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	HHP Classroom Management Tips Fall 06


Introduction

In July of 2006, HHP faculty and TAs were emailed and invited to provide 1-3 of their most effective classroom management tips.  The responses are listed in the order they were received. They are unedited. Most specified that these were geared toward undergraduate classes.
Thanks to Drs. Celia Hooper, Eva Nwokah, Laurie Wideman, Kathy Jamieson, Charlsena Stone, Vincent Francisco, Beverly Rockhill, Susan Phillips, Robert Strack, Pamela Brown, Muhsin Orsini, and Mark Schulz as well as Sandie Barrie Blackley, Nancy Stoudemire and TA/GAs Cindra Kamphoff, DeAnne Brooks, and Lisa Barella.
Tips

1.  The strategy:  walk up and down the rows "among them" while I am teaching.

The purpose:  to show that I am connected and engaged and to prevent the students' temptation to logon to email (if the room is wireless), check phone text messages, or generally tune out.  I tell students that I do this, but only in general terms.

2.  The strategy:  "Class business."  I describe this in my syllabus and have it count (grade) for part of their class participation grade...at the beginning of each class, I ask, "do you have any class business?"  Students have an opportunity to relate events from their personal lives or the media or other classes, which might relate to this class. Example: I teach Communication Disabilities and Film.  They may have seen another film lately that features someone with a communication disablity...they can describe the film and relate it to our readings/other films.  Another example:  They may have just watched Rainman (autism) and they read an article in a magazine or journal about new treatments for autism...they can bring in the info as a visual aid and tell about it.   After the first student breaks the ice and does this, I generally have 3-4 per class period..only takes 5 minutes.

The purpose:  Students must stand up and present while they do this.  They can also take questions from peers.  This is a great way to get people actively engaged in the class from the beginning and it gets the energy level up, esp nice in evening classes.  STudents get to know each other and it makes the class "a good tribe" from the beginning.  There are secondary good side effects, such as good communication practice AND thinking about the subject matter outside of class.

3.  The strategy:  (used with a disruptive student or a student not engaged/sleeping, etc.)  I also put this in my syllabus now.  I announce, on the first day, that I will be periodically passing out notecards asking you, "is anyone in the class particularly helpful to your education or particularly harmful/disruptive."  I describe what I mean by these behaviors. Students fill out the notecards and I read what they have written.   Occasionally I have to meet with someone privately and discuss that their peers have complained and I offer strategies to improve.  I have noticed, though, that the mere DOING of this prevents problems.  Of course, if any student gets lots of compliments, I tell him/her and thank him/her for adding to peer education. NOTE:  I have been criticized occasionally for doing this so I take great pains on the first day of class talking about how college is different...that in college, and later in the workplace, we value the quality of "Plays Well With Others," and that this is just a nice introduction to that behavior.

Purpose:  Early prevention of problem students and an acknowledgement that THEY are also responsible to some degree for peer education. I am VERY careful, when meeting with problem students, to describe specific BEHAVIOR, not feelings.  Example:  "it has been noticed that you start talking every time I throw out a question to the group, without raising your hand our looking to see if others have something to say."  I might suggest that the student raise his/her hand and that I promise to call on him/her but only after others have spoken.   Comment:  I have also had some wonderful students complain that they have never heard from someone in class.  That gives me an opportunity to encourage that person, "your peers say they have never heard you talk and they want to hear from you...I would value your opinion as well."

---------- 

+ for first and second year undergrads- having a plan about disruptive behavior before it occurs. I have 3 stages listed on course outline and review first day of class related to eg continuous talking in classroom. 1. Talk to student privately after class, 2 address student(s) in class, 3. write up written report for Dept. file. Senior students -review expectations verbally at beginning of semester. 
+Course outline includes penalties for late assignments. 
+Err on the side of too much information related to assignments. Give all information in writing at beginning of semester. Don't give assignments around the time of any exams. 
+Use a thought question at beginning of some classes on previous class and they write their name on the sheet and hand in the one or two sentences as a way of taking attendance. 
+Give a small % of grade for participation but define participation in course outline that includes punctuality. 
+If class is during a lunch hour and they have no other time to eat, state what foods are acceptable -nothing crunchy or in noisy bags!!! 
+Have some discussion with others about brainstorming some situations before they arise. I am amazed at some stories from faculty-a student having a knife on the desk to intimidate the instructor etc.!!! 
+ take photos with 1, 2 or 3 students at beginning of semester and attach to a form they fill out on personal/professional interests etc. 
+ students find it important that we know their names and that we are easily available outside of class even if they never come to see us! 
+ I went to a recent presentation where the faculty said students may not remember what we taught them but they will remember how we made them feel!!! Guess that does relate to classroom management!! & finding a professional boundary between not being a parent or buddy but having the right kind of relationship. 
Hope this was what you were looking for.

