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Section I: Program Overview
Levels Offered

The Department of Curriculum and Instruction offérs Teacher Education and
Development (TED) concentration in its Ph.D. in @uwium and Teaching for
candidates who wish to pursue careers as teacheateds in university-based teacher
education programs or who wish to pursue careetarimculum and/or instructional
administration in schools and districts. This reépequests approval for graduates of this
program to be licensed and paid at the doctoratlié¥hey choose to return to or remain
working in local school districts in North Carolina

Special Characteristics

This doctoral program specializes in preparing atlus with outstanding knowledge plus
teaching, supervision, and research skills in thasof teacher education and development.
The faculty is nationally known in their areas mteirest. They provide learning and working
environments for students that are collegial, sujpgn and developmental, while
maintaining the quality and rigor that charactetlas nationally recognized graduate. This
72-hour program can be taken on a full-time or{iaré basis, which includes 60 hours of
coursework and 12 hours of dissertation work basedn individualized Plan of Study. In
addition to the core, research, and concentraggairements of the Ph.D. program, those
students desiring to return to work NC public sdleaweers in curriculum and/or
instructional administration and who wish to bedpati the doctoral level will prepare a
Portfolio based on Association for Teacher EdusatAilE) Standards. Information about
the Ph.D. Portfolio will be discussed in the iditaurse required of all new doctoral students
(CUI 750), and is also found in the Doctoral Hanolbtocated under Ph.D. Programs on the
CUI website ahttp://www.uncg.edu/cuiand is in the document box.

Program of Study

Program Description: Teacher Education and Deve&ym

Doctoral students in the Teacher Education and Dpugnt Concentration
engage in a 60+ semester-hour program that oftdrstantive opportunities to develop
knowledge and skills in teaching, supervision, satship, professional service, and
leadership in teacher education and developmetidests in the program can focus their
studies in the areas of literacy, elementary edutamiddle grades education, general
curriculum and instruction, or technology.

Pre-requisites/Co-requisites:
* Masters degree in education or related field
» Teaching experience

Curriculum
Core Courses (12 hours):
e CUI 750 (3) Issues in Curriculum and Instructiom lfetaken as the first course in the



doctoral program)
e CUI 748 (3) Seminar in Student Cognition and Mdiiva
* CUI 654 (3) Teaching Models and the Analysis otrimstion
* One course from CUI, SES, LIS, or other area asoaepl by doctoral committee.

Research Courses (21 hour minimum):

« ERM 681 (3) Intermediate Statistics

* One course in qualitative research

* Three courses in research design

» At least two elective courses in research as agorby the doctoral committee

Concentration (15 hour minimum):

» Course work as approved by student’s doctoral cdteenand consistent with
student’s focus (literacy, elementary or middledgi® technology, or general
curriculum and instruction)

Dissertation (12 hour minimum):
» Dissertation topic and study design developed andected by student with
consultation and approval of doctoral committee.

Program Coordinator and I ndividual Full-timeto the Institution Licensed in and | nvolved
with the Program Area

Dr. Barbara Levin, a full-time faculty member iret@urriculum and Instruction Department
is the Director of Graduate Studies for the CUlatépent. Currently, 11 other full-time CUI
faculty teach doctoral-level courses in this progiacluding Dr. Ceola Ross Baber, Dr.
Heidi Carlone, Dr. Jewell Cooper, Dr. Gerry DufBy,. Colleen Fairbanks, Dr. Beverly
Faircloth, Dr. Francine Johnston, Dr. Catherinethaws, Dr. Sam Miller, Dr. Kathryn
Prater, and Dr. Kerri Richardson. Doctoral studeds take courses in the Educational
Research Methods Department and may elect to takses in other departments in the
School of Education or other UNCG departments dk we

Number of Candidates and Enrollment Trends

Enroliment in the Teacher Education and DevelopnGEED) concentration of the Ph.D. in
Curriculum and Teaching averages about 50 studeat$ year about 10-15 new students
are admitted to the concentration in Teacher Edutaind Development. Less than 10% of
these students return to work in local schoolsdisttict in North Carolina once they have
completed their Ph.D. program.



Section II: Conceptual Framework
Teachers Academy CONCEPTAL FRAMEWORK::

UNCG Teachers Academy Mission Statement

The mission of professional education at UNCG igrapare and support the professional
development of caring, collaborative, and compeéehicators who work in diverse settings.
This mission is carried out in an environment thattures the active engagement of all
participants, values individual and cultural divéysand recognizes the importance of a
strong knowledge base, reflection, and integratbtheory and practice.

UNCG'’s professional education programs are guidgdlbared commitments to:
» equity and excellence in teaching, research, andce
* integrity and ethical deliberation in working wigttudents, their families, and
university, school and community colleagues
» construction of a professional knowledge base thhoeollaboration and collegiality
» dissemination of professional knowledge, skills disgpositions through the
preparation and continuing professional developnedrieachers, principals and
other school personnel
We believe that caring, collaborative and compeprnfessionals possess a strong
knowledge base comprised of five types of knowledge
* content knowledge
» professional knowledge and skills
» pedagogical content knowledge
» sociocultural knowledge
» critical and reflective knowledge and skills

Professional education programs at UNCG emphasieogitions that drive application of
the knowledge base and we believe that we mustlmodenonitor these dispositions as
conscientiously as we provide opportunities folding the knowledge base. Candidates
should display behaviors that are:

+ reflective
e ethical
* inclusive

* engaged in and committed to professional practice
» dedicated to life-long learning

» self-efficacious

* receptive to feedback

« affirming of diversity

» professionally responsible

» collaborative

Performance Expectations




Education is a culturally-relevant, caring enterpeithat engages students, candidates,
faculty, as well as school and agency partnersppastunities to collaboratively construct
meaningful and productive futures. Educators nhastesponsive to the varied racial,
ethnic, linguistic, gender, disability, and socioaomic experiences of all learners.
Therefore, all candidates must acquire content padiagogical knowledge, utilize current
evidence-based practice, and make ethical decisioashanging and culturally diverse
world. UNCG'’s professional education programs grascandidates with opportunities to
master the knowledge base, acquire the skills,dawtlop the dispositions that are the
foundation of competent professional practice.

Evaluation and Continuous Revision of the Conceptual Framework (CF)

In 2005-2006 a subcommittee was formed to studp@id Conceptual Framework (CF)
and several changes in order to assure that theddKl reflect current thinking. Greater
emphasis was placed on diversity in the revisedi@fyding an expanded definition and
description of the multiple ways in which we ardigerse society and to clearly emphasize
our commitment to the learning of all students. 20881 CF identified four dispositions. The
2006 CF now identifies 10 dispositions. Dr. Lewrho is the CUI Director of Graduate
Studies, attended all of these meetings, contribttteand benefited from those discussions.

