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	Using a Rubric


Using a Rubric with Students
Reference: Stevens, D.D. and Levi, A.J. (2005) Introduction to Rubrics. Sterling, VA: Stylus Publishers, Chapter 4.

There is a wide range of possible interaction between a rubric and the students in your class. Providing students with the rubric and an opportunity to discuss it and to get feedback ahead of time has several advantages.

· It clarifies your expectations for the assignment.

· It focuses students on your priorities.

· It diminishes student misinterpretations.

· It gives students more responsibility for understanding the assignment as well as for the outcome.

The first three points above make it possible for students to meet your expectations more precisely which can cut down on student requests for clarification. Further, when students question their grades, you have the rubric to which to refer them. Stevens and Levi refer to this model of rubric use as the Presentation Model.
Here are models that incorporate increasing amounts of student participation. Increased participation can increase student awareness of what defines a positive outcome for the assignment. It also requires increasing amounts of maturity and experience on the part of students as well as class time. Thus, the last two models may work best in upper level undergraduate or graduate classes. 
Feedback Model - Students are invited to make suggestions on specific aspects of the rubrics. For example, the instructor might assign 70% of the points and ask the class to assign the other 30%. Or, s/he might leave some of the description cells of the rubric blank and ask students to discuss how to fill those in. The instructor completes the rubric after taking note of students’ suggestions. This activity increases the likelihood of students reading and absorbing the rubric. It also encourages students to compare their performance with the rubric – a first step toward self-assessment.

Pass-the-Hat Model - After being introduced to the process for constructing a rubric, students collaboratively create the list of expectations (dimensions descriptions) and perhaps even group them. The instructor then completes the rubric.
Post-IT Model – Students create the list for the dimensions descriptions as well as create the dimensions.
4x4 Model – Based on the class syllabus and the assignment, the class creates the rubric. Reserve this model for larger assignments because it takes time. It will work better with mature students.
Grading

A rubric can make the grading process more efficient in the following ways:
· Each dimension is clearly defined making it easier to assess it for each student’s assignment. This also increases consistency in grading.

· If a copy of the rubric is attached to each paper, it is possible to check or circle the characteristics in each dimension and thus quickly provide detailed feedback for each student. Points may or may not be assigned to items in the student copy of the rubric.
· For graduate students, you may want to use a scoring guide rubric. This is a rubric that provides a description for the exemplary level only. Narrative comments are provided in the next column and a grade assigned. This type of rubric is usually faster to create but grading usually takes longer. This format provides greater flexibility and is useful for more individuated assignments.
Strategies for making grading more time-efficient 

Reference: Walvoord, B.E. and Anderson, V.J. (1998) Effective Grading. San Francisco, CA: Jossey-Bass, Chapter 8.

1. Separate commenting from grading. (Not every assignment needs a grade; not every assignment needs commenting.)
2. Do not give to all students what only some need. (Invite students to submit drafts; grade some assignments only if students as for it.)

3. Use only as many grade levels as you need. (Consider using credit/no credit; or A, B, no credit.)

4. Frame comments to your students’ use. (Comments on drafts are more likely to be helpful than on a finished product; if there are problems with overall organization of an assignment, don’t focus on grammatical errors.)

5. Do not waste time on careless student work. (Ask students to complete a checklist of to-dos before submitting an assignment. Do not accept an assignment that has an incomplete checklist.)

6. Use what the student knows. (Have students submit a self-evaluation with their assignment.)

7. Ask students to organize their work for your efficiency. (Create a checklist of formatting requirements. Do not accept an assignment with an incomplete checklist.)
8. Delegate the work. (Student self-checks; peer review; TA grading; have students find an “editor.”)
9. Use technology to save time and enhance results. (Type repetitive comments and distribute to all students; use the course management system gradebook or Excel for managing grades and making them available.)
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