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Section I: Program Overview
Levels Offered and Special Characteristics

The M.Ed. in Reading / Teacher Leadership TrackT()TRrogram is housed in
the department of Curriculum and Instruction.slfar licensed teachers with an
undergraduate degree in education and two yedesaohing experience who wish to
pursue a Masters degree in reading and earn liceasua reading specialist for grades
K-12. Although students can go full-time, most af students are classroom teachers
who take one or two classes in the evening andnmsers to complete the program over
three to five years.

The program is aligned with tidorth Carolina Advanced Competencies of a Master
Teacher (AC) and the NCDPI/IRA Standard for Readtngfessionals. This 39-hour
program is oriented toward improving results irctéag practice, as well as gaining critical
knowledge, skills, and dispositions in action reskaprofessional development, leadership,
and working successfully with diverse learnersl@meentary schools. A culminating
portfolio aligned with the NCDPI AC Standards igueed. Information about the M.Ed.
Portfolio is available in the M.Ed. Handbook, irettlocument box, and in an online
document titled the M.Ed. Portfolio Guidelines ltethunder M.Ed. Programs on the CUI
website ahttp://www.uncg.edu/cuiExamples of M.Ed. Portfolio essays and evidemrebe
found in the document boxes.

Graduate students who have a masters in eduaaioslect to earn licensure as a
reading specialist by completing an add-on progo&dB hours and take the PRAXIS.
These students are not required to complete andktfopo since they are already
licensed at the M level. All program evaluatioiedeeported below (other than portfolio
data) contains both M.Ed. students and add-on stsede

Program of Study

The 39-hours of Masters-level courses are dividéal three strands: (a) 9 hours of Core
Courses focused on the socio-cultural, and thehjmdggical and developmental
foundations for teaching, (b) 21 hours of courses$ advance Pedagogical Expertise as
Reading Specialists, and (c) 9 hours of coursewesigned to enhance the capacity to
provide Professional Development and Leadershig. €ective is required under
Pedagogical Expertise; probably 90% of the studiakis CUI 614 Word Study as their
elective. All courses are offered on a regulaation. The chart below lists the required
plan of study:



Table 1. Plan of Study
Core Courses: [9 hours]

CUI 669 Educational Implications of Learning aneM@lopmental Theory (3)

CUI 545 Diverse Learners (3)

ERM 605 or 604 (3) Methods of Educational Researdaducational Measurement
and Evaluation

Pedagogical Expertise Courses: [21 hours]

CUI 615 (3) Literacy in the Early Years.*

CUI 616 (3) Literacy Development & Instruction Aessthe Grades*

CUI 617a (3) Diagnosis & Correction of Reading Reots*

CUI 617b (3) Advanced Strategies in Diagnosis &r€ction

CUI 619 (3) Research & Programs in Reading Edugatio

CUI 640 (3) Writing Instruction in Elementary & Mite Grades *

3 hrs. elective from CUI 614, CUI 628, or LIS 556

Professional Development/Leadership: [9 hours]

CUI 628 (3) Trends & Issues in Curriculum & Insttioa or
ELC 697 (3) Selected Critical Issues in Americaméationor approved substitute

CUI 675 (6) Teacher As Researcher
(6 hrs. taken as two separate offerings)

* These courses are required for the reading adizense. In addition two more
courses are elected from CUI 614, 617B or 619 fiota of 18 hours.

Number of Candidates Completed the Program Since 2003

Table 2. The number of people who have completisgotiogram since 2003

Year of Graduation Number of Completers
2006 2
2005 11
2004 3
2003 10
2002 2
2001 11

Table 3. The number of teacher candidates adnmetietd Academic Year (between Aug
and July) since the 00-01 school year

Academic Number of Candidates | Estimated # of Candidates
Year Admitted to the Program | Enrolled in the Program

2005-2006 12 (as of spring 06) 75
2004-2005 36 65
2003-2004 19 35
2002-2003 8 25
2001-2002 8 25
2000-2001 13 25




Enrollment Trends

Enrollment trends in the M.Ed. in Reading Prograemeasteady up to 2002. Each year,
we admitted about 8-13 new students. Howeverntgcere have had increasing
numbers due to the No Child Left Behind Legislatéanl the creation of off-campus
cohorts. We admitted 19 new students in the 08ebvbol year and 36 in the 04-05
school year. With a new off-campus cohort starimthe fall of 2005 we expect a large
number of applications by the spring/summer of 2006

There are currently about 15 students who argedgtcompleting the course
work for the reading add-on. Four students havepteted the add-on but have not
applied for licensure or taken the PRAXIS vyet.



Section II: Conceptual Framework
Conceptual Framework and the Knowledge Base that I nforms It

The M.Ed. in Reading program has adopted the samnedptual Framework as the
Teachers Academy (see below) and aims to provateiley opportunities throughout the
program to help students develop into caring, cdergeand collaborative teachers who
can teach successfully in diverse classrooms.

CONCEPTUAL FRAMEWORK:

The mission of professional education at UNCG igrapare and support the professional
development of caring, collaborative, and compegehicators who work in diverse settings. The
mission is carried out in an environment that noetithe active engagement of all participants,
values individual as well as cultural diversity aretognizes the importance of reflection and
the integration of theory and practice. UNCG’s msdional education programs are guided by
shared commitments to: (a) equity and excellend¢eadnhing, research, and service; (b)
professional integrity and ethical deliberationdealing with students and colleagues
(university-based, school-based, and communityage) the construction of a professional
knowledge base through collaboration and collegyaland (d) the dissemination of professional
knowledge, skills, and dispositions through theppration and continuing professional
development of teachers, principals, and other sthersonnel.

Evaluation and Continuous Revision of the Conceptual Framework (CF)

The Teachers Academy Council of Program Coordisgf6PC) has discussed and
reaffirmed the Conceptual Framework repeatedlyesitscinception in 2001. In 2005-06
a subcommittee of the CPC studied the Conceptaah&work and made several changes
to the framework to ensure that it was a reflectbour current thinking. First, greater
emphasis was placed on diversity, with an expauedidition and description of the
multiple ways in which we are a diverse society aitth a clear emphasis on our
commitment to the learning afl students. Second, the 2001 Conceptual Framework
identified four dispositions and the 2006 Concepramework identifies ten
dispositions. This is an attempt to align with @004-05 study of dispositions and the
development and commitment to the ten dispositibaswe measure in the new
Candidate Dispositions Assessment Process rubrid.évin, who coordinates CUI
Graduate Studies and the M.Ed. in Reading Educdtidnprogram, attended those
meetings and contributed to and benefited formelthscussions.

Revised Teachers Academy CONCEPTAL FRAMEWORK adoptd in 2005:
UNCG Teachers Academy Mission Statement
The mission of professional education at UNCG igrapare and support the professional

development of caring, collaborative, and compeéghicators who work in diverse settings.
This mission is carried out in an environment thattures the active engagement of all



participants, values individual and cultural divéysand recognizes the importance of a
strong knowledge base, reflection, and integratbtheory and practice.

UNCG’s professional education programs are guidgdlared commitments to:
* equity and excellence in teaching, research, andee
* integrity and ethical deliberation in working wigttudents, their families, and
university, school and community colleagues
» construction of a professional knowledge base thhoeollaboration and collegiality
» dissemination of professional knowledge, skills disgpositions through the
preparation and continuing professional developnudrieachers, principals and
other school personnel
We believe that caring, collaborative and competentessionals possess a strong
knowledge base comprised of five types of knowledge
* content knowledge
» professional knowledge and skills
» pedagogical content knowledge
e sociocultural knowledge
» critical and reflective knowledge and skills

Professional education programs at UNCG emphadiaogitions that drive application of
the knowledge base and we believe that we mustlmodenonitor these dispositions as
conscientiously as we provide opportunities folding the knowledge base. Candidates
should display behaviors that are:

+ reflective
+ ethical
* inclusive

* engaged in and committed to professional practice
» dedicated to life-long learning

» self-efficacious

* receptive to feedback

» affirming of diversity

» professionally responsible

» collaborative

Performance Expectations

Education is a culturally-relevant, caring enterpeithat engages students, candidates,
faculty, as well as school and agency partnersppastunities to collaboratively construct
meaningful and productive futures. Educators nbastesponsive to the varied racial,
ethnic, linguistic, gender, disability, and socioaomic experiences of all learners.
Therefore, all candidates must acquire content padiagogical knowledge, utilize current
evidence-based practice, and make ethical decisioashanging and culturally diverse
world. UNCG’s professional education programs rscandidates with opportunities to
master the knowledge base, acquire the skills,dawelop the dispositions that are the
foundation of competent professional practice.



Evidence of Conceptual Framework in the Program

The M.Ed. in Reading Education-TLT program adoptedConceptual Framework in 2001,
embraced the revisions made in 2005-2006, and taipovide learning opportunities to
help experienced teachers in this progdevelop the knowledge, skills, and dispositions of
Master Elementary Teachers who are caring, compgeserd collaborative and who can
teach successfully in diverse classrooAssignments and in-class activities for teachers i
the program exemplify all aspects of the Concepgtuamework and develop content,
professional, pedagogical, socio-cultural, critieadd reflective knowledge. For example, all
teachers in the program take CUI 545 (Diverse Leraino help them better understand the
diverse backgrounds of their students. Many inschadivities and assignments require
collaboration with peers and the sharing of indisidteacher expertise and craft knowledge
so that teachers are learning from other teacheassliaborative ways during this program.
Assignments such as teacher action research poje€Ul 675 (Teacher as Researcher)
help our teachers to both develop and apply tredagogical and professional expertise and
display their developing competence as teacheelsad@he application of the research
literature to classroom practice is emphasizedanyrcourses to further enhance their
competence as knowledgeable educators. The Comtépamework is found on every
course syllabus for this program since 2001 whevat first developed so that our students
are well aware of our core values.

As can be seen in the table below, the M.Ed. indRggEducation-Teacher Leadership
Track program is designed to align our Conceptuahfework with North Carolina and
national standards so that by meeting one setatlatds we are meeting other sets of
standards, being true to our Conceptual Framewadkpaoviding evidence for the UNCG’s
Teachers Academy Portfolio Rubric.



Table 4. Standards Alignment of Conceptual Framkwath North Carolina and
International Reading Association Standards fordiepProfessional

KEY:

M.Ed.-AC = NC Advanced Competencies of a Master Teacher

NC/IRA = North Carolina Reading Standards and InternatiB@ading Association
Standards for Reading Professionals

NB = National Board for Professional Teaching Stadslar

Conceptual Framework:
Teacher as Caring
Professional

Conceptual Framework:
Teacher as Competent
Professional

Conceptual Framework:
Teacher as Collaborative
Professional

M.Ed.-AC 1: Instructional
Expertise
AC 2: Knowledge of Learn

M.Ed.-AC 1: Instructional
Expertise

AC 2: Knowledge of Learn
AC 3: Research Expertise
AC 4: Content Knowledge

M.Ed.-AC 5: Prof.
Development and Leaders

nip

NC/IRA — Standard 1
Foundational Knowledge
Standard 2 Instructional
Strategies & Curriculum
Materials

Standard 3 Assessment,
Diagnosis, and Evaluation
Standard 4 Creating a
Literate Environment

NC/IRA — Standard 1
Foundational Knowledge,
Standard 2 Instructional
Strategies & Curriculum
Materials,

Standard 3 Assessment,
Diagnosis and Evaluation
Standard 4 Creating a
Literate Environment

NC/IRA Standard 4
Professional Development

NB 1: Committed to studer
learning

NB3: Monitor student learn
NB 4: Reflective practice

tNB 2: Knowledge of subjed
matter/pedagogy

NB3: Monitor student learn
NB 4: Reflective practice

tNB3: Monitor student learn
NB 4: Reflective practice
NB 5: Members of learning
communities




Section IlI: Standard | — Candidate Knowledge, Skils, and Dispositions
Evidence that Candidates Meet the Specialty Area Standards

See tables below for evidence regarding how teardratidates in the M.Ed. in Reading
program meet the NC DPI Advanced Competency Stdsdar the Master’s Degree
License, as well as the DPI Reading Standardsraechiational Reading Association
Standards for Reading Professionals. Since teetlab are virtually the same, they are
combined in the same table.