Evidence of the Conceptual Framework in the Ph.D. Program

The Teachers Academy Conceptual Framework is higbigruentvith the mission of
the CUI doctoral degree in Curriculum and Teachiuiip a concentration in Teacher
Education and Development. The Teachers Academst&i€s that thenission of
professional education at UNCG is to prepare anppgutt the professional development
of caring, collaborative, and competent educatoh®wvork in diverse settingvhich is
certainly the goal of the Ph.D. program as witle Ph.D. mission statement was
developed in 2005-2006 during a series of Taskd-oreetings led by Drs. Baber and
Duffy. Consensus was arrived at through face-te-fawd electronic discussions.
Specifically,

The mission of the Ph.D. program is to develop lsch@esearchers, scholar-teachers
and scholar-activists who generate, understand apply usable new knowledge related
to the education of novice and experienced teach®ush scholarship connects research
with practice, is informed by our mutual beliefoonstructivist theories of how people
learn, promotes the advocacy of excellence andyequeducation for all learners, and
facilitates the development of teachers as leadEtsthermore, the mission of the
doctoral degree in Curriculum and Teaching wittbacentration in Teacher Education
and Development is grounded in the following beligsfat are very akin to the caring,
competent, and collaborative educators in the Texgachcademy CF, including a strong
emphasis on equity and excellence:

Scholar-researcherare professional educators who are committed tgéneration of
new knowledge related to the education of new aipemenced teachers, and to the



dissemination of such knowledge through scholaulyligations. They conduct their
research with (not on) other professionals, oftedassrooms and schools.

Scholar-teacherare professional educators who understand and tadoey and
research as they inform and are informed by practikhey use research to inform their
own practice and they share research with othdegsmnals through their teaching and
leadership by offering (or providing) professiodakelopment at the school and district
level.

Scholar-activistare researchers who understand and value thaatitetheir research
serve as advocates for making K-12 environmentdwawe to effective teaching and
high levels of student success. They use thedareh to proactively affect educational
policy and practice.

Usable knowledges research that provides knowledge to help edusao their jobs. Its
role is to discover, test, and certify the knowledskills, and tools educators can use to
facilitate learning and instructional practice (agann, 2006 ).

Constructivist theories of learnirgmphasize the role of learners in constructing the
own knowledge through the use of learner-centendelgrated curricula and through
learning opportunities that are collaborative, aligd, reflective, and that promote
metacognitive thinking. The role of teachers iroastructivist classroom is to design and
facilitate learning opportunities that are connddtetheir students’ needs and interests.
Constructivism includes a range of perspectivet s13c(1) knowledge is constructed by
individuals based on their interactions with thexnvironment; (2) language and social
interaction are essential to knowledge construatifdndividuals and groups; and (3)
knowledge is subjective in that it depends on ooe/a experience (Marlowe and Page,
1998; Richardson, 1997; von Glaserfeld, 1995)

Equity and excellencacknowledges cultural, linguistic, social clasg] ather forms of
knowledge based on diversity; insists on studergevas a primary element in

curriculum and classroom pedagogy; and promoteysemof schooling inequities based
on class, gender, or racial/ethnic inequities (CactEmith, 2004; Enns and Sinacore,
2005; Ladson-Billings, 2005; Nieto, 2000)



Section IlI: Standard | — Candidate Knowledge, Skils, and Dispositions
Alignment of Conceptual Framework with Program Standards

For the purpose of supporting doctoral studenteePh.D. in Curriculum and Teaching
with a concentration in Teacher Education and Dmyelent who desire to return to work
NC public schools and who wish to be paid at thet@al level in their school district, the
Association for Teacher Educators (ATE) StandapdsifMaster Teacher Educator
(http://www.atel.org/pubs/Standards.g¢fwere selected to serve as the framework for such
candidates to display the knowledge, skills, asgpalsitions acquired during their Ph.D.
program that are relevant to their work in sch@wld school districts. These standards will
guide the structure of a paper-based portfolio dloatoral candidates may present to their
dissertation advisory committee for review and e&fbn, if they desire to be licensed at the
Ph.D. level. The evidence presented in this paafwill come from their work and
experience at both the IHE and the LEA. This pdidfdoes not replace the requirement of
the Ph.D. dissertation, but is supplementary. Datt&iudents choosing to complete this
portfolio may use coursework or other evidencehtmsthat they have met the ATE
standards. At least two pieces of evidence is redupr each of the seven ATE Standards
with a brief rationale explaining how the evidemeresented addresses the standards. The
Ph.D. Portfolio will address the following ATE Stiards for a Master Teacher Educator
through evidence selected and presented by thedzdes!:

Standard 1 Master teacher educators:
Model professional teaching practices that dematesttnowledge, skills, and attitudes
reflecting the best available practices in teadurcation.

Standard 2 Master teacher educators:
Inquire into and contribute to one or more areasctblarly activity that are related to
teaching, learning, and/or teacher education.

Standard 3Master teacher educators:
Inquire systematically into, and reflect on, thivn practice and demonstrate commitment
to lifelong professional development.

Standard 4 Master teacher educators:

Provide leadership in developing, implementing, enaluating programs for educating
teachers that embrace diversity, and are rigom@lesyant, and grounded in accepted theory,
research, and best practice.

Standard 5Master teacher educators:

Collaborate regularly and in significant ways widéipresentatives of schools, universities,
state education agencies, professional associaaadscommunities to improve teaching,
learning, and teacher education.

Standard 6 Master teacher educators:
Serve as informed, constructively critical advosdt® high-quality education for all



students, public understanding of educational ssailed excellence and diversity in the
teaching and teacher education professions.

Standard 7 Master teacher educators:
Contribute to improving the teacher education Bsi@n.

Table 1. Alignment of Ph.D. Conceptual Framework with ATE Standards

Conceptual Framework for the Ph.D. in Curriculum and Teaching
with a Concentration in Teacher Education and Develpment

Scholar-Researchers

Scholar-Teachers

Scholar-Activists

ATE Standard 2 Master

teacher educators: Inquire
and contribute to one or m
areas of scholarly activity t
are related to teaching, led
and/or teacher education.

ATE Standard 7 Master
teacher educator€ontributg
improving the teacher
education profession.

ATE Standard 1 Master

teacher educators: Model
professional teaching pract
that demonstrate knowledg
skills, and attitudes reflecti
the best available practiceg
teacher education

ATE Standard 3 Master
teacher educators: Inquire
systematically ito, and reflg
on, their own practice and
demonstrate commitment t
lifelong professional
development.

ATE Standard 7 Master
teacher educator€ontribute
improving the teacher
education profession.

ATE Standard 4 Master

leadership in developing,

amplementing, and evaluat
programs for educating tea
that embrace diversity, ang
rigorous, relevant, and
grounded in accepted theo

ATE Standard 5 Master
teacher educator€ollabora
oregularly and in significant
ways with representatives
schools, universities, state
education agencies,
professional associations,
communities to improve
teaching, learning, and tea
education.

ATE Standard 6 Master

informed, constructively cr
advocates for high-quality
education for all students,
public understanding of
educational issues, and
excellence and diversity in
teaching and teacher educ
professions.

teacher educators: Provide

research, and best practice.

teacher educators: Serve ds




Evidence that Candidates Meet Core Standards

Table 2 show how the ATE Standards of a Master A@a€ducator can be met in the Ph.D.
program in Curriculum and Teaching with a concditrain Teacher Education and the
kinds of evidence a doctoral student might subaiheet each standard. This table show
how our Ph.D. program connects to the standar@steel for this portfolio, which is the
product of learning for licensure, in addition e tsuccessful completion of a dissertation

research study.

