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HDF 527
Special Issues in Human Development & Family Studies: 
Latino Families and Children
Summer Session 1, 2008
Instructor:  Dr. Linda L. Hestenes 

Office:  158 Stone Building  

Office Phone:  (336) 256-0093 

Office Hours:  By appointment

Email Address: llhesten@uncg.edu

Course Description

The 3 credit course will provide an in-depth study of Latino children and families in Costa Rica. Students will apply and adapt their knowledge of children and families from the US to Costa Rican families in order to gain a broader cultural awareness and a more global perspective of families. Families and children will be studied within their linguistic, socioeconomic, historical, and cultural context.  

Required Reading
Biesanz, M. H., Biesanz, R., & Biesanz, K. Z. (1999). The TICOS: Culture and Change in Costa Rica. Lynne Rienner Publishers. Required chapters: 1, 5, 6, 7, 8, & 9. 
Self-Selection: One article must be selected each week either from the readings listed at the end of the syllabus or another reading or website approved by the instructor. Your selection of the readings should relate to your paper topic and self-selected area of interest. 
Prerequisites

· For undergraduates the prerequisites are HDF 211, 212, and 302 or 303; formal admission to the major

·  For graduate students, the perquisites are: HDF 650 or HDF 651

· Or permission of the instructor

Course Objectives



Upon successful completion of this course students will be able to:

1. understand the basic history of Costa Rica and its influence on social, political, and educational systems which are in currently in place in Costa Rica
2. understand the impact of the social environment, including poverty, racism, and/or sexism, on families, children, and vulnerable populations in Costa Rica;
3. understand the roles of the educational systems and policies as they related to the education of children in Costa Rica;

4. understand the services for vulnerable individuals and families provided by the social and educational systems in Costa Rica; 

5. demonstrate sensitivity to cultural differences in interactions with people of cultures and backgrounds that are different from their own.

Graduate Student Objectives
All of the above plus:

6. analyze the similarities and differences between social policy, educational systems, and/or family services in Costa Rica in relation to their chosen area of study (early childhood education, early intervention, child development, family studies, etc.).

7. analyze  and compare how policies and practices related to children and families in the US and in Costa Rica could be incorporated into the policy and practice of the other country to fill gaps in services and meet the needs of children and/or families in their chosen area of practice, addressing both micro and macro system issues.

Teaching Strategies
Lecture, small group discussion, film, speakers, and social service agency visits.

Assignments and Evaluation Methods
Journals
Students will keep a weekly journal (a total of 4 journal entries) in which they record their reflections on readings, class discussions and presentations, field experiences, home stays, and general reactions to the different culture in which you will be living.  These journals should reflective, showing depth of thinking and/or feeling about the experiences you are having.  These journals are not to be summaries, but rather reflections of your ideas and feelings about what you are learning about and experiencing.  Remember that because you are in a foreign country, much of your learning will take place outside the classroom or any structured learning activities.  Don’t forget to reflect on these informal educational experiences as well as the formal educational experiences.  One journal will be turned in upon arrival in Costa Rica and the remaining journals will be turned in each Friday.

Journals should be no shorter than 3 hand written pages per week.  Please date your journal entry, put your name on the journal. All should legible on lined paper, with pages numbered.  

Your first journal should be completed prior to departure and given to instructors once you arrive in Costa Rica.
Journals will be graded according to the following criteria:

1.
journal will be well written in terms of clarity of expression; use first person; use active rather than passive voice - this journal is about you and your experience;

2.
journals should show evidence of reflection and depth of thinking or feeling rather than being summaries of your experiences;

3.
specific examples should be given to illustrate ideas or concepts and to make points more clearly;

4.
journals should show evidence of familiarity with concepts and ideas discussed in class, presented in agency visitations, or from assigned readings;

5.
there should be a minimum of typographical, spelling, punctuation, or grammatical errors; please be sure to write legibly. 
NOTE:
Graduate students will be expected to engage in analysis and synthesis of their experiences as a deeper level than will undergraduates.  That is, graduate students will be expected to go beyond description of experience and their reactions; they should analyze and synthesize information and experiences in relation to their understanding of policy, practice, and relevant theoretical or empirical knowledge that you have gained from other coursework or from course readings. 
Final Paper – Due June 20th at noon
Undergraduate Students:

Each student will prepare a 5-6 page paper (double spaced) that is reflective and integrative. It should reflect on your professional growth as a result of the language and culture training and incorporate course readings.  This paper should cover the following issues:
· An integrative summary which reflects your knowledge of Costa Rican & Latino families and/or children in your specific area of focus
· Comparisons of how your experiences link or don’t link to your course readings; be sure to include citations and references in your paper
· The impact of your learning on future educational experiences or your career goals
Graduate Students: 

