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Section I: Program Overview
Levels Offered and Special Characteristics

In fall, 2006 the UNCG K-12 teacher licensure pergrin Theatre Arts will be
fifty years old. The Department of Theatre currgufifers a 128 semester hour Bachelor
of Fine Arts (B.F.A.) degree concentration in Tmed&ducation, the first program of its
kind in North Carolina, and, at its inception, gexond in the country. Until 1996, the
K-12 Theatre Arts licensing degree was a Bachdiérts (B.A.) in Drama, with an “A”
level (now “Standard Professional 1”) teaching tise in K-12 Theatre Arts.

The UNCG Theatre Education program’s success is\phkied through
graduates of the program, most of whom are teachivegtre Arts in schools across the
state, and many of whom hold leadership positiarn@ofessional organizations such as
the North Carolina Theatre Conference (NCTC) aredMbrth Carolina Theatre Arts
Educators (NCTAE). In the fall, 2005 weekend comfiee of NCTAE, over thirty per
cent (30%) of the K-12 Theatre Arts teachers iaratance had either graduated from
UNCG’s undergraduate or graduate Theatre Educatiograms or were currently
enrolled in the M.Ed. degree program. During thst ftlass meeting of one fall, 2006
THR 231Acting I section, sixty per cent (60%) of the freshmen estiisl reported that
they had been taught by UNCG Theatre Educationugitad. In spring, 2006, a
graduating Theatre Education student became aightt8cholar and will pursue her
project exploring the use of theatre for socialngein Canada in 2006-2007. An
example of the program’s reputation was noted waresther state university recently
followed the UNCG Theatre Education example andhgbd its Bachelor of Science
(B.S.) degree in Theatre Education to a B.F.A.

The UNCG B.F.A. degree program in Theatre Educasatesigned to produce
highly qualified, effective K-12 Theatre Arts teach. Graduates are prepared to teach
Theatre Arts as a distinct discipline, implemestwide variety of techniques to support
the teaching of traditional disciplines, and emplogatre to teach reading and writing.
The art form provides a rich well from which to dran teaching a diverse K-12 school
population. Students in the B.F.A. degree prograke twelve to fifteen semester hours
more theatre and professional education coursestiieeformer B.A. degree provided.
The curriculum places a strong focus on studenemencing all areas of theatre arts.
The theatre faculty continually asks questionsamalyzes the resulting data to make
modifications to better meet the needs of futuréXFheatre Arts teachers. Graduates of
the program qualify for North Carolina StandardfBssional | licensure in K-12 Theatre
Arts.

The program is administered by the Department efafite in the College of Arts
and Sciences. Lorraine Shackelford, a full-time)-tenure-track faculty member, is in
her sixteenth year coordinating the program asdibreof Theatre Education. Ms.
Shackelford has a Masters of Fine Arts (M.F.A.)réegn Acting, a Bachelor of Science
(B.S.) degree in Drama and Speech, nine years1i keaching experience in North
Carolina K-12 schools, and an Advanced Masters (fé&eél) K-12 North Carolina



teaching license in Theatre Arts. Serving on théddmance Faculty, Ms. Shackelford
specializes in teaching foundational acting aral ésirrent member of the Actors’ Equity
Association (AEA). Job responsibilities for the &itor of Theatre Education include:
program coordination and administration; advisiegching; and supervision of interns
and student teachers. The position includes tegand advising for both the
undergraduate (B.F.A.) and graduate (M.Ed.) Theathgcation programs.

Program of Study

Context

The program prepares qualified undergraduatesdorbe effective professional
Theatre educators at the elementary (K-5), midch®al (6-8), and secondary (9-12)
levels. Theatre Education students learn aboatthas a distinct discipline and art
form. They also explore the use of theatre techesdao teaching other disciplines,
reading, and writing.

The program has two primary goals: 1) to estabhsstudents a solid foundation
in all areas of specialization in theatre; ando)repare competent, highly qualified, and
dedicated teachers through study of professionatagttn, identification of best
practices in Theatre Education, development ofraguel teaching philosophy, and
extensive active engagement in the K-12 schoolrenment. Within this context, the
following goals and objectives guide the UNCG The&ducation program:

Learning Outcomes

Students will be able to:

1.0 Recognize the role of Theatre Arts in the developnoé self esteem, self
confidence, self discipline, creative self expresspositive expression of
emotion, and individual diversity.

2.0 Understand theatre as a universal form of commtinicand as a means
through which to explore beliefs, traditions, aradues of world cultures
throughout history.

3.0 Understand theatre as a multifaceted creative psoaed as a collaborative
performing art.

4.0 Understand the anatomy and physiology of the v@icaaunciation
standards, and the relationship of speech stanttaatgor training.

5.0 Understand the role of Theatre Education in deveppommunication,
critical thinking, and decision- making skills.

6.0 Understand the process of literary analysis, tteeabthe reader, and the
techniques for communicating literature to an aocke

7.0 Understand the role of philosophy, ethics, andagpn in fulfilling the
obligations required of the professional K-12 Thed#rts educator.

8.0 Demonstrate knowledge of the state-approved Noatoliha Standard
Course of Study for K-12 Theatre Arts.



9.0

10.0
11.0
12.0
13.0
14.0
15.0

16.0

Implement pedagogical knowledge in development ethmds and skills for
teaching all aspects of Theatre Arts to a divegmufation of K-12 students.
Encourage cooperative learning experiences; taadeists how to work
with others.

Explore the implementation of Theatre Arts techegas methods through
which to teach other disciplines to K-12 students.

Explore implementation of current technology by dine Educators.
Recognize, acknowledge, and address the needserbdilearners.
Explore, develop, and implement varied methodsseéssment of student
learning.

Explore the development and implementation of vexiself-assessment
methods.

Recognize learning as a life-long process.

Objectives (keyed to numbered learning outcomes albe)

1.1 Develop activities and exercises to foster selfiidemce, self discipline,
creative self expression, positive expression aftean, and individual
diversity.

2.1 Display knowledge of the history of theatre &sdmpact on society.

2.2 Explore a variety of world cultardarough studying representative plays.

2.3 Display a broad knowledge of dramigterature.

3.1 Display knowledge of creative dramatics.

3.2 Identify, discuss, and implement knowledge of tbkkatorative process.

3.3 Display basic knowledge and skills in training #etor’s instrument to
include the body, voice, emotions, imagination, mages, and intellect.

3.4 Demonstrate knowledge and skills in directing

3.5 Demonstrate knowledge of basic techniquesetfcostume, make-up, and
lighting design and related aspects of technica&afite.

4.1 Display clear, fluent speech.

4.2 Identify and apply the characteristics of tn@uAmerican speech in
performances.

4.3 Exhibit understanding and safe use of thealvowchanism.

4.4 Demonstrate skills in the use of breath ainprojection, and pitch
variation.

5.1 Demonstrate knowledge of oral communicatkifiss

5.2 Use construction criticism in analysis asdessment of student work.

6.1 Explore varied genres of literature andlabjgh critical standards in the
selection of prose, poetry, and drama for peréonoe.

6.2 Display skills in oral interpretation, eraging both verbal and non-verbal
means of expression.

7.1 Identify professional dispositions and respondik#i required of
professional K-12 educators.

7.2 Demonstrate knowledge of the North CarobDegartment of Public

Instruction

(DPI), North Carolina Public School law, and cutressues in K-12



education.

7.3 Develop and express a personal teaching pipilgso

8.1 Implement the goals and objectives for the ayppate grade level from the
North Carolina Standard Course of Study in TheAtts.

9.1 Develop skills in writing behavioral objectivasd lesson plans.

9.2 Practice teaching methods and skills in field eigreres in K-12 classrooms.

10.1  Develop and incorporate the use of ensembldubg and collaborative
learning activities.
11.1  Design both unit and daily lesson plans that imgettheatre specific
techniques as methods of teaching other subjeasare
11.2  Identify opportunities for use of technology agacdhing tool in the Theatre
Arts classroom.
12.1  Explore the use of technology in the creative psece
13.1 Identify and implement teaching methods requiredafdiverse student
population.
14.1 Explore the creation and implementation efechassessment methods to
determine levels of student learning.
15.1 Implement varied methods of self-assessment reggatdaching
effectiveness, including reflective writing apeler evaluation.
16.1 Implement a professional development plan to coadig update
knowledge,
methods, and skills in theatre, essfonal education, and technology.
16.2 Implement a personal development plan to avoidriateeffects of long-
term
stress.

The program of study requires 128 semester hawhkjding ten (10) semester
hours of basic (100 level); forty (40) semesterrsaf upper level theatre courses (200
level and above); three (3) semester hours seléaeda list of technical theatre course
electives; twenty-seven (27) semester hours ofiredprofessional elective courses,
including twelve (12) semester hours of studentheay; and 36 to 45 semester hours of
liberal arts studies through tkENCG General Education Requirements (GBTEA
201 Personal Healtmeets both &rofessional Educatioand aGEC Social and
Behavioral Scienceequirement. Twelve (12) semester hours of reguiheatre courses
(THR 506Nonwestern Theatrand THR 500, 501, and 50Rheatre History |, I, and
[, respectively), also fulfilGECrequirements. One course, outside of theatre or
professional education, is specifically requiredtfe B.F.A. in Theatre Education
curriculum: CST 103ntroduction to Communication Studié&he course is vital for
future K-12 Theatre Arts teachers, because it Eacbmmunication principles and
skills for effective communication in public speadj interpersonal communication, and
small group/team communication. With careful plaxgnand advising, students can
select up to three courses (9 semester hoursgdhdulfill severalGlobal Perspective
andGEC Categoryequirements simultaneously, allowing studentske three (3) to
nine (9) semester hours of additional coursesctalan consultation with the Director
of Theatre Education, to augment the program afyséiccording to individual needs.



Table 1.BFA Theater Education Program Curriculum (2006-3007

THEATRE COURSE REQUIREMENTS

A. Basic Courses — 100 level

Total: 10 sem.

hrs.
THR 120 Voice for the Actor 3 sem hrs.
*THR 140 Stage Crafts | 3 sem hrs.
*THR 145 Stage Crafts Il 3 sem hrs.
*THR 194 Theatre Practicum Production (fosf ASM) 1 sem hr.

B. Upper Level Courses — 200 and Abovegparentheses) indicate that hours are
credited under GEC requirements, and, thereforegarot counted here)

Total: 40 sem.
hrs.

THR 201 Playscript Analysis 3 sem hrs.
THR 231 Acting | (fall) 3 sem hrs.
THR 232 Acting I (spring) 3 sem hrs.
THR 380 Playwriting (approved as WI for GEC) 3 sem hrs.
THR 381 Oral Interpretation (approved as 3IG&C) 3 sem hrs.
THR 382 Theatrical Design for Schools K-12ybarly, spring) 3 sem hrs.
*THR 370 Stage Lighting (spring) 3 sem hrs
THR 435 Performance Styles (fall) 2 sem hrs.
#THR 482 Teaching Methods in Theatre Arts | (falal year) 3 sem hrs.
THR 410 Directing | (approved as W for GEC) 3 sem hrs.
*»*THR 586 Stage Management 1 sem.hr.
THR 595 Directing Practicum 1 sem hr.
THR 510 Directing Il (fall) . 3 sem. hrs
THR 584 Theatre Management (fall — sometimespiecial winter session, on-ling
THR 500, 501 and 502 Theatre History I, II[I& (THR 500 — GLT;
THR 501 — GLT; THR 502 — GFA) (9 sem. hrs.)

THR 506 Non-Western Theatre (GL/GN- springnesummers) (3 sem. hrs.)
THR 515 Creative Dramatics (spring) 3 sem hrs

* Carries Mandatory Non-credit Crew

** Taken for credit re: asst. stage manager or stageager assignments.

# Must earn B- or above in this course to studeath

C. Technical Theatre/Design Elective (Select one.) Total: 3 sem.

hrs.

THR 245 Theatre Graphics 3 sem hrs.
THR 351 Scene Design 3 sem hrs.
THR 361 Costume Design (approved as WI foCBE 3 sem hrs.
THR 542 Scene Painting | 3 sem.hrs.

D. Required Professional Education Courses

Total: 27 sem.
hrs.

LIS/CUI 120 Intro to Instructional TechnologyClassroom 1 semhr

HEA 201 Personal Health 3 sem.hrs.
ELC 381 Institution of Education 3 sem hrs.
CUI 450 Psychological Foundations of Education 3 sem hrs.
CUI 470 Reading Education for Secondary anecip Subject Teachers 2 sem hrs.
CUI 545 Diverse Learners 3 sem hrs.
CUI 465-F Student Teaching in Theatre Arts 12 sem hrs

E. Education Elective (Select one.) Total: 3 sem.
hrs.

CUI 527 Teaching Second Languages: Elememtizggie Schools 3 sem hrs.
CUI 555 Multicultural Education 3 sem hrs.
SES 135 Sign Language for the Deaf | 3 sem hrs.

(Or others by permission)

Total Hours in Theatre: 53 sem hrs.

Total Hors in Professional Education: 30 sem. hrs.




(# of sem. hrs. does not include 12 hours of Tleeadurses that also fulfill GEC requirements.)

GENERAL EDUCATON CORE REQUIREMENTS (GEC)

I. GEC Category Requirements: 36-45 total sem.
hours required
Humanities and Fine Arts total: 12 sem.
hrs.
One course from Literature list (GLFI'HR 500 Theatre History I, required 3 sem. hrs.
One course from Fine Arts list (GFA) THR 502 Theatre History III, 3 sem. hrs.
required
One course from Philosophical/Religious/
Ethical Perspectives list (GPR) (Select from GPR list.) 3 sem. hrs.

THR 501 Theatre History I, required (as “One additional course from abov| 3 sem. hrs.
requirement)

Historical Perspectives (GHP) (Select from GHP list.) total: 3 sem. hrs.
Natural Sciences (GNS) total: 6-7 sem.
hrs.
Two courses from Natural Science list as follows: 6 sem. hrs.
» One must be a laboratory course 1 sem. hr.
» Each must have a different departmental prefix
Mathematics (GMT) (Select from GMT list.) total: 3 sem. hrs
Reasoning and Discourse (GRD) total: 6 sem. hrs
ENG 101 or FMS 103 or RCO 101 3 sem. hrs.

One additional course from Reasoning and Discdiss€ST 105, required 3 sem. hrs.
Social and Behavioral Science (GSB) total: 6 sem. hrs.
Two courses from Social and Behavioral Széelist. 3 sem. hrs.

HEA 201 Personal Health, required 3 sem. hrs.

PSY 121 General Psychology is suggested.

Il. GEC Marker Requirements

A) One writing intensive course in any disciplingindicated in semest&chedule of Courseby marker:
WI;

B) A second writing intensivecoursewithin the majorTHR 380, THR 361, and THR 410may be
offered asWI courses. However, check the currBnhedule of Coursefr theWI marker identification.

C) One speaking intensive courséndicated in semest&chedule of Courseby marker:Sl in any
discipline; and

D) A second speaking intensive courssgithin the majorTHR 381 may be offered as@l course.
Check the currerschedule of Coursefor theSI marker identification.

lll. Four Global Perspective coursegindicated inSchedule of Courseby markersGL/GN)

* Atleast one of the Global Perspective courses carsy theGN (non-western marker)—
. THR 506 Non-Western Theatre, required.

» GL/GN courses may include a maximum of two coursesforegign language (6 sem. hrs.)

* OneGL/GN course requirement is waived for each semesteplated in a credit-bearingtudy
Abroadexperience, up to a maximum of two course waiv&rsummer program abroad counts
as
One semester.

IV. Work Towards Student Learning Goal®©utside the GEC Requirements

» Proficiency level in technology as required by thajor .
(Teaching/Technology Portfolio)
» Proficiency level in information skills/researchrasgjuired for the major .

Total Semester Hours Required for B.F.A. in Theate Education

Degree: —




Additional Program Requirements

A. Pre-Student Teaching Field Experience Hours:

Students are currently required to complete a muninof 70 hours of pre-
student teaching field experience in K-12 schastsme of these required hours
are fulfilled through practicum hours for: THR 5C8eative Dramaticgfall,
junior year), CUI 54Diverse Learnergspring, junior year), and THR 482
Teaching Methods in Theatre A(fall, senior year)Other field experience hours
are fulfilled through assigned field experiencesigpendent of course work. The
Director of Theatre Education assigns studentsltiod sites at which they must
complete their field experience hours. (See Tabl&@cus topics are assigned to
direct students’ attention during field experiehoeirs spent in observation. After
the freshmen year, field experiences may includeeexperience with children,
including tutoring, leading K-12 students in Theatelated exercises, or assisting
in after-school programs. At the end of the spsamester, students must submit
papers written about the assigned topics. The paperassessed the Director of
Theatre Education, and they are discussed duragrihual Faculty Review
(See “C” below.)

B. Stage Management Requirement:
Students are required to complete a minimum ofdtage management
assignments prior to their student teaching (THR T®eatre Practicum
Productionand THR 586tage Managemerit,semester hour each).

C. Annual Faculty Reviews (AFR):

At the end of each year, all Theatre Educationesttglare required to
have a fifteen-minute interview with a committedlokee Theatre faculty
members, chaired by the Director of Theatre Edanaind including. Prior to
the interview, students must complete and subraiffR form. (SeeAnnual
Faculty Review Fornm appendices of th2006 - 2007 Theatre Education
HandbookK)

D. Teaching and Technology PortfoliqTTP):

* At the end of student teaching, Theatre Educatiodenits must submit a
Teaching and Technology Portfolio (TTiRyough which they document
meeting theNational Educational Technology Standards for Tesmsi{NETS-
T) and the ten standards for tiderstate New Teacher Assessment and
Support Consortium (INTASC)

* A hard-copy version of th€TPis designed and produced not only to
document students’ achievement of standards, battalaccompany program
graduates on job interviews. However, beginninthex2006-2007 academic
year, the UNCG Theatre Education program will depeheTTP as are-
portfolio throughTaskStreamin addition to the hard copy.