Table 2. Potential Evidence for that ATE Standards of a Master Teacher Educator

ATE Standards and
Indicators

Evidence of Learning:
Potential Evidence

Evidence for
Assessment

ATE Standard 1
Master teacher
educators: Model
professional teaching
practices that
demonstrate knowleq
skills, and attitudes
reflecting the best
available practices in
teacher education

J

CUI 646 (Intro to Equity Education
and 745 (Research in Equity
Education)— Promote practices thg
enhance and understanding of
diversity and instruction that meet
the needs of society

CUI 654 (Models of Teaching and
Analysis of Instruction) — Use a
variety of instructional methods,
matching learning objectives with
student needs and appropriate
teaching strategies

CUI 675 (Teacher as researcher) -
Apply specialized knowledge and
processes of inquiry which are
central to teacher education

CUI 646 (Intro to Equity Education
and 745 (Research in Equity
Education)— Demonstrate an
understanding of the influence of
school context and culture upon
teacher education

CUI 748 (Cognition and
Motivation) and CUI 750 (Issues in
Curriculum and Instruction) and
CUI 785 (Research on Teaching
and Teacher Education) —
Demonstrate currency of knowled
regarding issues critical to
education, and especially teacher
education

)CUI 646 and 745-
Research papers,

atPosition papers, Book|
Reviews

\*2)

CUI 654-Analysis of 6
model lessons

CUI 675 — Action
Research paper

CUI 748 — Research
_papers

CUI 750 — Mini
proposals

)CUI 785-Research

proposals

Comprehensive exam

1

Comprehensive exams — Scores (

n




test of knowledge of central
concepts in teacher education ang
subject matter of the candidate’s
discipline

ATE Standard 2 Mas
teacher educators:
Inquire into and
contribute to one amg
areas of scholarly

Dissertation proposal — Theory
development

Presentations at scholarly meeting
Publications

Evidence from LEA work related t¢

D

Paper presentations aft

Dissertation proposal

scholarly meetings

activity that are relate  cyriculum and program Publications
teaching, learning, a1 development, influence on other
teacher education. programs, institutions, or
professionals, funded research grant
proposals,
ATE Standard 3Mas| « Professional Growth Plan that Completed

teacher educators:
Inquire systematicall
into, andreflect on, th
own practice and
demonstrate commit
to lifelong profession
development.

includes self assessment and plan
for further development

Plan of Study for Ph.D. program
Evidence of participation in
professional associations and
learned societies

Statement of philosophy of teachir
education and its relationship to
professional goals and
accomplishments

List and description of experience
in schools over past 3 years

List of professional meetings and
workshops attended, books read,
and other professional developme
Journals of reflective examination
of own practice

I3

5

n@ducatlon

Professional Growth
Plan from LEA

CUI 750- Signed Plan
of Study

vidence of
participation in
professional
associations and
learned societies

Statement of
philosophy of teaching

List and description of]
experiences in school
over past 3 years

U

List of professional
meetings and
workshops attended,
books read, and other
professional
development

Journals of reflective
examination of own
practice

ATE Standard 4 Mas

Evidence of leadership in designin

oPDS Team Handbook




teacher educators:
Provide leadership in
developing,
implementing, and
evaluating programs
educating teachers tl
embrace diversity, af
are rigorous, relevan
and grounded in acc
theory, research, arig
practice.

Lo

and developing a teacher educatig
program

Provide university/school-based
leadership at local state or nationg
levels through boards or committe
related to program development,
approval, or accreditation
Contribute to research that focuse
on effectiveness of teacher
education program

Make decisions based on theory,
research, and best practice
Promote diversity in programs ang
participants

ror course syllabi for
CUI 350, 375, 400 or
461

|

eBh.D. Dissertation
study or other PDS
research activity

S
Action Research

Lists and descriptions
of recognition and
program awards
through LEA

Documentation of
leadership roles in
preserves or inservice
programs, including

specific contributions

Documentation of
participation in
professional societies
and associations

ATE Standard 5 Mas
teacher educators:
Collaborate regularly,
in significant ways w
representatives of
schools, universities,
state education agen
professional assaatio
and communities to
improve teaching,

learning, and teacher

education.

Are actively involved in
collaborative projects among
schools, community groups,
businesses, social service
professionals, and intra-university
constituencies

Initiate and sustain meaningful
contributions to schools and other
institutions concerned with
schooling and teacher education &
within the university community
Work closely with schools/colleges
of education, teacher education,
professional organizations and oth
agencies

Evidence from LEA
and/or IHE of active
involvement
including:
Description of
activities, materials
related to activities,
recognition of
participation and
irepllaboration,
statements from

s collaborators, other
evidence as
agxppropriate to
candidate’s role and
responsibilities

10



ATE Standard 6 Mas
teacher educatorSer
as informed,

Promote education through
community forums, activities with
other professionals, and work with

Documentation of
having served as an
advocate for high-

quality teaching and
teacher education in

constructively critical
advocates for high- | «
quality education for
students, public
understanding of
educational issues, 3
excellence and diver| «
in the teaching and
teacher education |,
professions.

policymakers

Informs and educates those
involved in making governmental | own institution as well
policies and regulations at local, | as at the local, state, or
state, and national levels to improy@ational levels
teaching and teacher education
Actively addresses policy issues
which affect the profession
Promote diversity in all aspects of
education

Papers, presentations
or other media events
designed to enhance
the public’s
understanding of
education and teache
education

Other evidence as
appropriate to the
candidate’s role and
responsibilities

ATE Standard 7 Mas
teacher educators:

Contribute to improvi
the teacher education
profession.

Product of Learning

The product of learning will be a portfolio basedtbe ATE Standards described above. If
doctoral candidates desire to be licensed at thie.Pwvel, doctoral candidates may present
their completed portfolio to their dissertation vy committee for review and evaluation.
Evidence presented in this portfolio will come fraimeir work and experience at both the
IHE and the LEA. Doctoral students choosing to clatepthis portfolio may use coursework
or other evidence to show that they have met thE Afandards. At least two pieces of
evidence is required for each of the seven ATE d&tads with a brief rationale explaining
how the evidence presented addresses the stand@hedproduct of learning, the ATE-based
portfolio, will be reviewed and evaluated on a saafl 1-6 by the candidate’s dissertation
advisory committee within 6 months after the ditséon is completed. If members of the
dissertation committee have left the universityam otherwise unavailable, an ad hoc
committee of three members of the Graduate fadultyge CUI Dept. will be convened by
the CUI Director of Graduate Studies to review amdluate the portfolio

11



Candidate Qualifications

Doctoral students completing this portfolio willMeaalready been admitted to and completed
the requirements for the Ph.D. in Curriculum andchéng with a concentration in Teacher
Education and Development. This portfolio doesreptace any of the requirements of the
Ph.D. degree, but is an additional requirementdteioto apply for licensure at the Ph.D.
level.

12



Section IV: Standard Il — Candidate Assessment anfvaluation

.The basic assessment plan for the Ph.D. in Cluntand Teaching with a concentration in

Individual Candidate Assessment

Teacher Education and Development is describecitel3.

