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Course Number: HEA 758
Course Title: Advanced Theoretical Basis for Community Health Education
Credits: (3:3)
Prerequisites: HEA 609; 751; 752; or permission of instructor.
For whom planned: Doctoral students in the Public Health Education Department.
Instructor Information: 	Vincent T Francisco, PhD
	437a HHP Building
	336-334-5520, vincent_francisco@uncg.edu

Catalog Description: Examination of theories used by health educators to conduct research in organizational/community/individual change, and improvement in health and quality of life.

STUDENT LEARNING OUTCOMES
On completion of the course, students will be able to:
1. Discuss the conceptual and historical roots of community health education and community based prevention research, and the values enhanced by this approaches to public health.
2. Identify theories commonly used, emerging theories in community health education practice and research, and their appropriate application to the resolution of significant public health problems.
3. Judge theories best applicable to a particular public health problem for intervention and research.
4. Demonstrate application of public health theories within a socio-ecological framework.

TEACHING METHODS AND ASSIGNMENTS FOR ACHIEVING LEARNING OUTCOMES
Teaching strategies will include: Class discussions, lectures, student presentations, team projects.

Assignments:
1) Weekly Reflections on Readings (20%). Using a standard outline or format, you will be responsible for presenting a summary and critique of selected assigned reading through BlackBoard. Each week, you must provide 1 original posting related to the readings of the week. For this assignment you should be prepared to actively engage a discussion of the main points (See class participation below). You will be expected to focus the discussion relative to the topic and readings of that week (SLO 1-3)

2) Review Paper (35%). The final product of the class will be a paper that will cover a topic within program development of your choosing. At various points throughout the semester, specific pieces of the paper will be due to the instructor for review on progress. These pieces include a question or topic of the paper, abstract or summary, outline of the paper, reference list, and the entire paper itself. We will cover expectations for each piece prior to the due date. The body of the paper will be 7 pages, with 1 inch margins, and double spaced (25 lines per page). Follow the current guidelines of the American Psychological Association, or the Council on Biology Editors, style guides for references and other relevant standards. (SLO 4)

	Deliverables
	Due Dates

	Question or Topic
	Week 4 (Sept 21)

	Initial Abstract
	Week 6 (Oct 5)

	Reference List
	Week 8 (Oct 26)

	Outline of Paper
	Week 10 (Nov 9)

	Drafts of Paper
	When you want feedback

	Final Paper
	Week 15/Finals Week (Dec 7)



3) Design of a Program (35%). Individually, or in small groups (or a group of the whole given a small class size), we will be developing a program of your choice both during and outside class. This can be a fictional program, or a program of which you have access and want to improve. Students will be assessed not only on their participation, but also on the quality of their work relative to the program. You should expect to be working independently and as part of a group for various phases of this process. The goal here is to apply and integrate the concepts being presented in the classroom to research and intervention projects. It is hoped that the final product of this group class activity is a research proposal (not a grant proposal) for a program. (SLO 4)

	Deliverables
	Due Dates

	Topic/Research Question(s)
	Week 3 (Sept 14)

	Initial Abstract or Overview
	Week 5 (Sept 28)

	Program Components/Elements
	Week 7 (Oct 19)

	Research/Evaluation Overview (methods table)
	Week 9 (Nov 2)

	Statement of Theoretical Justification (abstract, 1-pager)
	Week 11 (Nov 16)

	Drafts of Project Proposal
	When you want feedback

	Final Project Proposal
	Week 15/Finals Week (Dec 7)



4) Class Participation (10%). Students are expected to contribute to classes based on their analysis of the readings and their own experience, when applicable. Class participation includes online communications through BlackBoard, and other written communications. Specific evaluative criteria will be posted on Blackboard and discussed at the beginning of the semester. (SLO 1-4)

EVALUATION AND GRADING:
Students will be graded on 1) submission of three to five short written assignments (20%); 2) weekly journal discussions (10%); 3) a review paper (30%); 4) small group development of a program evaluation (30%): and 5) participation in class discussions, including written responses to questions and informal writings about the readings (10%). 
More specific evaluative criteria for each element will be posted on Blackboard and discussed at the beginning of the semester.
A = 94 - 100%
A- = 90 - 93%
B+ = 87 - 89%
B = 83 – 86%
B- = 80 – 82%
C+ = 77 – 79%
C = 70 – 76%
F = 69% or below

ACADEMIC HONOR CODE:
Students are responsible for familiarizing themselves with UNCG’s policy on issues such as cheating, plagiarism, misuse of academic resources, falsification and facilitation of dishonest conduct. Procedures and penalties related to these and other violations of the Academic Honor Policy are found at: http://academicintegrity.uncg.edu/. These policies will be enforced in this class.