E. Auditions:
Theatre Education majors are required to do one GN@Geatre season
audition for each year they are in the progranud&ts who elect to extend their
programs of study for an additional year must @e fUNCG season auditions.



(SeeAudition Record Sheet appendices of th2006-2007 Theatre Education
Handbook.).

Praxis Pass Rates for the Specialty Area

The State of North Carolina has not set a requimgdmum score for th@RAXIS
ll: Theatre Specialty Area Tegherefore, the state has never required thédegt-12
teaching licensure in Theatre Arts. In 2004, theGQB\Department of Theatre began
requiring senior Theatre Education majors to talePRAXIS |I: Specialty Area Tezshd
receive a minimum score of 610. The issine of four elements of the final assessment
gateway students must complete at the end of she&dlent teaching semester. High
scores on the specialty area test substantiatedzded’ proficiency in the content area
and help contribute to their professional credipidis theatre professionals. TRRAXIS
Il: Theatre Specialty Area Teista requirement for K-12 Theatre Arts licensure in
several other states. Some sample minimum scaresdther states are: Arkansas — 560;
Minnesota — 560; Arizona — 580; Tennessee — 6 Hdidd- 540; and Wisconsin — 600.
The national average score for the test is 695.

* Table 2 shows the PRAXIS II: Theatre Specialty Aea Test scores for ten students, from 2004
through 2006. The minimum score required for UNCGTheatre Education majors is 610. Scores
ranged from 650 to 830. No student scored below ®tequired, and only one student scored below
that national average score for the test.

Table 2. Aggregated PRAXIS 1l Pass Rates for the SpeciafgaA

N=10

Theatre Education Students 2004 | 2005 | 2006 | (Percentages)
Licensure-Only students pursuing North Carolina Standard | 0 0 1 1
teaching licensure in K-12 Theatre Arts (10%)
Graduating seniors from the B.F.A. Theatre Educatio degree 4 2 3 9
program from 2004 to 2006 (190%)
Graduating Theatre Education seniors_and Licensurednly 4 2 4 10
students who scored higher than the required 610 (100%)
Graduating Theatre Education seniors_and Licensurednly 3 2 4 9
students who scored above the national average sep695 (190%)
Graduating Theatre Education seniors_and Licensurednly 1 0 0 1
Students who scored below that national average sep 695 (10%)

The Theatre Education program can be completedunyfears; however, it takes
planning and strict adherence to advising. The tieagiired for students to complete the
Theatre Education program can be affected by skfaatars: studying abroad, pursuing
one or more minors, taking below sixteen (16) seéend®urs per semester, or by
electing to take additional theatre or professi@thlcation courses outside of the regular
sequence of course§de “Suggested Major and Professional Course Seguien BFA
Candidates” in the2006-2007 Theatre Education Hawkp Therefore, some students
choose to extend their program of study for anasleenester or year. Several Theatre
Education students have studied abroad, with tienstanding that it could throw them
out of the Theatre course sequence. Without exareptiudents who study abroad report
that the experience enhances their overall learexpgrience.



The UNCG Theatre Education Program graduates aaddes an average of 3.2
students and licenses an average of .60 alterrateresure students per yeéBee Table
3) Ten (10) North Carolina Teaching Fellows (NCTRyé& graduated from the program
over the past five years, and there are curresthgrs (7) NCTF students who are

declared Theatre Education majors.
*Table 3 shows the number of students who graduateand completed the K-12 Theatre Arts licensure only
program from 2003 through 2006. The chart also givethe average number of program completers (B.F.A.
Theatre Education degree graduates and LK-12 Theatr Arts Licensure-Only program completers) during hat

time frame.

Table 3.B.F.A. Theater Education Degree Graduates and kigenOnly Program
Completers: 2002-2006

Students: 2002 | 2003 | 2004 | 2005 | 2006 | # of Graduates and Average
Licensure-Only Program
Program Completers, Completers
2003-2006 per year
Graduates 3 4 4 2 3 16 3.2
Licensure-Only 1 1 0 0 1 3 .60
Totals: 4 5 4 2 4 19 3.8

Enrollment Trends

Over the past fifteen years, the number of freshergaring UNCG as declared
Theatre Education majors has ranged from eightddhHirty-one students on record for
fall, 2006. This does not include transfer studignires, which range from one to three
students coming into the program each year. Thegyi goal of the rigorous program of
study is to produce highly qualified, effective R-Theatre Arts teachers. Towards that
end, it is necessary to keep the enroliments oBtReA. degree program in Theatre
Education to a manageable number.

There are two primary reasons for controlling thegpam enrollment. First,
there is limited availability of student teachinggements with appropriate, qualified
cooperating teachers, who are within an hour’sidgidistance. A second reason is the
Director of Theatre Education is the sole supenieoTheatre Education student
teachers. Student teacher supervision is extretimeé/consuming; each student teacher
must be observed a minimum of five times, with malseervations added as needed or
requested by the student or cooperating teachersitldent teacher supervisor must also
teach/facilitate a bi-weekly two-and-a-half houmsear for student teachers. In addition,
the Director of Theatre Education teaches up teetlzourses while supervising student
teachers and serves as administrator for bothritlergraduate and graduate Theatre
Education degree programs.

Taking all these factors into consideration, studeaching enroliments must be a
maximum of Six.

It is critical for UNCG’s undergraduate Theatre Ealion program to maintain
numbers that ultimately result in having a minimahthree (3) and a maximum of
six (6) students enrolled in fall's THR 482-TeaahMethods in Theatre Arts and in CUI
465-F-Student Teaching in Theatre Airighe spring semester that follows. THR 482



prepares students for student teaching, actingeas“spring board” into the student
teaching experience. No more than six (6) studemisild be enrolled in THR 482,
because those same students continue to theimstigdehing capstone experience, CUI
465-F.

In fall, 2006, there are sixty-five (65) undergratkiTheatre Education majors
and two (2) alternative licensure students enrdhethe Theatre Education program.
(See Table 4 below.) Fifteen (15) students haes laecepted into the Teachers’
Academy. Three (3) seniors are scheduled to studaoh and graduate in Spring, 2007,
and three (3) seniors and one (1) licensure-omylickate completed student teaching and
their UNCG program of study in spring, 2006. Ifdinenen enrollment numbers do not
drop in the next two years, either a cap must heqal to limit the annual freshmen and
transfer student enrollment or a second, part-ilmeatre Education faculty position will
need to be hired to assist the Director of Thefathacation in teaching and supervising.

* Table 4 reflects enrollments in the B.F.A. Theate Education degree program, beginning in the freshan year
and the number of students who have been acceptado the Teachers’ Academy as of fall, 2006.

Table 4. Theater Education Student Enrollment & Studentsefited into the Teachers
Academy (as of FALL, 2006)

Classification:| Freshmen | Sophomores| Juniors | Seniors | Licensure- | Total #
Only Students
Students enrolled in 31 19 8 7 2 67
Theatre Education
Program
Students accepted into 6 7 2 15
Teachers’ Academy
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Section II: Conceptual Framework
Conceptual Framework and the Knowledge Base thafoims It

The UNCG Theatre Education program philosophy amuhtedge base reflects

theUNCG Teachers’ Academy Mission Statemetich reads as follows

The mission of professional education at UNCG igrepare and support the
professional development of caring, collaboratiameg competent educators who
work in diverse settings. This mission is carmed in an environment that
nurtures the active engagement of all participamtdyes individual and cultural
diversity and recognizes the importance of a stromgwledge base, reflection,
and integration of theory and practice.

UNCG'’s professional education programs are guideshared commitments to:

equity and excellence in teaching, research, arvicee

integrity and ethical deliberation in working wikudents, their families, and
university, school and community colleagues

construction of a professional knowledge base gjnarollaboration and
collegiality

dissemination of professional knowledge, skills digpositions through the
preparation and continuing professional developroéteachers, principals and
other school personnel

We believe that caring, collaborative and compepeotessionals possess a

strong knowledge base comprised of five types ofadge:

content knowledge

professional knowledge and skills
pedagogical content knowledge
socio-cultural knowledge

critical and reflective knowledge and skills

Professional education programs at UNCG emphasspesitions that drive

application of the knowledge base and we beliegévite must model and monitor these
dispositions as conscientiously as we provide dppdies for building the knowledge

base.

Candidates should display behaviors that are
reflective

ethical

inclusive

engaged in and committed to professional practice
dedicated to life-long learning

self-efficacious

receptive to feedback

affirming of diversity

professionally responsible

11



e collaborative

Performance Expectations

Education is a culturally-relevant, caring entesprihat engages students,
candidates, and faculty, as well as school and@geartners in opportunities to
collaboratively construct meaningful and productiveires. Educators must be
responsive to the varied racial, ethnic, linguisgiender, disability, and socioeconomic
experiences of all learners. Therefore, all cartdglanust acquire content and
pedagogical knowledge, utilize current evidencesdgsactice, and make ethical
decisions in a changing and culturally diverse diolUNCG’s professional education
programs present candidates with opportunitiesasten the knowledge base, acquire the
skills, and develop the dispositions that are thatlation of competent professional
practice.

The following performance expectations are aligwéti standards, principles, or
core propositions from the:
* Interstate New Teacher Assessment and Support @aumdINTASC)
* North Carolina Professional Teaching Standards Cigsion (NCPTSC)
* National Board for Professional Teaching Stand@iBPTS)
* Interstate School Leaders Licensure ConsortiumL(SL
* International Society for Technology in Educati¢d®TE)

Caring Professionals

» continually assess their own beliefs, attitudesastibns (ISLCC 1, INTASC 9,
NBPTS 4)

» understand how students differ in their approatbésarning and create
instructional opportunities that are adapted tedie learners (INTASC 3,
NBPTS 3)

» use an understanding of individual and group mtitwaand behavior to create a
learning environment that encourages positive $otieraction, active
engagement in learning and self-motivation (INTADC

* respect and care about their students (ISLLC 5)

* are committed to students and their learning (NBRY'S

» facilitate the development, articulation, implensaitn, and stewardship of a
vision of learning that is shared and supportethieyschool community (ISLLC
1)

* act with integrity, fairness, and in an ethical man(ISLLC 5)

* understand, respond to, and influence the largirgad, social, economic, legal,
and cultural context of schooling (ISLLC 6, ISTE 6)

CollaborativeProfessionals
» actively seek out opportunities to grow professignd@dNTASC 9, ISTE 5)
» foster relationships with school colleagues, paeatd agencies in the larger
community to support students’ learning and welrggINTASC 10)
» demonstrate qualities of leadership (NCPTSC 4)
» are members of learning communities who pursuhiglearning (NBPTS 5)
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» collaborate with families and community memberspomnding to diverse
community interests and needs, and mobilizing comtyuesources (ISLLC 4)

CompetentProfessionals

» understand the central concepts, tools of inqaing structures of the disciplines
they teach and can create learning experiencesilad these aspects of subject
matter meaningful for students (INTASC1, NCPTSGIBPTS 2)

» understand how children learn and develop, ancdoawide learning
opportunities that support a child’s intellectsadgial, and personal development
(INTASC 2, NCPTSC 2)

» understand and use a variety of instructional esjiat to encourage student
development of critical thinking, problem solvira;yd performance skills
(INTASC 4, NCPTSC 2, ISTE 3)

» use knowledge of effective verbal, nonverbal, ardliaa communication
techniques to foster active inquiry, collaboratiangd supportive interaction in the
classroom (INTASC 6, NCPTSC 2)

» demonstrate a sound understanding of technologyabpes and concepts (ISTE
1)

» plan instruction based upon knowledge of subjedtenastudents, the
community, and curriculum goals (INTASC 7, NCPTSQSTE 2)

* understand and use formal and informal assessnratéges to evaluate and
ensure the continuous intellectual, social, andsmay development of the learner
(INTASC 8, NCPTSC 2, ISTE 4)

» are reflective practitioners who continually evaéuthe impact of their choices
and actions on students, parents, and other profeds (INTASC 9, NCPTSC 5)

» facilitate and monitor student learning (NBPTS 3)

» think systematically about their practice and leaom experience (NBPTS 4)

» advocate, nurture and sustain a school culturerestdictional program
conducive to student learning and promote sucdes$ students (ISLLC 2)

» foster a safe, efficient, and effective learningisonment (ISLLC 3)

Changes to thdUNCG Teachers Academy Conceptual Framework

The Teachers Academy Council of Program CoordisgfoPC) has discussed
and re-affirmed th& NCG Teachers Academy Conceptual Framework (Epg¢atedly
since 2001. In 2005-06, a subcommittee of the GRAied the CF and made several
changes in order to assure that the CF is a rigfteof current thinking. A greater
emphasis was placed on diversity, with the CF lgpaim expanded definition/description
of the multiple ways in which the teacher educapomgrams in the Teachers Academy
(TA) are a diverse society and with a clear empghasia commitment to the learning of
all students. The 2001 CF identifies four (4) dspons, while the 2006 CF identifies ten
(10) dispositions. This is in alignment with a 2608l study of dispositions by the TA and
the development and commitment to the ten dispositthat are measured with a new
dispositions rubric and profile.
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Theatre Education Knowledge Base

The UNCG Theatre Education knowledge base is hatlonly upon expansive
knowledge and skills of theatre as a distinct, ifadeted, and collaborative art form, but
also upon the strong, full foundation provided Hibaral arts education. Professional
education courses foster the development of pedagiod) methodology, such as the use
of differentiated instruction for addressing thdiindual needs of a diverse classroom
population. Theatre Education students draw froair ttudy of theatre history and non-
western theatre to honor and address cultural sliyeamong colleagues and in the
classroom. Leadership skills are developed in gsadmal education courses and through
theatre classes and production experiences. Ssidewelop a unique vernacular,
communicating with language learned in liberal atteatre, and professional education
classes as they design and implement lesson pidf4.? classrooms. The program’s
knowledge base is built on the work of major theatrttists and theatre educators, such as
Viola Spolin, Dorothy Heathcote, Nellie McCaslimdaKeith Johnstone

The UNCG Department of Theatre’s Conceptual Framewrk for Theatre Education

The UNCG Department of Theatre’s Conceptual Franmkviar Theatre
Educationwas inspired by and based upon major conceptidNCG Teachers’
Academy’s (TA) Mission Statemanid Conceptual Framework; the North Carolina
Department of Public Instruction’s (DPI) Standaro@se of Study in K-12 Theatre Arts
and built upon the knowledge base influenced byabiek of major theatre artists and
educators. (See above under “Theatre Education Kungs Base”)lt reflects current
thinking and methodology not only from the realfibeatre Arts education, but also
from Professional Education in general.

The UNCG Conceptual Framework for TheatEelucation
(Formerly The Philosophy of Theatre Education

The UNCG Theatre Education program prepares The&almeation majors not
only to become effective, highly qualified K-12 Btee Arts teachers, but also to become
active, creative artists amaring, productive members of society. The introduction t
The National Standards of Arts Educat@sserts, "no one can claim to be truly educated
who lacks basic knowledge and skills in the art99%, p. 5). The UNCG Department of
Theatre believes the study of Theatre Arts in thE2kschools provides an integral part of
educating the whole individual. Theatre Educati@jars must be highlgompetentin
their discipline and, therefore, must explore amgs, well-rounded curriculum that
includes the study of not only all areas of theatrd course work in professional
education, but also a full liberal arts backgrouRdeatre Education teacher candidates
work for proficiency across all areas of their aliscipline. Classroom study should be
enhanced through active participation in UNCG Tteeptoductions, workshops, local
community theatre, and local professional theatr&liareas of theatre. Through
experiential learning, students will increase tllegatre and teaching skills as they
develop self knowledge, self confidence, and aereg of others, learning to honor and
address both individual and cultural diversityheit teaching. They must learn to
embrace all the possibilities for integration ofrczulum inherent within the distinct
discipline of theatre, the concepts and methodghach effectively address the needs of
a diverse student population and provide technitfuesigh which traditional disciplines
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can be taught. K-12 Theatre educators should giig¥ents to experience theatre as a
unique art form through which the history of cuétsiaround the world is recorded and
brought to life.

Professional theatre iscallaborative, multifaceted art form. Because resources
for K —12 Theatre programs are limited, one TheAtte teacher usually must teach all
areas of theatre. Therefore, the required knowl&adge and skills for K-12 Theatre Arts
licensure candidates must be broad and deep. RgtliBeTheatre Arts educators must
study theatre history, acting, improvisation, drgatramatics and process drama,
directing, voice and diction, communication skitlschnical theatre, and all areas of
theatrical design: sound, lighting, costumes, scané makeup. They must be familiar
with the curreniNorth Carolina (N.C.) K-12 Theatre Arts Standardu@zse of Studythe
N.C. Standards for Theatre Arts TeachéheN.C. Diversity Standard$heNational
Educational Technology Standards for Teachers (NE),£ore Standards for All
Teachers in N.Cand the theatre achievement standarddefNational Standard of Arts
Educationupon which théNorth Carolina K-12 Theatre Arts Course of Stuslpased.
Prospective theatre teachers must be preparechhoton the classroom, but also for the
inevitable co-curricular activities associated WKi#12 Theatre Arts teaching positions,
such as directing play productions, producing tttesl’s annual talent show, or
sponsoring the school drama club or honorary Tla@spociety. Theatre Arts teachers
must be dedicated and strong leaders, higbiypetenteducators, creative artists, and
accomplished communicators. Theatre teachers slhauriel flexibility and spontaneity,
able to adapt lessons to meet the needs of indiVgtudents in a moment.