---------- 

1. For UGs, outline on your syllabus what you consider to be acceptable/unacceptable behavior. This sets an immediate "line" for acceptable professional behavior in your classroom [i.e. no cell phones, no sleeping--it would seem obvious, but it isn't] 
2. Stick to your office hours unless students make an appt. Otherwise students may overrun you with requests for your time. 
3. Outline explicitly in as much detail as possible what you consider "cheating" to be. Many students have a very different idea about this then you would think.

---------- 

the best strategy we have going in ESS330 is our 1-page web-posting and first-week discussion -item called HOW TO BE SUCCESSFUL IN ESS330 - Cindra Kamphoff came up with it years ago, and we now use it each semester - it just sort of turns course requirements around into a student-perspective, and offers guidelines for how to get the requirements done and how to do them well; A second strategy we use for making a large class seem smaller is small group reflection/discussions days and exam preparation discussions (not a recap lecture, but a discussion of issues utilizing our core concepts) - DeAnne Brooks came up with the exam prep discussion, it is sort of like a lab requirement, but we conduct it during reg class time and split the group into halves or thirds for increased student-instructor interaction; and i think the electronic quizzes are excellent for immediate, ongoing feedback re: basic comprehension - - let me know if i may offer more info - - hope you get lots of good stuff - - kathy

Ps. i have also found that whenever appropriate (like in ESS330) it is best to list grad asst's as co-instructors on the syllabus, and to verbally introduce the course as having 2 instructors - this small step seems to create a starting point of "credentials" for grad assts, and also models a collegiality that we eventually ask students to demonstrate when working in small groups

---------- 
One strategy that is quite effective that I use alot is "Think, pair, and share."  Whatever the course content, students are asked to individually "think" and jot down their opinions or reactions to that content area. Then they are asked to pair (in dyads) with someone else in the class and talk through what both students think/write/feel and why.  Then, if necessary the dyad can revise their reaction(s).  Then, the pair is then asked to share with another pair (dyad) and do the same thing.  The instructor then allows each group (4 students at this time) share their reactions and thoughts with the remainder of the class.  I really like this strategy because it allows the quiet students to share their thoughts without being "called on" in class.  It has been very effective in most all classes that I have taught.  Hope this one strategy helps!

---------- 

1. I pray... a lot.

2. Beg their forgiveness (or at least their indulgence on occasion)

3. Hope that I get a sample of students this semester that are excited to learn together with me (or at least more than last semester).

I have a few other ideas about how I engage the students in class.

 - One thing I try to always keep in mind that they have one idea of what I'm trying to do, and I have another. This may or may not match up with their felt needs at the moment, so I try to get them to describe what they want to get out of the semester during the first class. I try to make this a conversation between folks, and I will list the items on the white board (unduplicated). Then I talk with them about when we can cover this material during the semester as I review the syllabus with them.

 - Another thing I do is to establish some ground rules up front (during the first class), and then occasionally remind them when needed. Sometimes I raise the issue of the need to re-negotiate the ground rules when it seems like they are not working.

 - I think the most successful strategy is to be as positive as possible about their involvement. "Catching them doing good" is a real primary prevention strategy, and it does help keep them excited. I also will be as excited as I can about the material I cover. I've been very fortunate to teach things that I am excited about, so that works quite well.

 - If there were a fourth thing (or maybe a 7th if we count the earlier 

email!), it would be that I try to create an opportunity to integrate 

things they want to learn into what I'm already doing with class. For 

example, in the evaluation course, I have students write a paper on a 

topic of their choosing (in public health or evaluation) that integrates what skills they learned in class. That way they can learn some things that they wanted in a topic area of their choosing, while still demonstrating mastery of skills I want them to have. That works rather well.

Finally, I'm always touching-base with students throughout the semester 

and getting ideas about how to improve the learning environment. I'm 

straight with them about whether I can do what they as, but they seem to be appreciative in any event. If I do run into real conflicts, I try to handle them outside the classroom situation. I especially don't tolerate someone trying to take over the class, but I've not had too much problem with that (only twice in my career). I found that the positive, primary prevention approach to be the best place to start.

A Starter List of Ground Rules

- No interrupting others.

 - No cell phones can be on during class unless there is an emergency and you've discussed it with the instructor (making a date is not an emergency).

 - Setting a "choice point" for asking questions (ie, deciding if the trainer take questions at any time, at prearranged intervals, or only at the very end).

 - Setting a limit on the amount of time for which each person may speak, if this is likely to be necessary.

 - Keep interactions respectful, even participants feeling frustrated or hurt. Avoid put-downs, name calling, etc.

 - Everyone participates in the training.

 - Avoid side conversations (this includes passing notes; you might get called-on to share it with the class).