ATTENDANCE POLICY:
This is a doctoral level course. Students are expected to attend and be an active participant in all sessions. Specific information on attendance will be posted on Blackboard and discussed with students at the beginning of each semester.

ADDITIONAL REQUIREMENTS:
None.

REQUIRED TEXT/READINGS/REFERENCES: 
Readings (specific reading assignments for each week will be posted on Blackboard and discussed at the beginning of class):
· Primary readings will be taken from:
· Glanz, K., Rimer, B.K., & Viswanath, K. (eds). (2008). Health behavior and health education: Theory, research and practice (4th Edition). San Francisco: Jossey-Bass.
· DiClemente, R.J., Crosby, R.A., Kegler, M.C. (eds.). (2009). Emerging theories in health promotion practice and research (2nd Edition). San Francisco: Jossey-Bass.
· Other readings will include the most current articles taken from peer-reviewed journals in public health, community development and behavioral sciences, and will be available through electronic reserve or posted on Blackboard.

TOPICAL OUTLINE:
I. The Role of Theory and Hypothesis Testing in Science (Weeks 1-2, Aug 23/Aug 30)
a. Logic Models and their development
b. Theories of change
Readings:
· Glantz, et al., 2008: Chapters 1 and 2
· DiClemente, et al., 2009: Chapter 1
· McLeroy, K, Bibeau, D. L., Steckler, A., & Glanz, K. (1988). An ecological perspective on health promotion programs. Health Education Quarterly, 15(4), 351-377.
· Stokols, D. (1996). Translating social ecological theory into guidelines for community health promotion. American Journal of Health Promotion, 10(4), 282-298.
· Stokols, D, Allen, J, & Bellingham, R. (1996). The social ecology of health promotion: Implications for research and practice. American Journal of Health Promotion, 10(4), 247-251.
· McLaren, L., & Hawe, P. (2005). Ecological perspectives in health research. Journal of Epidemiology and Community Health, 59, 6–14.
· Stokols, D. (1992). Establishing and maintaining healthy environments: Toward a social ecology of health promotion. American Psychologist, 47(1), 6-22.McLeroy et al., 1988 (socio-ecological model)
· Stokols, 1996: (translating socio-ecological theory into practice)
· McLaren, L., Hawe, P. (2005). Ecological perspectives in health research. Journal of Epidemiology and Community Health, 59, 6–14.
· Stokols, D. (1992). Establishing and maintaining healthy environments: Toward a social ecology of health promotion. American Psychologist, 47(1), 6-22.

II. Theories and Frameworks in Public Health Education (Weeks 3-8)
Readings:
(Sep 13) Week 3 – Individual-oriented models [Discussion Leader: ]
· Glantz, et al., 2008: Chapters 3, 4, 5
· DiClemente, et al., 2009: Chapters 2, 3

(Sep 20) Week 4 – Individual-oriented models (cont.) [Discussion Leader:]
· Glantz, et al., 2008: Chapters 6, 7
· DiClemente, et al., 2009: Chapter 5, 6, 7, 8

(Sep 27) Week 5 – Interpersonal-oriented models [Discussion Leader:]
· Glantz, et al., 2008: Chapters 8, 9, 10
· IOM, Future of the Public’s Health in the 21st Century: Exec Summary, Ch. 1 and 2 (http://iom.edu/Reports/2002/The-Future-of-the-Publics-Health-in-the-21st-Century.aspx)

(Oct 4) Week 6 – Interpersonal-oriented models (cont.) – [Discussion Leader:]
· Glantz, et al., 2008: Chapters 11, 12
· IOM, Future of the Public’s Health in the 21st Century: Ch 4, App. A (http://iom.edu/Reports/2002/The-Future-of-the-Publics-Health-in-the-21st-Century.aspx)

(Oct 18) Week 7 – Community-oriented models [Discussion Leader:]
· Glantz, et al., 2008: Chapters 13, 14, 15, 16, 17
· DiClemente, et al., 2009: Chapters 9, 10, 11, 12

(Oct 25) Week 8 – Application and Improvement [Discussion Leader:]

· Glantz, et al., 2008: Part V (Chs. 18 – 22) - Using Theory in Research and Practice

(Nov 1) Week 9 -- Syndemics and Systems Thinking [Discussion Leader:]

· Intro on Syndemics and systems thinking from web site, http://www.cdc.gov/syndemics/. Be sure to join the network and check out the great resources on these concepts in the “works in progress” area.
· Milstein, B. (2007). Hygeia’s Constellation: Navigating Health Futures in a Dynamic and Democratic World. Dissertation Monograph. (Do not re-distribute without permission).