Table 3. Assessment Plan for Ph.D. in Curriculum and Teaching with concentration in

Teacher Education and Develo

ment

Assessment | Admission to| Midway in Program End of Follow-up
Program Program
Content Assessment of Plan of Study Written
Knowledge | undergraduate established by 18 hourg Comprehensive
and graduate | Grades in courses Examination
transcripts Oral Defense
GRE scores of
Comprehensive
Exam
Grades 3.0 GPA 3.0 GPA required for | Degree
required for | continuation clearance
admission Advisor monitors as
needed
CUI Dept. reviews all
Ph.D. students annually
Candidate Course evaluations UNCG CUI Dept.
Satisfaction (every course, every | Graduates and School
semester) Survey of
Feedback Education
solicited by surveys
CUI Dept.
Licensure Information Information about Ph.D| Evaluation of | Teachers
Status presented in | Portfolio located in CUl| Ph.D. Portfolio | Academy
CUI 750 about Doctoral Handbook based on ATE | keeps
Ph.D. online at Standards by | record of
Portfolio http://www.uncg.edu/cuj Ph.D. licensure
based on ATE| Advisor monitors committee application
Standards for | progress
students
desiring to
return to NC
public schools
Employment Checked at
status end of 2¢
year by
School of
Education

13



Employer School of
Satisfaction Education
Survey
solicited at
end of 2¢
year

Program and Program Operations Assessment

Students in the Ph.D. program in Curriculum andchesy with a concentration in Teacher
Education and Development provide feedback abait tourses and instructors through the
required course evaluation process at the endesfyesemester. They also provide feedback
through informal conversations before, during, aftdr classes as well as during advising
sessions and doctoral committee meetings. If dtfamember receives negative course
evaluations the CUI Department Chair works witlh fierson and may reassign them to
other courses where they are more effective. Tha feadback we get from our doctoral
students is that they learn a lot from the CUI fgcand that they are assisted in their
development as scholar-teacher, scholar-resear@retscholar-activists who see the value
of theory and who continue to develop as leadetseim schools and districts.

Annual Review of the Program
Review of this program will occur twice a year whedl Graduate Faculty members meet
every October and January, as well as when théopog are reviewed, and the CUI
Director of Graduate Studies will enact any chamrgesmmended by the CUI Graduate
Faculty.
Summarize the Data that have been Collected and Analyzed
As this is a proposal for the approval of licensiarePh.D.s from UNCG who seek to be

licensed and paid at the doctoral-level if theyag®to return to or remain working in local
school districts in North Carolina, we have no dagta
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Section V: Standards IIl — Field Experiences and Ghical Practice
Field Experiences and Clinical Practice
Most of the doctoral students in this program aneemntly or have very recently been full-
time teachers for many years, so they bring exterfgtld experience into the program with
them. While the Ph.D. in Curriculum and Teachingwa concentration in Teacher
Education and Development is a research degresg thactoral students who opt to
complete the portfolio for Ph.D. licensure will pably continue to work in schools and
districts throughout their degree program and wdlude in their portfolio evidence from the
field and their practice.
I nvolvement of P-12 Partners
To the extent that any doctoral student’s dissertaesearch question relates to P-12
education in some way, the student will work clgseith the school(s) and district(s)
involved including but not limited to getting apped to collect data from the school(s),
and/or district(s) involved as well as from the arsity.
I nvolvement of P-12 partnersin Field Experiences and Clinical Practice

n/a for this program that leads to a Ph.D.

Process used for Selecting Mentors and Making Field Placements
n/a for this program that leads to a Ph.D.
Procedures for Preparing Cooperating Teachers
n/a for this program that leads to a Ph.D.
Supervision and Evaluation for Teacher Candidates
n/a for this program that leads to a Ph.D.
Evaluation of Field Experiences and Clinical Practice

n/a for this program that leads to a Ph.D.
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Section VI: Standard 1V — Diversity
How Diversity is Addressed in the Curriculum

Diversity is addressed in several ways in everg @rd concentration course in the Ph.D.
program because our faculty is committed to theedey of excellence and equity in
education for all learners. Toward this end, atttdeal students will read, discuss, and
critique research that addresses the needs ofsédiVearners from the perspective of each
particular course. In fact, Conceptual Framework8in Statement explicitly addresses
that:

Equity and excellence acknowledges cultural, lisgaj social class, and other forms of
knowledge based on diversity; insists on studeicevas a primary element in
curriculum and classroom pedagogy; and promotedyames of schooling inequities
based on class, gender, or racial/ethnic inequities

In addition, several courses in our Ph.D. currinukpecifically address diversity,
and it is highly likely that every doctoral studevitl take one or more of these courses as
a part of their Plan of Study, or all of them gsaat of a cognate in equity education:
CUI 646 — Introduction to Equity Education
CUI 711 — Cultural Perspectives on Teaching andrieg
CUI 745- Higher Education: Equity, Inclusion, aneatning
CUI 765- Research in Equity Education

Diversity of the Higher Education Faculty

The higher education faculty in the School of Ediacawho teach the courses that doctoral
students take are fairly diverse with regard t@feitnicity (about 25%) and gender, and in
the CUI Department we have currently two full-tinlenure-track faculty who are women of
color and three males. Last year we had a femaldtfamember of Hispanic descent and an
African-American male, but they have moved on teeouniversities. Guest speakers invited

to make presentations in courses in this programaftan represent diverse backgrounds
and perspectives as well.
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How the Ph.D.-TED Program Provides Opportunities and Experiences for Studentsto
I nteract with Diverse Higher Education and School Faculty

In addition to the diverse faculty in the SchooEafucation and the diverse nature of area
schools we know our Ph.D. students are interacggglarly with other professional
educators (administrators, school/media coordisatarrriculum coordinators, other
teachers, and other staff members) as well as gand1o are ethnic and/or linguistic
minorities.

Diversity of Candidatesin the Ph.D.-TED Program
Of the 52 currently active students in the Ph.DDTogram in the CUI Department, about
25% are students of color — mainly African-Americammen, two Hispanics, and one
Native American.
How Ph.D. Candidates I nteract with Other Diverse Candidates
The percentage of doctoral students enrolled ifPth®. program at UNCG who are
ethnically or linguistically diverse is about 25%iudents in this program have multiple
opportunities to work together in their classesouarses assignments, group projects, and in
various small and large group discussions — baté-fa-face and online. This mimics their
experiences at their schools and districts, wheyst of the teachers in this program work
with other teachers, administrators, and schodi wtao are ethnically and/or linguistically
diverse.
Diversity of the P-12 Students the Ph.D. Students Work with
n/a for this program that leads to a Ph.D.

How the Program Ensures that Candidates I nteract with Diverse P-12 Students

n/a for this program that leads to a Ph.D.
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Section VII: Standard V — Faculty Qualifications, Rerformance, and Development
Ph.D.-TED Program Coordination

Dr. Barbara Levin, a full-time faculty member iret€urriculum and Instruction
Department is the Director of Graduate StudiegsHerCUI department. Dr. Barbara
Levin has served in this capacity since 2000. ldsponsibilities as CUI Graduate
Director include corresponding with and interviewpotential program applicants,
processing all application files, academic advidorgootential Ph.D. students,
curriculum and program evaluation, recruitment\aiiéis, attending meetings of the
Graduate Studies Committee, and fulfilling any otheeds of the program and faculty.
Dr. Levin will coordinate dissemination of infornat about the portfolio for Ph.D.
licensure and will also coordinate the review of aortfolios where the candidate’s
doctoral committee is no longer available to doStwe will report candidate’s eligibility
to apply for this licensure to the Teachers Academy

Teaching Practices used by Faculty in the Ph.D. Program

Instructional strategies are consistent with goedagogical practices and with our
Conceptual Framework in that they promote schola$garch and teaching (readings,
lectures, book clubs, research papers, data asaiion research, etc.), scholarly activity
(class discussions, cooperative learning, refleatiting, case discussions, etc.) and
collaboration (book clubs, class discussion, ontiisgussions, jigsaw, role plays,
simulations, oral presentations, etc.) In additedhfaculty in this program regularly
integrate technology into their courses in severls: We use of Blackboard for online
discussions and group work, incorporation of Ine¢émesources for teaching and learning,
use of videos, PowerPoint presentations, and sthfeware appropriate to the course, etc.
Furthermore, all faculty members make regular dsbeoteaching stations in our classrooms
to display information, project Internet resouras;ess Blackboard, etc.