Effective K-12 Theatre Arts teachers are understenandcaring about the
students they teach. Their study of developmergathology, learning theories, learning
styles, classroom management techniques, classroativation and discipline,
pedagogy, and the use of technology prepares themdress the broad range of
diversity present in today’s classrooms. Theataehers are also prepared for the wide
range of health issues facing K-12 students toHa&iensive pre-student teaching field
experience hours, required of UNCG Theatre Educatiajors, are a crucial part of a
professional teacher training program, serving abaratory in which students can
identify, synthesize, problem solve, and apply kisalge and skills within a variety of
classroom settings. Theatre educators must recogimt the ever-changing school
environment reflects society and its growing diitgrsThey are required to practice
techniques for instructional planning, curriculuesgyn, and teaching to meet the varied
needs of a widely diverse population of learners.

These professional educators are trained to bevaiive, exploring the use of process
drama as a teaching and learning technique acregplthes. They should welcome and
create opportunities faollaboration with other teachers in a variety of disciplines
within the school environment and in the commum&aching out to families to
encourage their involvement in their children’s esgnces.

Theatre Arts teachers should develop and maintatroag sense of professional
ethics and an awareness of themselves as role snimdehe students they teach. These
strong leaders must be life-long learners, and wiéycontinue to explore opportunities
for professional development throughout their téaglcareers and after. Effective K-12
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Theatre Arts teachers maintain awareness of cuenanits and keep updated on the most
current trends and developments in Theatre Edutatioluding the use of new
technology in the field. They continuously expltine role of technology in Theatre
Education, including, but not limited to, computiechnology, digital photography,
videotape, DVDs, television, film, CDs, digital dimer boards, and computerized

lighting instruments. Future Theatre educatorsasrare of their roles, not only in the
school environment, but also in the community,stage, the country, and ultimately, the
world. Effective,competent, caringTheatre Arts teachers will wodollaboratively

and practice reflective assessment of their tegchma continuing growth as Theatre
artists. Theatre Arts teachers are motivated tdimoally engage in learning.

Theatre educators must be well-rounded professamab embrace teaching not
merely as a job, but as a career. K-12 Theatre t&echers require a balance of study in
liberal arts, professional education, field expeci and all areas of Theatre to create a
rich foundation upon which they will continue toilduthroughout their careers. They
understand that life itself is the greatest libriiom which theatre draws its subject
matter; theatre is a life art. Theatre Educati@théng candidates recognize that teachers
are charged with an all important task: to helpshthe future of the world through the
education of children. They believe in the integahd honor of the teaching profession.
UNCG Theatre Education graduates acknowledge thefuheatre not only for
entertainment purposes, but also for motivatingad@hange. The UNCG Department of
Theatre prepares K-12 Theatre Arts teachers whaeaive as advocates for Theatre
Education as an essential element in the wholeatihmcof every child and as a means
through which life-long learning will continue.
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Evidence of Conceptual Framework in the Program

Evidence of th&JNCG Teachers Academy’s Mission StatenaaaiConceptual
Frameworkand, in turn,;The UNCG Conceptual Framework for Theatre Educatiors
throughout the Theatre Education program. All¢haiee printed in th2006-2007
Theatre Education HandbooKhey are also included in the course syllabiTidR 482-
Teaching Methods in Theatre Aesd CUI 465-FStudent Teaching in Theatre Arts
Their influence can be noted in students’ fieldengnce/observation journals and
papers; in student work fGHR 482Teaching Methods in Theatre Artsnd in all
required Professional Education courses, suchlds381l4nstitution ofEducation; CUI
450-Psychological Foundations &ducation; CUI 47(Reading Education for
Secondary and Special Subject Teachansl CUI 545Piverse Learners.Copies of the
UNCG Teachers Academy’s Conceptual FramevamidkThe UNCG Conceptual
Framework for Theatre Educatiare posted on a bulletin board beside the dotreof
Office of Theatre Education (212 Taylor Buildingjdaon the Theatre Education bulletin
board in the hallway of the basement near the Deyeat's greenroom, a holding area
for actors during performances and a gatheringeplacTheatre majors during days
when there are no productions running. Both areadich the documents are posted
are highly trafficked by Theatre students, facudiiyd staff.
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Evaluation and Revision of Conceptual Framework

The UNCG Conceptual Framework for Theatre EducatiormerlyPhilosophy
of Theatre Educatigrhas undergone several modificationse UNCG Conceptual
Framework for Theatre Educatiomas inspired by the revisions madelimUNCG
Teachers’ Academy’s Mission Statermami Conceptual Frameworkuilding upon the
three characteristics describing professional ked@cators as “caring, competent, and
collaborative” professionals. In 2006, after selvat@rations were made to the
document, the title of the document was changeddre accurately reflect its content
and purpose.

The document is presented to the Theatre Departiaeuity every five years for review
and revision. The Director of Theatre Educationirame Shackelford, presented the
document to Theatre Department faculty for appravéll, 2006. Prior to being brought
to the Departmental faculty meeting, it was firsggented in a meeting between the
Director of Theatre Education and the Directorhaf Theatre for Youth program, Ms.
Rachel Briley; the Theatre Education and Theatre/fauth programs have numerous
points of commonality, so the two faculty membet®woordinate, administrate, and
teach in the programs meet, both formally and mfdty, one to two times a month. The
creation ofThe UNCG Conceptual Framework for Theatre Educatas initiated by

the revisions made inheUNCG Teachers’ Academy’s Mission Statenaerut
Conceptual Framework building upthre three characteristics
describing professional K-12 educators as “camogypetent, and collaborative”
professionals.

Revisions made to the conceptual framework since ¢last visitation:

Since the last NCATE/DPI visitation, changes haserbmade to bothhe
UNCG Teachers Academy’s Conceptual FramevemidThe UNCG Conceptual
Framework for Theatre Educatio@hanges tdheUNCG Teachers Academy’s
Conceptual Frameworkre outlined in the unit report for ttNCG Teachers Academy.
Changes made to tiigne UNCG Conceptual Framework for Theatre Education
(formerly The UNCG Philosophy of Theatre Educajion

1) The formerly entitledPhilosophy of Theatre Educatiaclocumenivas re-
framed, updated, and revitalized to serve as asminal framework, rather
than as a program philosophy, in keeping WitlkUNCG Teachers’
Academy’s Conceptual Frameworkhe current document has been titled:
The UNCG Conceptual for Theatre Education.

2) The document was revised, focusing on and exparekirsging links withThe
UNCG Teachers’ Academy’s Conceptual FramewbBdt.example, in the
opening sentence, the word “caring” was added afdeld. In the fourth
sentence of that first paragraph, the word
“competent” was added and again, placed in bolat jor emphasis.
“Collaborative” was already in the second paragraphts presence was also
emphasized.

3) Reference books were revisited and expanded, pifkgevith the content of
the program and thus, the document.

4) The language of the document was sometimes albgrednple
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5)

changes in word choices or phrasing to more acelyregflect the
Theatre Education programs, both undergraduateAB.&nd graduate
(M.Ed.).

In the second paragraph, the list of standards wiitich theatre
education majors should be familiar was expandeddade all
current standards that must be met by professexhatators.
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Section Ill: Standard | — Candidate Knowledge, Skils, and Dispositions

Evidence that Candidates Meet the Core, Diversitgchnology and Specialty Area
Standards

The depth and breadth of content knowledge antsgkibvided by the program’s
curriculum are found not only in the content arearse curriculum, but also in the
experiential learning provided for students throagkariety of avenues, including
rehearsals and performances included in the regeimés for performance courses, such
as THR 120voice for the ActorTHR 231Acting I, THR 232Acting Il, THR 435-
Performance StyleSiHR 410Directing I; THR 510Directing Il; THR 515Creative
Dramatics,and THR 593irecting Practicum Faculty members provide guidance for
rehearsals, guiding the students to apply con@qmtsskills learned during class. After
performances of the scenes or monologues, professadel for and lead the class in
sharing constructive criticism. Student directard performers apply adjustments from
that constructive criticism to improve their woik the next showing. The critical value
of “process over product” is emphasized. In THR,5h6 professor, Rachel Briley,
Director of the UNCG graduate program in TheatreYfouth, models the facilitation of
process drama experiences, implementing dramaitpasito teach across the whole
educational curriculum, implementing the work ofrbibny Heathcote, a master teacher
of process drama and creative dramatics who isnat®nally applauded as one of the
greatest teachers of the twentieth and now, eadwnty-first century.

Technical and design courses also demand exteaspariential teaching and
learning in developing a deep understanding andenasf concepts and skills integral
not only for Theatre Arts, but also for life. Foistance, stage management develops
organizational, communication, and problem solhskiljs. Theatre Education students
must do two stage management assignments for UN@@tiile season shows, either as a
stage manager or assistant stage manager. Asfplaet preparation process, when
students are assigned to assistant stage managirshehow, they are required to spend
a full weekend in stage management training, sdeddat the start of the fall semester
each year. They receive a copyltie UNCG Stage Management Handhaoid, in
addition to working with a professor, studewtsrk with experienced stage managers
who help prepare them for their first experiencéhmarea: assistant stage managing a
UNCG Theatre production (THR 1%racticum — Other The second required
experience will be either assistant stage managiagge season show or stage managing
a show (THR 586stage Management

Opportunities for students to have active, handsqeriences outside required
courses abound. These experiences may be on-aggetformers, or behind the scenes.
Students may participate as assistant directorgympeers; lighting, costume, or stage
crew; stage managers or assistant stage managensedboard operators; scene shop
workers; or painters. Each job builds upon whaaight in the course curriculum. For
instance, stage crafts courses include experiences:

1) Working with a wide array of tools in the scesm®p or theatre
2) Cutting production sound tapes in the soundiboot
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3) Running a computerized dimmer board
4) Hanging and focusing lighting instruments
5) Working scene and costume shop hours for botR Té0OStage
Crafts: Scenery and Lightirepd THR 145Stage Crafts: Costumes
& Make-up
6) Participating in productions as running crewslifghting, scenery, or
costumes

Theatre Education students are directed to invitieenselves in a variety of
production experiences outside of course requirésrterenhance their learning. One
example of a non-course-related requirement pertaiauditioning. Theatre Education
students must do one UNCG Theatre season audiieath year they are in the
program. Auditioning requires unique, but esseratading skills; therefore, even if
students are not
cast, the preparation for the audition and thetaarditself cultivate a beneficial set of
acting
skills. Monday Workshop Theatre Lab, a weekly stugwoduced event, also provides
all
Theatre majors with experiences in auditioninginggtand directing.

Among the program changes to be processed in 2008-2 a requirement for all
Theatre Education students to perform in at leastNlonday Workshop Theatre Labs
and in one directing scene for THR 4D@recting 1 or THR 510-Directing Il students.

In addition, the Department of Theatre’s workingtienship with the Triad Stage, a
professional regional theatre in Greensboro, pes/mpportunities for one or two junior
or senior Theatre Education majors to work as &@s#isto the director for Triad Stage
productions, an

invaluable experience for any young theatre aatist educator. Students can also
audition for local. Theatre Education students&an audition for roles in community
theatres, such as the Greensboro Community Thela¢réjvestock Players, or the
annual Greensboro Fringe Theatre Festival, whidaliysincludes new plays written by
Theatre Education program graduates. All of thesmies through which to participate
in engaging, hands-on experiences provide even oppertunities for active learning in
the acting and directing for UNCG theatre educasimuents.

The Theatre Department is committed to the impagaof program interaction
with the community and public schools. This is epéfied in hosting the culminating
event of the North Carolina Theatre Arts Educat@&CTAE) Playworks Project
Playworks Center StageNine original scripts representing the work widents from
three participating school systems are directedpanfbrmed as staged readings by
UNCG Theatre students. The event provides all Teaaajors with not only opportunity
to act in or direct original scripts by K-12 stutierbut also to engage in constructive
criticism dialogue with young playwrights and thigmilies about their scripts. Theatre
education students are required to work on thetegernving as host liaisons for the
participating young playwrights, their families,cateachers. Theatre education majors
head all committees organized for the event, aad thay also elect to direct or perform
in the staged readings. The constructive critidisrams that follow each staged reading
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are facilitated by Alan Cook, resident professigoalywright of the UNCG Theatre
Department and coordinator of the graduate Dirgdirogram. Finally, there are several
opportunities each year for all Theatre majorduiding Theatre education majors to be
cast in student-directed films from the North Cara@ISchool of the Arts and explore a
different medium for actors. The program is preddvith a well of opportunities
through which Theatre Education students can dgtaygply what they learn in
curriculum course work.

Candidates’ knowledge and skills are measuredvariaty of ways. Content
knowledge is tested first of all, by the gradesiedrin required courses. Theatre
Education majors may not earn less than a “C”¢oraent or professional education
course or they must take the course again. Oth#rade through which content
knowledge is assessed are: 1) Annual Faculty Re{A&R) interviews each spring
semester, 2) Theatre Education Content Area Asszgdmstrument (TECAAI) that is
implemented during teaching methods class (THR 488)student teaching (CUI 465-
F), 3) PRAXIS IIl: THEATRE SPECIALTY AREA TEST taken the student teaching
(CUI 465-F) semester,

4) Teachers Academy Portfolio Assessment ProfilRAP) used to evaluate the
Teaching and Technology Portfolio (TTP), 5) The&deication Teaching and
Technology Portfolio Assessment Instrument (TETT)?8) Theatre Education
Dispositions Profile (TED), 7) Teachers Academyan@idates’ Dispositions
Assessment Profile (CDAP), and 8) the Pre-servaeacher Growth and Assessment
Profile (TGAP). Appropriate sections of the TGAf anplemented during sophomore
field experiences, methods class teaching intepsslaind the entire assessment
instrument is used to evaluate candidates durieig shiudent teaching.

Teaching and Technology Portfolio

Theatre Education students are required to proddeaching and Technology
Portfolio (TTP) that illustrates candidates’ mastery in contggthnology, teaching
methodology, assessment, and diversity. It con@atsiments such as: a personal
teaching philosophy, a resume, unit lesson plaai/ tsson plans, reflections on
teaching, and reflections on the use of technologgaching. Th@TPis organized
according to thénterstate New Teacher Assessment and Support GomsdINTASQ
Standardsand
theNational Educational Technology Standards for AaghergNETS-T). Students are
required to demonstrate mastery of BT Sstandards in order to be licensed. Two
instruments are used to assesslthE. the Teachers Academy Portfolio Assessment
Profile
(TAPAP) and the Theatre Education Teaching and i@olgy Portfolio Assessment
Instrument (TETTPAI). Students must receive no thas a “3” in the TAPAP and no
less than a “satisfactory” on the TETTPAIL. If atbalio receives lower than those
ratings, it must be revised in order to pass.

Table 5 below provides data from the Teachers Argdeortfolio Assessment

Profile (TAPAP) and demonstrates that none of th&805 and 2006 Theatre Education
student teachers scored below the rating of “&ng area of their portfolio assessment.
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The slight drop in student teachers’ ratings frow top rating of “6” to the next rating of
“5” indicates that Theatre Education student teagimeed to focus more on expanding:
knowledge of diversity (#1); reflection about thigaching practices (#3); collaboration
with teachers from other disciplines or with thentounity (#4); experiences involving
families (#5); instructional adjustments based sseasment data (#7); and
implementation of research-based professional ipeat12). UNCG Theatre Education

students have done extremely well in the programieg ratings of no less than “5” on
the TAPAP..

* Table 5 reflects ratings for 6 students (2 from Q05 and 4 from 2006) for the Teaching and Technolgg
Portfolio that students complete in their student ¢aching semester.

Table 5. Teachers Academy Portfolio Assessment Profile (TRPA
Ratings of 2005 and 2006 Student Teachers

2005=2 student teachers 2006=4 student teachers N =6
Ratings (1 as lowest — 6 as highest): 1/2|3|4]|5 6
Twelve Dimensions:
1. Knowledge of diverse cultures and perspectives 33% | 67%
2. Evidence of having high expectations for alksdents to learn
and achieve 100%
3. Evidence of reflective practice 33% 67%
4. Examples of collaboration 33% | 67%
5. Knowledge of and experiences with families 50% | 50%
6. Assessment of learning goals and objectives 100%
7. Instructional adjustments based on assessmettdta 83%
17%
8. lllustrations of monitoring student learning 100%
9. Evidence of having a positive impact on studéfearning 100%
10. Evidence of content depth 100%
11. Evidence of content breadth 100%
12. Evidence of research-based professional practic 83%
17%
Dispositions

Effective teaching requires teachers to possesslaigls of professional
dispositions as they interact with students, patdetching colleagues, administrators,
and staff. Teachers must be prepared for thetatthey serve as role models to whom
students look for guidance, and whose dispositstndents often reflect. Therefore, the
development of professional dispositions is cruitalbprospective K-12 Theatre Arts
teachers. While some dispositions seem to conily éasndividuals, other dispositions
may require development. Ultimately, there areva dispositions that sometimes cannot
easily be taught. However, by identifying specfffofessional dispositions and the
behavioral expectations required for those dismst students have the opportunity to
make conscious efforts towards improvement witldgnce from their advisor,
professors, cooperating teacher, and supervisauness.
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In addition to the School of EducatiorTeachers Academy Candidate
Disposition Assessment Profile (CDAR)e Theatre Education program has developed
its own disposition assessment tool, Tieatre Education Dispositions Profile (TED).
The design of th& ED instrument is partially based upon tiational Association of
Schools of Theatre’s (N.A.S.Pérsonal Qualities of Prospective Theatre Teach@&ise
formal assessment of students’ dispositions, imptging the CDAP and TED, begins at
the end of the sophomore year, only rating studemdispositions that are appropriate
for them at their point in the program.

Analysis of the data from the CDAP instrument ($able 6.) reveals a slight
(14% = 1 of 7 students rated), but important need heatre Education students to be
instructed, guided, and monitored for the develapnoé professionalism. That includes
another disposition that the CDAP data (14%=1 siudents rated) identified as needing
attention: being receptive to feedback. The Dineotolrheatre Education and the
cooperating teachers will pay particularly clogermtion to students in regard to those
two dispositions as they monitor for all disposisaduring field experiences, including
those affiliated with THR 482-Teaching Methods imeatre Education, THR 515-
Creative Dramatics, CUI 545-Diverse Learners.