Graduate students will write a 7 - 8 page paper in which they analyze the similarities and differences between social policy, educational systems, and/or family services in Costa Rica in relation to their chosen area of study (early childhood education, early intervention, child development, family studies, etc.). This paper should include an analysis and comparison of how policies and practices related to children and families in the US and in Costa Rica could be incorporated into the policy and practice of the other country to fill gaps in services and meet the needs of children and/or families in their chosen area of practice. Your paper should address both micro and macro system issues. This assignment must be based on a combination of scholarly literature and information from the web pages of the appropriate agencies or departments in the two countries.  

The following criteria will be used in grading papers for both undergraduate and graduate students:

1.
all of the elements of the assignment are covered;

2.
evidence is presented to back up your analyses (specific examples will be given to illustrate vague ideas or concepts or to make a point more clearly);

3.
paper is well-written in terms of clarity of expression 

4.
APA style is used with proper format for citations and references;

5.
there is a minimum of typographical, spelling, punctuation, or grammatical errors (you will be allowed only one of these type of errors per page before you start losing points);

6.
the assignment is turned in on time (1/2 grade off for each day late);

7.
the assignment is typed with pages numbered; papers that are not typed will not be accepted.

Final papers are due Friday, June 20th by noon. Hard copies of the papers must be handed in unless prior approval has been obtained to email it.
Class Meetings


Because of the intense nature of the immersion process, traditional classroom teaching/learning will be limited to five sessions over our three weeks in Costa Rica. These sessions will occur on
May 28, June 3, June 5, June 10, and June 13 (final presentations).
Grading policy and scale for undergraduate and graduate students:

Attendance and participation 

50%  (80 points)

Journals
  


25%  (40 points)

Final Paper 



25%  (40 points)

Total points



100% (160 points)

Grading Scale:  
	155 - 160
	A+
	117 - 122
	C

	150 - 154
	A
	112 - 116
	C-

	144 - 149
	A-
	107 - 111
	D+

	139 - 143
	B+
	101 - 106
	D

	133 - 138
	B
	96 - 100
	D-

	128-132
	B-
	0 - 95
	F

	123 - 127
	C+
	
	


Attendance Policy
The three hours of credit given in this course are a reflection on the hours you spend in class; home stay, language training, and group activities. You may earn up to 10 points for each class session (50 points possible) and up to 30 points for your home stay, Spanish classes, and group activities depending on your participation. If the absences are caused by medical or family problems, extra credit assignments to cover missed material maybe arranged at the discretion of the instructors. Points will be deducted for excessive tardiness.

Class Participation

Class participation includes coming to class prepared (having done the required readings ahead of time), being a productive member of your group, being on time for class, and interacting appropriately in class. 

Teachers Academy Conceptual Framework Mission Statement:  The mission of the professional education at UNCG is to prepare and support the professional development of caring, collaborative, and competent educators who work in diverse settings.  This mission is carried out in an environment that nurtures the active engagement of all participants, values individual as well as cultural diversity and recognizes the importance of reflection and integration on theory and practice.  UNCG’s professional education programs are guided by shared commitments to:  (a) equity and excellence in teaching, research and service; (b) professional integrity and ethical deliberation in dealing with students and colleagues (university-based, school-based, and community based); (c) the construction of a professional knowledge base through collaboration and collegiality; and (d) the dissemination of professional knowledge, skills and dispositions through the preparation and continuing professional development of teachers, principals and other school personnel.

We believe that caring, collaborative and competent professionals possess a strong knowledge base comprised of five types of knowledge:

· content knowledge

· professional knowledge and skills

· pedagogical content knowledge

· sociocultural knowledge

· critical and reflective knowledge and skills

Professional education programs at UNCG emphasize dispositions that drive application of the knowledge base and we believe that we must model and monitor these dispositions as conscientiously as we provide opportunities for building the knowledge base.  Candidates should display behaviors that are:

	· reflective

· ethical

· inclusive

· engaged in and committed to professional practice 

· dedicated to life-long learning
	· self-efficacious 

· receptive to feedback 

· affirming of diversity 

· professionally responsible 

· collaborative 


ACADEMIC HONOR CODE:


Academic integrity is important to success in undergraduate and graduate school as well as later in your professional life.  Academic integrity is based on five values:  honesty, trust, fairness, respect, and responsibility.  If you are to fully benefit from this class and be properly evaluated for your contributions, we must work together in an environment that affirms these values.  Work that violates these values is incompatible with the goals of this class and the NAEYC or NASW Code of Ethics and will not be tolerated.  Violations of the academic integrity policy will be considered serious academic and ethical offenses and will be dealt with as such.  Every member of the class is expected to foster the spirit of academic honesty at all times and to encourage that spirit among others.