Qualifications of the Faculty in the Ph.D.-TED program

UNCG professional faculty members are well quadifier their roles and model best
professional practices in scholarship, servicetaadhing. They demonstrate a longstanding
tradition of excellence in teaching, garnering aisaait local and state levels. They engage in
collaborative and interdisciplinary research arftb$arship. They model professional service
through leadership positions in professional orgaions at the state, regiorzadd national
levels, and they are actively engaged within themainity related to professional issues and
concerns. All faculty teaching in the Ph.D. progranCurriculum and Teaching with a
concentration in Teacher Education and Developiawe Ph.D. degrees in their field, are
engaged in scholarly research activities, makegmtasions and publish regularly, and are
engaged actively in their professional organizaion
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Table4. Full-time, Tenure-Track Faculty Teaching in the Ph.D.-TED program, their
gualifications, rank, and their teaching assignments

Faculty Highest degree, university, Rank Courses

Names research interests, taught

Dr. Ceola Ross Baber Ph.D., Professor CUI 646
Purdue University CUI 765
Social Studies, Multicultural Ed
Secondary Ed

Dr. Heidi Carlone Ph.D., Assistant Professor Cul 711
Univ. Colorado-Boulder CUI 730
Science Education,
Equity in Science Ed

Dr. Jewell Cooper Ph.D., Curriculum & Teaching, Assistant Professor CUI 654
UNCG CUI 646
Human Development,
Multicultural Education

Dr. Gerry Duffy Ed.D., Professor, CUI 628
Northern Illinois Univ. Moran Distinguished
Reading & Language Arts, Professor in
Teacher Development, Literacy

Dr. Colleen Fairbanks Ph.D., Professor CUI 688
Univ. Michigan
Ed Psych and Literacy

Dr. Beverly Faircloth Ph.D., Assistant Professor CUI 748
UNC-Chapel Hill
Ed Psychology, Adolescents

Dr. Barbara Levin Ph.D., Professor, CUI 785
UC-Berkeley Director of Graduate Stuq CUI 711
Ed. Psych and Elem Ed Assistant CUI Dept. Chair CUI 628

Dr. Francine Johnston Ed.D., Associate Professor Cul 614
Univ. of Virginia CUI 615
Language Arts, Emergent CUI 617A
Literacy, Spelling CUI 617B

Dr. Catherine Matthews Ph.D. Associate Professor CuUl 623
Univ. Kansas CUI 654
Science Education, Multicultural
Ed

Dr. Kathryn Prater Ph.D., Assistant Professor CuUl 619
Univ. Texas-Austin
Literacy development and
Biligual Ed

Dr. Sam Miller Ph.D. Professor, CUI 748
Univ. Michigan CUI Dept. Chair CUI 750
Ed Psych, Literacy, Motivation,
Teacher Education

Dr. Kerri Richardson Ph.D., Assistant Professor CUI 628

Univ. of Oklahoma,

Math Education
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Ph.D.-TED Faculty Scholarship

The CVs of CUI Department tenure-track faculty mensbwho teach in the Ph.D.-TED
program are available in the document room. Howeéw examples of recent
publications and presentations of the faculty wdaxh courses in this program are listed in
the table below:

Table 5. Ph.D.-TED Faculty Scholarship

Ph.D.-TED Faculty Recent Publications or Presentations

Dr. Ceola Ross Baber| «  Baber, C. R. & Cooper, J. (2006). Do you beliecan Fly?
Understanding the connection between racial/etidieiatity
development and academic achievement. In R. M&ner
E.W. Ross (Ed.Race, ethnicity, and education: The
influence of racial and ethnic identity on teachamg
learning Westport, CT: Greenwood.

* Baber, C. R., (2003). From liberal teacher to kved
teacher education: A reflection on my journey tiyiothe
profession. In Gloria Ladson-Billings (EdCyitical race
theory perspectives on the social studies: Thegssibn,
policies, and curriculum(pp. 45-67). Greenwich,

CT: Information Age Publishing.

* Baber, C. R., (2000). Multicultural education. ItEA
Kazdin (Ed.)Encyclopedia of Psychologfpp. 0944-1 to
0944-14). New York: APA and Oxford University Press

e Baber, C. R, Cox, B., & Matthews, C. (1996). Tag
and learning English, social studies, and scieogether.
North Carolina Journal of Teacher Education, 8,(@0-97.

Dr. Heidi Carlone * Buxton, C., Carlone, H. B., & Carlone, D. (2006Boundary
spanners as bridges of studemd &chool discourses in an
science and math high scho8thoolScience and Mathem

» Carlone, H. & Webb, S. (2006). On (not) overcomang
history of hierarchy: Complexities of universityfeol
collaboration Science Education

* Carlone, H. (2004). The cultural production aesce in
reform-based physics: Girls access, participatma,
resistanceJournal of Research in Science Teaching, 41 (4)
392-414.

» Strahan, D., Carlone H., Horn, S., Dallas, F., &&ya&.
(2003). Beating the odds at Archer Elementaryo8th
Developing a shared stance toward learnilogirnal of
Curriculum and Supervision, 1204-221.

Dr. Jewell Cooper » Cooper, J. E. (in press). Strengthening the aarse f
community-based learning in teacher educationrnal of
Teacher Educatian

» Baber, C. R. & Cooper, J. (2006). Do you belies thcan
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fly?: Understanding the connection between radiabie
identity development and academic achievementidh R
Milner & E. Wayne Ross (EdRace, Ethnicity, and
Education: The Influence of Racial and Ethnic ldgnin
Teaching and Learningsreenwood Press.

Cooper, J. E., Horn, S. E., & Strahan, D. B. (2005}hey
would only do their homework: Promoting self-redida in
high school English classroonihe High School Journal,
88 (3) 10-25.

Cooper, J. E. & Matthews, C. E. (2005). A decalde o
concern: A review of multicultural science educatissues
in The Science Teache&cience Teacher, 72 (3)8-52.

Dr. Gerry Duffy

Duffy, G. G., (2005). Metacognition and the deveigmt of
reading teachers. In C. Block, S. Israel, K. KinamfgVelsch
K. Bauserman (EdMetacognition and literacy learnindpp
299-314). Mahwah, NJ: Erlbaum.

Duffy, G. G., (2003). Teachers who improve reading
achievement: What they do and how to develop therD.
Strickland & M. Kamil (Ed.)mproving Reading Achievem
through Professional DevelopmentY: Christophersordon
Duffy, G. G. (2003)Improving Comprehension: Ten Res¢
based PrinciplesWashington, DC: National Education
Association.

Duffy, G. G. (2003)Explaining Reading: A Teacher's Res
for Teaching Concepts, Skills and Strateght¥: Guilford

Dr. Francine Johnston

Johnston, F. R., Bear, D., Hellman, L., Templetdn&
Templeton, S. (2006Words their way for English languag
learners Upper Saddle River, NJ: Pearson/ Merrill Prent
Hall.