* Table 6 displays percentages of ratings for sevef)(students on the Teachers Academy Candidate

Dispositions Assessment Profile (CDAP) which inctles ten categories of student dispositions. N=7dents
reviewed: the four (4) 2006 student teachers and éthree (3) students who are scheduled to studermstch in
spring semester, 2007.

Table 6.Ratings from the Teachers’ Academy’s Candidate @igmns Assessment
Profile

(CDAP)
2005-2006
N =7 students
1/2|3|4 5|6
RATINGS:
CANDIDATE DISPOSITIONS:
1. Reflective 100%
2. Ethical 100%
3. Inclusive 100%
4. Engaged and committed to professional practc 14% 86%
5. Lifelong Learner
100%
6. Self-Efficacious
100%
7. Receptive to Feedback 14% 86%
8. Affirming of Diversity
100%
9. Responsible 100%
10. Collaborative 14% 86%
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The B.F.A. degree program in Theatre Educati@ceedited by the National
Association of Schools of Theatre (N.A.S.T.). Tesign of the program is based upon
the North Carolina Department of Public InstructsofDPI) Standards for Theatre Arts
Teachers; North Carolina Core Standards For Alchess; Interstate New Teacher
Assessment and Support Consortium (INTASC) Starslakational Educational
Technology Standards for Teachers (NETS*T); Norénaina Department of Public
Instruction’s (DPI) Diversity Standards; and thetidbiaal Association of Schools of
Theatre (N.A.S.T.) Essential Competencies for Bacraate Degrees in Theatre
Education.

The following Theatre Education Dispositions P®{TED, Table 7) was
designed specifically for Theatre Education magord reflects the influence of
N.A.S.T.’s descriptions of characteristics for K-IReatre Arts teachers. The analysis of
the data provided by TED ratings revealed that(@r¢4%) of the seven (7=100%)
Theatre Education students who were rated neddgptove performance in the
following TED dispositions: 1) demonstrates leatigrskills and the potential to inspire
others and excite the imagination of studentsngeaders respect and desire for theatre
and theatre experiences; 3) demonstrates an opehand the ability and desire for
innovation; seeks out, evaluates, and applies dewasiand developments in both theatre
and education; 7) reaches out to involve the s¢hebotlents’ families, and the
community in the theatre program; and 10) demotestra vision for creating an active,
high-quality theatre education program. Analysishef TED instrument’s ratings also
indicate three (3=43%) of the seven (7) TheatrecRtion students that were evaluated
need to improve their performance as related tfoodision # 8) exhibits knowledge and
understanding of cognitive, psychological, so@all physical child development;
demonstrates a desire to work with children. Qagain, just as with the results from the
Teachers Academy Candidate Dispositions Assesdrrefite (CDAP), the Director of
Theatre Education and the cooperating teachergagilparticular attention to students in
regard to dispositions on which they received gaiaf less than “5”. Although “4” is
considered beyond “acceptable”, the ultimate go&bi candidates is to receive ratings
of “5”for each disposition..
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* Table 7 reveals the percentages of seven studentstings for ten dispositions in the Theatre Educéion
Dispositions Profile (TED). N = 7 students revieed: the four (4) 2006 student teachers and the thee(3)
students scheduled to student teach in spring, 2007

Table 72006: Rating Percentages: Theatre Education DigposiProfile

THEATRE EDUCATION DISPOSITIONS PROFILE (TED) N=7
students

RATINGS: 1/2|3|4 5

DISPOSITIONS:

1) Demonstrates leadership skills; shows potentito inspire others and 14% | 86%
to excite the imaginations of students
2) Engenders respect and desire for theatre anth¢atre experiences 14% | 86%
3) Demonstrates an open mind and the ability andesire for innovation; 100%

seeks out, evaluates, and applies new ideas and elepments in both
theatre and education

4) Displays an ability to establish and maintaimpositive relationships 100%
with

Students and co-workers from various social and etfic groups

5) Displays strong communication and collaboratio skills 100%
6) Demonstrates awareness of the importance ofaghing safety in the K- 100%
12

Theatre Arts classroom

7) Reaches out to involve the school, studentgrilies, and the 14% | 86%
community in the theatre program

8) Exhibits knowledge and understanding of cognite, psychological, 43% | 57%
social, and physical child development; demonstrasea desire to work

with children

9) Demonstrates a plan for pursuing lifelong learing 100%
10) Demonstrates a vision for creating an active,igh-quality theatre 100%

education program

Table 8 illustrates how the B.F.A. Theatre Arts BegProgram meets each
of the fifteen (15PDPI Standards for Theatre Arts Teacheis.variety of evidence
has been presented, including data collected threageral assessment instruments.
Analysis of the evidence illustrates the effecte®mnand high quality of the program and
most of all, the graduates it produces. It alspsi&b identify ways in which the program
can be improved. The UNCG Theatre Education pragsacommitted to continually
reviewing, assessing, and revising not only theiculum, but also non-course related
requirements that are integral to shaping future2KFheatre Arts educators. While the
Department is proud of Theatre Education studenitstess in the degree program,
faculty members are constantly seeking ways toavgthe program, ultimately to better
serve the K-12 students the UNCG Theatre Educgtiaduates will one day teach.

Informal and formal assessments occur throughauptbgram of study. While
several formal, quantifiable assessment methods begn identified to provide data for
analysis, there are numerous types of student thatkexemplify progress which cannot
be communicated through assessment data. The tseofedtudent participation in live
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theatre performances and experiential, often impaton-based, course work cannot
adequately be captured through the analysis obagsmnt data. Digital photography or
videography may share images of the bodies and fafceachers and children, but the
life or “spirit” within those moments cannot be eggsed through those mediums.
Theatre is, by definition, a live art form.

Many life skills are expanded through participatiomheatre Arts classes. Expanded
self confidence and self images cannot be measyeéthey can be seen clearly student
theatrical performances and in reflective writimg@ssments. In an effort to convey what
Theatre Education students experience in suchitepaxperiences, such supporting
evidence can be found in the document box for tie/ in Theatre Education degree
program. The Department of Theatre takes grede [ the high quality work of
Theatre Education students, both in their teachimdjin their artistic endeavors.
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Table 8. DPI Theatre Arts Specialty Area (TASA) ¢taom Standards for K-12 Theatre
Arts Teachers

N1=10 students (See Table 3 re: PRAXIS II: TheaBeecialty Area Test Scores) and N2=6 students
(2005 and 2006 student teachers) * Unless otherviigbcated, products/evidence is filed in Document
Box 1 for K-12 Theatre Arts.

Theatre Arts Standard 1 — Teachers of Theatre Arts  understand that theatre, a performing art,
is a creative process.

Indicator 1:1 — Demonstrate skills in and understan  ding of the use of the mind, voice, and
body as instruments for dramatic expression.

Indicator 1:2 — Demonstrate an understanding of cre  ative drama.

Indicator 1:3 — Demonstrate knowledge and skills in contemporary and historical acting
techniques.

Indicator 1:4 — Demonstrate ability to guide develo  pment of acting skills throughout the
theatrical process.

Indicator 1:5 — Demonstrate the use of research, ch  aracter analysis and reflective
assessment in the study of acting.

Indicator 1:6 — Demonstrate techniques and approach  es to promote and build ensemble
within the classroom and co-curricular programs.

Evidence for Theatre Arts Standard 1

Assessments
(Knowledge, Skills, and Time Frame % of Candidates Rated As N = See
Dispositions) Acceptable(A) /Proficient (P) | details
above
Chart 1
Pre-Service Teacher Growth and
Assessment (TGAP) Profile: 2005-2006 P=100% N2
Element 4
TGAP: Element 5 2005-2006 P=100% N2
PRAXIS II: Theatre Specialty Area  2004-2006 P=100% N1
Test (Table 3)
Theatre Arts Content Area 2005-2006 P=100% N2
Assessment Instrument (TECAAI),
Element I:A
TECAAI, Element I: C 2005-2006 P=100% N2
TECAAI, Element I: D 2005-2006 A=17% and P=83% N2
TECAAI, Element I: F 2005-2006 PH%0 N2
TECAAI, Element I:G 2005-2006 P=100% N2
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TECAAI, Element I:H

2005-2006 P=100% N2
TECAAI, Element [; | 2005-2006 P=100% N2
TECAAI, Element II: A 2005-2006 P=100% N2
TECAAI, Element II: B 2005-2006 P=100% N2
TECAAI, Element II;: E 2005-2006 P=100% N2
Theatre Education Teaching ang
Technology Portfolio Assessment
Instrument (TETTPAI) , NETS-T: 2005-2006 P=100% N2
Standard Il
TETTPAI, INTASC Standard | 2005-2006 P=100% N2
TETTPAI, INTASC Standard VII 2005-2006 P=100% N2

Theatre Arts Standard 2 — Teachers of Theatre Arts
process.

Indicator 2:1 — Select appropriate scripts for stud

Indicator 2:2 — Analyze a script, research, and mak
production concept.

Indicator 2:3 — Organize and administer a productio
rehearsals, production and business deadlines, and

Indicator 2:4 — Collaborate with technical personne
process.

Indicator 2:5 — Guide actors in the process of deve

demonstrate knowledge of the directing

ents and audience.

e artistic choices to develop a director’'s
n schedule, which facilitates auditions,
performances.

| to coordinate the production design

loping theatrical roles.

Evidence for Theatre Arts Standard 2

Assessments Time % of Candidates Rated As N
(Knowledge, Skills, and Dispositions) Frame Acceptable(A) /Proficient (P)
PRAXIS II: Theatre Specialty Area 2004- P=100% N1
Test (Table 3) 2006
Pre-Service teacher Growth and Assessmer2005- P=100% N2
(TGAP) Profile: Element 4 2006
TGAP: Element 5 2005- P=100% N2
2006
Theatre Arts Content Area Assessment | 2005- P=100% N2
Instrument (TECAAI), Elementlll: A 2006
TECAAI, Element IlI: B 2005- P=100% N2
2006
TECAAI, Element lll: C 2005- A=33% N2
2006 P=67%
TECAAI, Element lll: D 2005- A=33% N2
2006 P=67%
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TECAAI, Element III:E 2005- A=33% N2
2006 P=67%
TECAAI, Element IV:B 2005- A=33% N2
2006 P=67%
TECAAI Element IV:C 2005- A=33% N2
2006 P=67%
TECAAI, Element IV:D 2005- A=33% N2
2006 P=67%
TECAAI Element IV:E 2005- A=33% N2
2006 P=67%
TECAAI Element IV:F 2005- A=33% N2
2006 P=67%
TECAAI, Element IV:G 2005- A=33% N2
2006 P=67%
TECAAI, Element V:A 2005- P=100% N2
2006
TECAAI, Element V:B 2005- A=33% N2
2006 P=67%
TECAAI, Element V:C 2005- P=100% N2
2006
TECAAI, Element VII:A 2005- P=100% N2
2006
TECAAI, Element VII:B 2005- P=100% N2
2006
TECAAI, Element VII:C 2005- P=100% N2
2006
TECAII, Element VIII:B 2005- P+100% N2
2006
Teachers Academy Portfolio Appraisal Profile2005-
(TAPAP), Element 9 2006 P=100% N2
Theatre Education Dispositions Profile (TEQ)2005- P=100% N2
Element 1 2006
TED, Element 3 2005- P=100% N2
2006
TED, Element 5 2005- P=100% N2
2006
TED, Element 7 2005- P=100% N2
2006
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Theatre Arts Standard 3 — Teachers of Theatre Arts
process of theatre production, including theatrical
management.

demonstrate working knowledge of the
design, technical theatre, and theatre

Indicator 3:1 — Design and implement scenery and pr
performance spaces.

ops within a variety of budgets and

Indicator 3:2 — Design and execute theatrical light
using available equipment.

ing and sound in a variety of situations

Indicator 3:3 — Design and create costumes and make
and budgets.

-up for a variety of performance spaces

Indicator 3:4 — Demonstrate the responsibilities an  d duties of a stage manager.

Indicator 3:5 — Demonstrate effective theatre manag
office, and house management.

ement including budget, publicity, box

Evidence for Theatre Arts Standard 3

Assessments Time % of Candidates Rated As N
(Knowledge, Skills, and Dispositions) Frame Acceptable(A) /Proficient (P)
PRAXIS II: Theatre Specialty Area 2004-2006 P=100% N1
Test (Table 3)
Pre-Service teacher Growth and Assessment2005-2006 P=100% N2
(TGAP) Profile: Element 4
TGAP: Element 5 2005-2006 P=100% N2
Theatre Arts Content Area Assessment | 2005-2006 P=100% N2
Instrument (TECAAI):Element IV:A
TECAAI, Element IV: B 2005-2006 A=50% N2
B=50%
TECAAI Element IV: C 2005-2006 A=50% N2
B=50%
TECAAI, Element IV: D 2005-2006 A=50% N2
P=50%
TECAAI, Element IV: E 2005-2006 P=100% N2
Theatre Arts Content Area Assessment | 2005-2006 P=100% N2
Instrument (TECAAI), Element IV: F
TECAAI, Element IV: G 2005-2006 P=100% N2
TECAAI, Element VII: A 2005-2006 P=100% N2
TECAAI, Element VII: B 2005-2006 P=100% N2
TECAAI, Element VII: C 2005-2006 P=100% N2
THR 586-Stage Management ASM or SM | 2005-2006 P=100% N2
Prompt Book and Assessment notes from
professor/director
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Assessments Time % of Candidates Rated As N
(Knowledge, Skills, and Dispositions) Frame Acceptable(A) /Proficient (P)
THR 584-Theatre Management — Theatre
Company Project and Assessment tool | 2005-2006 P=100% N2
Teachers Academy Portfolio Assessment Profile 2005-
(TAPAP), Element 10 2006 P=100% N2
2005-
TAPAP, Element 11 2006 P=100% N2
Theatre Education Teaching and Technology 2005-
Portfolio Assessment Instrument (TETTPAI) 2006 P=100% N2
NETS-T: Standard Il
TETTPAI INTASC | 2005-
2006 P=100% N2
Theatre Arts Standard 4 — Teachers of Theatre Arts  understand theatre as a universal form
of communication.
Indicator 4:1 — Know and use dramatic literature fr ~ om the classics through contemporary
theatre, including multi-cultural and international literature.
Indicator 4:2 — Understand and use play analysis an  d the elements of dramatic structure.
Indicator 4:3 — Understand and implement the proces s of playwriting and adapting
literature for performance.
Evidence for Theatre Arts Standard 4
Assessments Time % of Candidates Rated As N
(Knowledge, Skills, and Dispositions) Frame Acceptable(A) /Proficient (P)
PRAXIS II: Theatre Specialty Area 2004- P=100% N1
Test (Table 3) 2006
Pre-Service teacher Growth and Assessment (TGAP2005- P=100% N2
Profile: Element 4 2006
TGAP: Element 5 2005- P=100% N2
2006
Theatre Arts Content Area Assessment Instrument 2005- P=100% N2
(TECAAI), Element V:C 2006
TECAAI, Element VI: A 2005- P=100% N2
2006
TECAAI, Element VI: B 2005- P=100% N2
2006
TECAAI, Element VI: C 2005- P=100% N2
2006
TECAAI, Element VI: D 2005- P=100% N2
2006
TECAAI, Element VI: E 2005- P=100% N2
2006
Teachers Academy Portfolio Assessment Profile  2005-
(TAPAP), Element 10 2006 P=100% N2
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TAPAP, Element 11 2005- P=100% N2
2006
Theatre Education Teaching and Technology | 2005-
Portfolio Assessment Instrument (TETTPAI) , 2006 P=100% N2
NETS-T: Standard Il
TETTPAI INTASC | 2005-
2006 P=100% N2

Theatre Arts Standard 5 — Teachers of Theatre Arts  understand the origins and historical
development of styles and forms of theatre.

Indicator 5:1 — Understand the origin and developme  nt of theatre in its historical context
in western and non-western society.

Indicator 5:2 — Understand how theatre reflects the culture of historical time periods.

Indicator 5:3 — Demonstrate knowledge of the histor  y and development of the physical
theatre and technical theatre elements.

Indicator 5:4 — Demonstrate knowledge of performanc e styles throughout history as
reflected in acting, directing, and playwriting.

Evidence for Theatre Arts Standard 5

Assessments
(Knowledge, Skills, and Dispositions) Time % of Candidates Rated As N
Frame Acceptable(A) /Proficient (P)
PRAXIS II: Theatre Specialty Area 2004- P=100% N1
Test (Table 3) 2006
Pre-Service teacher Growth and Assessment (TGAP2005- P=100% N2
Profile: Element 4 2006
TGAP: Element 5 2005- P=100% N2
2006
Theatre Arts Content Area Assessment Instrument 2005- P=100% N2
(TECAAI), Element I: B 2006
TECAAI Element V: A 2005- P=100% N2
2006
TECAAI, Element V: B 2005- P=100% N2
2006
TECAAI, Element V: C 2005- P=100% N2
2006
TECAAI, Element V: D 2005- P=100% N2
2006
Teachers Academy Portfolio Assessment Profile  2005-
(TAPAP), Element 10 2006 P=100% N2
2005-
TAPAP, Element 11 2006 P=100% N2
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Theatre Education Teaching and Technology | 2005-
Portfolio Assessment Instrument (TETTPAI) , 2006 P=100% N2
NETS-T: Standard Il
TETTPAI INTASC | 2005-
2006 P=100% N2

Theatre Arts Standard 6 — Teachers of Theatre Arts  employ appropriate technologies for
theatrical process and production.

Indicator 6:1 — Use standard theatrical equipmentt o create sound, lighting, scenery, costumes,
make-up, and special effects.

Indicator 6:2 — Use general technology for theatric  al purposes.