In the preparation of the AC portfolio students makoices about what artifacts
to choose from a variety of course assignmentsdetithhe standards. Different faculty
have different assignments in many classes, sartcplar assignment is designated as
meeting a particular standard. The exceptioniwisithe course sequence, CUI 617 A
and B (Diagnosis and Remediation and Advanced isigrand Remediation), which
involves students in diagnosing and tutoring stislenreading. The clinical report, that
includes the assessment information as well agteevention planned and carried out
by the tutor, provides evidence for Standard 3 (R&).

Additional tables (Standards by Courses Tablesd12arthat can be found in the
evidence box and in attached documents show hostémelards are covered in
individual courses and sample assignments as wélba those assignments are
assessed.

Table 5. NC DPI Advanced Competencies

Masters Standard 1: Instructional Expertise - The andidate demonstrates
instructional expertise by applying the theoretical philosophical, and research bases
for educational practice in P-12 settings to improg student learning.

1:1 - The candidate plans, implements, and evaduagtruction that is rigorous,
coherent, and consistent with a well-developedretezal and philosophical base and
best practices emerging from educational research.

1:2 - The candidate designs and modifies instraoaiod learning environments based
on assessment of student learning problems anésses.

1:3 - The candidate monitors the effects of indtamal actions, selection of materials
and other instructional decisions on studentsnieg and behavior.

1:4 - The candidate incorporates findings from atiooal literature into school and
classroom strategies to improve student learning.

1:5 - The candidate understands and links subjatiemand students’ developmental
and diverse needs in the context of school settings

1:6 - The candidate uses technology to createil@gaemvironments that support
students’ learning.

1:7 - The candidate seeks, implements, and evaltagebest pedagogical practices for
the subjects taught within the context of a speafihool setting.

1:8 - The candidate demonstrates the ability tegradte literacy across the curriculum.

Evidence
Assessments of % of Candidates Rated as
(Knowledge, Skills, and Time Frame Acceptable/Proficient
Dispositions) or higher




Final G.P.A. of graduates 2003/2006 N=26 100%g3p=a. or better

AC Portfolio Standard #1 2003/2006 N=26 100% pats

PRAXIS I 2003-2005 N =23 96% pass rate

Masters Standard 2: Knowledge of Learners - The catidate incorporates
knowledge of the nature to the learner, learning pocesses, variations in learning
abilities and learning styles, and strategies fonaluating learning into the planning,
delivery, and evaluation of instruction.

2:1 - The candidate seeks to increase understanfliangd respect for differences in
students, including exceptionalities.

2:2 - The candidate designs and delivers instradhat is responsive to differences
among all learners.

2:3 - The candidate reflects on and modifies irtsion that fosters student learning.

2:4 - The candidate understands and respectseahffes between the learning
behaviors and outcomes expected in diverse comrasinit

2:5 - The candidate creates and maintains a claissemvironment conducive to
learning in which all learners feel welcome and barsuccessful.

Evidence
Assessments of % of Candidates Rated as
(Knowledge, Skills, and Time Frame Acceptable/Proficient
Dispositions) or higher
Final G.P.A. of graduates 2003/2006 N=26 100%g3p5a. or better
AC Portfolio Standard # 2 2003/2006 N=26 100% pats
PRAXIS 11 2003/2005 N=23 96% pass rate

Masters Standard 3: Research - The candidate usesgearch to examine and
improve instructional effectiveness and student adgBvement.

3:1 - The candidate critically reads and applissdnical and contemporary
educational literature, including theoretical, pephical, and research materials.

3:2 - The candidate uses student and school peafarendata to improve student
learning, classroom processes, and school practices

3:3 - The candidate investigates educational prosléarough action research.

Evidence
Assessments of % of Candidates Rated as
(Knowledge, Skills, and Time Frame Acceptable/Proficient
Dispositions) or higher
Final G.P.A. of graduates 2003/2006 N=26 100% Jp5agor better
AC Portfolio Standard # 3 2003/2006 N=26 100% pats
PRAXIS I 2003/2005 N=23 96% pass rate




Masters Standard 4: Content Knowledge - The candidea demonstrates advanced
depth and breadth of knowledge and skills in the aademic discipline and in
education.

4:1 - The candidate analyzes and articulates ogiships between and among theory,
philosophy, research findings, and current pracdgappropriate to the discipline.

4:2 - The candidate analyzes and articulates ogiships between and among theory,
philosophy, research findings, and current pradmess the disciplines.

4:3 - The candidate demonstrates theoretical apliegjpadvanced content knowledge.

4:4 - The candidate understands current knowledddrands in education.

Evidence
Assessments of % of Candidates Rated as
(Knowledge, Skills, and Time Frame Acceptable/Proficient
Dispositions) or higher
Final G.P.A. of graduates 2003/2006 N=26 100% Jp5agor better
AC Portfolio standard #4 2003/2006 N=26 100% pass r
PRAXIS 11 2003/2005 N=23 96% pass rate

Masters Standard 5: Professional Development and laglership - The candidate
engages in continued professional development andgvides leadership at the
classroom, school, and community levels, and withithe profession.

5:1 - The candidate initiates professional inqtimpugh reading, dialogue, reflection,
professional development, and action research.

5:2 - The candidate seeks, evaluates, and as aie@cts on input from educators,
parents, students, and other members of the contyrfonicontinuous improvement.

5:3 - The candidate participates, formally andiinfally, in appropriate professional
communities.

5:4 - The candidate participates in collaborateeaership to address educational
problems.

5:5 - The candidate provides leadership in workinty parents and strengthening the
home-school partnership.

Evidence
Assessments of % of Candidates Rated as
(Knowledge, Skills, and Time Frame Acceptable/Proficient
Dispositions) or higher
AC Portfolio Standard #5 2003/2006 N=26 100% pass r
AC Portfolio Final 2003/2006 N=26 100% pass rate
Reflection

10



Table 6. NCDPI/IRA Standards for Reading Professi®n

Standard 1 Foundational Knowledge

—

1.1 Demonstrate knowledge of psychological, sociolalgiand linguistic foundations ¢
reading and writing process and instruction.

1.2 Demonstrate knowledge of reading research andrhastof reading.

1.3 Demonstrate knowledge of language, reading, anihgrilevelopment.

1.4 Demonstrate knowledge of cultural and linguisticedsity as they relate to the
development of oral language, reading, and writing.

1.5 Demonstrate knowledge of the major componentsueinti reading (phonemic
awareness, word identification, phonics, vocabylaagkground knowledge,
fluency, comprehension strategies, and motivation).

Evidence
Assessments of % of Candidates Rated as
(Knowledge, Skills, and Time Frame Acceptable/Proficient
Dispositions) or higher
Assessments of % of Candidates Rated as
(Knowledge, Skills, and Time Frame Acceptable/Proficient
Dispositions) or higher
Final G.P.A. of graduates 2003/2006 N=26 100% oBBetter
AC Portfolio Standard #1 | 2003/2006 N=26 100% pass rate
and #4
PRAXIS 11 2003/2005 N=23 96% pass rate

Standard 2 - Instructional strategies and curriculun materials:
Candidates support reading and writing instruchgmusing a wide range of instructiona
practices, approaches, methods, and curriculumriakste

2.1 Candidates establish meaningful and appr@ppiatposes supported by instructional
grouping options (individual, small-group, wholes$, and computer-based).

2.2 Candidates identify differing stages of depetent, cultures, and linguistic
backgrounds of learners and use a wide range wiigt®nal practices, approaches, and
methods, including technology-based practicesdtvess those differences.

2.3 Candidates facilitate effective reading instian for learners at different stages of
reading/writing development and from different audtl/ linguistic backgrounds by using
a wide range of curriculum materials

Evidence
Assessments of % of Candidates Rated as
(Knowledge, Skills, and Time Frame Acceptable/Proficient
Dispositions) or higher
Final G.P.A. of graduates 2003/2006 N=26 100% B8 Jretter
AC Portfolio Standard # 2 | 2003/2006 N=26 100% pass rate
and #3
PRAXIS I 2003/2005 N=23 96% pass rate

11



Standard 3 —Assessment, diagnosis, and evaluatidDandidates use a variety of
assessment tools and practices to plan and evalfiatgive reading instruction.

A=)

3.1 Uses a wide range of assessment tools antigerss including individual and grou
standardized tests and informal classroom assesstnategies incorporating technology
as appropriate.

3.2 Determine learners’ placements along a developrheatéinuum, identify learners/
proficiencies and difficulties, and initiate appriape referrals.

3 Use assessment information to plan, evaluatérevise effective instruction that
meets the needs of all learners, including thoskffarent developmental stages and
those from diverse cultural and linguistic backgrasi

3.4 Communicate results of assessments to relevantidiudils.

Evidence

Assessments of % of Candidates Rated as

(Knowledge, Skills, and Time Frame Acceptable/Proficient

Dispositions) or higher

CUI 617 A&B Course 2004/2005 N=15 Fall 13% got B’s, 87% got

grade A’s, Spring 14% got Bs,
86% got As

2005/2006 N= 19 Fall 5% got a C, 20% got a

B and 75% got an A
Spring 20% got a B and
80% got an A

PRAXIS I 2003/2005 N=23 96% pass rate

Standard 4 - Creating a Literate Environment Candidates create a literate
environment that fosters reading and writing bggnating foundational knowledge, use
of instructional practices, approaches and methagsiculum materials, and the
appropriate use of assessments.

4.1 Use learners’ interests, reading abilities and gemknds as foundations for the
reading and writing program.

4.2 Use a variety of high quality materials, udihg, but not limited to, technology-
based information, non-print materials, books, padodicals. These materials will
represent multiple levels, broad interests, andedasultural and linguistic backgrounds.

4.3Model and share use of reading and writing for peaposes in daily life.

4.4 Motivate learners to be lifelong readers and wsiter

Evidence
Assessments of % of Candidates Rated as
(Knowledge, Skills, and Time Frame Acceptable/Proficient
Dispositions) or higher
AC Portfolio standard #2 2203/2005 N=26 100% pass r

12



Standard 5 — Professional developmenCandidates view professional development

a career-long effort and responsibility

5.1 Display positive dispositions related to reading #me teaching of reading.

5.2 Pursue the development of professional knowledged&spositions.

5.3 Work with colleagues to evaluate and provide feelllma each other’s practice

5.4 Participate in planning, implementing, and evah@gtf professional development

programs.

Evidence
Assessments of % of Candidates Rated as
(Knowledge, Skills, and Time Frame Acceptable/Proficient

Dispositions)

or higher

AC Portfolio Standard #5

2003/2005 N=26

100% pass r

AC Portfolio Final
Reflection

2003/2005 N=26

100% pass rate

13

as



Table 7. Evidence of Candidates Meet the NCDPI| Adh&ards

NCDPI AC Standards:

Where taught
(courseffield
experience, etc.):

Evidence of learning
(project/assignment/critical
performances/portfolios,
etc.):

Assessment tool
(rubrics/tests/observations,
etc.):

Masters Standard 1: Instructional
Expertise - The candidate
demonstrates instructional
expertise by applying the
theoretical, philosophical, and
research bases for educational
practice in P-12 settings to
improve student learning.

1:1 - The candidate plans,
implements, and evaluates instruction
that is rigorous, coherent, and
consistent with a well-developed
theoretical and philosophical base
and best practices emerging from
educational research.

CUI 615, 615D, 616, 616D, 619, 640,
675

615: Weekly Reactions, Final Exam
615D: Final project

616:“Take 10” Project

616D Research Paper

619: Final Position Paper

640: Frame Experiment, Research
Critique

675: Research project

615, 615D:Wholistic Scoring
615D, 616D, 616, 619, 640, 675: Rubrics

1:2 - The candidate designs and
maodifies instruction and learning
environments based on assessment
of student learning problems and
successes.