(Nov 8) Week 10 – NO CLASS, APHA

(Nov 15) Week 11 – Systems thinking and systems dynamics in Public Health [Discussion Leader:]
Readings taken from the Special Issue of AJPH, March 2006, and other sources.
· Midgley, G. (2008). Systemic intervention: Philosophy, methodology and practice. Klewer Academic/Plenum Publishers: New York. (table of contents and chapter 1)
· Jasny, B.R., Zahn, L.J., & Marshall, E. (2009). Special section on Complex Systems and Networks. Science, 325(5939), 405-432.
· Green, L. W. (2006). Public health asks of systems science: To advance our evidence-based practice, can you help us get more practice-based evidence? American Journal of Public Health, 96(3), 406-409.
· Midgley, G. (2006). Systemic intervention for public health. American Journal of Public Health, 96(3), 466-472.
· Leischow, S. J., Milstein, B. (2006). Systems thinking and modeling for public health practice. American Journal of Public Health, 96(3), 403-405.
· McLeroy, K. (2006). Thinking of systems. American Journal of Public Health, 96(3), 402.
· Sterman, J. D. (2006). Learning from evidence in a complex world. American Journal of Public Health, 96(3), 505-514.
· Trochim, W. M., Cabrera, D. A., Milstein, B., Gallagher, R. S., & Leischow, S. J. (2006). Practical challenges of systems thinking and modeling in public health. American Journal of Public Health, 96(3), 538-546.
· Daniels, N. (2006). Toward ethical review of health system transformations. American Journal of Public Health, 96(3), 447-451.
· Bar-Yam, Y. (2006). Improving the effectiveness of health care and public health: A multiscale complex systems analysis. American Journal of Public Health, 96(3), 459-466.
· Mays, G. P., McHugh, M. C., Shim, K., Perry, N., Lenaway, D., Halverson, P. K., & Moonesinghe, R. (2006). Institutional and economic determinants of public health system performance. American Journal of Public Health, 96(3), 523-531.
· Lenaway, D., Halverson, P. K., Sotnikov, S., Tilson, H, Corso, L., & Millington, W. (2006). Public health systems research: Setting a national agenda. American Journal of Public Health, 96(3), 410-413.

III. Theory in related disciplines (Weeks 12-13; Nov 22, 29) [Discussion Leader:]
a. Community Development
b. Psychology
c. Applied Behavior Analysis, Radical Behaviorism
d. Applied Anthropology
e. Applied Sociology

Action Research
· Stokols, D. (2006). Toward a science of transdisciplinary Action Research. American Journal of Community Psychology, 38, 63-77.
· Lewin, K. (1946). Action research and minority problems. Journal of Social Issues, 2(4), 34–46.
· Other action research articles

Community Science
These articles are taken from a special issue of AJCP on Community Science, and one additional related article.
· Spoth, R. L., &Greenberg, M. T. (2005). Toward a comprehensive strategy for effective practitioner–scientist partnerships and larger-scale community health and well-being. American Journal of Community Psychology, 35(3/4), 127-142.
· Chinman, M., Hannah, G., Wandersman, A., Ebener, P., Hunter, S. B., Imm, P., & Sheldon, J. (2005). Developing a community science research agenda for building community capacity for effective preventive interventions. American Journal of Community Psychology, 35(3/4), 143-157.
· Julian, D. A. (2005). Enhancing quality of practice through theory of change-based evaluation: Science or practice? American Journal of Community Psychology, 35(3/4), 159-168.
· Miller, R. L., & Shinn, M. (2005). Learning from communities: Overcoming difficulties in dissemination of prevention and promotion efforts. American Journal of Community Psychology, 35(3/4), 169-183.
· Tebes, J. K. (2005). Community science, philosophy of science, and the practice of research. American Journal of Community Psychology, 35(3/4), 213-230.
· Price, R. H., & Behrens, T. (2003). Working Pasteur’s Quadrant: harnessing science and action for community change. American Journal of Community Psychology, 31(3/4), 219-223.

Org Theory
· A chapter from: Katz, D., and Kahn, R. The Social Psychology of Organizations, 2nd ed., New York: Wiley, 1978.

IV. Putting it all together: Developing Applied Community Research Projects using Community Health Education Theory (Week 14, Dec 6)
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