Johnston, F. R., Bear, D. & Invernizzi, M. (2008jord sort
for emergent spelleydJpper Saddle River, NPearson/ Me
Prentice Hall.

Johnston, F. R., Bear, D. & Invernizzi, M. (2008jord sort
for derivational relations spellerdJpper Saddle River,

NJ: Pearson/ Merrill Prentice Hall.

Johnston, F. R., Invernizzi, M. & Bear, D. (200Word sort
for syllable and affixes spellerSpper Saddle River,

NJ: Pearson/ Merrill Prentice Hall.

je
ce

Dr. Barbara Levin

Kurtts, S.L., Hibbard, K.L., & Levin, B.B(2006).
Collaborative online problem solving with presegevic
general education teachers and special educatchees.
Journal of Technology and Teacher Education.
Antonek, J.L., Matthews, C.E., & Levin, B.B. (2005%)
theme-based, cohort approach to Professional Dgwednt
Schools: An analysis of the benefits and shortcgsiior

D

teacher education facultyeacher Education Quarterly, 32
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(1), 132-150.

Levin, B.B., & He Ye (2005)Investigating the Content an
Sources of Preservice Teachers’ Personal Practical
Theories (PPTsPaper presented at the annual meeting
the American Educational Research Association, kéaht
Canada, April 2005.

Levin, B.B. (2005)At a crossroads? What are they thinki
about and doing now? Update on a 20-year longitabin
study of factors that influence the personal anofgssional
lives of teacherdPaper presented at the annual meeting
the American Educational Research Association, kéaht
Canada, April 2005.

Dr. Catherine Matthew

Matthews, C. E. (2006 ricket Chronicles

Matthews, C. E., (2005). Curriculum IntegratiornlR-Theor
and Practice. (in presd)sing the Environment as a Conte
Integrating the Middle School Curriculum

Matthews, C. E. (2005)he Turtle Connection: A Passag
into the Natural World

Antonek, J.L., Matthews, C.E., & Levin, B.B. (2008)
theme-based, cohort approach to Professional Dewelot
Schools: An analysis of the benefits and shortcgsiior

teacher education facultyeacher Education Quarterly, 32

(1), 132-150.

Dr. Sam Miller

Gasparello, R., Mercier, S., Miller, S., Rohr,&Duffy, G.
(2005). Sustaining school reform at Hunter Elemsniaeef
Change: Cases and Commentary on Schools and Prago
Successful Reform in High Stakes StaB¥senwich,

CT: Information Age Publishing.

Miller, S. D., Duffy G. G., Rohr, J., Gasparello, B Mercie
S. (2005). Preparing teachers for high poverhests.
Educational Leadership, 632-65.

Miller, S. D. (2003). Partners-in-Reading: Usingsdroom
assistants to provide tutorial assistance to stigyjrst-grag
readersJournal of Education for Students Placed at RisK
(JESPAR), 8333-349.

Schunk, D. H. & Miller, S. (2002). Self-efficacy@&n
adolescents' motivation. In F. Pajares & T. Urliad.)
Academic Motivation of Adolescents (Vol, (Pp. 29-52).
Greenwich, CT: Information Age Publishing.

Dr. Kathryn Prater

Prater, K. A., Worthy, J., & Pennington, J. (2004j's a
Program that looks good on pap#vurnal of Literacy
Research

Prater, K. A. & Worthy, J. (2002). | thought abdLall night
Reading Teacher

Prater, K. A. (2004)The response to intervention of Engl

sh
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language learners at risk for reading problerstional Ce
for Culturally Responsive Educational Systems, disl
Research Conference.

* Prater, K. A. (2004)Enhancing the Literacy and Oracy
development of English Language Learngational Readin
Conference.

Dr. Kerri Richardson | « Richardson, K. (in press). Developing Geometriafaing
and Problem Solving Cultures in Elementary Classi®Qu
Draw. The Oklahoma Mathematics Teacher Newsletter

* Richardson, K., Collins, J., & O' Brien, N. (in ps.
Contributed bar graph, circle graph, coordinatelgralata
analysis, dductive reasoning, inductive reasoning, line g
logicism, probability, and scatter pl&reenwood Dictionar
Education

* Richardson, K. (2004). Deterritorializing the Gaatum:
Postcultural logic and dynamic proceBgmocratic Respor
in an Era of Standardization

Ph.D. Faculty Serviceto the Profession

As can be seen in the table above, CUI faculty telach in the Ph.D.—TED program are
engaged in research and scholarly writing for mation and presentation, and they also
review manuscripts for various professional jousnahd are heavily involved with their
professional organizations at the state and ndtlewel (e.g., AERA, IRA, NAME, NRA,
NCSTA, NSTA, NCSS, NCTM, etc.). By presenting atst regional, and national
conferences, publishing in a variety of researdu$ed and practitioner journals, and
working on professional committees our faculty praviding service to the profession. See
the CVs of tenure-track faculty who teach in thelPIprogram in the document room.

Ph.D.-TED Faculty Evaluation Process

All faculty members who teach courses in the Pprdgram must do student course
evaluations for every course every semester. Téeasl@ations then go to the CUI
Department Chair and finally back to the facultymiers. If there are any “red flags” the
CUI Department Chair consults with the individuatdiity member to make corrections. All
new and untenured faculty are provided with a nmretetam, consisting of two tenured
faculty mentors. Each mentor team meets twice atgeaelp set goals for teaching,
research, and service, and to evaluate achievenidrggnentor team leader writes up
minutes of the mentor team meetings and shares thidis all parties and the CUI Dept.
Chair.

Ph.D.-TED Faculty service to the I nstitution,
and Collaboration with Colleaguesin the Disciplines

The coordinator of the Ph.D.-TED program, Dr. Basblaevin, is a member of the Teachers
Academy Council of Program Coordinators, and ske sérves of the Executive Committee
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for the Teachers Academy. These venues offer regplaortunities to serve the department
and the institution and to collaborate with othefessionals at UNCG who are involved
with teacher education. Several other faculty wdexch in the Ph.D.-TED program also
attend the Council of Program Coordinator meetings.

Ph.D.-TED Faculty I nvolvement and Collaboration with
and Serviceto the Public Schools

Most, if not all, of the CUI faculty who teach cses in the Ph.D. program are involved in
collaboration with and service to the public sclsabrough professional development by
offering professional development workshops tovittial schools and school districts in the
area, as well as in collaborative projects, inalgdUSTEP grants that they have developed
with various schools and districts. For example,[2vin has had several USTEP grants in
the past 5 years with Jamestown Elementary andrilaie Elementary in Guilford County
and another USTEP grant that involves NBCTs frosui8ounding counties. She has also
offered workshops for several years about reflectwiting attended mainly by NB
candidates. Dr. Carlone has engaged experienceldeiessand teacher candidates in
professional development through Lesson Study satiool faculty in Rockingham County
that was funded by USTEP as well. Dr. Miller and Duffy have offered on-going
professional development and done collaborativeares with their PDS sites and in
surrounding counties, and Dr. Johnston offers m&oyd Study professional development
workshops every year all across the state. Dr.Wats also provides professional
development in science, especially in environmesdaication for students and teachers, and
Dr. Cooper is often called upon to provide leadgrginthe area of multicultural education
and the achievement gap to local schools and distiThese are just a few examples of how
the Ph.D.-TED faculty are involved in and collalieraith the public schools.