CUI 615D 616, 616D 617, 619, 640,
675

615D: Final Project

616: Project

616D: | Tried It projects
617: Clinic Lesson Plans
619: Quickwrites

640: Frame Experiment
675: Research project

615D, 616D 616, 619, 640, 675: Rubrics
617: Observations

1:3 - The candidate monitors the
effects of instructional actions,
selection of materials, and other
instructional decisions on students’
learning and behavior.

CUI 615D, 616, 616D, 617

615D: Final Project

616: Project

616D: | tried it, Final Project

617: Clinic Lesson Plans and Email
Reflections

615D, 616D, 616, 617: Rubric

1:4 - The candidate incorporates
findings from educational literature
into school and classroom strategies
to improve student learning.

CUI 615, 615D, 616, 616D, 619,640,
675

615: Weekly Reactions, Final Exam

615D: Book Club discussions, reading check-
ins

616: Project

616D: Book Club discussions, reading check-
ins

619: Position Papers

640: Frame Experiment

615D, 616D:Wholistic Scoring
616, 619, 640, 675 : Rubrics
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NCDPI AC Standards:

Where taught
(courselffield

experience, etc.):

Evidence of learning
(project/assignment/critical
performances/portfolios,
etc.):

Assessment tool
(rubrics/tests/observations,
etc.):

675: Research project

1:5 - The candidate understands and
links subject matter and students’
developmental and diverse needs in
the context of school settings.

CUI 615D, 616, 616D, 619

615D: Final project

616: Project

616D: Final project, | tried it project
619: Quick Writes

615D, 616, 616D, 619: Rubric

1:6 - The candidate uses technology
to create learning environments that
support students’ learning.

CUI 616

616: Project

616: Rubric

1:7 - The candidate seeks,
implements, and evaluates the best
pedagogical practices for the subjects
taught within the context of a specific
school setting.

CUI 615D, 616

615D: Final project
616: Project

615D: Checklist
615D, 616: Rubric

1:8 - The candidate demonstrates the
ability to integrate literacy across the
curriculum.

CUlI 616

616: Project

616: Rubric

Masters Standard 2: Knowledge of
Learners - The candidate
incorporates knowledge of the
nature to the learner, learning
processes, variations in learning
abilities and learning styles, and
strategies for evaluating learning
into the planning, delivery, and
evaluation of instruction.

2:1 - The candidate seeks to increase
understanding of and respect for
differences in students, including
exceptionalities.

CUI 619, 545

619: Quick Writes
545:; Web-based Teacher Fact Sheets

619, 545: Rubric

2:2 - The candidate designs and
delivers instruction that is responsive
to differences among all learners.

CUI 615D, 616, 616D, 617

615D: Final project; | tried it project
616: Project

616D: Final project

617: Clinic Lesson Plans and Email
Reflections

615D: Checklist
616D, 616: Rubric
617: Rubric and observations
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NCDPI AC Standards:

Where taught
(courselffield
experience, etc.):

Evidence of learning
(project/assignment/critical
performances/portfolios,
etc.):

Assessment tool
(rubrics/tests/observations,
etc.):

2:3 - The candidate reflects on and
modifies instruction that fosters
student learning.

CUI 615D, 616, 616D, 617, 619, 640,
675

615D: Final project; | tried it project
616: Project

616D: Final project

619: Small Group Project

617: Clinic Lesson Plans and Email
Reflections

640: Frame Experiment

675: Research project

615D, 616, 616D, 617, 619, 640 ,675: Rubrics

2:4 - The candidate understands and
respects differences between the

545: Discussion Board Responses, Web-

learning behaviors and outcomes CUI545 based Teacher Fact Sheets, Reflections 545: Rubrics
expected in diverse communities.

2:5 - The candidate creates and

maintains a classroom environment 640: Frame Experiment

conducive to learning in which all CUI 640, 675, 619 675: Research Project Rubrics

learners feel welcome and can be
successful.

619 Program Evaluation

Masters Standard 3: Research -
The candidate uses research to
examine and improve instructional
effectiveness and student
achievement.

3:1 - The candidate critically reads
and applies historical and
contemporary educational literature,
including theoretical, philosophical,
and research materials.

CUI 619, 640

619: Position Paper
640: Research Critique

619, 640: Rubric

3:2 - The candidate uses student and
school performance data to improve
student learning, classroom
processes, and school practices.

Cul 617

617: Clinic Lesson Plans and Email
Reflections

617: Observations

3:3 - The candidate investigates
educational problems through action
research.

CUI 640, 675

640: Frame Experiment
675: Research project

640. 675 Rubrics

Masters Standard 4: Content
Knowledge - The candidate
demonstrates advanced depth and
breadth of knowledge and skills in
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NCDPI AC Standards:

Where taught
(courselffield

experience, etc.):

Evidence of learning
(project/assignment/critical
performances/portfolios,
etc.):

Assessment tool
(rubrics/tests/observations,
etc.):

the academic discipline and in
education.

4:1 - The candidate analyzes and
articulates relationships between and
among theory, philosophy, research
findings, and current practice as
appropriate to the discipline.

CUI 615, 615D, 619, 675

615: Research Paper and Presentation
615D: Final project

619: Position Papers

675: Research Project

615: Holistic scoring and observations
615D, 619, 675: Rubrics

4:2 - The candidate analyzes and
articulates relationships between and

among theory, philosophy, research CUI 619 619: Position Papers 619: Rubric
findings, and current practice across
the disciplines.
4:3 - The candidate demonstrates PRAXIS
theoretical and applied advanced CuUl 617 617: Clinic Lesson Plans e
617: Final Exam
content knowledge.
4:4 - The candidate understands 615: Weekly Reactions to Readings, PRAXIS
current knowledge and trends in CUI 615, 619 Blackboard Discussion of book 615: Holistic Scoring

education.

619: Small Group Projects, Quick Writes

619: Rubric and observation

Masters Standard 5: Professional
Development and Leadership - The
candidate engages in continued
professional development and
provides leadership at the
classroom, school, and community
levels, and within the profession.

5:1 - The candidate initiates
professional inquiry through reading,
dialogue, reflection, professional
development, and action research.

CUI 615, 615D, 616D, 619, 675

615: Research Paper, Final Exam —
Persuasive Letter

615D: discussion board, final reflections
616D: discussion board

619: Position Papers

675: Research Journal and Project

615, 615D, 616D, 675: Holistic Scoring
619: Rubric

5:2 - The candidate seeks, evaluates,
and as appropriate, acts on input
from educators, parents, students,
and other members of the community

Cul 617

617: Parent Interview and Clinic Report

617: Rubric
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NCDPI AC Standards:

Where taught
(courselffield
experience, etc.):

Evidence of learning
(project/assignment/critical
performances/portfolios,
etc.):

Assessment tool
(rubrics/tests/observations,
etc.):

for continuous improvement.

5:3 - The candidate participates,
formally and informally, in appropriate
professional communities.

CUI 615, 615D, 616, 616D, 619, 640,
675

615: Research paper and presentation
615D: Discussion board, attendance of state
reading conference

616: Project

616D: Book Club project and discussions
619: Small Groups Project

640: Research Groups

675: Writing Groups

615: Observation

616: Rubric

619: Observation

615D, 616D, 640, 675: Holistic

5:4 - The candidate participates in

collaborative leadership to address CUI 675 675: Research Groups Observation
educational problems.
5:5 - The candidate provides . . .
L ) h 615D: Discussion board, book club project . . )
leadership in working with parents CUI 615D, 617 617: Clinical Report for Parents, Handout for 615D, 617: Holistic scoring

and strengthening the home-school
partnership.

parents, Interactions with parents

617: observation
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Table 8. Evidence that Candidates Meet the Pro@tamdards

Program Standards: IRI/ DPI

Where taught :

Evidence of learning (project,
assignment, etc.):

Assessment tool
(rubrics/tests/observations, etc.):

Standard 1 Foundational Knowledge

1.2 Demonstrate knowledge of

psychological, sociological, and
linguistic foundations of reading ar
writing process and instruction.

nd

CUI 615, 615D, 616D,
617,

615: Weekly Reaction Papers on
Assigned Reading, Research
Paper, Final Exam

615D: monthly reading charts,
discussion board postings
616D: monthly reading charts,
discussion board postings

617: Clinical Teaching

PRAXIS

615, 615D, 616D: holistic
Assessment

617: Observations, Final Exam

1.6 Demonstrate knowledge of readir

research and histories of reading,

g

CUI 615, 619, 640,
675

615 Weekly Reactions, Researc
Paper
619 Position Papers

PRAXIS,
615: Wholistic Assessment,
619: Rubric

1.7 Demonstrate knowledge of

language, reading, and writing
development.

CUI 615, 615D, 616,
616D,, 640

615: Weekly Reactions, Final
Exam

615D: monthly reading charts,
discussion board postings, final
project

616D: monthly reading charts,
discussion board postings, final
project

640:

PRAXIS

615 Wholistic Assessment

615D, 616D: holistic Assessment,
rubric
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Evidence of learning (project,

Assessment tool

Program Standards: IRI/ DP! Where taught : assignment, etc.): (rubrics/tests/observations, etc.):
1.8 Demonstrate knowledge of cultural

and linguistic diversity as they rel 619: Quick Writes PRAXIS

to the development of oral langug CUI 619, 545 545: Discussion Board Responses619 545-Rubrics

reading, and writing. and Position Paper ’ '
1.9 Demonstrate knowledge of the 615 Weekly Reactions, Final

major components of fluent readir
(phonemic awareness, word
identification, phonics, vocabulary
background knowledge, fluency,
comprehension strategies, and
motivation).

9

CUI 615, 615D, 616,

Exam

615D: Reading charts, discussio
board, final project

616: “Take 10" Project:
Implementation of 10 strategies
across the semester to aid in

n

Assessment

PRAXIS

615, 615D, 616D: Wholistic

616D, 617 students’ comprehension of 615D, 616D, 616: Rubric
informational and other texts 617: Observations, Final Exam
616D: Reading charts, discussion
board, final project
617: Clinic Lesson Plans,
Recommendation Handouts
Standard 2 - Instructional strategies
and curriculum materials:
Candidates support reading and writin
instruction by using a wide range of
instructional practices, approaches,
methods, and curriculum materials.
2.1 Candidates establish meaningful and
appropriate purposes supported by , . , -
instructional grouping options CUI 615, 619 615: Weekly Reactions 615: Wholistic Assessment

(individual, small-group, wholelass, an
computer-based).

619: Quick Writes

619: Rubric
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Evidence of learning (project,

Assessment tool

Program Standards: IRI/ DP! Where taught : assignment, etc.): (rubrics/tests/observations, etc.):
2.2 Candidates identify differing stages 615: Weekly Reactions
of development, cultures, and linguisti¢ 615D: Reading charts, discussion
backgrounds of learners and use a wide board, final project 615, 615D, 616D: Wholistic
range of instructional practices, CUI 615, 615D, 616, | 616: “Take 10" project Assessment
approaches, and methods, including | 616D, 619 616D: Reading charts, discussioh 616, 616D: Rubric
technology-based practices, to address board, final project, I tried it 617: Observation
those differences. 619: Class Presentations and

Position Papers

2.3 Candidates facilitate effective reag 615: Weekly Reactions
instruction for learners at different stages 615D: final project
of reading/writing development and fronTCUI 615, 615D, 616, | 616: “Take 10" project— 615: Wholistic Assessment
different cultural/ linguistic backgrounds 616D, 619 616D: final project, | tried it 615D, 616, 616D, 619:Rubric
by using a wide range of curriculum project
materials. 619: Final Position Paper
Standard 3 —Assessment, diagnosis,
and evaluationt Candidates use a varig
of assessment tools and practices to p
and evaluate effective reading instruct
3.1 Uses a wide range of assessment
tools and practices, including individual ) -
and grouppstandardized testgs and info CUI 617 617: Case Study, Clinical Report 617: Rubric, Final Exam

classroom assessment strategies

incorporating technology as appropriate.

and Assessment Folder

3.3 Determine learners’ placements
along a developmental continuun
identify learners’ proficiencies anc
difficulties, and initiate appropriaté
referrals.