 - Stick to the topic of the session. If you think we need to change the topics, reading materials, etc., discuss it with me at my office.

 - If you are struggling with the material, or with your peers, discuss it with me in my office--but don't keep it to yourself.

 - If you need to miss class, or leave class early, let me know.

 - There is no "extra credit" in my courses. Do the work as best you can, and see me for help if you are struggling.

 - The syllabus will only be changed by a discussion with the class. Once it is changed, I will post the revised syllabus on BlackBoard. This is particularly true of course assignments.

---------- 

1.  I never raise my voice (if the students are talking over me as I begin class, this is their loss [of information], and they are told this ahead of time); I never  "command" order; 
2. I strive to practice NVC ("nonviolent communication"--I can show you a book on the topic--basically, "mindful speech") when dealing with potentially negative student/classroom issues; 
3.  I emphasize to students the reciprocity of the nature of respect (between teacher and students; between students) 
4.  I use a bell (like a "bell of mindfulness") to signal breaks in class (e.g., moving from group problem-solving back to lecture, etc) 
5. I make my grading procedures reflect what I want students to really focus their energy on (whether it's collaborate in groups, volunteer to solve stat problems at the board, offer good peer reviews on their fellow students' writings) 
6.  In at least one area of each class, I try to grade students on EFFORT, and not just correctness/performance--e.g., are they willing to come to the board and walk the rest of the class through a stats problem, even if they might get stuck at a few places?  Are they willing to tackle an outside topic related to something we've read, and come in and lead a discussion, bringing all their own questions and confusions to the table?

---------- 

1)  Use student teams . -->..... forces students to be active participants.

2) Play games -->  ......promotes active decision-making and categorization.

3)   Mini-Quizzes--> ....holds students accountable for info. in  assigned readings
---------- 

Mgmt technique - when students are talking, I STOP talking and sit there quiet until they are done.  I find that others who want to learn eventually give them the 'evil" eye and they they STOP talking and let me proceed with the lecture.

---------- 
  I think the #1 strategy for me, and the thing students are most likely to complain about, is making expectations clear.  The best method I've used for this is to make the detailed grading rubrics available ahead of the assignment.  This has been particularly effective in eliciting good group behavior through peer evaluation rubrics.  I believe you have a copy of that rubric.

 Secondly, students are thrilled when they have some say in how the class goes.  Lots of methods for this:  student management teams, student input on how much some of the assignments are worth, mid-term evaluations that show you really put their suggestions into play.  The main goal here is to convince students you really care about them.

---------- 

1. Design educational experiences that engage students in authentic activities, making explicit connections between the task, instructional goals, and professional practice.

2. Establish an environment of trust and respect that cultivates a community of learners.

3. Display sincere love and advanced knowledge of the content and pedagogy.

---------- 

I think one of the keys to classroom management is to get the students to connect to one another.  As a result of this, they are more interested in what the other students have to say in class.  They seem more motivated to support one another in group activities and when doing group projects.  I also think they realize that they are not the only one having to learn this material and that they have a support network to help them understand the information, discover the value of the course information and its application, and/or to help them feel connected to our department and others that will be joining them in the field in the future.  I tell them that "who" you know is important--whether it is someone that makes you laugh, helps you understand the material, helps you destress, shares your confusion and/or "helps" you get a job in the future.

How to get the students to care for one another is the tough part.  You have to make peer interaction a valuable part of the class not meaning that there has to be points for it BUT that you develop partner or group activities that promote talking and working with others.  Sometimes you can even use games/physical activity to help the interaction--take 5 minutes at the start of the class to do a "search" to find people that have similar ____ as you; play a game of ultimate frisbee for class one day, you'll be amazed at how they can bond...you may also find out that the person who won't talk in class or seems shy is a leader on the field; you can also develop assignments in and out of class that require groups to complete.

---------- 

· move around the room (quiets the talkers, wakes up the sleepers) 

· keep students engaged by asking questions and making them think 
· use scenarios to get them to apply theories to real life 
· put detailed info on expectations in the syllabus and work through an example in class so they know what I expect

---------- 
Have a pleasant sound to get students attention when you want to end group work and have everyone listen to you (I use a meditation bell) 

Look him/her straight in the eye and walk right up to the student who insists on talking while you or other students have the floor.

---------- 

Rule # 1:  Treat students with respect and an understanding of previous learning experiences. 

Maintaining classroom behavior has more to do with setting the tone of the classroom than it does with any single strategy.   Early team building exercises along with providing a firm foundation in the purpose of the material that will be covered are essential for setting a positive tone.  I have come to recognize that jumping into the material without some attention to grounding may be counterproductive.   
One strategy I use in handing back tests is to not field verbal challenges to items on the test (which invites classroom dissension and mob-mentality) and instead request that any challenges/questions be submitted in writing...

---------- 
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