Indicator 6:3 — Adapt standard classroom technology for theatrical purposes.

Indicator 6:4 — Use software appropriate to theatre process.

Indicator 6:5 — Demonstrate the proper use and main  tenance of equipment used in theatre.

Indicator 6:6 — Are aware of new developments inth  eatrical technology.

Evidence for Theatre Arts Standard 6

Assessments
(Knowledge, Skills, and Dispositions) Time | % of Candidates Rated As| N
Frame | Acceptable(A) /Proficient
(P)
PRAXIS II: Theatre Specialty Area 2004- P=100% N1
Test (Table 3) 2006
Pre-Service teacher Growth and Assessment (TGAR)2005- P=100% N2
Profile: Element 4 2006
TGAP: Element 5 2005- P=100% N2
2006
TGAP: Element 7 2005- P=100 N2
2006
Theatre Academy Portfolio Assessment Profile (TARAP2005-
Element 10 2006 P=100% N2
TAPAP, Element 11 2006 P=100% N2
Theatre Education Teaching and Technology Portfolip2005-
Assessment Instrument (TTPAI), National Educational2006 P=100% N2
Technology Standards for Teachers (NETS-T): Stah@dar
TTPAI, NETS-T: Standard 3 2005- P=100% N2
2006
TTPAI, NETS-T: Standard 5 2005- P=100% N2
2006
TTPAI, Interstate New Thac 2005-
Assessment and Support Consortium Standards (INJASZ006 P=100% N2
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Standard 1
TTPAI, INTASC 7 2005- P=100% N2
2006
Theatre Education Content Area Assessment Instrumep 2005- A=83% N2
(TECAAI), Element XII: A 2006 P=17%
TECAAI, Element XII: B 2005- A=83% N2
2006 P=17%
TECAAI, Element XII: C 2005- A=83% N2
2006 P=17%
Theatre Education Teaching and Technology Portfolio 2005-
Assessment Instrument (TETTPAI) , NETS-T: Standdrd 2006 P=100% N2
TETTPAI INTASC | 2005-
2006 P=100% N2

Theatre Arts Standard 7 — Teachers of Theatre Arts

incorporates multiple learning styles.

Indicator 7:1 — Demonstrate ways in which the theat

learning styles.

Indicator 7:2 — Demonstrate the ways in which Theat

intelligences.

understand that theatre arts naturally

rical process engages a range of

re Arts engages multiple

Evidence for Theatre Arts Standard 7

Assessments
(Knowledge, Skills, and Dispositions) Time % of Candidates Rated As N
Frame Acceptable(A) /Proficient (P)
PRAXIS II: Theatre Specialty Area 2004-2006 P=100% N1
Test (Table 3)
Pre-Service teacher Growth and Assessment 2005-2006 P=100% N2
(TGAP) Profile: Element 4
TGAP: Element 5 2005-2006 P=100% IN2
TGAP: Element 8 2005=2006 P=100% IN2
TGAP: Element 9 20018 P=100% N2
TGAP: Element 10 2005-2006 P=100% N2
TGAP: Element 14 2005-2006 P=100% IN2
TGAP: Element 15 2005-2006 P=100% IN2
TGAP: Element 16 2005-2006 P=100% IN2
TGAP: Element 17 2005-2006 P=100% IN2
Teachers Academy Candidates Disposition | 2005-2006
Assessment Profile (CDAP), Indicator 3 P=100% N2
CDAP, Indicator 8 2005-2006 P=100% N2
Theatre Education Dispositions Profile (TED),| 2005-2006 P=100% N2
Element 4
TED, Element 8 2005-2006 P=100% N2
Theatre Education Content Area Assessment 2005-2006 P=100% N2
Instrument (TECAAI), Element IX: A
TECAAI, Element IX:B 2005-2006 P=100% N2
TECAAI, Element IX:C 2005-2006 P=100% N2
TECAAI, Element IX:D 2005-2006 P=100% N2
Theatre Education Teaching and Technology| 2005-
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Portfolio Assessment Instrument (TETTPAI) ,
NETS-T: Standard 3

2006

P=100%

Theatre Arts Standard 8 — Teachers of Theatre Arts
encourage the creative process.

Indicator 8:1 — Foster learning that is cooperative

Indicator 8:2 — Encourage creative self-expression.

Indicator 8:3 — Facilitate decision making in peer

establish a safe, supportive environment to

and collaborative.

groups to make artistic choices.

Evidence for Theatre Arts Standard 8

Assessments
(Knowledge, Skills, and Dispositions) Time % of Candidates Rated As N
Frame Acceptable(A) /Proficient (P)
Theatre Education Content Area Assessment| 2005- P=100% N2
Instrument (TECAAI): Element I-A 2006
TECAAI: Element I-E 2005- P=100% N2
2006
TECAAI: Element I-F 2005- P=100% N2
2006
TECAAI: Element I-| 2005- P=100% N2
2006
TECAAI: Element VI-A 2005- P=100% N2
2006
TECAAI: Element VIII-B 2005- P=100% N2
2006
PRAXIS II: Theatre Specialty Area 2004- P=100% N1
Test (Table 3) 2006
Pre-Service teacher Growth and Assessment (TGAR)05- P=100% N2
Profile: Element 5 2006
TGAP: Element 16 2005- P=100% N2
2006
Theatre Education Teaching and Technology | 2005-
Portfolio Assessment Instrument (TTPAI) , NETS-T2006 P=100% N2
Standard 3
TTPAI, NETS-T: Standard 5 2005- P=100% N2
2006
Teachers Academy Portfolio Assessment Profile 2005-
(TAPAP), Element 4 2006 A= 67% and P=33% N2
TAPAP, Element 9 2005- P=100% N2
2006
Theatre Education Dispositions Profile (TED) | 2005- P=100% N2
Element 1 2006
TED, Element 3 2005- P=100% N2
2006
TED, Element 5 2005- P=100% N2
2006
TED, Element 2005- P=100% N
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2006
Theatre Education Teaching and Technology | 2005-
Portfolio Assessment Instrument (TETTPAI) , 2006 P=100% N2
NETS-T: Standard |
TETTPAI INTASC | 2005-
2006 P=100% N2

Theatre Arts Standard 9 — Teachers of Theatre Arts

assessment techniques and models.

Indicator 9:1 — Understand and model various perfor

the constructive evaluation process of self and oth

Indicator 9:2 — Understand and apply constructive c

production.

Indicator 9:3 — Incorporate current methods in educ

use appropriate educational theatre

mance assessment techniques including
ers.

riticism to theatrical process and

ational theatre assessment techniques.

Evidence for Theatre Arts Standard 9

Assessments
(Knowledge, Skills, and Dispositions) Time % of Candidates Rated As N
Frame Acceptable(A) /Proficient (P)
Pre-Service teacher Growth and Assessment (TGAP2005- P=100% N2
Profile: Element 8 2006
TGAP: Element 9 2005- P=100% N2
2006
TGAP: Element 11 2005- P=100% N2
2006
TGAP: Element 13 2005- P=100% N2
2006
TGAP: Element 15 2005- P=100% N2
2006
Teachers Academy Candidate Dispositions 2005- P=100% N2
Assessment Profile (CDAP): Element 1 2006
CDAP: Element 7 2005- A=14%, P=86% N2
2006
Theatre Education Teaching and Technology | 2005-
Portfolio Assessment Instrument (TTPAI) , NETS{T: 2006 A=14%, P=86% N2
Standard 4
TTPAI, INTASC: Standard 8 2005- P=100% N2
2006
Theatre Education Dispositions Profile (TED), | 2005- P=100% N2
Element 3 2006
Teachers Academy Portfolio Assessment Profile  2005- A= 33%, P=67% N2
(TAPAP), Element 3 2006
TAPAP, Element 6 2005- P=100% N2
2006
TAPAP, Element 7 2005- A=17%, P=83% N2
2006
TAPAP, Element 8 2005- P=100% N2
2006
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2005-
2006

TAPAP, Element 9

P=100%

N2

Theatre Arts Standard 10 — Teachers of Theatre Arts
both curricular and co-curricular.

Indicator 10:1 — Organize and manage a theatre arts
experiences, after school activities, and off-campu

program that includes classroom
S experiences.

understand that theatre arts programs are

Evidence for Theatre Arts Standard 10

Assessments
(Knowledge, Skills, and Dispositions) Time Frame % of Candidates Rated As N
Acceptable(A) /Proficient (P)
PRAXIS II: Theatre Specialty Area 2004-2006 P=100% N1
Test (Table 3)
Pre-Service teacher Growth and Assessment2005-2006 P=100% N2
(TGAP) Profile: Element 4
TGAP: Element 18 2005-2006 P=100% N2
TGAP: Element 19 2005-2006 P=100% N2
Theatre Education Content Area Assessment  2005- P=100% N2
Instrument (TECAAI), Element I-A 2006

TECAAI, Element I-D 2005-2006 P=100% N2
TECAAI, Element I-E 2005-2006 P=100% N2
TECAAI, Element IlI-A 2005-2006 P=100% NP2
TECAAI, Element I1I-B 2005-2006 P=100% N2
TECAAI, Element III-C 2005-2006 P=100% N2

TECAAI, Element IlI-D 2005-2006 P=100%

TECAAI, Element IlI-E
TECAAI, Element IV 2005-2006 P=100% N2
TECAAI, Element V 2005-200¢ P=100% N2

TECAAI, Element VI 2005-2006 P=100% N2
TECAAI, Element VII 2005-2006 P=100% N2
TECAAI, Element VIII 2005-2006 P=100% N2
TECAAI, Element IX 2005-2006 P=100% N2
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Theatre Arts Standard 11 — Teachers of Theatre Arts

embrace and express diverse cultural and human

Indicator 11:1 — Demonstrate knowledge of the histo

multicultural and global.

Indicator 11:2 — Incorporate cultural and other div
into the Theatre Arts curriculum.

expe

understand how theatrical processes

riences.

ry and practice of theatre, which is

erse experiences of classroom populations

Evidence for Theatre Arts Standard 11

Assessments
(Knowledge, Skills, and Dispositions) Time % of Candidates Rated As N
Frame Acceptable(A) /Proficient (P)

PRAXIS II: Theatre Specialty Area 2004- P=100% N1
Test (Table 3) 2006

Pre-Service teacher Growth and Assessment (TGAR)05- P=100% N2
Profile: Element 4 2006

TGAP: Element 5 2005- P=100% N2
2006

TGAP: Element 12 2005- P=100% N2
2006

Theatre Education Content Area Assessment| 2005- P=100% N2
Instrument (TECAAI), Element |:E 2006

TECAAI Element IlI: A 2005- P=100% N2
2006

TECAAI, Element V: C 2005- P=100% N2
2006

TECAAI, Element IX:A 2005- P=100% N2
2006

TECAAI, Element IX:C 2005- P=100% N2
2006

TECAAI, Element IX:D 2005- P=100% N2
2006

Teachers Academy Candidates’ Disposition | 2005- P=100% N2
Assessment Profile (CDAP), Element 3 2006

CDAP: Element 8 2005- P=100% N2
2006

Theatre Education Disposition Profile (TED) | 2005- A=14%, P=86% N2
Element 4 2006

Teachers Academy Portfolio Assessment Profile 2005- P=100% N2
(TAPAP), Element 1 2006

Theatre Education Teaching and Technology | 2005- P=100% N2
Portfolio Assessment Instrument (TTPAI) , NETS4{T2006

Standard 2

TTPAI, INTASC 3 2005- A=33% and P=67% N2

2006
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Theatre Arts Standard 12 — Teachers of Theatre Arts  are leaders in and advocates for

quality theatre arts education.

Indicator 12:1 — Articulate and communicate the spe  cific goals of a theatre program to
students, colleagues, administrators, parents, and the community in an effective and

professionally responsible manner.

Indicator 12:2 — Demonstrate a commitment to the pr  oduction of quality theatre.

Indicator 12:3 — Actively participate in the artsc ~ ommunity.

Indicator 12:4 — Utilize the community as a resourc e and are resources for the community.

Evidence for Theatre Arts Standard 12

Assessments
(Knowledge, Skills, and Dispositions) Time % of Candidates N
Frame Rated As
Acceptable(A)
[Proficient (P)

Pre-Service Teacher Growth and Assessment (TGAH€r | 2005- P=100% N2
Element 19 2006

TGAP: Element 20 2005- P=100% N2
2006

Teachers Academy Portfolio Assessment Profile (TRPA | 2005- A= 33%, P=67% N2
Element 4 2006

TAPAP, Element 5 2005- A=50% , P=50% N2
2006

Theatre Education Content Area Assessment Instrumen| 2005- P=100% N2
(TECAAI), Element X:A 2006

TECAAI, Element X:B 2005- P=100% N2
2006

TECAAI, Element X:C 2005- P=100% N2
2006

Theatre Education Dispositions Profile (TED), Elemn2 2005- P=100% N2
2006

TED, Element 3 2005- P=100% N2
2006

TED, Element 5 2005- P=100% N2
2006

TED, Element 7 2005- P=100% N2
2006

TED, Element 10 2005- P=100% N2
2006

Required membership in the North Carolina Theants A | 2005- P=100% N2
Educators (NCTAE), North Carolina’s professionajanization| 2006 (membership and
for K-12 Theatre Educators, for THR 482-Teachingdels in conference attendance)
Theatre Arts; attendance at the annual fall NCT Adekend
conference is also required for THR 482.
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Theatre Arts Standard 13 — Teachers of Theatre Arts  know and use the resources of
professional organizations, current research and pu blications related to theatre and
theatre education.

Indicator 13:1 — Utilize standard theatrical resour  ces.

Indicator 13:2 — Display knowledge of current metho  ds and materials of theatre
education.

Evidence for Theatre Arts Standard 13

Assessments
(Knowledge, Skills, and Dispositions) Time % of Candidates N
Frame Rated As
Acceptable(A)
/Proficient (P)

Theatre Education Content Area Assessment Instrumen 2005- P=100% N2
(TECAAI), Element I-D 2006

TECAAI, Element I-F 2005- P=100% N2
2006

TECAAI, Element I-G 2005- P=100% N2
2006

TECAAI, Element I-H 2005- P=100% N2
2006

TECAAI, Element I-| 2005- P=100% N2
2006

TECAAI, Element II-C 2005- P=100% N2
2006

TECAAI, Element IlI-A 2005- P=100% N2
2006

TECAAI, Element V-C 2005- P=100% N2
2006

TECAAI, Element VI-A 2005- P=100% N2
2006

TECAAI, Element VI-C 2005- P=100% N2
2006

TECAAI, Element VI-E 2005- P=100% N2
2006

TECAAI, Element VIII-A 2005- P=100% N2
2006

TECAAI, Element IX-A 2005- P=100% N2
2006

TECAAI, Element IX-B 2005- P=100% N2
2006

Pre-Service Teacher Growth and Assessment (TGAHIdr | 2005- P=100% N2
Element 5 2006

TGAP: Element 7 2005- P=100% N2
2006

TGAP: Element 12 2005- P=100% N2
2006
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Required membership in the North Carolina Theatts A | 2005- P=100% N2
Educators (NCTAE), North Carolina’s professionajamization| 2006 (membership and
for K-12 Theatre Educators, for THR 482-Teachingtdes in conference attendance)
Theatre Arts; attendance at the annual fall NCTAEference
is also required for THR 482.
Theatre Education Dispositions Profile (TED):raént 3 2005- P=100% N2
2006
Theatre Education Teaching and Technology Portfolio | 2005-
Assessment Instrument (TETTPAI) , NETS-T: Standdrd 2006 P=100% N2
TETTPAI INTASC | 2005-
2006 P=100% N2
Theatre Arts Standard 14 — Teachers of Theatre Arts  understand legal policies applicable to
theatre education.
Indicator 14:1 — Demonstrate knowledge and use of ¢ opyright law.
Indicator 14:2 — Understand the issues of censorshi  p and obscenity laws within the context
of local, state, and national standards.
Indicator 14:3 — Understand the potential personal liability of teaching theatre arts.
Evidence for Theatre Arts Standard 14
Assessments
(Knowledge, Skills, and Dispositions) Time % of Candidates Rated As N
Frame Acceptable(A) /Proficient (P)
Theatre Education Content Area Assessment
Instrument 2005- P=100% N2
(TECAAI), Element 3:B 2006
Teachers Academy Portfolio Assessment Profile  2005- A=17%, P=83% N2
(TAPAP), Element 12 2006
Theatre Education Teaching and Technology | 2005- P=100% N2
Portfolio Assessment Instrument (TTPAI) , INTASC 2006
Standard 9
TTPAI, INTASC Standard 10 2005- P=100% N2
2006
Teachers Academy Candidate Dispositions 2005- P=100% N2
Assessment Profile (CDAP): Element 2 2006
CDAP: Element 9 2005- P=100% N2
2006
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Theatre Arts Standard 15 — Teachers of Theatre Arts  recognize potential hazards in the
theatre environment and practice.
Indicator 15:1 — Practice current safety standards in theatre productions and within the
classroom.
Evidence for Theatre Arts Standard 15
Assessments
(Knowledge, Skills, and Dispositions) Time % of Candidates Rated As N
Frame Acceptable(A) /Proficient (P)
PRAXIS II: Theatre Specialty Area 2004- P=100% N1
Test (Table 3) 2006
Pre-Service teacher Growth and Assessment (TGAPR006 P=100% NZ
Profile: Element 3
TGAP: Element 17 2006 P=100% N2
Theatre Education Content Area Assessment| 2005- P=100% N2
Instrument (TECAAI), Element IV, A 2006
Teachers Academy Portfolio Assessment Profile  2005- P=100% N2
(TAPAP), Element 8 2006
Teachers Academy Candidate Dispositions 2005- P=100% N2
Assessment Profile (CDAP), Element 9 2006
Theatre Education Dispositions Profile (TED),| 2005- P=100% N2
Element 6 2006
Theatre Education Teaching and Technology | 2005- P=100% N2
Portfolio Assessment Instrument (TTPAI) , NETS{T: 2006
Standard 6

The B.F.A. in Theatre Education program, includogh curricular and non-
course- related requirements, will continue to ¢gfeaand improve, as the data produced
from assessment tools identifies specific areagiprovement. A diverse K-12 student
population requires attention to a wide range wédiities, including, but not limited to:
cultural or ethnic diversity; individual learnintykes, multiple intelligences, abilities; and
special needs. To meet these varied challengesefit12 Theatre Arts teachers must
be able to employ pedagogy that includes a vaaktgethods and skills as represented
in North Carolina’s Core Standards for All TeacharsdDiversity Standards.