1 Cul 616D, 617, 619

617: Case Study and Clinical
Report, Assessment Folder
619: Responses during discussid

619: Rubric, Observation
n617: Rubrics
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Program Standards: IRI/ DPI

Where taught :

Evidence of learning (project,
assignment, etc.):

Assessment tool
(rubrics/tests/observations, etc.):

3.3 Use assessment information to pl
evaluate, and revise effective instructiq
that meets the needs of all learners,
including those at different developme
stages and those from diverse cultural
linguistic backgrounds

an,
n

CuUl 616D, 617, 619

616D: Final report

617: Clinical Report, Clinic
Lesson Plans and Lesson
transcriptions

619: Small Group Presentations

616D: Rubric

617: Rubric, Clinical observations
by supervisor

619: Observation

3.5 Communicate results of assessme
to relevant individuals.

nts

CuUl 617

CUI 617: Clinical Report

617: Rubric

Standard 4 - Creating a Literate
Environment: Candidates create a
literate environment that fosters readin
and writing by integrating foundational
knowledge, use of instructional practic
approaches and methods, curriculum
materials, and the appropriate use of
assessments.

4.2 Use learners’ interests, reading
abilities and backgrounds as
foundations for the reading and
writing program.

CUI 615D, 616, 616D,
617, 619, 640

615D: final report, book club
projects
616: “Take 10" Project
616D: final report, | Tried It report
617 Clinic Lesson Plans and
Transcription
619: Quickwrites
640: Student Writer Interview/
Survey

617: Observation and rubric
615D, 616, 616D, 619: Rubrics
640:
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Evidence of learning (project,

Assessment tool

Program Standards: IRI/ DP! Where taught : assignment, etc.): (rubrics/tests/observations, etc.):
4.2 Use a variety of high quality
materials, including, but not limited to,
technology-based information, non-print 616: Take 10 Project 617: Observations
materials, books, and periodicals. TheseCUI 617, 619 617: Clinic Lesson Plans '

materials will represent multiple levels
broad interests, and varied cultural ang
linguistic backgrounds.

)

619: Position Papers

616, 619: Rubric

4.5 Model and share use of reading an
writing for real purposes in daily life

d

**CUI 615, 615D, 616,
616D, 640

615: Weekly Reactions

615D: Personal reading plans
616: Take 10 Project

616D: Personal reading plans
640:

615, 615D, 616D: holistic
Assessment
616: Rubric

4.6 Motivate learners to be lifelong
readers and writers.

CUI 615D, 616, 616D,
640

615D: Personal reading plans

616: Take 10 Project

616D: Personal reading plans

640: Autobiography, Childhood
Memories, Snapshots, Writing

Groups

615D, 616D: holistic Assessment

616: Rubric
640: Rubrics and Observation

Standard 5 — Professional
development Candidates view
professional development as a careag

effort and responsibility.
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Program Standards: IRI/ DPI

Where taught :

Evidence of learning (project,
assignment, etc.):

Assessment tool
(rubrics/tests/observations, etc.):

5.5 Display positive dispositions related 615: Classroom discussion and
to reading and the teaching of group work
reading. r6€1pscl)3rt discussion board, final 615: Obsgrv_ations |
CUI 615, 615D, 616, | 616: Take 10 Project 215!3' hg“.s“C assessment, rubrics
616D, 617 615D: discussion board, final 16: Ru ric .
report 616P. holistic fassessment_, rubrics
617: Clinical work with students, 617: Observation and rubric
parents, and colleagues: Lesson
transcription
5.6 Pursue the development of 615: Research Paper and Oral
professional knowledge and Presentation
dispositions. CUI 615, 615D, 616, 615D: attendance of state reading615: Qbservgtion
616D 619 conference _ 615D: checklist _
’ 616: Take 10 Project 616, 616D, 619: Rubric
616D: final report
619: Three position papers
5.7 Work with colleagues to evaluate 615D: Discussion board
thdeE;oF\)/lrg(zt{g:dback on each CUI 615D, 616D, 619, gig!)égljlfléz?lggo?:t?ég groups 615D, 616D: holistic assessment
640, 675 L 619, 640, 675: Observation
640: Writing Groups
675: Research Groups
5.8 Participate in planning,

implementing, and evaluating of

professional development programg&€Ul 619

619: Final Position Paper

69: Rubric
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Evidence that Candidates Can Work with Families to Support Student Learning

Working With Parents: Working with parents is specifically addressed Inl617 A & B
(Diagnosis and Correction of Reading Problems)adBate students are assigned children to
work with during a weekly on-campus reading clifibey are responsible for contacting the
parents and maintaining communication with thenosetwo semesters. They collect
information from the parents about their childretiééselopmental and academic histories,
prepare a brochure or handout for the parents dimwithey can work with their children at
home, provide booklists for extra reading, inviie parents to observe tutoring sessions and
write a detailed clinical report. After each tubgy session graduate students are expected to
meet briefly with parents about the child’s progresnd provide materials to work with during
the coming week. Of course, since most of our gaselstudents have current teaching
positions, they work with parents in many otheramajpes that are beyond the expectations of
our program.

Product of Learning: The M.Ed. Portfolio, organized around the Northhdllaa Advanced
Competencies of a Master Teacher (AC), is the nmejircriteria for students in the M.Ed. in
Reading program. This standards-based portfolev@uated independently by two UNCG
faculty members and one school partner (an admatast Curriculum Facilitator, or a National
Board Certified Teacher) during the final semesteéhe program. The M.Ed. Portfolio consists
of reflective essays addressing each AC and isastgbwith accompanying evidence from
M.Ed. course assignments and projects, lessorglams, etc. Students select evidence that
supports the standard so evidence varies. Tearh#rs program complete an Action Research
project during the two—semesters of CUI 675. Iditah, students take a Praxis exam to qualify
for a reading specialist license. Examples of M Eattfolio artifacts from graduates of the
program rated as good to excellent can be fourlderdocument boxes.

Standard 1A: Candidate Qualifications

Program admission criteria: Candidates applying to the M.Ed. in Reading Edanaf LT
program are required to take the GRE exam for aslonigo Graduate School. Average
scores for prospective teachers admitted to tlugnam range between 400-500 for Verbal,
400-500 for Quantitative, and 4.0 for Writing (osa@ale of 1-6). This pattern of scores has
remained consistent for the past 5 years. Applganist also have a 3.0 or higher
undergraduate GPA, or will be admitted provisionalith GPA above 2.75. The typical
provision is to maintain a 3.0 GPA for the firsh@urs in the program, which virtually all
provisionally-admitted students are able to meep®sitions are assessed prior to admission
through required letters of recommendation (usuatign administrators and co-workers)
and/or interviews with the program coordinator.
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Section IV: Standard Il — Candidate Assessment anfvaluation

The basic assessment plan for the M.Ed. in Redslilugation-TLT progranmcludes three

points when candidates are assessed and advised:

Table 9. Assessment Plan

Assessment| Admission to Midway in End of Program | Follow-up
Program Program

Grades Minimum 3.0 GPA| Maintain 3.0 Maintain 3.0 GPA
in undergraduate | GPA in M.Ed.
work classes

GRE scores | Verbal: 400-500
Quant: 400-500
Writing: 4.0 or
better
Dispositions | 3 letters of Discussed at Reflections/essays
recommendation | signing of Plan | in M.Ed.
Dispositions of Study if Portfolios
discussed at concerns arise
Orientation
Meeting
Plan of Plan of Study and | Reviewed with | Reviewed with
Study Program Advisor and Advisor and
Expectations signed by 12 signed in final
discussed at hours semester
Orientation
Meeting
M.Ed. Information Portfolio Portfolio Scored
Portfolio available on CUI | requirements by 2 UNCG
Dept. website reviewed by faculty and 1
Advisor at POS | school partner
meeting, in CUI | (NBCT or
656, and CUI administrator)
675
Other Individual course
assignments
evaluated by
instructors
Candidate Course Course Survey completec
Satisfaction evaluations evaluations (every at end of 2 year
(every course, | course, every (TA)
every semester) | semester)
Licensure TA keeps record
Status of licensure
applications
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Individual Candidate Assessment

Advisors and course instructors monitor M.Ed. shisleprogress through the program in the
following ways:

(a) Every new student in the program is assignied@lty member as an advisor. Dr.
Johnston currently advises the vast majority oflents, but Dr. Miller and Dr. Salas have
some as well. Advisees are always available by phemail , drop in, or by appointment.

(b) Advisors meet with and sign each student’s BlaBtudy by the time s/he has taken 18
hours, if there is a change in the Plan of Studg, @& the start of the final semester in the
program.

(c) Instructors make suggestions on their couralsys about how their class assignments
meet specific M.Ed.-ACs.

(d) The M.Ed. Portfolio Guidelines are in the M.EEthndbook and in a separate document,
which are both available on the CUI websitéidp://www.uncg.edu/cui called the M.EAll
the M.Ed.-ACs, details about how to construct th&#4 Portfolio, rubrics, and sign-off
forms are in the M.Ed. Portfolio Guidelines and khé&d. Handbook available in this online
handout. Copies of these documents are also iddbement box.

(e) Advisors provide support/advice for completadrthe M.Ed. Portfolio and then assess it.
Advisors are willing to read drafts of portfoliotees and provide verbal and written
feedback until the student is comfortable with fitienat expected for the essays. Mastery of
the competencies for the M.Ed. Portfolio is expgeted support is provided until it is
achieved. This results in passing rates of 100%hemportfolios but it is rare that a student
needs a second chance.

(f) Support for completing the M.Ed. Portfolio isa offered during CUI 675 (Teacher as
Researcher) and students generally complete th&dMPortfolio and present it at the end of
the course to peers and other invited guests.

(g) Academic progress is assessed on every assmrameé through course grades. Students
in this program must maintain a 3.0 GPA in theursework and can have no more than two
grades of C in any course, which is very rare.

(h) Because teachers in this program are alreadgsied and employed, dispositions are
assessed prior to admission through evaluatioeaiired letters of recommendation and/or
interviews with the program coordinator. We do hate a formal mechanism for assessing
dispositions or performance in the field for thisgram in the same way we do for programs
that lead to initial teacher licensure becausddhehers in this program are evaluated by
their site administrators on the job. Teachers eti@r the program have proven to be
excellent graduate students and seem to be conipesehers based on the excellent work
they do throughout this program. These are teaahieoshave self-selected to get a Masters
degree in order to become better teachers an@io teore about their craft.

(i) Because teachers in this program apply a letlwdt they learn in the M.Ed. courses to
their classrooms, there is a continuous feedbamk flom the schools back to the University
about the effectiveness and relevance of whatirgyldaught and what teachers are
experiencing in their classrooms. Advisors andseunstructors learn from conversations
and from reviewing the M.Ed. Portfolios what assigmts are particularly useful to
students’ learning and development as master teache
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() The culminating M.Ed. Portfolio is evaluatedlapendently by two UNCG faculty
members and one school partner (either the camdédadministrator, or a National Board
Certified Teacher) based on a rubric that focuse@pthe quality of the reflective essays
and (2) the supporting evidence provided.

(k) Finally, students finishing this program appdthe Teachers Academy for the M license
after completing all coursework successfully, ssstdly passing the assessment of their
M.Ed. Portfolio, and completing the PRAXIS Il exam,

Program and Program Operations Assessment

Teachers in the M.Ed. program have the opportunifyrovide feedback about their courses
and instructors through the required course evialnigrocess at the end of every semester.
We also get feedback through informal conversatimfere, during, and after classes, in the
open-ended comments in course evaluations, andtingvin their reflective essays in their
M.Ed. Portfolios. If an adjunct instructor is noeeting our standards that person is advised
by the CUI Department Chair of the problems idesdifoy the students and may not be
asked to teach again in this program. If a fulleifaculty member receives negative course
evaluations the CUI Department Chair works with fierson and may reassign them to
other courses where they are more effective. Bbthese situations are very rare. The main
feedback we get from the students in this progmathat they really learn a lot from their
instructors, that their teaching practices chargye gesult of what they have learned, and that
they develop into teacher who are leaders in g@ipols and who see the value of theory
and research — both scientific research relatéglaching and learning, and their own action
research efforts as result of learning about amapdeting action research projects.

