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	Constructing a Rubric


Introduction

This handout describes strategies for constructing a rubric. No doubt, you can think of more. Appended to each are references and tools for using that strategy.

Stevens and Levi – Four Key Stages for Constructing a Rubric (Inductive Method)
Reference: Stevens, D.D. and Levi, A.J. (2005) Introduction to Rubrics. Sterling, VA: Stylus Publishers.
Stevens and Levi Model (pp. 29-38)
Stevens and Levi Scoring Guide (pp. 38-39)
Stage 1: Reflecting

Here are some questions to consider in this stage.

1. What is the purpose of this assignment? What do you hope students will gain? What do you hope to find out about students’ learning as a result of this assignment?

2. If you have given this or a similar assignment before to a similar student population, what were the results for students? for you? Is there anything you would change to make the assignment more effective?

3. How does this assignment relate to other assignments in the course, program, and discipline? Is successful completion or the information to be gained by the instructor important for future activities in the course or program? 

4. What skills must students have or develop in order to learn from this assignment and in order for you to assess it in a meaningful fashion?

5. What are the parts of the assignment? How will you explain these to students?

6. What would an exemplary student submission look like?

7. What would the worst student submission look like?

Stage 2: Listing

This stage involves listing the most important attributes for this assignment. Questions 4, 5, and 6 above and the objectives in your syllabus will help you during this stage. Also, think about all the feedback you have provided for this assignment in the past. Here are some questions to consider.

· What learning objectives will be accomplished as a result of this assignment?

· What tasks are to be completed? 

· What skills are required? 

· What types of evidence do you want to see?

· What are the characteristics of an exemplary student submission?

Stage 3: Grouping and Labeling

Group similar items in the list created in stage 2 and apply single term labels. The labels will comprise the Dimensions in the blank rubric grid.

Tip: Choose the most important three to five groups. It will make the assignment easier for students to complete and for you to grade.

Stage 4: Application

1. Enter the Dimension labels.

2. Carefully choose the titles for the scale levels.
Tip: If this is the first time you have done a rubric for this assignment, choose three levels (i.e. Exemplary, Competent, Developing). You can refine and add a couple more levels the next time around.

3. Enter the descriptions for the highest level column.

4. Enter the descriptions for the lowest level column (often the negation of the highest and/or composed of common student mistakes).

5. Enter the descriptions for the middle level column (often a combination of the other two.)

Tip: Choose the characteristics that are most crucial for the assignment.
6. Assign points or weights to each dimension.

Primary Trait Analysis (PTA; also used by Rubistar) (Deductive Method)
References: Walvoord, B.E. and Anderson, V.J. (1998) Effective Grading. San Francisco, CA: Jossey-Bass., pp. 65-92.

Rubistar: http://rubistar.4teachers.org
Walvoord and Anderson recommend the following process.
Step 1: Define Traits

Traits have the same function as dimensions described above. However, it seems that at least some of Walvoord and Anderson’s examples of traits are more circumscribed in scope and often they are more numerous. 

Note: the challenge for students’ in meeting assignment goals as well as the complexity of the instructor’s grading process increases with the increase in the number of traits or dimensions.
Step 2: Build two- to five-point scale

After deciding on the number of points in your scale (Walvoord and Anderson seem to use the same number of points for each trait), create the descriptive statements for each point setting for each trait. (This step corresponds to Steven’s and Levi’s Stage Four.)

Combination of the above
You may be clear in your mind about one or two dimensions or traits and be able to fill in the descriptions for those quite easily (deductive approach).  However, you may be less clear on one or more dimensions.  This could easily happen when you feel the need to modify an assignment for the next semester in order to make it more effective. The questions listed above in stages one and two in Stevens and Levi’s approach (inductive approach) may be helpful in developing these less clear dimensions. 
When you don’t know where to start – Or – 
Rubrics for new assignments and/or new rubric developers
Reference: Nilson, Linda. (2005) Lilly South Conference handout Fast But Fair Methods to Grade Writing.

Nilson suggests putting submitted assignments in piles (perhaps 3) based on perceived quality, then engaging in a process of reflection to identify and describe the criteria used to categorize the assignments. She also recommends reflecting on whether these criteria are indeed the most important and, if so, whether they align with the goals of the assignment. Once the piles are created, you can use either an inductive or deductive approach to develop your rubric. 

In this case, you will have developed the rubric after students have handed in their assignments. Thus, it will be important to review the language of the original assignment to be sure you communicated the expectations upon which you are basing your grading criteria.
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