Technology is inherent to theatre, from the useomhputerized dimmer boards
and moveable lighting instruments to the executibscene shop technology and design
software. The role of technology in the K-12 Theakrts classroom has grown to
include use of technology that, while not spedifitheatre, is supportive and important
to the Theatre Arts classroom. Future K-12 TheaAtts teachers must meet the six
National Educational Technology Standards for Teasi{NETS-Tand are guided to
include on-going exploration of current technologgources as part of their professional
development and life-long learning.
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Table 9 was assembled in an effort to organizéikiersity Standards (DNorth
Carolina Core Teaching Standards (@nhdNational Educational Technology Standards
for Teachers (NETS-Bnd avoid superfluous repetititimrough creating eight areas of
commonality (1 — 8). Listed under each Common Cate§tandard in Table 9 are the
individual standards and relevant indicators from three sets of standards listed above
(D, C,andNETS-T)hat fit into the eight categories. Following Tall are the individual
tables (Tables 10-17, Common Categories 1 - 8).
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Table 9. Matrix of Common Category Standards from North GagoCore, Diversity,
and Technology Standards

Standards Key:
Core Standards For All Teachers(C)

Diversity Standards (D)
TechnologyStandards — (T):

0
g

|CD|

Diversity

Technology

Common Category 1. _Competent - Content Knowledgand Skills: Teachers know the content they teach.

Core 1: Teachers know the content they teach.

Diversity 1: Teachers understand the central concepts, tools of
inquiry, and structure of the disciplines they teaod can create
classroom environments and learning experiencesrthake these
aspects of subject matter accessible, meaningfdlcalturally
relevant for diverse learners.

Technology 3:Teachers implement curriculum plans that include
methods and strategies for applying technologydaimize learning.

Cl1

D1.1

T3.1

Common Category 2.

teach a diverse population of students.

Caring and Respectful - Divsity: Teachers respect, care about, and know how to

Core?2: Teachers know how to teach students.

Core 3: Teachers are successful in teaching a diverse atipulof
students.

Core 6: Teachers respect and care about students.

Diversity 1: Teachers understand the central concepts, tools of
inquiry, and structure of the disciplines they teaod can create
classroom environments and learning experiencesrthke these
aspects of subject matter accessible, meaningfdicalturally
relevant for diverse learners.

Diversity2: Teachers understand how students’ cognitive, phlysic
socio-cultural, linguistic, emotional, moral devhent influences,
learning and address these factors when makinguat&inal
decisions.

Diversity 4: Teachers acknowledge and understand that diversity
exists in society and utilize this diversity toestgthen the classroom
environment to meet the needs of individual leaner

Diversity 5: Teachers of diverse learners demonstrate leaddsghip
contributing to the growth and development of theilleagues, their
school and the advancement of educational equity.

Diversity 6: Teachers of diverse students are reflective practts
who are committed to educational equity.

Technology 2:Teachers plan and design effective environmertds g
experiences

supported by technology.

Technology 3: Teachers implement curriculum plans that include
methods and strategies for applying technologydaimize learning.
Technology 6: Teachers understand the social, ethical, legdl, an
human issues surrounding the use of technologKiiZPschools and

apply those principles in practice.

c21
C25
Cc2.9

C31
C3.2
C3.3
C3.4
C35

C6.1
C6.2
C6.3
C6.4

D1.1
D1.2
D1.3

D2.1
D2.2
D2.3

D4.1
D4.2
D4.3
D4.4

D5.1
D5.2
D5.3

D6.1
D6.2

T2.1

T3.2
T3.3

T6.2
T6.3
T6.5

Common Category 3:

and learning take place.

Capable - Teaching Knowledg@edagogy, and Skills Teachers know how teaching

45




Standards Key: Cor | Diversity | Technology
Core Standards For All Teachers(C) €
Diversity Standards (D)
TechnologyStandards — (T):
« Core 2: Teachers know how to teach students. c21 | D11 T2.1
e Core 3: Teachers are successful in teaching a diverse atiquilof ggg Bi:g %g
students. C2.8 | D14 T2.4
» Diversity 1: Teachers understand the central concepts, tools of | C2.9 T2.5
inquiry, and structure of the disciplines they teaod can create €210 g;
classroom environments and learning experiencésriake these c34 | D33 T3.3
aspects of subject matter accessible, meaningfdlcalturally D3.4 T3.4
relevant for diverse learners. C5.1
» Diversity3: Teachers work collaboratively to develop linkagéthw €5.3. | b5.2 %’g
parents/caretakers, school colleagues, communitgbaes and D6.1 ’
agencies that enhance the educational experiendesell being of D6.2

diverse learners.

Diversity 5: Teachers of diverse learners demonstrates leagerishi
contributing to the growth and development of theilleagues, their
school and the advancement of educational equity.

Diversity 6: Teachers of diverse students are reflective prawctts
who are committed to educational equity

Technology 3:Teachers implement curriculum plans, that include
methods and strategies for applying technologyaaimize learning
Technology 5:Teachers are reflect about their practice.

Technology 6:Teachers understand the social, ethical, legal, and
human issues surrounding the use of technologKii®schools and
apply those principles in practice.

Common Category 4. _Reflective and Analytic - Asgssment of Both Teacher and Student Learning

Teachers are reflective about their practice ancthssessment of student learning.

Core 5: Teachers are reflective about their practice.

Diversity 5: Teachers of diverse learners demonstrate leaddsghip
contributing to the growth and development of theileagues, their
school, and the advancement of educational equity.

Diversity 6: Teachers of diverse students are reflective prawctts
who are committed to educational equity.

Technology 4:Teachers apply technology to facilitate a varidty o
effective assessment and evaluation strategies.

Technology 5:Teachers use technology to enhance their prodtyctivi

and professional practice.

Technology 6: Teachers understand the social, ethical, legal, and
human issues surrounding the use of technologKiiZPschools and
apply those principles in practice.

C5.1

D5.2

D6.1

T4.1
T4.2
T4.3

T5.1
T5.2

T6.2
T6.3

Common Category 5. _Technologically Skilled - Comunication, Research, and TeachingTeachers use
technology as a tool for communication and reseairchsupport student learning.

Technology 1:Teachers demonstrate a sound understanding of
technology.

Technology 2:Teachers plan and design effective learning
environments and experiences supported by techyolog
Technology 3: Teachers implement curriculum plans that include

methods and strategies for applying technologydaimize learning.

T1.1
T1.2

T2.1
T2.2
T2.3
T2.4
T2.5
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Standards Key:
Core Standards For All Teachers(C)

Diversity Standards (D)
TechnologyStandards — (T):

0
g

|CD|

Diversity

Technology

Technology 4:Teachers apply technology to facilitate a varidty o
effective assessment and evaluation strategies

Technology 5:Teachers use technology to enhance their prodtycti
and professional practice

Technology 6: Teachers understand the social, ethical, legal, and
human issues surrounding the use of technologKiiZPschools and
apply those principles in practice.

=

T3.1
T3.2
T3.3
T3.4

T4.1
T4.2
T4.3

T5.2
T5.3
T5.4

T6.1
T6.2
T6.3
T6.4
T6.5

Table 15

COMMON CATEGORY VI. Collaborative — Communication in the Classroom and

Community: Teachers understand the importance of communicatiamd collaboration within the classroom
and community ;making education a family experienisean important goal.

» Core 2: Teachers know how to teach students. €23 | D31 T5.4

e Core 3: Teachers are successful in teaching a diverse atquilof gg:g Bg:g
students C2.9 | D34

* Core 4: Teachers are Leaders

» Core 6:- Teachers respect and care about students C35 Bié

» Diversity 3: Teachers work collaboratively to develop linkagéthw D4.3
parents/caretakers, school colleagues, communitghaes and C6.1 | D4.4
agencies that enhance the educational experiendesell being of | €62
diverse learners. gg:i

» Diversity 4: Teachers acknowledge and understand that diversity
exists in society and utilize this diversity toestgthen the classroom
environment to meet the needs of individual leagner

e Technology 5:Teachers use technology to enhance their prodtyctivi
and professional practice.

Common Category 7: _Leadership — Teachers as Advates and Role Models:
Teachers are leaders and advocates for theatre addcation.
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Standards Key: Cor | Diversity | Technology
Core Standards For All Teachers(C) €
Diversity Standards (D)
TechnologyStandards — (T):
» Core 2: Teachers know how to teach students. €23 | D51 T6.1
* Core 4: Teachers are leaders. gg:g b5.3 %g
« Diversity 5: Teachers of diverse learners demonstrate leaddrghip| c2.9
contributing to the growth and development of theileagues, their
school and the advancement of educational equity. gié
Cc4.3
Ca.4
C4.5
C4.6
C5.2

Common Category 8: _Lifelong Learners:Teachers continually seek professional developmeapportunities

and serve as role models for education; they arddlong learners.

» Core 5: Teachers are reflective about their practice.
» Technology 5: Teachers use technology to enhance their prodtyct
and professional practice.

C5.4
Vi

T5.1

* Note: Tables 10 through 17 each catalog @mnmon Categonbeginning withCommon Category |

(Table 10) Each table contains three columns in which evidéntisted according to:

Column 1: Assessments (Knowledge, Skills, and Dispositions

Column 2:Time Frame

Column 3: % of Candidates Rated as Acceptable (A), PrafioiE), or higher.
Several assessment instruments are referred be itables. The first time a particular instrumsnt
mentioned, its full title is written out and itsranym is introduced in parentheses. Use of thieungent’s

acronym will follow.
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Table 10.COMMON CATEGORY |I. Competent - Content Knowledael &Kkills:

Teachers know the content they teach.

Core Standard 1: Teachers know the content they ted.

Ci.1
Teachers have a broad knowledge of content.

C1.2
Teachers know the content appropriate to their héag specialty.

C1.3
Teachers understand the ways in which their teaghiea connects to the broad curriculum.

Cl.4
Teachers know relevant applications of the contieey teach.

Diversity Standard 1: Teachers understand the cenal concepts, tools of inquiry, and structures of
the discipline(s) they teach and can create classmm environments and learning experiences that
make these aspects of subject matter accessible,anegful, and culturally relevant for diverse
learners.

D1.1
Teachers select, evaluate, and incorporate unbigs&ductional materials.

Technology Standard 3: Teachers implement curriculim plans that include methods and strategies
for applying technology to maximize student learnig.

T3.1

Teachers facilitate technology-enhanced experigtitat address content standards and student
technology standards.

EVIDENCE
Assessments (Knowledge, Skills Time Frame % of Candidates Rated
and Dispositions) as Acceptable(A) N
/Proficient (P) or Higher
Scores on PRAXIS II: Theatre Spring, senior year (during P = 100%
Specialty Area Test student teaching); UNCG Minimum Score
(Table 3) Scores from 2003-2006 Requirement: 610 N1
National Average: 590
Lowest Test Score: 610
Highest Test Score: 830,
Theatre Arts Content Area Sections of TECAAI are
Assessment Instrument implemented in sophomore and P=100% N1
(TECAAI), All Elements junior years; full instrument

implemented in senior year
Scores from 2006

Integration Lesson Plans and Fall, senior year; P=100% N2

Rubrics for Samples are from 2005-2006 (Grades = A, 100%)

THR 482-Teaching Methods in
Theatre Arts: ILP 1, ILP2

Integrated Lesson Plan and Rubric Spring, senior year P=100% N2

for Samples from 2005-2006 (Grades =A, 100%)

CUI 465-F-Student Teaching in
Theatre: ILP, 3

Diversity Lesson Plan, PowerPoint Spring, senior year P=100% N2
Presentation, and Rubric: DLP 1 Sample from 2006 (Grades=A, 100%
Pre-Service teacher Growth and

Assessment (TGAP) Profile: 2005-2006 P=100% N2
Element 4
TGAP: Element 5 2005-2006 P=100%

N2
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Teachers Academy Portfolio 2005-2006 P=100% N2
Assessment Profile (TAPAP),
Element 6
TAPAP, Element 10 2005-2006 P=100% N2
TAPAP, Element 11 2005-2006 P=100% N2
Theatre Education Teaching angd 2005-2006 A=17% N2
Technology Portfolio Assessment P=83%
Instrument (TETTPAI) , NETS-T:
Standard Il
TETTPAI, INTASC: Standard 1 2005-2006 A=50% N2
P=50%
TETTPAI, INTASC: Standard 7 2005-2006 P=100% N2
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Table 11.COMMON CATEGORY Il. Caring and Respectful - Divitys
Teachers respect, care about, and know how to teactiverse population of
students.

Core Standard 2: Teachers know how to teach studén

c2.1
Teachers know the ways in which learning takesepla

C2.5
Teachers plan instruction that is appropriate foetstudents they teach.

C2.9
Teachers instill a love of learning and self- cdefice based on achievement.

Core Standard 3: Teachers are successful in teaclyra diverse
population of students.

C3.1
Teachers demonstrate their belief that diversitthi classroom, in the school, and in
society is a strength.

C3.2
Teachers treat students as individuals..

C3.3

Teachers know and respect the influence of rabajaty, gender, religion, and other
aspects of culture on a child’'s development andgrelity. They understand how an
individual's belief system affects behavior.

C3.4
Teachers adapt their teaching for the benefit ofishts with special needs.

C3.5
Teachers work collaboratively with the families aighificant adults in the lives of their students.

Core Standard 6: Teachers respect and care aboutuslents.

C6.1
Teachers enjoy spending time in the company dfienland young adults.

C6.2
Teachers learn all they can about each of theidshis.

C6.3
Teachers maintain the dignity of each student.

C6.4
Teachers express pride in their students’ accorhpients.

Diversity 1: Teachers understand the central concep, tools of inquiry, and structures of the
discipline(s) they teach and can create classrooméronments and learning experiences that make
these aspects of subject matter accessible, mearfingand culturally relevant for diverse learners.

D1.1
Teachers select, evaluate, and incorporate unbias&tductional materials.
D1.2
Teachers use multiple strategies to address thdsekindividual learners.
D1.3

Teachers create a safe, inclusive, and caring emvirent in which all students can learn.
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Diversity 2: Teachers understand how students’ cawtive, physical, socio-cultural, linguistic,
emotional, and moral development influences learnipand address these factors when making
instructional decisions.

D2.1
Teachers seek and apply good matches among iristnatgoals, methods, and materials
and students’ skills and abilities.

D2.3
Teachers modify instruction and assessment to theeteeds of individual students.

Diversity 4: Teachers acknowledge and understand #t diversity exists in society and utilize this
diversity to strengthen the classroom environmentd meet the needs of individual learners.

D4.1
Teachers become knowledgeable of diverse culturé®acourage families to share
the richness of their backgrounds.

D4.2
Teachers provide opportunities for students andt flaenilies to share their diversities.

D4.3
Teachers promote appreciation and respect for ditgby rejecting the use of stereotypes.

D4.4

Teachers provide P-12 students with the skills s&ay for evaluating their beliefs,
attitudes, and behaviors to enable them to undedstaw their attitudes affect
their behaviors.

Diversity 5: Teachers of diverse students demonstra leadership by contributing to the
growth and development of their colleagues, theirchool, and the advancement of educational equity.

D5.1
Teachers become strong advocates for educationatyeq

D5.2
Teachers continually refine practices that addibesindividual needs of diverse learners.

D5.3
Teachers are proactive and deliberate in promoting fostering respect among students.
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Diversity 6: Teachers of diverse students are reftgive practitioners who are committed to
educational equity.

D6.1
Teachers identify their own biases and reflect ugh@m in terms of practice.

D6.2
Teachers provide equity and access to learningpénclassroom.

Technology 2: Teachers plan and design effectiveaiming environments and experiences supported
by technology.

T2.1
Teachers design developmentally appropriate leaymipportunities that apply technology-enhanced
instructional strategies to support the diversedseef learners.

Technology 3: Teachers implement curriculum planshat include methods and strategies for
applying technology to maximize student learning.

T3.2
Teachers use technology to support learner-centstiedegies that address the diverse
needs of students.

T3.3
Teachers apply technology to develop students’'drighder skills and creativity.

Technology 6: Teachers understand the social, etfal, legal, and human issues surrounding the use
of technology in PK-12 schools and apply those praiples in practice.

T6.2
Teachers apply technology resources to enable amgbever learners with diverse backgrounds,
characteristics, and abilities.

T6.3
Teachers identify and use technology resourcesatfiam diversity.

T6.5
Teachers facilitate equitable access to technotegpurces for all students.