Annual Review of the Program

Beginning in the fall of 2005 faculty met once eaemester to discuss the program.
The chair of the Reading Committee, Dr. Francirfendton, calls this meeting and minutes
are posted on the department website and are blaitathe evidence box. This committee
discusses potential program changes and makesaecabout them. Review of this
program also occurs several times a year when MPBrfolios are reviewed in fall, spring,
and summer and when course evaluations are rettwrfadulty. The review of M.Ed.
Portfolios each semester provides us with feedlahokit the program and the quality of the
M.Ed. Portfolios has reinforced our observatiorat the have excellent teachers enrolled in
the program. See examples of several recent MctBdeading Education-TLT portfolios in
the document box that were rated between good xacellent.

We depend a lot on feedback from students recenfedmally throughout the
program and on formal course evaluations for egeryse every semester as the best way to
gather any evidence for improving our program. imfally we assess dispositions based on
classroom discussions, observations of interactiomsg group work, and on their written
assignments and reflections. We also infer theicsss in the field when grading
assignments that require them to develop and tieasbns/units in order to try out new ideas
about content and pedagogy. Using their writtelecéibns, examples of student work, and
instructional plans allows us to infer how succeltgfese experienced teachers are at
implementing new strategies learned in their car§be teachers in this program do a lot of
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reflective writing and instructors use this as eéhior responding to teachers about their
dispositions as well as practices. Ultimately, aatihg the M.Ed. Portfolios allows us to see
what kinds of evidence (in the form of course assignts) these teachers feel have
contributed to their mastering the competencigbénM.Ed.-ACs and developing into
Master Teachers.

Summary of Data Collected and Analyzed

Based on grades, as can be seen in AC charts prbeaflier, all the M.Ed.-TLT students
taking the required core courses in this progratl (€9, 545, 622, 656, 675, and ERM 604
or 605) have received excellent grades with 96-1088giving B or better grades in these
courses over the past 5 years. In fact, more tbéf & these students earn grades of A or A-
in these required courses. The passing rate oklRd. Portfolio for the M.Ed.-Reading
Education-TLT students has always been 100%. I f@cone has been asked to redo their
portfolio after the assessment process begins Beawone who is at all unsure about our
expectations meets with their advisor and can r&caatvisors to read drafts of their AC
essays. We seek mastery of each AC and ask tedolrersse and resubmit any essays that
appear to be weak before we do any actual scofitigeo M.Ed. Portfolio entries.
Furthermore, in CUI 675, the instructor providesdiin class for students working on their
M.Ed. Portfolios to get peer feedback, and alswipes direct feedback on initial essays
until the student is on track and understands ppe&ations. Once a student is on the right
track they do quite well on the remainder of tidiEd. Portfolio essays. Therefore the pass
rates for the M.Ed. Portfolio have been 100% eyer for the past several years. However,
we have recently changed our scoring on the M.Bdfd#lio Rubric to quantify the scores so
that we can gather numeric (ratings of 1-6) rathan qualitative ratings on these portfolios
in the future.

Table 10. Pass rates and number (approximate) Bl Mn Reading Education-TLT
students completing their M.Ed. Portfolio

Spring, Summer, | Spring, Summer, | Spring, Summer, | Spring 2006

and Fall 2003 and Fall 2004 and Fall 2005

N=11 N=3 N=11 N=2

Portfolio pass rate=| Portfolio pass rate=| Portfolio pass rate=| Portfolio pass rate=
100% 100% 100% 100%

Table 11. The aggregated pass rates for the PRAXNSstudents in the M.Ed. in
Reading program since 2003

Number who have taken the| Number who have Percentage who have
Praxis Il between March passed Praxis Il passed Praxis Il

2003 and April 2005

23 22 96%
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Out of the 23 people who have taken the PRAXIS, taee been unsuccessful. One of
these took it twice and passed with a score of h@.passing score for North Carolina
is 570. The other student did not retake it. Té@ses us with a passing rate of 96%. The
mean for UNCG scores on the Reading Specialisates$32 (using students’ highest
score only).

Changesin the M.Ed. Reading Program since 2001

Course evaluations as well as reflections fronfitied portfolio provide feedback to faculty who
teach courses for the reading masters programeBisicchoices of artifacts for inclusion in the
final portfolio offer insights about what classeglassignments students find most important in
their professional growth. We pay particular ditamto the final reflection in which our
students assess the overall program and its inypact their teaching.

Modifications are made regularly to syllabi ispense to faculty changes, student
needs, and changes in the literacy field. Discunssbetween faculty who teach in the masters
program are informal but frequent as we share idbasit readings, websites, videos, etc. Slight
changes have also been made to the program altheeiglave not yet formally changed the
requirements. Nearly all students take CUI 614 @\&tudy for phonics, spelling and
vocabulary) which is listed as an elective on tlaa pf study. We are now offering a CUI 628
(Issues in CUI) course on Literacy Learning for BEShat we will start offering on a regular
basis. These changes reflect the growing neeck&aling teachers to know more about phonics
and children who are not native speakers of Englige table below describes some specific
changes we have made:
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Table 12. Changes in the M.Ed. Reading Progranesif01

Problem

Change to Program

Two candidates did not pass the PRAXIS
on their first attempt. Other students
expressed concerns about passing the
PRAXIS.

5> Require a textbook for CUI 617A&B that provide
overview of reading problems and instructional
strategies and give a multiple choice final exaat
simulates the PRAXIS exam.

th

Students who took the PRAXIS reported
that many questions deal with knowledge
of phonics terms

All students are encouraged to take CUI 614 wh
 is listed as an elective. In this course they wil
complete a study guide and take a phonics quiz
assure knowledge of terminology

ch

to

Students taking the clinical course (617)
were not always well prepared to work w
students who had reading problems

tetudents take foundations courses (615 and
616) before taking 617.

More stringent attention to Plans of Study so that

Teachers work with increasingly larger
numbers of students who are learning
English as a second language

summer of 2005 entitled Literacy Instruction for
English Language Learners. This is a course
students can elect to take under the CUI 628 nu

Dr. Salas, developed a new course offered in the

mber

Need for more content directed toward
Middle School and High School teachers
since license is for K-12

Try an experimental course under 628 entitled
adolescent literacy. New faculty member Collee
Fairbanks will offer a new course in the fall of 06

Identified standard #4 (IRA) as an area
where students need a better portfolio
artifact

Require an assignment in CUI 675 which asks
students to complete an assessment of their cla
room environment

Current Portfolio assessment did not offe
means for collecting data on the succes
our students in meeting the AC
competencies

ripproved new portfolio assessment form that
s afsigns scores of 1-6 for each area
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Section V: Standards Il — Field Experiences and Ghical Practice
Clinical Practice

Candidates in the M.Ed. in Reading program mustpteta CUI 617 A & B which are clinical
courses. The fall course (617 A) focuses uponmdising students with reading problems.
Parents from the surrounding area can register ¢héddren for 6 weeks of clinic, during which
time each child is thoroughly assessed by a gradtatient using a variety of informal
instruments. Some tutoring also takes place asyatovverify the assessment results. In the
spring semester (617 B) the focus is more uporection of reading difficulties and the same
children return for 12 weeks of tutoring. The tirig lasts for one hour. After tutoring the
graduate students meet as a class to talk abaututwing and to learn more about intervention
strategies and principles.

Evaluation of Clinical Practice

Graduate students working with children in theiclare supervised by the faculty member in
charge of the class. This takes place as the famémber observes for short periods each week
during the tutoring session. The number of graelsaiudents in the clinic is kept small (15 - 20)
so that regular close supervision is possible d&its send a weekly email report to the faculty
member to facilitate communication about what tptace, what questions arose, and what
suggestions might be offered. Graduate studesdstafn in their lesson plans twice during the
semester for evaluation and feedback by the sugmtviA final clinical report written for the
parents is used as a culminating evaluation oftaduate student’s clinical work.
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Section VI: Standard 1V — Diversity
How Diversity is Addressed in the Curriculum and in Clinical Practice

Graduate students in the M.Ed. in Reading progeka one course that focuses
specifically on diversity: CUI 545-Diverse Learnef$is course provides content
knowledge about diversity and strategies for megete needs of diverse learners.
However, all CUI courses address issues related/awsity through readings and
assignments. CUI 617 A & B are designed to spelfigrepare graduate students to
assess children and then offer differentiated uresiton in reading based upon their
identified needs as well as interests and cultuieglinic that operates on campus. The
clinic offers scholarships to children who neeabting and cannot afford to pay the fee.
As a result we have a diverse group of childrenitidudes African Americans and
children of low SES homes.

Faculty Diversity

The higher education faculty in the School of Ediacawho teach the courses these students
take are fairly diverse with regard to race/ettlgiand gender. For example, in the CUI
Department the students in the M.Ed., in Readingcition program are very likely to have
Dr. Cooper or Dr. Baber for CUI 545 (Diverse Leas)eor Dr. Rachel Salas for CUI 616 or
628 (Reading Across the Grades or Trends and Issu&srriculum and Instruction). These
faculty members are all women of color and the @at@ge of minority tenure-track faculty

in the CUI Department is 25%. In addition Drs. Milnd Duffy are male faculty members
who teach courses in this program.

Diversity of Candidatesin the M.Ed. in Reading Education-TLT program

In the last five years we have had 2 male studed®frican Americans, and 1 Asian student.
This does not suggest a great deal of diversityretlects the lack of diversity across campus in
graduate programs, especially education. Ouraifymus cohorts will hopefully attract more
teachers who might not come to campus for theitenaslegree. We attempted to get a motion
passed by the Graduate School that would elimithe&t& RE for classroom teachers applying for
their masters in education. We did this in anrefio attract students who might not otherwise
seek their masters. Unfortunately this proposa megected by the Graduate School.

33



Section VII: Standard V — Faculty Qualifications, Rerformance, and Development

Program Faculty and their Qualifications

The faculty who teach for the Reading Program agt qualified for their roles and

model best professional practices in scholarsleifvice and teaching. See faculty vita for

their qualifications and recent publications

Table 13. List of Faculty in Reading Masters Pragra

Faculty Highest Degree, Discipline, Rank Courses Taught
Names University, License

Dr. Gerald Ed.D. U. of Northern lllinois, | Professor CUI 619, 628
Duffy Curriculum & Instruction, NY

license
Dr. Ann Ph.D. U of Georgia, Reading | Full-time Clinical | CUI 616, 619,
Harrington NC License Reading Specialist Faculty 675
Dr. Francine | Ed.D. Reading, University of | Associate CUl 614, 615,
Johnston Virginia, NC License as Professor 617, 619

Reading Specialist
Dr. Barbara | Ph.D., Ed. Psych. UC-BerkeleyProfessor CUI 628
Levin NC license
Dr. Molly Ph.D., Curriculum & Full-time Adjunct | CUI 617
Lloyd Instruction, UNCG, NC License

as Reading Specialist
Dr. Sherri Ph.D., Curriculum and Assistant CUI 640, 675
Merritt Instruction, North Carolina Professor

State University, NC License in

grades 9-12, NBCT
Dr. Dixie Ph.D., Curriculum & Adjunct CuUl 615, 616,
Massey Instruction, UNCG, NC License 619, 675
Dr. Jewell Ph.D., Curriculum & Assistant CUI 545
Cooper Instruction, UNCG, NC LicenseProfessor
Dr. Sam Ph.D., Ed Psych, U. of Professor CUlI 617, 669
Miller Michigan, NC License in

Elementary Education
Dr. Kathryn Ph.D., Language & Literacy, U Assistant CUI 628
Prater of Texas, TX License Professor
Dr. Rachel Ph.D., Bilingual Multicultural | Assistant CuUl 615, 616,
Salas Special Education, U of Texas| Professor 628

CA License
Dr. Burt Ph.D University of Va Professor ERM 604, 605
Goldman
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M.Ed. in Reading Program Coordination

The M.Ed. in Reading is coordinated by Dr. Francilabnston, a full-time faculty
member with experience as an elementary teacheicmsure in NC as a K-12 Reading
Specialist. Dr. Johnston regularly teaches CUI @lfgracy in the Early Years), CUI
617 A & B (Diagnosis and Correction of Reading Peals) and CUI 614 (Word Study).
Her program responsibilities include correspondinity potential applicants, processing
all application files, academic advising, curriauland program evaluation, portfolio
evaluations, attending Teacher Academy meetingiseo€ouncil of Program
Coordinators, and any other needs of the program.