Ph.D.-TED Faculty Assessment of Their Own Effectiveness as Related to Candidate
Performance

All Ph.D.-TED faculty members use the student cewgaluations gathered at the end of
every course every semester as an opportunityflecten their teaching effectiveness.
There is also opportunity for dialogue with othacdlty about teaching and about how things
are going in general during faculty meetings andenaformal faculty lunches. Research
teams consisting of faculty and graduate studeifes further opportunities for dialogue and
reflection. Non-tenured faculty members in CUI hapgortunities to assess their
effectiveness during their mentor team meetingsieasribed earlier. We also require peer
observations for each non-tenured faculty in the Bépt. every year and this offers
opportunities for assessing one’s effectivenessanhing. Non-tenured faculty also learn
and can assess their effectiveness in guidingrd#gs® research because they co-chair
doctoral committees with a tenured faculty membw#il they are tenured themselves.

How Faculty Evaluations I nform Teaching, Scholarship, and Service

As described above, faculty members in the Ph.CD-pEbgram use their course evaluations
to reflect on and refine their teaching, and pdeseovations and mentor team meetings are
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also opportunities for additional discussions alieathing, scholarship, and service. Many
faculty members combine their teaching and schiollauisterests by conducting research
with students they supervise or in the classestiwsh. For example, Dr. Levin has used
and studied constructivist teaching strategies sgsotases and case discussions, problem-
based learning (PBL), and ways to integrate ofrietdgy into the curriculum (online
discussions in various formats, Virtual FieldtrigebQuests, creating eBooks, etc) in
several of her courses and then written about timelseok chapters and other scholarly
publications. She has used the products of resstudies she has completed about
Professional Development Schools and a longitudinaly of teacher development in
teaching her Ph.D. courses (CUI 711 and CUI 78bis &xample is typical of how most, if
not all, of the faculty teaching in the Ph.D.-E@gram connect their teaching, scholarship,
and service — all of which are informed by feedbfiokn students in their courses.

Professional Development Opportunities Provided to Faculty

Faculty who teach in the Ph.D.-TED program regulattend professional meetings
dedicated to research and the improvement of tegdAERA, IRA, NARST, NCTE,
NCTM, NECC, NRC, NSTA, SITE, etc.) as a form of f@ssional development related to
their discipline They present papers at these mgets well as attend sessions led by
colleagues in order to keep up-to-date. Travehésée meetings is expected of tenured and
tenure-track faculty and is financially supportgdttee University. In addition, Dr. Gerald
Duffy, Moran Distinguished Professor, sponsors ssvaminars each year. He brings
nationally recognized experts in reading and/ochieaeducation to present their research
and interact with our faculty. For example Sheikénhcia and Michael Kamil came during
2004-2005. Faculty can also attend workshops aeskptations by national leaders
sponsored by the Piedmont Triad Educational ConsortPTEC) and the Office of
Recruitment, Retention, and Professional Developmkmnaddition, faculty have attended
BlackBoard training sessions since 2001 to leam twobest use this course management
tool in their teaching, and many faculty have atsghprofessional development workshops
on Writing and Speaking Across the Curriculum adteby UNCG’s Speaking and Writing
Center faculty. These experiences in addition ¢oath-going practice of reading professional
journals and books help faculty in the Ph.D.-TEDgram keep up-to-date in their field.

25



Practices for selecting, Orienting, Communicating with, and Evaluating Ph.D.-TED
Faculty to Ensure Program Quality

The CUI Department Chair, Dr. Sam Miller, makesfihal decision on all hiring and
assignment of faculty to teach courses in the PIHED program. Dr. Miller meets with all
new faculty members to communicate the expectatbtise CUI Dept. and the doctoral
program. He looks over course syllabi carefully amkes recommendations. New faculty
can also consult with other faculty members whoehaught the same course to discuss the
course content. Exemplar course syllabi are locatetthe CUI Dept. website at
http://www.uncg.edu/cuiand hard copies are located in a notebook itCtheDept. Office.
The Doctoral Handbook is also available online aed faculty members have their mentor
teams and co-chairs of any dissertation committe®gsit in to learn from. All faculty
members can also meet with the School of Eductistnuctional Technology Consultant to
learn how to use Blackboard in their course(s)waitld School of Education Instructional
Technology Coordinator to learn about other techgyplkexpectations. Dr. Miller also uses
some of the CUI Department Faculty Meetings towksgolicy issues around grading,
graduate student admissions, examinations, etautenof meetings and other program
documents are forwarded via email and are alsdadlaion a CUI Dept. Blackboard site for
all to see/use.
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Section VIII: Standard VI — Program Governance andResources
Organizational Structurefor the Ph.D.-TED Program

The Ph.D. program in Curriculum and Teaching wittoacentration in Teacher Education
and Development is one of two concentrations offérgthe Department of Curriculum and
Instruction within the School of Education at UNCIhe other Ph.D. concentration is in
Higher Education Administration. Governance andlaltisions about applications,
curriculum, policies, staffing, and dissertatiogqugements rests with the CUI Department
but the Teachers Academy, which makes policy dessabout all the teacher licensure
programs at UNCG, will be the unit to process dadtoandidates for the Ph.D. licensure
upon successful completion of the dissertationapdrtfolio based on ATE standards
described earlier, as recommended by the CUI Deyeautts Director of Graduate Studies.

Adequacy of Faculty and Non-faculty Personnel for the Ph.D.-TED Program

Only tenure-track faculty members teach coursesaerPh.D.-TED program. There are
currently 12 full-time, tenure-track faculty memsen this program, which is adequate for
the number of active doctoral students in this eotration (about 50).

Unit Leadership and Authority

Professional education licensure programs at UNf@Giaused in four professional
schools (Education, Health and Human Performanae)ath Environmental Sciences,
Music) and the College of Arts and Sciences. Thacliers Academy serves as the
administrative umbrella and governance structurafigorofessional education
programs. The Teachers Academy is administratileelgted in and is completely funded
by the School of Education, the designated adnatige unit for professional education
programs at UNCG (see School of Education Orgaioizak Char}.

The director of the Teachers Academy is also amdiate Dean for Teacher Education
and School Partnerships in the School of EducafMirprograms involved in the
preparation of teachers, principals, and other @ghersonnel have representatives on the
Teachers Academy Council of Program CoordinatoRJ); teacher representatives and
relevant administrators are also on the Council.

The CPC acts as the policy-making body of the TemchAcademy, determines what
matters shall be delegated to the Executive Coree)iind approves changes in program
requirements related to licensure [see Teacherdékug Plan of Governanc€PC

minutes and theJndergraduateandGraduate Bulletinn the general documents box].
Information related to policies and procedurestiier Teachers Academy is also located
at http://www.uncg.edu/soe/newsite/teachers_acadensxihtml

Priorities for the Teachers Academy and the Schb&lducation include an emphasis on
collaboration with members of the professional camity. Thus, in addition to having
school partners represented on the Teachers Aca@&Gyand Executive Committee,
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school partners also serve on the USTEP Partne@iupcil and Executive Committee
and on various program-specific advisory committdesrther, since our last review two
significant leadership partnerships have been impteged. A School of Education
Advisory Committee that includes area superintetsjexthool administrators, and
master practitioners has been meeting on a regakas to provide feedback on School of
Education programs and initiatives. And, the Gudf&ducation Partnership with the
Guilford County Schools has been established tp geide policies and priorities for
university-school partnerships [see Collaborativédtives in the general documents
box].