EVIDENCE
Assessments (Knowledge, Skills, and Time % of Candidates Rated as
Dispositions) Frame Acceptable/Proficient or Higher N
CUI 545-Diverse Learners project and 2005- P=100% N2
assessment 2006
Pre-Service Teacher Growth and Assessmen2005- P=100% N2
(TGAP) Profile, Element 6 2006
TGAP, Element 9 2005- A=33% N2
2006 P=67%
TGAP, Element 11 2005- A=50% N2
2006 P=50%
TGAP, Element 12 2005- P=100% N2
2006
TGAP, Element 15 2005- P=100% N2
2006
TGAP, Element 16 2005- P=100% N2
2006
TGAP, Element 17 2005- P=100% N2
2006
TGAP, Element 18 2005- A=33% N2
2006 P=67%
TGAP, Element 19 2005- P=100% N
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2006

Theatre Education Teaching and Technology
Portfolio Assessment Instrument (TETTPAI) |, 2005- A=100% N2
NETS-T: Standard 2006
TETTPAI, NETS-T: Standard lll 2005- A=17%
2006 P=83% N2
TETTPAI, NETS-T: Standard V 2005- P=100%
2006 N2
TETTPAI, NETS-T: Standard VI 2005- A=33% N2
2006 P=67%
TETTPAI INTASC: Standard 2 2005- A=17% N2
2006 P=83%
TETTPAI INTASC: Standard 3 2005- A=83% N2
2006 P=17%
TETTPAI INTASC: Standard 4 2005- P=100% N2
2006
TETTPAI INTASC: Standard 5 2005- A=17% N2
2006 P=83%
TETTPAI INTASC: Standard 6 2005- P=100% N2
2006
TETTPAI INTASC: Standard 7 2005- P=100% N2
2006
TETTPAI INTASC: Standard 9 2005- P=100% N2
2006
TETTPAI, INTASC: Standard 10 2005- P=100% N2
2006
Teachers Academy Portfolio Assessment Prgfil2005- A=33% N2
(TAPAP), Element 1 2006 P=67%
TAPAP, Element 2 2005- P=100% N2
2006
TAPAP, Element 3 2005- A=33% N2
2006 P=67%
TAPAP, Element 5 2005- A=50% N2
2006 P=50%
TAPAP, Element 8 2005- P=100% N2
2006
TAPAP, Element 9 2005- P=100% N2
2006
Theatre Education Dispositions Profile (TED)2005- P=100% N=7
Element 3 2006
TED, Element 4 2005- P=100% N=7
2006
Teachers Academy Candidates Dispositior] 2005- P=100% N=7
Assessment Profile (CDAP), Element 3 | 2006
CDAP, Element 8 2005- P=100% N=7
2006
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Table 12.COMMON CATEGORY Illl. Capable — Teaching Knowledé®dagoqy, and
Skills:

Teachers know how teaching and learning takeqx.

Core Standard 2: Teachers know how to teach studén

c2.1
Teachers know the ways in which learning takeseplac

Cc2.2
Teachers use a variety of methods to teach students

C2.5
Teachers plan instruction that is appropriate foetstudents they teach.

C2.8
Teachers help students develop skills of teamvi@aklership, and cooperation in their classrooms
and schools.

C2.9
Teachers instill a love of learning and self-corfide based on achievement.

C2.10
Teachers align their instruction with the requiregrriculum.

Core Standard 3: Teachers are successful in teaclgra diverse population of students.

C3.1
Teachers demonstrate their belief that diversitshi classroom, in the school, and in society is a
strength.

C3.2
Teachers treat students as individuals.

C3.3
Teachers know and respect the influence of rabmjaty, gender, religion, and other aspects otud
on a child’s development and personality. r.

C34
Teachers adapt their teaching for the benefit oflshts with special needs.

C3.5
Teachers work collaboratively with the families asighificant adults in the lives of their students.

Core Standard 5: Teachers are reflective about thepractice.

C5.1
Teachers analyze the results of teaching.

C5.3
Teachers use research in their classrooms.

Diversity Standard 1: Teachers understand the cenal concepts, tools of inquiry, and structures of
the discipline(s) they teach and can create claggym environments and learning experiences that
make these aspects of subject matter accessible,anigful, and culturally relevant for diverse
learners.

D1.1
Teachers select, evaluate, and incorporate unbigs&ductional materials.
D1.2
Teachers use multiple strategies to address thdsekindividual learners.
D1.3

Teachers create a safe, inclusive, and caring emvirent in which all students can learn.

D1.4
Teachers use a variety of assessment proceduriesfimsnts.

Diversity Standard 3: Teachers work collaborativey to develop linkages with parents/caretakers,
school colleagues, community members and agenciéat enhance the educational experiences and
well being of diverse learners.
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D3.3
Teachers make links with the learners’ other envinents, on behalf of students, by working with in-
school personnel and community professionals ayahaies.

D3.4
Teachers talk with and listen to the student, @msgtive and responsive to clues of distress oflicbn
investigate situations, and seek outside help ased and appropriate to remedy problems.

Diversity Standard 5: Teachers of diverse learnerdemonstrates leaderships by contributing to the
growth and development of their colleagues, theirchool and the advancement of educational equity

D5.2
Teachers continually refine practices that addibesindividual needs of diverse learners.

Diversity Standard 6: Teachers of diverse studentare reflective practitioners who are committed to
educational equity.

D6.1
Teachers identify their own biases and reflectlmmt in terms of practice.

D6.2
Teachers provide equity and access to learnindasstoom.

Technology Standard 2: Teachers plan and design efftive learning environments and experiences
supported by technology.

T2.1
Teachers design developmentally appropriate learmipportunities that apply technology-enhanced
instructional strategies to support the diversedseef learners.

T2.2
Teachers apply current research on teaching andhieg with technology when planning learning
environments and experiences.

T2.4
Teachers plan for the management of technologyuress within the context of learning activities.

T2.5
Teachers plan strategies to manage student learinirgtechnology-enhanced environment.

Technology Standard 3: Teachers implement curriculm plans that include methods and strategies
for applying technology to maximize learning.

T3.1
Teachers facilitate technology-enhanced experietitatsaddress content standards and student
technology standards.

T3.2
Teachers use technology to support learner-centstiedegies that address the diverse needs of stede

T3.3
Teachers apply technology to develop students'drighder thinking skills and creativity.

T3.4
Teachers manage student learning activities inchnelogy-enhanced classroom.

Technology Standard 6: Teachers understand the s@dj ethical, legal, and human issues
surrounding the use of technology in PK-12 schoobnd apply those principles in practice.

T6.2
Teachers apply technology resources to enable amgbever learners with diverse backgrounds,
characteristics, and abilities.

T6.3
Teachers identify and use technology resourcesatfiam diversity.
EVIDENCE
Assessments (Knowledge, Skills, and Dispositions)| Time | % of Candidates Rated as
Frame | Acceptable/Proficient or N

56




Higher

Pre-Service teacher Growth and Assessment (TGAP) P=100% N2
Profile: Element 1 2005-
2006
TGAP: Element 2 2005- P=100% N2
2006
TGAP: Element 4 2005- P=100% N2
2006
TGAP: Element 6 2005- P=100% N2
2006
TGAP: Element 8 2005- A=33% N2
2006 P=67%
TGAP: Element 9 2005- A=33% N2
2006 P=67%
TGAP: Element 10 2005- A=17% N2
2006 P=83%
TGAP: Element 11 2005- A=50% N2
2006 P=50%
TGAP: Element 12 2005- P=100% N2
2006
TGAP: Element 14 2005- P=100% N2
2006
TGAP: Element 16 2005- P=100% N2
2006
TGAP: Element 17 2005- P=100% N2
2006
TGAP: Element 20 2005- A=50%
2006 P=50%
Theatre Education Teaching and Technology Portfoli®005- P=100% N2
Assessment Instrument (TETTPAI) , NETS-T: Standard006
Il
TETTPAI, NETS-T: Standard III. 2005- A=17% N2
2006 P=83%
TETTPAI, NETS-T: Standard V. 2005+ P=100% N2
2006
TETTPAI, INTASC: Standard 1 2005+ A=50% N2
2006 P=50%
TETTPAI, INTASC: Standard 2 2005+ A=17& N2
2006 P=83%
TETTPAI, INTASC: Standard 3 2005+ A=83% N2
2006 P=17%
TETTPAI, INTASC: Standard 4 2005+ P=100% N2
2006
TETTPAI, INTASC: Standard 6 2005+ P=100% N2
2006
TETTPAI, INTASC: Standard 7 2005+ P=100% N2
2006
TETTPAI, INTASC: Standard 9 2005+ P=100% N2
2006
Teachers Academy Portfolio Assessment Profile | 2005- P=100% N2
(TAPAP), Element 6 2006
TAPAP, Element 7 2005- A=17% N2
2006 P=83%
TAPAP, Element 8 2005- P=100% N

™
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2006
TAPAP, Element 12 2005- A=17% N2
2006 P=83%
Teachers Academy Candidates Disposition Assessme2f05- A=14% N=7
Profile (CDAP), Element 4 2006 P=86%
CDAP, Element 7 2005- A=14% N=7
2006 P=86%
Elementary, Middle, and High School Lesson Plards ar2005- P=100% N2
Rubrics,: ELP1, MLP2, and HSLP1 2006

Table 13.COMMON CATEGORY 4. _Reflective and Analytic - gessment of Both
Teacher and Student Learningeachers are reflective about their practice anel t
assessment of student learning.

Core Standard 5: Teachers are reflective about thepractice

C5.1
Teachers analyze the results of teaching.

Diversity Standard 5: Teachers of diverse learnerdemonstrate leadership by contributing to the
growth and development of their colleagues, theirchool, and the advancement of educational equity.

D5.2
Teachers continually refine practices that addrbesindividual needs

Diversity Standard 6: Teachers of diverse studentare reflective practitioners who are committed to
educational equity.

D6.1
Teachers identify their own biases and reflecthm@nt in terms of practice.

Technology Standard 4: Teachers apply technologytfacilitate a variety of effective assessment anc
evaluation strategies.

T4.1
Teachers apply technology in assessing studemileguof subject matter using a variety of assessmen
techniques.

T4.2
Teachers use technology resources to collect aatyaa data, interpret results, and communicateifigsl
to improve instructional practice and maximize smidlearning.

T4.3
Teachers apply multiple methods of evaluation temeine students’ appropriate use of technology
resources for learning, communication, and prodlitst

Technology Standard 5: Teachers use technology émhance their productivity and professional
practice.

T5.1
Teachers use technology resources to engage iromggrofessional development and lifelong learnin

T5.2
Teachers continually evaluate and reflect on preifasal practice to make informed decisions regagdin
the use of technology in support of student leaynin

Technology 6-Teachers understand the social, ethical, legal, drhuman issues surrounding the use
of technology in PK-12 schools and apply those praiples in practice.

T6.2
Teachers apply technology resources to enable emgberer learners with diverse backgrounds,
characteristics, and abilities.
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T6.3
Teachers identify and use technology resourcesatfiam diversity.
EVIDENCE
Assessments (Knowledge, Skills, Time % of Candidates Rated as
and Dispositions) Frame Acceptable/Proficient or Higher N

Pre-Service teacher Growth and | 2005-2006 A=33% N2

Assessment (TGAP) Profile: P=67%

Element 8

TGAP: Element 9 2005-2006 A=33% N2
P=67%

TGAP: Element 11 2005-2006 A=50% N2
P=50%

TGAP: Element 13 2005-2006 A=33% N2
P=67%

TGAP: Element 14 2005-2006 P=100% N2

TGAP: Element 15 2005-2006 P=100% N2

TGAP: Element 18 2005-2006 A=33% N2
P=67%

TGAP: Element 21 2005-2006 P=100% N2

Teachers Academy Candidates | 2005-2006 A=33% N=7

Disposition Assessment Profile P=67%

(CDAP), Element 1

CDAP, Element 2 2005-2006 P=100% N=+7

CDAP, Element 4 2005-2006 A=33% N=7
P=67%

CDAP, Element7 2005-2006 A=14% N=7
P=86%

CDAP, Element 10 2005-2006 A=14% N=7
P=86%

Teachers Academy Portfolio 2005-2006 A=33% N2

Assessment Profile (TAPAP), P=67%

Element 3

TAPAP, Element 6 2005-2006 P=100% N2

TAPAP, Element 7 2005-2006 A=17% N2
P=83%

TAPAP, Element 12 2005-2006 A=17% N2
P=83%

Sample Student Teachers’ 2005-2006 P=100% N2

Reflective Papers, written at end of

student teaching semester

(STRP1 - 4), and Rubrics

Samples Student Teaching 2005-2006 A=33% N2

Reflective Journals with Rubrics P=67%

Theatre Education Teaching and 2005- A=83% N2

Technology Portfolio Assessment| 2006 P=17%

Instrument (TETTPAI), INTASC 3
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Table 14.COMMON CATEGORY V. Technologically Skilled - Canunication,

Research, and Teaching:
Teachers use technology as a tool for communicati@hresearch to support student learning.

Technology Standard 1: Teachers demonstrate a sodi understanding of technology operations and
concepts.

T1.1
Teachers demonstrate introductory knowledge, skifisl understanding of concepts related to tectmlg
(as described in the ISTE National Educationalhfestogy Standards for Students).

T1.2
Teachers demonstrate continual growth in technologywledge and skills to stay abreast of currertt an
emerging technologies.

Technology Standard 2: Teachers plan and designfettive learning environments and experiences
supported by technology.

T2.1
Teachers design developmentally appropriate leaymipportunities that apply technology-enhanced
instructional strategies to support the diversedwef learners.

T2.2
Teachers apply current research on teaching andchieg with technology when planning learning
environments and experiences.

T2.3
Teachers identify and locate technology resourecesevaluate them for accuracy and suitability.

T2.4
Teachers plan for the management of technologyuress within the context of learning activities.

T2.5
Teachers plan strategies to manage student learinirgtechnology-enhanced environment.

Technology Standard 3: Teachers implement curriculm plans that include methods and strategies
for applying technology to maximize learning.

T3.1
Teachers facilitate technology-enhanced experietitatsaddress content standards and student
technology standards.

T3.2
Teachers use technology to support learner-centstiedegies that address the diverse needs of stede

T3.3
Teachers apply technology to develop students’drighder thinking skills and creativity.

T3.4
Teachers manage student learning activities incanelogy-enhanced classroom.

Technology Standard 4: Teachers apply technologytfacilitate a variety of effective assessment anc
evaluation strategies.

T4.1
Teachers apply technology in assessing studemtileguof subject matter using a variety of assessmen
techniques.

T4.2
Teachers use technology resources to collect aatyae data, interpret results, and communicateifigsl
to improve instructional practice and maximize smidearning.

T4.3
Teachers apply multiple methods of evaluation temeine students’ appropriate use of technology
resources for learning, communication, and produitti

Technology Standard 5: Teachers use technology émhance their productivity and professional
practice.

T5.1
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Teachers use technology resources to engage iromggrofessional development and lifelong learnin

T5.2
Teachers continually evaluate and reflect on preifasal practice to make informed decisions regagdin
the use of technology in support of student leaynin

T5.3
Teachers apply technology to increase productivity.

T5.4

Teachers use technology to communicate and colabavith peers, parents, and the larger communmity i

order to nurture student learning.

Technology Standard 6: Teachers understand the s@dj ethical, legal, and human issues
surrounding the use of technology in PK-12 schooblnd apply those principles in practice.

T6.1
Teachers model and teach legal and ethical pracetated to technology use.

T6.2
Teachers apply technology resources to enable amgbever learners with diverse backgrounds,
characteristics, and abilities.

T6.3
Teachers identify and use technology resourcesatfiam diversity.

T6.4
Teachers promote safe and healthy use of technotspurces.

T6.5
Teachers facilitate equitable access to technotegpurces for all students.

Core Standard 2: Teachers know how to teach studesit

C2.5
Teachers have expert technology skills.

EVIDENCE
Assessments (Knowledge, Skills, and Time Frame % of Candidates Rated as
Dispositions) Acceptable/Proficient or Higher | N
Certificate for LIS/CUI-Introduction to| Taken in Freshman P=100% N2
Instructional Technology for the or Sophomore year
Classroom Sample Certificate
from 2005

Theatre Education Teaching and 2005-2006 P=100% N2

Technology Portfolio Assessment

Instrument (TETTPAI), NETS-T:

Standard Il
TETTPAI, NETS-T: Standard IlI 2005-2006 A=17% N2
P=83%

TETTPAI, NETS-T: Standard IV 2005-2006 P=100% N2
TTPAI, NETS-T: Standard V 2005-2006 P=100% N2
TTPAI, NETS-T: Standard VI 2005-2006 A=33% N2

P=67%
TTPAI, INTASC 6 2005-2006 P=100% N2
Pre-Service teacher Growth and 2005-2006 A=33% N2
Assessment (TGAP) Profile: P=67%
Element 7
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Table 15.COMMON CATEGORY VI. Collaborative — Communicatiamthe
Classroom and Community:

Teachers understand the importance of communicatiahcollaboration within the
classroom and community; making education a faexjyerience is an important goal.

Core Standard 2: Teachers know how to teach studén

C23:
Teachers are expert communicators.

c2.8:
Teachers teach communication, thinking, and proldehing skills.

c28:
Teachers help students develop skills of teamvi@aklership, and cooperation in their classrooms and
schools..

C2.9
Teachers instill a love of learning and self coafide based on achievement.

Core Standard 3: Teachers are successful in teaclgra diverse population of students.

C3.5:
Teachers work collaboratively with the families asighificant adults in the lives of their students.

Core Standard 6: Teachers respect and care aboutustents.

C6.1
Teachers enjoy spending time in the company icdngpany of children and young adults.

C6.2
Teachers learn all they can about each of theidstis.

C6.3
Teachers maintain the dignity of each student.

C6.4
Teachers express pride in their students’ accorpients.

Diversity Standard 3: Teachers work collaborativelyto develop linkages with parents/caretakers, schbo
colleagues, community members, and agencies thahhance the educational experiences and well being
diverse learners.

D3.1
Teachers develop strategies to communicate witlfietindies of their students, help them understand alue
the educational process and encourage their pardtion in a variety of school activities.

D3.2
Teachers recognize and value the family’s roledncation and offer them suggestions on how to thelj
childrencomplete school-related tasks.

D3.3
Teachers make links with the learners’ other envinents on behalf of students, by working with imest
personnebnd community professionals and agencies.

D3.4
Teachers talk with and listen to the students,s@msitive and responsive to clues of distress pflict
investigate situations, and seek outside helpegsiad and appropriate to remedy problems.