Teaching Practices used by Faculty in the M.Ed. in Reading Education-TLT Program

The instructional strategies used by faculty ams@ient with good pedagogical
practices and with our Conceptual Framework in thay promote competence
(readings, lectures, book clubs, research papssoh/unit plans, data analysis, action
research, etc.), caring (class discussions, cotpetaarning, reflective writing, case
discussions, etc.) and certainly collaboration kdabs, class discussion, online
discussions, jigsaw, role plays, simulations, prakentations, etc). In addition, all
faculty in this program regularly integrate tectogy into their courses in several ways:
use of Blackboard for online discussions and gmak, incorporation of Internet
resources for teaching and learning, video, Powat®mther software appropriate to the
course, etc. Furthermore, they all use the tead$taigpns in our classrooms to good
effect to display information, project Internetoasces, access Blackboard, etc. The
following chart details many of the teaching preesi typically used by faculty in the
M.Ed. in Reading TLT Program
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Table 14. Teaching Practices used in CUI coursgpsned for the M.Ed. in Reading —

TLT Program

Methods CUl | CUIl |CUIl |CUIlI [CUl |[CuUl |CUl |cUl |cul
545 | 615 | 616 | 617 | 619 |640 |669 |675 | 669

Lecture X X X X X X X X X
Readings X X X X X X X X X
Textbook X X X X X X
Whole Class Discussion X X X X X X X X
Small Group Discussion X X X X X X X X X
Online Discussion X X X X X X X X
Research Papers X X X X X X X
Lesson Plans/ Units X X
Small Group X X X X
Presentations
Individual Presentations X X X X X X
Reflective Writings X X X X X X X X
Data Analysis X X
Action Research X X X
Book Clubs X X X
Case analysis X
Videos X X X X X X X
Simulations/ Role Play X X
Clinical Teaching X

M.Ed. in Reading Education-TLT faculty I nvolvement and Collaboration with and
Service to the Public Schools

Since our students come from a number of diffesehbols and school systems there is
no systematic way that we can work with public s#eo We do advertise our reading
clinic through the local schools as a way to infgmmcipals and teachers of that service
and we give scholarships to about a third of th@iegnts. Faculty do provide in-service
presentations at schools when invited by admiri@tsaor former or current graduate
students in the reading programs.

M.Ed. in Reading Education-TLT Faculty Scholarship
The CVs of CUI Department tenure-track facultynidal faculty, and adjuncts who teach in
the M.Ed. in Reading Ed-TLT program are availabléhie document box. However, a few

examples of recent publications and presentatibtifsedaculty who teach courses in this
program are listed in the table below:

36



Table 15. Faculty Scholarship

Reading Faculty

Recent Publications or Presentations

Dr. Gerry Duffy

Duffy, G. G., (2005). Metacognition and the deveia
of reading teachers. In C. Block, S. Israel, K.idinan
Welsch & K. Bauserman (EdJetacognition and

literacy learning (pp. 299-314). Mahwah, NErlbaun
Duffy, G. G., (2003). Teachers who improve readir

achievement: What they do and how to develop thi

D. Strickland & M. Kamil (Ed.Jmproving Reading
Achievement Through Professional Development
NY: Christopher-Gordon.

Duffy, G. G. (2003)Improving Comprehension: Ter

Research-based Principled/ashington, DC: National

Education Association.
Duffy, G. G. (2003)Explaining Reading: A Teacher
Resource for Teaching Concepts, Skills and Strage
NY: Guilford

g

S

Dr. Ann Harrington

Massey, D. & Duffy, A. (2004). The learning and
perceptions of teacher researchers and facilitaticxs
literacy-focused, teacher-research course: A conte
analysis of system, learner, and spheres of infleen
Journal of Literacy Research, 35 (4019-1050.
Duffy, A., Anderson J. , Durham, C. , Erickson,,/&
Guion, C. , M. Ingram, M. Kirkpatrick, K. Kreger, S
Lambert, M. Lloyd, H. Reeder, W. Sink, (2003).

Responding to the rhetoric: Professional educators'

perspectives on reading instructiéteading Teache
(7), 684-686.

Baumann, J. F. & Duffy-Hester, A. (2002Jaking sel
of classroom worlds: Methodology in teacher reded
M. L. Kamil, P.B. Mosenthal, P. D. Pearson & R. B
(Ed.) Methods of literacy research: The methodolog
chapters from the Handbook of Reading Research
Volume IIl (pp. 1-22). Mahwah, NJ: Erlbaum.
Duffy, A. (2001). Balance, literacy acceleratiand

responsive teaching in a summer school literacygna

for struggling readerfkeading Research and Instti
40, 67-100.

ar
Jy

\J
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Dr. Francine Johnston

Johnston, F. (2006) Reconceptualizing spelling
instruction as word study. In M. Kamil (Ed.)
Advancing Reading Instructiaii3-23). Greensboro
NC: SERVE

Bear, D., Invernizzi, M., Templeton, S., & Johnstor

F. (2004). Words their way: Word study for phonics

vocabulary, and spelling instructi¢8drd Ed.). Upper
Saddle River, NJ: Pearson/ Merrill Prentice Hall.
Johnston, F.R, . Invernizzi, M., Bear, D.,(2004).
Word sorts for letter name- alphabetic spelleigper
Saddle River, NJ: Pearson/ Merrill Prentice Hall.
Johnston, F. R. (2001) The utility of phonic
generalizations: Let’s take another look at Clyrser’
conclusions. The Reading Teacher. 832-143.

D

Dr. Sam Miller

Gasparello, R., Mercier, S., MilleS., Rohr, J., & Duf
G. (2005). Sustaining school reform at Hunter
ElementaryDeep Change: Cases and Commentar
Schools and Programs of Successful Reform in Hi
Stakes State$sreenwich, CT: Information Age
Publishing.

Miller, S. D., Duffy G. G., Rohr, J., Gasparello, B
Mercier, S. (2005). Preparing teachers for high pov
schoolsEducational Leadership, 652-65.

Miller, S. D. (2003). Partners-in-Reading: Using
classroom assistants to provide tutorial assistamce
struggling first-grade readerdournal of Education fo
Students Placed at Risk (JESPARB33-349.
Schunk, D. H. & Miller, S. (2002). Self-efficacy@n
adolescents' motivation. In F. Pajares & T. Urldad. )
Academic Motivation of Adolescents (Vol, (pp. 29-
52). Greenwich, CT: Information Age Publishing.

y on
gh

Dr. Kathryn Prater

Prater, K. A., Worthy, J., & Pennington, J. (2004)'s
Program that looks good on papdwurnal of Literacy
Research

Prater, K. A. & Worthy, J. (2002). | thought abagall
night. Reading Teacher

Prater, K. A. (2004)The response to intervention of
English language learners at risk for reading preois
National Center for Culturally Responsive Educadic
Systems, National Research Conference.

Prater, K. A. (2004)Enhancing the Literacgnd Orac
development of English Language Learngational
Reading Conference.

N
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Dr. Rachel Salas

Salas, R.G., Tierce, M. B., & Pennington, J. L.Q2D
The best of multicultural children’s literature tbe ne
millennium: Great books for a culturally and
linguistically diverse society and classrodnternatio
Reading Association Annual MeetiSgn Antonio, Te
2005.
Hoffman, J., Paris, S., Patterson, B., Salas, FAs&af
L. (2003). Highstakes assessment in the language
The piper plays, the players dance, but who pags t
price?. In J. Flood, D. Lapp, J. Squire & J. Jer(&eh)
Handbook of Research on Teaching the Languageg
(pp. 619-630). Mahwah, NJ: Erlbaum Associates.
Worthy, J., Patterson B., Salas, R., Prater, S.uer
M. (2002). More than just reading: The human faat
reaching resistant readeReading Research and
Instruction, 41 (2)177-202.

Salas, R. G., Lucido, F., & Canales, J. (2001).
Multicultural Literature: Broadening young childten
experiences. In J. Cassidy & S. Garrett (Egjly
Childhood Literacy: Programs & strategies to deye
cultural, linguistic, scientific and healthcareditacy fq
very young children & their familiegpp. 139-150).
Corpus Christi, TXCenter for Educational Develop
Evaluation & Research Annual Yearbook.

Arts

lo

Dr. Sandy Webb

Webb, S. J. & Carlone, H. (200%)n (not) overcomir
our history of hierarchy: complexities of univeysit
school collaboratiorinternational Journal of Qualita
Studies in Education (QSE)

Webb, S. J. (2005Navigating the third space:
Negotiating meanings of diversity in a mainstream
classroomAnnual meeting of the American Educat
Research Association. Montreal, Canada.

Webb, S. J. (2005Lreating possibilities for
participation of culturally and linguistically divee
studentsAnnual meeting of the American Educatio
Research Association. Montreal, Canada.

Webb, S. J. & Ponder, G. (2003). The Success &
Hunter Elementarydournal of Curriculum and

nal

Supervision
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M.Ed. in Reading Education-TLT Faculty Serviceto the Profession

As can be seen in the table above, CUI faculty telach in the M.Ed. in Reading Education-
TLT program are engaged in research and scholaiting/for publication and presentation,
and they also review manuscripts for various pitesl journals, and are heavily involved
with their professional organizations at the statd national level (e.g., AERA, IRA, NRC)
By presenting at state, regional, and national @@mices, publishing in a variety of research-
focused and practitioner journals, and working osfgssional committees our faculty
provide service to the profession. See the CVemiite-track faculty, clinical faculty, and
adjuncts who teach in the M.Ed. in Reading Ed-Tkdgpam in the document box for

further details.

M.Ed. in Reading Faculty Evaluation Process

All faculty and instructors who teach courses i@ h.Ed. in Reading must ask students
to complete course evaluations for every courseyesamester. These evaluations go to
the CUI Department Chair and back to the faculstfinctors. If there are any “red flags”
the CUI Department Chair consults with the Prog@mordinator about whether or not
to get someone else to teach a particular courseenthe students perceive problems. In
addition. all faculty at the rank of assistant pssor are observed by other faculty on a
regular basis and all faculty teaching evaluatiergsreviewed by a committee of peers as
part of their annual merit review. Before teachingourse, the Program Coordinator
talks with new faculty/instructors about progranpestations, the syllabus and
correlating every assignment to the various statsd@dPI/IRI, and ACs),and about other
program expectations.