Members of this class are encouraged to review the UNCG Academic Integrity Policy on line at http://saf.dept.uncg.edu/studiscp/Honor.html or in the UNCG Student Calendar/Handbook.  The instructors encourage you to discuss the meaning of academic integrity with one another and with us.  If any work or assignment appears unclear or presents questions related to academic integrity, I urge you to talk with me to obtain further clarification.

We invite you, as a student in this class, to join us in supporting the Academic Integrity Policy.  Including and signing the Academic Integrity Pledge below for all major work submitted in the class will signal a clear indication of your support.  Assignments without this statement will be returned ungraded.

Academic Integrity Pledge:  

I have abided by the Academic Integrity Policy on this assignment.

________________________________


__________________


Signature 






Date

Approved Readings for Self-Selection
Each student must select one reading to complete for each week in Costa Rica (at least 3 total readings). Approved readings are listed below or students may request a different article or chapter for approval. Please email your choice of readings to the instructor before you leave for Costa Rica. Articles which are available in pdf format will be posted on Blackboard under ‘Course Documents’. 
Bernhard, J. K., Freire, M., Bascunan, L., Arenas, R., Rugeles, V., & Gana, D. (2004). Behaviour and misbehaviour of Latino children in a time of zero tolerance: Mother’s views. Early Years, 24(1), 49-62.
Castillo-Serrano, D. (1995). Schooling in a Central American republic. The Educational Forum, 60, 75-78.

Chant, S., (2002). Researching gender, families, and households in Latin America: From the 20th into the 21st century. Bulletin of Latin American Research, 21(4), 545-575.

Consulta de San Jose 2007. Copenhagen Consensus Center and Inter-American Development Bank joint project. Discusses the 10 largest challenges facing Latin American countries. Go to http://www.copenhagenconsensus.com and click on ‘Project’ and ‘CC Latin America’. View the Outcome and the poverty paper called ‘Escaping the Poverty Trap’ found under ‘articles’.

Kliewer, W., & Murrelle, L. (2007). Risk and protective factors for adolescent substance use: Findings from a study in selected Central American countries. Journal of Adolescent Health, 40(5), 448-455.

Kliewer, W., Murrelle, L., Prom, E., Ramirez, M., Obando, P., & Sandi, L. (2006). Violence exposure and drug use in Central American youth: Family cohesion and parental monitoring as protective factors. Journal of Research on Adolescence, 16(3), 455-478.

Lee, J. C. (2004). Gaining (or losing) control, access, and rights?: The experiences of women participants in a computer-integrated development program in Costa Rica. American Sociological Association Annual Meeting, pp. 1-16. San Francisco, CA.

Ministerio de Educacíon Pública. www.mep.go.cr. Retrieved October 1, 2007. 
Monge-Rojas, R., Garita, C., Sanchex, M., & Munoz, L. (2005). Barriers to and motivators for healthy eating as perceived by rural and urban Costa Rican adolescents. Journal of Nutrition Education & Behavior, 37(1), 33-40.

Replogie, J. (2004). Hunger on the rise in Central America. Lancet, 363(9426), 2056-2057.

Sandoval Garcia, C. (2004). Contested discourses on National Identity: Representing Nicaraguan immigration to Costa Rica. Bulletin of Latin American Research, 23(4), 434-445.

San Francisco, A. R., Arias, M., & Villers, R. (2005). Quality early childhood education in Costa Rica? Policy, practice, outcomes, and challenges. Early Years, 25(2), 113-127.

San Francisco, A. R., Arias, M., Villers, R., & Snow, C. (2006). Evaluating the impact of different early literacy interventions on low-income Costa Rican kindergarteners. International Journal of Educational Research, 45, 188-201.
Stough, L. M. (2003). Special education and severe disabilities in Costa Rica: Developing inclusion in a developing country. Research and Practice for Persons with Severe Disabilities, 28, 7-15. 

Stough, L. M. & Aquirre-Roy, A. R. (1997). Learning disabilities in Costa Rica: Challenges for an “army of teachers”. Journal of Learning Disabilities, 30, 566-571. 

Tuttle, C. (2006). History repeats itself: Child labor in Latin America. Employee Responsibilities & Rights Journal, 18(2), 143-154.




