curriculum Comparison Research
Stipek, D.R., Feiler, R., Daniels, D., & Milburn, S. (1995).  Effects of different instructional approaches on young children's achievement and motivation.  Child Development, 66, 209-223.

Marcon, R.A. (1999).  Differential impact of preschool models on development and early learning of inner-city children: A three-cohort study. Developmental Psychology. 35, No.2, 358-375..

Schweinhart, L.J.,& Weikart, D.P., Larner, M.B. (1997). The High/Scope preschool curriculum comparison study through age 23.  Early Childhood Research Quarterly, 12, 117-143.

Jambunathan, S., Burts, D. & Pierce, S. (1999) Developmentally appropriate practices as predictors of self competence among preschoolers. Journal of Research in Childhood Education 13, 167-177. 

Hart, C.H., Burts, D.C., Durland, M.A., Charlesworth, R., DeWolf, M., & Fleege, P.O. (1998).  Stress behaviors and activity type participation of preschoolers in more and less developmentally appropriate classrooms: SES and sex differences. Journal of Research in Childhood Education 12 2, 176-196.

Dunn, L. & Kontos, S. (1997).  What have we learned about developmentally

appropriate practice? 1 -13.
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November 27
NO CLASS-THANKSGIVING

December 4
Student Curriculum Presentations (6)


CURRICULUM CRITIQUE PAPERS DUE

December 11
          Student Curriculum Presentations (6)