Unit Budget

The School of Education budget has averaged ovérriilion during the past five
years. Significant resources have been allocatéatstalling technology teaching stations
in all of the Curry Building classrooms ($260,000pgrading faculty and staff
technology hardware, establishing a Teacher Resdleate(TRC), and developing an
assistive technology classroom. External fundingtie School of Education has
averaged $17.5 for the past five years, includtatgsTitle 1l funds to support

NCTEACH activities and funds from the NC state legislatorsupport USTEP program
activities. One of the School’s affiliated unitERBVE (formerly Southeastern Regional
Vision for Education) has been awarded a five-#8at.7 million federal contract.

Unit Personnel

Faculty Faculty loads for teaching do not generally exddseelve hours for
undergraduate teaching and nine hours for gradeathing. This is a general guideline
that is not applicable in all cases due to diffeemin degree offerings and the varying
requirements of instructional, service, and redeantivity in certain areas. Faculty
assignments are negotiated between faculty andegpartment chair/head. The teaching
load for full-time adjuncts is 12 semester hounsgemester. Again, this may vary in
certain cases based on factors outlined aboverafioeof university supervisor to
student teachers has averaged 1 to 6.4 over théymgears [see Chart #Bolicies
Related to Faculty Assignmeand
http://provost.uncg.edu/publicvations/personnelfgevorklioad.asp

Non-Faculty PersonneThe Teachers Academy administrative staff incluates
Associate Dean/Director who is also the licensifieay, and an assistant director who
also coordinates the USTEP and NCTEACH programgp&rt staff includes a full-time
administrative assistant who is responsible forading a Teachers Academy
database, a full-time office manager who handleegeg administrative tasks, and a full-
time licensure advisor whose duties include prangdgensure applications. Other
support staff includes a part-time coordinator tralicensure-only program and four
full-time (20 hours per week) graduate assistants.

Other non-faculty positions that strengthen teaelgeication at UNCG are also available.
Virtually all programs in the School of Educatioave a sufficient number of graduate
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assistants and teaching assistants to supportgmogeeds. These positions are at both
the masters and doctoral levels [see GraduatetArsship and Teaching Assistantship
lists in the general documents box]. A new positid Director of Recruitment,
Retention, and Professional Development has bestext to strengthen and expand
professional partnership possibilities [see
http://www.uncg.edu/soe/newsite/offpd/indes.ftrahd a newly hired Director of the
Center for Educational Studies and Developnastassumed an expanded role in
supporting outreach activities for our educatioogoams. In addition, a full-time
coordinator of instructional technology, a consuiitfar distance learning, two full-time
technicians, a director of the Teacher Resourcée€and a fully staffed Student
Advisement and Recruitment Cengee available to assist teacher education facuntly
students [see Instructional Resources file in #rgegal document box].

Unit Facilities and Resources

Faculty spaceEach full-time faculty member has a private officigh sufficient space to
meet with students and other individuals. Rooresaamilable for larger meetings on a
check out basis. An Associate Dean for Operatiotise School of Education is
responsible for space planning, including ongoingrsight of renovation and repair
needs within faculty offices and classrooms.

Technology All classrooms in the Curry Building are equippeth state of the art
teaching stations for student use and modelingbylfy. Equipment includes a
computer with network and Internet access, a dajggor, large screen, and VCR;
some of the teaching stations also have a vide@Wier. Curry 304 is a state of the art
technology classroom with 25 computer workstatiang other equipment that serves a
center for professional development. Technologykalmops involving university
faculty, school administrators, and teacher ard meCurry 304 on a regular basis.
Curry 304 also is available to faculty for theiag$es and it serves as the teaching
classroom for all sections of LIS/CUI 120. The @uBuilding is equipped for wireless
computing. See
http://www.uncg.edu/soe/newsite//instructional_temlbgy/intech_soefacilities.htnaind
http://www.uncg.edu/soe/newsite//instructional_tembgy/intech_soe_equipment.html
for more information on technology resources fa& Tleachers Academy.

Teaching Resource Cent@ihe Teacher Resource Center (TRC) also supports
professional education programs at UNCG. Locatdtie Ferguson Building (adjacent
to the Curry Building), it is designed for use lydents and faculty in all professional
education programs on campus, as well as to prquiofessional development for our
school and community partners. The TRC house$ anid non-print materials including
a variety of technology resources to assist cameldand faculty in planning instructional
activities on campus and in field experiences dimical practice. Equipment available
for use in the TRC as well as check out includesamaders, digital camcorders, digital
cameras, overhead projectors, an opaque projectmnart board, and laptop computers.
Seehttp://www.uncg.edu/soe/trc/index.hionovides additional information on resources
available through TRC.
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Other instructional resource& number of other instructional resources arelaloke to
support teacher education at UNCG. A new assistielenology classroom has been
developed to address needs identified through temsixve faculty survey (see Survey of
Competencies for Including Students with Speciaddein the general documents box)
and a new interdisciplinary center for e-learniag been established to facilitate the use
of technology for teaching and learning (&¢tp://ice.uncg.ed)/ The Walter Clinton
Jackson Library has significant resources to sugghICG’s teacher preparation
programs (see Library Resources files htig://library.uncg.edd/ The University
Teaching and Learning Center (TLC) supports thevéhsity’s instructional programs by
providing instructional development activities,tmugtional materials, equipment, test
and data scanning services, and consultation truetgonal development and in the use
of instructional technology (sdwtp://www.uncg.edu/tlg/

Approval process for this program

The Ph.D. degree in Curriculum and Teaching haa begve for many years at UNCG. The
addition of a Portfolio for those doctoral candatatho wish to pursue careers in curriculum
and/or instructional administration in schools districts and be paid at the Ph.D. level is
essentially an internal one developed and apprbyedtle CUI Dept. The content of the
Portfolio and the evaluation process describedezdrbppens within the CUI Department at
the doctoral committee level. Once the ATE stanslaré documented through the Portfolio
described earlier, and the Ph.D. candidate hassalsmessfully completed their coursework
and dissertation requirements, then the candiddteral committee advisor will notify the
Teachers’ Academy via a memo and the Teachers Acadell handle the issue of licensure
at the Ph.D. level.

Standard 6A: Working Conditions
Advising and workload conditions

Faculty in the CUI Department in general and theke teach and do advising in the Ph.D.
program typically teach a 3-2 load, meaning theglethree courses in the Fall and two
courses in the Spring. The load in the Spring meag\en lighter if faculty are supervising
student teachers as part of their load. TypicaléyCUI faculty will advise between 3-12
Ph.D. students who may be at a variety of placésdrdoctoral program: taking courses,
arranging for a doctoral committee and a signed Bis&Study, doing literature reviews and
pilot research studies (CUI 775), studying for coemgnsive exams, writing a dissertation
proposal, collecting and analyzing dissertatiomgdatiting up and defending their
dissertation. Senior (tenured) faculty membersciby chair many more dissertation
committees than junior (non-tenured faculty) andlircases junior faculty co-chair doctoral
committees with a senior faculty member until theg tenured.
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