M.Ed. in Reading faculty Assessment of their own Effectiveness as Related to
Candidate Performance

All faculty/instructors use the student course eatbns as an opportunity to
reflect on their effectiveness. Tenure track facatnd the Chair their annual goals each
year and the Chair meets with all untenured fadoltyiscuss their teaching, service, and
research goals. Whenever a problem can be addressesburces provided to improve a
situation, then every step is taken to be proactdelitionally, every tenure track faculty
member has a mentor team who meets yearly withahdidate to discuss his or her
goals. A member of the mentor team also obsenastéaching and provides a written
evaluation. These evaluations are submitted tcdheidate and the Chair and serve as a
basis for further discussions, thereby ensuringaum quality. While not scheduled, the
Chair discusses with each adjunct and doctorakstitheir teaching performance.
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How Faculty Evaluations Inform Teaching, Scholarship, and Service

Tenure track faculty send the Chair their yearlglge@ach year and the Chair meets with
all untenured faculty to discuss their teachingyise, and research goals. Whenever a
problem can be addressed or resources providedpimye a situation, then every step is
taken to be proactive. Additionally, every tenuaek faculty member has a mentor team
who meets yearly with the candidate to discus®hfger goals. Each faculty member
submits an Annual Report each year to the Chairtlaad/erit Review Committee in
which they report and reflect on their teachindyaarship, and service. Feedback comes
through the Chair in the form of a formal letterevfaluation as well as face to face
meetings. Drs.Miller, Duffy, Levin, Johnston, a@dldman are tenured faculty who
have met high standards for teaching, scholarsidpsarvice. Drs. Harrington, Merritt,
and Cooper have been through the third year re\aed the other faculty are either
adjuncts or have been at UNCG less than three .years

Professional Development Opportunities Provided to Faculty

Full-time faculty who teach in the M.Ed. in Readprgpgram regularly attend
professional meetings dedicated to reading researdhhe improvement of teaching
(NCRA, IRA, NRC, AERA) . They present at these nregs as well as attend sessions
led by colleagues. Travel to these meetings is@rpeof tenured and tenure track
faculty and is financially supported by the Univsrs In addition, Dr. Gerald Duffy
sponsors several seminars each year in which hgdnationally recognized experts in
reading and/or teacher education to present tasgarch and interact with our faculty.
Participants in 2004-2005 were Dr. Sheila Valereid Dr. Michael Kamil.

UNCG professional faculty are well qualified foethroles and model best professional
practices in scholarship, service and teachingy Teenonstrate a longstanding tradition
of excellence in teaching, garnering awards atllacd state levels. They engage in
collaborative and interdisciplinary research arftbtarship. They model professional
service through leadership positions in profesdiorganizations at the state, regional
and national levels, and they are actively engagédn the community related to
professional issues and concerns.

Qualifications of Faculty

Over 83% of the 771 full-time faculty at UNCG haaarned doctorates. Minimal
credentials include a master’s degree and exceghtexpertise in the subject area. All
clinical faculty have contemporary professional exgnces in school settings at the
levels they supervise student teachers and inteeveral of the clinical faculty are
National Board Certified teachers. DPI requiresifgcwho teach methods courses
and/or supervise student teachers, school cousseh@dia specialists, and principal
interns to hold a current license. [See Faculta®&#nd List of Faculty chart above].
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Modeling Best Professional Practicesin Teaching

Course syllabreflect best professional practices in teachirdysgmow a clear link to the
conceptual framework of the Teachers Academy. eBeibnal education faculty
integrate recent research about the content fisddshingand learning into their own
professional practice.

Syllabi in all professional education courses idela statement of the conceptual
framework. Assignments, rubricnd criteria for evaluation, which are included in
syllabi, indicate that faculty encourage developtémeflection, critical thinking,
problem solvingand professional dispositions through active, mtepased
participation. Course syllabi also show that faculse a variety of effective instructional
strategies and teaching techniques, including sleeoi technology (e.g., e-reserves,
threaded on-line discussions, asynchronous cotiiesengs, and Blackboard based
courses to name a few). Furthermore, course sylaiiv that faculty value individual as
well as cultural diversity [see Course Syllainid chart of Teaching Practicasove].

Faculty use student and peer evaluation, self-atialuand assessment of student
outcomes to determine their effectiveness and ingptbeir practice [see Faculty
Evaluation Policies and Procedursesd Teaching Evaluation ProtodolBvidence that
speaks to the effectiveness of the professionatatdn faculty is reflected in the fact

that professional education faculty in the follogitepartments have received awards for
excellence in teaching at UNCG and other univesitHuman Development and Family
Studies, Counseling and Educational Developmergaifira, Curriculum and Instruction,
English, Dance, Music, Educational Leadership antiu€al Foundations, Specialized
Education Services, German and Russaaad Public Health Education. [See Alumni
Teaching Excellence Awar@oard of Governors Excellence in Teaching Awamd

Faculty Vitaé.

Modeling Best Professional Practicesin Scholarship

Faculty model best professional practices in sebblp as defined by the University and
School of Education departments for purposes ofianiaculty review and review for
awarding promotion and tenure [see School of Edmic&tuidelines for Promotion and
Tenureand_Guidelines for Faculty Annual ReviewFaculty vitae indicate that they are
active in scholarly work related to teaching, léagrand their fields of specialization.
They serve as reviewers for national journals anderence proposals. Many hold
leadership positions in organizations and scholsolyjeties at the state, national and
international levels. They publish regularly ineefed journals and also write books,
book chapters, teaching manuals, textbaois other types of academic publications.
Recent publications and presentations by profeakemtucation faculty include research
with students, teacherand administrators in public schools. They reftadtaborations
across disciplines and institutions, and focus cenge of concerns related to the design
and delivery of instruction including curriculumadwations, co-teaching models,
educational policy, educational criticisand other relevant topics [see Faculty Vjtae
Academic Affairs Annual Report§€hart #6]
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The network of Professional Development Schoolsides opportunities for faculty to
engage in inquiry and work with school colleaguesriprove professional practice.
Professional education faculty and school parthax® made presentations at the annual
statewide Partnership (USTE&)nference, formerly hosted by various collegas an
universities during the spring semester. Profesdieducation faculty, graduate students,
and school partners also participate in the anNoah Carolina Association of Colleges
of Teacher Education Fall Forum.

Faculty also model best professional practiceshokrship by participating in the
School of Education’s semi-annual research sympasithis event features keynote
speakers, poster sessions, and discussion panaksrig on key education research
issues. The symposium provides an opportunityafoulty to share their research and
serves as a vehicle for their students to present dwn work.

Faculty also work closely with staff in researcintees and affiliated organizations such
as:

» Center for Educational Research and EvaluatBiERE
* Collaborative Early Intervention National Traigi E-Resource (CENTe-R)

» SERVE (formerly the Southeastern Regional \fidimr Education)
(http://www.serve.org/SERVE)

» Reading Together USA (RTUSA)

» Center for School Accountability, Staff Devetognt and Teacher Quality
(CSASDTQ)

The Center for Educational Research and Evalud@&RE) is a major educational and
measurement research facility for the Triad regind the UNC system. In recent years
CERE has been involved in a formative program eatada study on the effectiveness of
science and math instruction in 17 North Carolictzosl districts, a comprehensive
psychometric analysis of early childhood readingeasments, and a program
effectiveness study on the Reading Together progfém Collaborative Early
Intervention National Training E-Resource (CENTeifRthe only one of its kind in the
nation, established to develop materials and gueelfor training professionals to meet
the needs of infants and toddlers who are deahardi of hearing and their families.
SERVE (formerly the Southeastern Regional VisianEducation), one of 10 national
regional research and technical assistance labsden awarded a five-year $37.7
million federal contract to conduct research oerventions that support improvement of
southeastern schools serving pre-K through higbaduge students. Additional external
funding for research garnered by the School of Btiac and its affiliated units has
averaged $17 million annually for the past 5 ye@tber evidence that speaks to the
scholarship and creative activity of the facultfjeeted in_Chart #6faculty vitage and
Academic Affairs Annual Reports
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Modeling Best Professional Practicesin Service

Faculty are active in professional organizations xany have served in leadership roles
during the past five years. Professional educdtoulty also collaborate with staff in the
following centers

- Center for Early Intervention Professionals-Heatmgairment (CEIP-

HI)

« Collegium for the Advancement of Schools, Schoodang Education
(CASSE)

« Piedmont Triad Education Consortium (PTEC)

+ Center for Educational Studies and Development ES

- Recruitment, Retention and Professional DeveloprlRRPD)

Reading Together USA, a project that was compliet@®05-06, involved university
faculty and public school personnel in training @odching literacy coordinators in eight
states. The Piedmont Triad Education Consortiunualiywprovides professional
development activities for over 5,000 teachersadministrators from 15 school
districts. Through the Center for Educational Sésdind Development (CESD) faculty
participate each fall in the annual Children’s kedtand each spring in the Piedmont
Young Writer's Conference. Faculty also particget a wide range of professional
development activities offered through the Schdd&ducation’s office of Recruitment,
Retention, and Professional Development. .

Faculty in every professional education program sexkeral arts and sciences
departments at UNCG maintain a high level of ineohent and collaboration with the
public schools. In addition to the average of 16Qrk per year spent in the supervision
of interns and student teachers and on collab&aésearch projects, faculty are
involved with public schools through workshops, meeimg, classroom teaching
activitiesand technical assistance. During the 2004-2005esadyear, for example:

« Faculty served 169 clients in clinics, supported ithernships, provided
20 consultations with public organizations and a&ges) and participated
in 97 educational partnerships focused on B-12 aiitut.

« The School of Education, with the Department ofdPsjogy, offered an
ADHD symposium for parents and professionals.

+ Faculty from the Department of Educational Leadgrsind Cultural
Foundations offered an Educational Leadership Sygmpg focused on
teacher retention, for 100 principals.

« The School of Education established a professideatlopment network
of 27 professional education faculty members whayioled professional
development and other support to Piedmont Triad&8lshand established
an online discussion board focused on recruitmedtsaipport of National
Board Certification candidates.

+ Professional education faculty offered workshopshanew North
Carolina science curriculum (University/School TreacEducation
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Partnership Leadership Institute), technology artbsl improvement for
educational leaders, and assessment of initiagnked teachers (The
Yopp Professional Development Institute).

- Faculty and staff hosted a computer camp for middieol girls,
designed to interest girls in taking computer cesrs

The Classical Studies Department (Latin) annugdbnsors and participates in the North
Carolina Junior Classical League Fall Forum thatds more than 600 high school
students and teachers from all over the statertacpate in workshops, performances
and competitions. The School of Music has an anweaklong Summer Music Camp
that brings 600 middle and high school studentsatapus for classes and performances;
music faculty and music teachers delivered theselas

For additional evidence that demonstrates facutbgeling of best professional practices
in service see faculty vitae, IHE Performance Rep@and Academic Affairs Annual

Reports.

Collaboration

In order to ensure meaningful partnerships, UNC@taas close communication with
school and community members and collaborates avéh schools on projects related to
teacher preparation and development and B-12 asimient. The dean of the School of
Education regularly meets with superintendents fiarad school districts to collaborate
on key issues, such as alternative licensure gmgosufor initially licensed teachers, He
also meets twice each year with the School of Bituc#dvisory Board, which is
comprised of professional educators and commuedsglérs. All departments in the
School work with some form of advisory group frame tommunity and profession.
Fifty-seven faculty members and administratorsesgnting all UNCG licensure
programs, 12 public school teachers and adminissaand 2 community members
participate on the Teachers Academy Council of RmmgCoordinators (CPC) and the
University/School Teacher Education Partnershipr@dUSTEP/PC). The CPC
collaborated extensively to develop the Teacheeddmy conceptual framework and
unit assessment system, and the USTEP/PC suppaléb@ative School Improvement
Projects, among other activities.

As part of the formal partnership between the Stbhb&ducation and the Guilford
County Schools, the superintendent is an adjurststasit professor, elementary and
middle school education candidates intern in Peddesml Development Schools, UNCG
provides mathematics courses for middle grade &zachnd UNCG enrolls Guilford
County School’s Education Academy high school stisle

The USTEP program at UNCG offers an outstandingnga of collaborative efforts

with public schools. Funded through the North GasoGeneral Assembly, the
University-School Teacher Education PartnershigSTBEP) program supports the
strategic involvement of school districts and comities in the preparation and
development of teachers, administrators, and atiecation professionals at the 15 UNC
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colleges/schools/departments of education. TheBFSHodel encompasses all five
phases of teacher education (recruitment, selegti@paration, induction and career-
long professional development) and involves akett@lders in the teaching and learning
process (parents, school teachers, administratonggrsity personnel, other community-
based individuals). UNCG initially focused its USH efforts on improving the clinical
experience of preservice teachers through expanagioNCG’s professional
development school model. More recently, howeM&CG has put special emphasis on
collaborative efforts to identify professional deymnent needs of public school teachers
and on providing support for lateral entry, begngnand career teachers. UNCG faculty
have worked with teachers and administrators tinfjpjove K-8 literacy, (b) increase

the English as a Second Language knowledge arld skitlassroom teachers (c) learn
strategies for collaborative assessment of litenasgience and mathematics, and (d)
master principles of universal instructional dedignlearning in inclusive classrooms.
Professional education programs and their faculiintain partnership relationships,
including Professional Development Schools (PD&) @2 school districts. UNCG
faculty and personnel from area school districtsaveavarded approximately $30,000
from USTEP over each of the past five years folabarative school improvement
and/or research projects. The School of Educatsmlzas explored expanded
partnership structures: University faculty and pubthool personnel attended the
Holmes Partnership Conference, participated irabaltative planning regarding
professional development schools and other pahipeegtivities, particularly with
Guilford County Schools, and offered three sympasmahich more than 50 school and
university faculty and administrators learned alExd@mplar partnership programs in
West Virginia, Wisconsin and Colorado.

Another outstanding example of collaboration inesithe UNCG/Wachovia Teacher
Mentoring Network, a three-year project funded oy Wachovia Foundation for
$719,000. This project will form in area schoodtgyns a network of master teacher
mentors who will work with beginning teachers tsere their success and foster
retention [see UNCG/Wachovia Teacher Mentoring Nekwproposal].

In addition to these activities, the School of Eatian and public school personnel offer
an annual Yopp Professional Development Institatdéginning teachers and the
USTEP Summer Leadership Institute for career taachad the SOE Center for
Educational Studies and Development collaboratés avstricts to sponsor the annual
Piedmont Young Writers Conference and the annuadiféins’ Festival and Health
Celebration..

[See USTEP documentdlE ReportsAcademic Affairs Annual RepgrEaculty Vitag].

Unit Evaluation of Professional Education Faculty Performance

The university requires annual review of all faguihcluding professional education
faculty. The reviews include teaching, scholarsk@yice and directed professional
activity. More intense reviews occur at the timeaesfure, promotiorand post-tenure
review. The University also has mandatory procesltmetraining, monitoring and
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evaluating teaching assistants. In some casesitdepds have developed additional
procedures for training and evaluating teachingstesds so as to ensure that they follow
the required course syllabus and understand theeptual framework. Department
chairs monitor adjunct faculty toward these sanmdseand adjunct faculty must
participate in the same course evaluation proces$gllatime faculty. [See UNCG

Faculty Evaluation documenésd Guidelines for Training, Monitoring, and E\ating
Graduate Teaching Assistahts

Unit Facilitation of Professional Development

Teacher education faculty in North Carolina muslidensed in the areas in which they
teach. Licensure must be renewed every five yéaosigh the accumulation of
professional development credits and teaching éxpez [see Methods Faculty
Licensure Renewal Guidelines]. The university makeslable grants for curriculum
development, research, and travel to present &gsional conferences and use of
technology. The Teaching and Learning Center idabla to support faculty
professional development. Workshops are offeredlagly. The University-School
Teacher Education Partnership (USTEP) supportegsainal development through
workshops, collaborative research grants, and tgraats (se& STEPannualreports.
Through the Matching Incentive Fund, professiomiaation and content faculty have
been provided opportunities to take the Praxisubj8ct Assessments; after taking the
specialty area exam, faculty have met to develapgrints for incorporating Praxis Il
test preparation activities in the initial licensyorograms.

[See Document Box for samples of faculty reseagcholarship and service]
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Section VIII: Standard VI — Program Governance andResources
Organizational Structure for the M.Ed. in Reading Program

This program is one of several M.Ed. degrees afferethe Department of Curriculum
and Instruction within the School of Education NQG. For purposes of licensure, the
M.Ed. in Reading program is also a part of the Tieex Academy which makes policy
decisions about all the teacher licensure progrtiNCG. The Program Coordinator
for the M.Ed. in Reading Ed-TLT program, Dr. Fraredohnston, is a Professor in the
CUI Department and a member of the Council of ProgCoordinators for the Teacher
Academy.

Adequacy of Faculty and Non-faculty Personnel for the M.Ed. Reading. Program

The majority of faculty who teach for the M.Ed.Reading program are full-time faculty
in the CUI department. Occasionally courses arghteby a doctoral student in
coordination with a full-time faculty member, foxaample when a second section of CUI
617 was needed. There are also adjunct facultyasadormer doctoral students who
either took the required courses as part of tHaim pf study or served as a teaching
assistant in the course. The advantage of havihgrhe faculty and former doctoral
students teaching courses in this program is ctamag, coherency, and longevity.

Unit Leadership and Authority

Professional education licensure programs at UNf@Giaused in four professional
schools (Education, Health and Human Performanae)ah Environmental Sciences,
Music) and the College of Arts and Sciences. Thacliers Academy serves as the
administrative umbrella and governance structurafigorofessional education
programs. The Teachers Academy is administratileelgted in and is completely funded
by the School of Education, the designated admatige unit for professional education
programs at UNCG (see School of Education Orgaioizak Char}.

The director of the Teachers Academy is also amdiate Dean for Teacher Education
and School Partnerships in the School of Educdsiea the School of Education
Organizational Chalt All programs involved in the preparation of¢bars, principals,
and other school personnel have representativéiseofieachers Academy Council of
Program Coordinators (CPC); teacher representagiveselevant administrators are also
on the Council [see Teachers Academy OrganizatiGhat.

The CPC acts as the policy-making body of the TemcAcademy, determines what
matters shall be delegated to the Executive Coreajiind approves changes in program
requirements related to licensure [see Teacherdékug Plan of Governanc€PC

minutes and thdJndergraduateandGraduate Bulletinn the general documents box].
Information related to policies and procedurestiier Teachers Academy is also located
at http://www.uncg.edu/soe/newsite/teachers_acatiedsex.html
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As mentioned previously priorities for the Teach&eademy and the School of
Education include an emphasis on collaboration widmbers of the professional
community. Thus, in addition to having school pars represented on the Teachers
Academy CPC and Executive Committee, school pastalso serve on the USTEP
Partnership Council and Executive Committee andasious program-specific advisory
committees. Further, since our last review twaisicant leadership partnerships have
been implemented. A School of Education Advisooyrinittee that includes area
superintendents, school administrators, and masaetitioners has been meeting on a
regular basis to provide feedback on School of Btiac programs and initiatives. And
the Guilford Education Partnership with the Guitf&@ounty Schools has been
established to help guide policies and prioritmsuniversity/school partnerships [see
Collaborative Initiatives in the general documeris].

Unit Budget: The School of Education budget has averaged overritlion during the
past five years. Significant resources have bdenaikd to installing technology
teaching stations in all of the Curry Building demoms ($260,000), upgrading faculty
and staff technology hardware, establishing a TeaResource CentéfRC), and
developing an assistive technology classroom. Batdunding for the School of
Education has averaged $17.5 for the past fivesy@arluding state Title Il funds to
support NC TEACH (licensure-only) activities anahdis from the NC state legislature to
support USTEP program activities. One of the Sckadfiliated units, SERVE

(formerly Southeastern Regional Vision for Educatibas been awarded a five-year
$37.7 million federal contract.

Personnel
Faculty

Faculty loads for teaching do not generally exdeezlve hours for undergraduate
teaching and nine hours for graduate teaching. iSlaggeneral guideline that is not
applicable in all cases due to differences in degféerings and the varying requirements
of instructional, service, and research activitg@ntain areas. Faculty assignments are
negotiated between faculty and the department/tieaid. The teaching load for full-
time adjuncts is 12 semester hours per semesgainAthis may vary in certain cases
based on factors outlined above. The ratio of usityesupervisor to student teachers has
averaged 1 to 6.4 over the past five years [seet@BaPolicies Related to Faculty
Assignmeniand_http://provost.uncg.edu/publicvations/perstfamiltyworkload.asp

Non-Faculty Personnel

The Teachers Academy administrative staff incluategssociate Dean/Director who is
also the licensure officer, and an assistant direagho also coordinates the USTEP and
NC TEACH programs. Support staff includes a futi¢ data manager who is
responsible for maintaining a Teachers Academybdat, a full-time office manager
who handles general administrative tasks and psesdgensure applications, and a full-
time licensure advisor. Other support staff inclidepart time field placement
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coordinator and four part time (20 hours per wegkfluate assistants who work a total
of 60 hours per week.

Other non-faculty positions that strengthen teaelgeication at UNCG are also available.
Virtually all programs in the School of Educatioavie a sufficient number of graduate
assistants and teaching assistants to supportgmmogeeds. These positions are at both
the masters and doctoral levels [see GraduatetAssship and Teaching Assistantship
lists in the general documents box]. A new positid Director of Recruitment,
Retention, and Professional Development has besrexdt to strengthen and expand
professional partnership possibilities [see
http://www.uncg.edu/soe/newsite/offpd/indes.htraljd a newly hired Director of the
Center for Educational Studies and Developnmastassumed an expanded role in
supporting outreach activities for our educatiomgpams. In addition, a full-time
coordinator of instructional technology, a consut@r distance learning, two full-time
technicians, a director of the Teacher ResourcegCand a fully staffed Student
Advisement and Recruitment Centee available to assist teacher education faeuty
students [see Instructional Resources file in #@egal document box].

Unit Facilities and Resourcdsach full-time faculty member has a private officiéh
sufficient space to meet with students and othdéividuals. Rooms are available for
larger meetings on a check out basis. An Assolatn for Operations in the School of
Education is responsible for space planning, inalgidngoing oversight of renovation
and repair needs within faculty offices and classrs.

All classrooms in the Curry Building are equippeithvstate of the art teaching stations
for student use and modeling by faculty. Equipmeciudes a computer with network
and Internet access, a data projector, large scaeenVCR; some of the teaching
stations also have a video visualizer. Curry 304 state of the art technology classroom
with 25 computer workstations and other equipmieat serves a center for professional
development. Technology workshops involving unsitgrfaculty, school administrators,
and teacher are held in Curry 304 on a regulasbasurry 304 also is available to
faculty for their classes and it serves as thehiegoclassroom for all sections of
LIS/CUI 120. The Curry Building is equipped forrelless computing. See
http://www.uncg.edu/soe/newsite//instructional_tembgy/intech_soefacilities.htnaind
http://www.uncg.edu/soe/newsite//instructional_tembgy/intech_soe_equipment.html
for more information on technology resources far Treachers Academy.

The Teacher Resource Center (TRC) also supportsgsional education programs at
UNCG. Located in the Ferguson Building (adjacerthe Curry Building), it is designed
for use by students and faculty in all professi@ulcation programs on campus, as well
as to provide professional development for our ethod community partners. The
TRC houses print and non-print materials includingariety of technology resources to
assist candidates and faculty in planning instoneti activities on campus and in field
experiences and clinical practice. Equipment awgl for use in the TRC as well as
check out includes camcorders, digital camcordbgital cameras, overhead projectors,
an opague projector, a smart board, and laptop oterg
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See http://www.uncg.edu/soe/trc/index.inevides additional information on resources
available through TRC.

A number of other instructional resources are abgl to support teacher education at
UNCG. A new assistive technology classroom has lbeeeloped to address needs
identified through an extensive faculty survey (Selevey of Competencies for Including
Students with Special Needs in the general docusi®n) and a new interdisciplinary
center for e-learning has been established tateilthe use of technology for teaching
and learning (see http://ice.uncg.e@durhe Walter Clinton Jackson Library has
significant resources to support UNCG'’s teacheparation programs (see Library
Resources files and http://library.uncg.gdurhe University Teaching and Learning
Center (TLC) supports the University’s instructibpppgrams by providing instructional
development activities, instructional materialsjipgnent, test and data scanning
services, and consultation in instructional develept and in the use of instructional
technology (see http://www.uncg.edu/flc/
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