Diversity Standard 4: Teachers acknowledge and undstand that diversity exists in
society and utilize this diversity to strengthen tle classroom environment to meet the needs of indikial
learners.
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D4.1
Teachers become knowledgeable of diverse culturé®acourage families to share the richness of thei
backgrounds.

D4.2
Teachers provide opportunities for students and flaenilies to share their diversities.

D4.3
Teachers provide appreciation and respect for diitgy rejecting the use of stereotypes.

D4.4
Teachers provide P-12 students with the skills s&mey for evaluating their beliefs, attitudes, dahaviors to
enable them to understand how their attitudes &ffezir behaviors.

Technology Standard 5: Teachers use technology émhance their productivity and professional practie.

T5.4
Teachers use technology to communicate and colabavith peers, parents, and the larger communmity i

order to nurture student learning.

Evidence
Assessments (Knowledge, Skills, and Time % of Candidates Rated as N
Dispositions) Frame Acceptable/Proficient or Higher
A=50%
Pre-Service teacher Growth and Assessment 2005-2006 P=50% N2
(TGAP) Profile: Element 20
Theatre Education Teaching and Technology| 2005-2006 P=100% N2
Portfolio Assessment Instrument (TETTPAI),
NETS-T: Standard I
TETTPAI, INTASC: Standard 2 2005-2006 A=17% N2
P=83%
TETTPAI, INTASC: Standard 3 2005-2006 A=83% N2
P=17%
TETTPAI, INTASC: Standard 4 2005-2006 P=100% N2
TETTPAI, INTASC: Standard 5 2005-2006 A=17% N2
P=83%
TETTPAI, INTASC: Standard 6 2005-2006 P=100% N2
TETTPAI, INTASC: Standard 7 2005-2006 P=100% N2
TETTPAI, INTASC: Standard 8 2005-2006 A=50% N2
P=50%
TETTPAI, INTASC: Standard 9 2005-2006 P=100% N2
TETTPAI, INTASC: Standard 10 2005-2006 P=100% N2
Teachers Academy Portfolio Assessment Profile 2005-2006 A=33% N2
(TAPAP), Element 1 P=67%
TAPAP, Element 4 2005-2006 A=33% N2
P=67%
TAPAP, Element 5 2005-2006 A=50% N2
P=50%
TAPAP, Element 8 2005-2006 P=100% N2
TAPAP, Element 9 2005-2006 P=100% N2
Teachers Academy Candidates Disposition | 2005-2006 P=100% =
Assessment Profile (CDAP), Element 8
CDAP, Element 10 2005-2006 A=14% N=7
P=86%
Theatre Education Dispositions Profile (TED),| 2005-2006 A=14% N=7
Element 1 P=86%
TED, Element 2 2005-2006 A=14% N=7
P=86%
TED, Element 3 2005-2006 P=100% N¥
TED, Element 4 2005-2006 P=100% N¥
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TED, Element 5 2005-2006 P=100% NF7

TED, Element 7 2005-2006 A=14% N=7
P=86%

TED, Element 8 2005-2006 A=43% N=7
P=57%

Table 16.Common Category 7: _ Leadership — Teachers as ¢&dgs and Role Models:
Teachers are leaders and advocates for theatre addcation.

Core Standard 2: Teachers know how to teach studén

C23:
Teachers are expert communicators.

C2.4:
Teachers are able to use communication skillsrcuaivent or manage conflict as it arises in thesstaom.

c2.8:
Teachers teach communication, thinking, and proldehing skills.

c2.9:
Teachers help students develop skills of teamvi@aklership, and cooperation in their classrooms and
schools.

Core Standard 4: Teachers are leaders.

C4.1:
Teachers lead in their classrooms.

C4.2:
Teachers lead in the school.

C4.3:
Teachers lead in advocating for schools and chiidre

C4.4:
Teachers function effectively in a complex, dynamidronment.

C4.5:
Teachers meet high ethical standards of practice.

C4.6:
Teachers support the teaching profession.

Diversity Standard 5: Teachers of diverse studentdemonstrate leadership by contributing to the growt
and development of their colleagues, their schoand the advancement of educational equity.

D5.1:
Teachers become strong advocates for educationatyeq

D5.3:
Teachers are proactive and deliberate in promoting fostering respect among students.

Technology Standard 6: Teachers understand the s@dj ethical, legal, and human issues surrounding th
use of technology in PK-12 schools and apply thopenciples in practice.

T6.1:
Teachers model and teach legal and ethical praacetated to technology use.
T6.4:
Teachers promote safe and healthy use of techno&spurces.
T6.5:
Teachers facilitate equitable access to technotegpurces for all students.
Evidence
Assessments (Knowledge, Skills, and Time % of Candidates Rated as N
Dispositions) Frame Acceptable/Proficient or
Higher
Pre-Service teacher Growth and Assessment 2005-2006 P=100% N2
(TGAP) Profile: Element 20
Theatre Education Teaching and Technology 2005-2006 A=33% N2
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Portfolio Assessment Instrument (TETTPAI) P=67%
NETS-T: Standard VI
TETTPAI, 2005-2006 P=100% N2
INTASC: Standard 6
TETTPAI, 2005-2006 P=100% N2
INTASC: Standard 9
TETTPAI, 2005-2006 P=100% N2
INTASC: Standard 10
Teachers Academy Portfolio Assessment Profil2005-2006 P=100%
(TAPAP), Element 2
Teachers Academy Portfolio Assessment Profil2005-2006 A=33% N2
(TAPAP), Element 4 P=67%
TAPAP, Element 5 2005-200¢ A=50% N2
P=50%
Teachers Academy Candidates Disposition 2005-2006 P=100% N2
Assessment Profile (CDAP), Element 1
CDAP, Element 2 2005-200¢ P=100% N
CDAP, Element 3 2005-200¢ P=100% N
CDAP, Element 4 2005-200¢ A=14% N=7
P=86%
CDAP, Element 5 2005-200¢ P=100% N
CDAP, Element 6 2005-200¢ P=100% N
CDAP, Element 7 2005-200¢ A=14% N=7
P=86%
CDAP, Element 8 2005-200¢ P=100% N
CDAP, Element 9 2005-200¢ P=100% N
CDAP, Element 10 2005-2006 A=14% N=7
P=86%
Theatre Education Dispositions Profile (TED), 2005-2006 A=14% N=7
Element 1 P=86%
TED, Element 2 2005-2006 A=14% N=7
P=86%
TED, Element 3 2005-2006 P=100% N
TED, Element 4 2005-2006 P=100% N
TED, Element 5 2005-2006 P=100% N
TED, Element 6 2005-2006 P=100% N
TED, Element 7 2005-2006 A=14% N=7
P=86%
TED, Element 9 2005-2006 P=100% N
TED, Element 10 2005-200¢ P=100% N
Copy of teaching philosophy paper 2005-2006 P=100% N2
and assessment rubric
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Table 17.COMMON CATEGORY VIIl. : Lifelong Learners:

Teachers continually seek professional developmeportunities and serve as role
models for education; they are lifelong learners.

Core Standard 5: Teachers are reflective about thepractice.

C5.4:
Teachers continue to grow professionally.

Technology Standard 5: Teachers use technology émhance their productivity and professional practie.

T5.1:
Teachers use technology resources to engage inmmpgoofessional development and lifelong learning.
Evidence
Assessments (Knowledge, Skills, and Dispositions Time % of Candidates Rated as N
Frame Acceptable/Proficient or
Higher
Teachers Academy Candidates Disposition 2005-2006 P=100% N2
Assessment Profile (CDAP), Element 1
CDAP, Element 5 2005-2006 P=100% N2
CDAP, Element 7 2005-2006 A=14% N2
P=86%
Theatre Education Dispositions Profile (TED), | 2005-2006 P=100% N2
Element 9
Theatre Education Teaching and Technology Portfpli@005-2006 P=100% N2

Assessment Instrument (TETTPAI), NETS-T V

Involvement with Families

TheNorth Carolina Department of Public Instruction’sidatre Arts Specialty

Area

(TASA) Standardaddress K-12 Theatre Arts teachers’ involvemettt v@milies
through indicators under Standard 12. Indicatotsess community and parent

connections. Those standards are:

12:1 — Articulate and communicate the specific gadla theatre program to
students, colleagues, administrators, parentstrendommunity in an

effective and professional responsible manner.

12:4 — Utilize the community as a resource and@seurces for the community.

K-12 Theatre Arts teaching situations may preseigue challenges and

opportunities for involving families. Interns anident teachers at the elementary level
may not have the same opportunities to directlgrandt with parents and families as
classroom teachers do, due to the nature of sobeflul arts specialists. An elementary

Theatre Arts cooperating teacher’s load is ofteenty-nine (29) or more different
classes each week, and they meet with each clabsiéb periods, only thirty (30) to
forty (40) minutes each. However, student teaclatsndance at Parent Teacher

Association (PTA) meetings and other community seftbol events can provide rich

interactions with family and community members. Fatance, during productions,

parent volunteers my help staff the box office vle refreshments, and help provide

door prizes.
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If the cooperating Theatre Arts teacher is prodgi@rmpublic performance, interns
may interact with family members throughout theeisal process, providing
newsletters (by email or hard copy) to communicakearsal and performance schedules
and to arrange for volunteers to help with costyreesnery, or other technical elements.
In addition, like the regular classroom teachehgalire Education student teachers may
contact parents for telephone conferences in reigastiident progress or behavior
problems, recording each telephone conversatiancalling log. At the middle school
and secondary levels, the cooperating teacherss ¢bead is in alignment with that of
teachers in other, more “traditional” disciplines,there are the same opportunities and
venues for family contact, plus the unique oppaties presented by students’
participation in a Theatre Arts class or extra-Hcuttar program..

Ways in which UNCG Theatre Education student teechave been interactive
and involved with families are:

1) Sending home letters of introduction to the farsilié students in theatre classes

2) Creating an interactive web page through whichotmmunicate with parents,
including email and/or chat rooms

3) Creating and sending a weekly newsletter for tieestirdents to take home to
their parents

4) Attending school functions, such as PTA meetingspan houses in which the
Theatre Arts, choral, or band students give spgagbrmances.

5) Participating in formal and informal parent-teacbenferences

6) Telephoning or writing letters to parents concegrdiscipline problems or
praising students for achievements

7) Inviting parents to volunteer for different jobshelping to prepare for
performances, such as assisting in building setkjmg costumes, setting up
concessions for intermission, or making programs.

8) Inviting families to chaperone or join theatre skes on field trips, such as
attending plays

9) Helping organize parents to create a boosters’@tigpoup for the theatre
Program

During THR 482-Teaching Methods in Theatre Arts @tdl 465-F-Student
Teaching in Theatre Arts, Theatre Education stuglerplore possibilities for involving
parents and other family members. Student teadtzess the opportunity to brainstorm
and share different strategies for interacting viathilies at each of the bi-weekly student
teaching seminars or in on-line chat sessions thiglr supervising teacher (Director of
Theatre Education) and fellow student teachers.

All Theatre Education students have occasion &raat with families during the
annual culminating event of the North Carolina Ttredrts Educators’ (NCTAE) Play
Works Center Stagéosted by the UNCG Theatre Education programhehdi at the
Triad Stagea critically acclaimed professional regional tinedocated in downtown
Greensboro.
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Theatre Education students are required to paatieips liaisons for participating young
playwrights, their families, and teachers, actisgyaides during the day-long event.
Theatre education students, along with Theatreesitisdrom other undergraduate or
graduate programs, may direct, perform, or stageagethe staged readings of the K-12
student-written play scripts. The young playwright his family have the opportunity
to attend the final rehearsal of the staged readliige play script, to have dialogue with
the cast and director, to watch the staged readiagprofessional theatre setting, and to
discuss the script and the performance choicestMitftUNCG cast and director in a
forum facilitated by a UNCG faculty member who eoadinator of the Directing

program and a professional and produced playwright.

Standard 1A: Candidate Qualifications

Theatre Education program candidates need spedifiising from the beginning of their
programs of study; therefore, most freshmen hactade Theatre Education as their
major Theatre upon their acceptance to the Unityersiowever, students must be
accepted into the Teachers Academy before thegfcelly Theatre Education majors.
Students apply for admission to the Teachers Acgadsrthe end of the sophomore year
or the end of their junior year.

To be admitted to the Teachers’ Academy in the SlchibEducation.
students must have:

1) Reached a minimum 3.0 grade point average (GPA)

2) Received passing scores on the PRAXIS |. Po&epsional Skills Test
(PPST) or SAT or ACT scores that meet States Deyaantt of Public Instruction
requirements. Students who earned 1100 or bettdrednSAT scores do not
have to take the PRAXIS I"'PPST. Students who didearn 1100 on the SAT,
but who:
1) earned 550 on the math section of the SAT ddaee to take the math
section of the PRAXIS I:PPST; 2) earned 550 onvédtbal section of the SAT
do not have to take the reading or writing sectibthe PRAXIS I:PPST.
Similarly, tudents who earn appropriate scoresheCT do not have to take the
PRAXIS I: PPST.

3) Completed a minimum of 25 hours of oba#gon/field experience,
including the submission of two papers writtenassigned focus topics

4) Received ratings of “3” or above on all fouteggories on thédnnual
Faculty Review (AFRprm during the sophomore AFR, which serves as
the admission interview to determine admissioth&Teachers’
Academy

5) Received ratings of no less than “NCI” in alpappriate categories on the
Theatre Education Content Area Assessment Instru&cAAl).

6) Received ratings of no less than “3” on bk Theatre Education Dispositions
Profile (TED) and the Teacher Academy Candidatgp@sgions Assessment
Profile (CDAP).
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Standard 1B: Licensure-Only Candidates

At UNCG, candidates seeking a teaching licensenbu& degree, may enroll in
the NC TEACH program. This program is an abbredatersion of the traditional
undergraduate program. Until 2005, most licensunlg-candidates completed the same
18 semester hour sequence of core education coomses secondary candidates and,
when required by the program, additional programcgr methods courses. The core
courses included CUI 535: Literacy in the Conterga CUI 545: Diverse Learners, CUI
450: Psychological Foundations of Education, ELQ:38stitutions of Education, and
HEA 201: Personal Health. Candidates in secondafy?] science followed a
curriculum that contained the same core educaboitenit, but which was presented
through a statewide (NC TEACH) program.

In 2004-05, UNCG developed its own core educatmurses, based on the NC
TEACH curriculum, with the sequencing of coursewm&ponsive to the specific needs
of lateral entry teachers; the most critical infatian is presented during an intensive
summer institute while more complex and conceptoatent is presented in subsequent
courses. Beginning in summer 20@8,beginning licensure-only candidates take the NC
TEACH coursework; candidates who have completadbatantial amount of education
coursework prior to being admitted to the licensoméy program take selected NC
TEACH courses and/or licensure programs’ educate courses, as appropriate. In
addition, candidates must demonstrate content kedyel in their teaching fields;
candidates may be required to take additional com@ursework.

NC TEACH Courses

Course Timeframe

EDU 491: Introduction to Schools, Schooling andiSyq1 SH) Summer (online)
EDU 492: Foundations of Educational Psychologykf) S
EDU 493: Introduction to Instructional Planning§H)

EDU 494: Fundamentals of Assessment (1 SH)

EDU 495: Fundamentals of Classroom Management (1 SH
EDU 496: Foundations of Teaching Diverse LearngiSH)

EDU 497: Internship/seminar | (3 SH) Fall

Program-specific methods (3 SH)

EDU 498: Internship/seminar Il (3 SH) Spring

CUI 535: Reading in the Content Area (3 SH)

Additional program requirements Subsequent

Additional content semesters, as
needed

Admission to the TA
Admission to a licensure-only program is procedsethe Teachers. Candidates
complete an application, which is initially reviesvby the TA Licensure Advisor. In
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consultation with coordinators of licensure progsashe develops a program of study
for each candidate that aligns the candidate’sipusvwcoursework and professional
experiences with licensure program requirements.

Undergraduate licensure-only (ULO) applicants ninadtl a bachelor’'s degree
from a regionally accredited college or universihd have graduated with an overall
GPA of 2.5, or higher if required by the licenspregram. In alignment with North
Carolina law regarding lateral entry licensure,didates who do not have the minimum
2.5 GPA may be admitted to a licensure-only progifairey have a 3.0 in their senior
year as an undergraduate, in their major, or isetbester hours of coursework
completed subsequently to completing the bachettatgeeandhave North Carolina
passing scores on Praxis I.

Most NC TEACH candidates have a major, 24 seméstars of coursework or
passing scores on Praxis Il in their licensure arean they are admitted to the licensure
program. In these cases, candidates’ GPAs provideneasure of content knowledge.
Candidates who do not meet content requirementsegrered to take additional
coursework, maintaining at least the minimum GPdureed by their programs.

Applicants to the K-12 Theatre Arts Licensure-Opiggram must have an
undergraduate degree in Theatre Arts, Drama, amBrand Speech from an accredited
college or university. The content of candidateslergraduate degree programs is
assessed according to the curriculum for the B.8e§yree concentration in Theatre
Education. Applicants must have a minimum 3.0 GR&eir undergraduate degree
program.

The program of study for Theatre Education includesonly any Theatre
courses and, therefore, the knowledge and skaisate missing, but also education,
technology, and field experience requirements.ehstire-only candidates who have
extensive experience in theatre may request cotodes waived. However, candidates
are required to produce evidence of mastery irctiment knowledge and skills covered
in Theatre Education curriculum courses they reoelse waived. This evidence
includes portfolios, preparatory documents for perfances, performance reviews,
letters of support, designs, production photographsideo tapes. The appropriate
methods of documentation are determined by thecRiref Theatre Education, in
collaboration with the professor(s) of the courk#{e candidate is requesting to be
waived.

Admission to Student Teaching

MostNC TEACH candidates obtain a teaching contract uademporary Lateral Entry
License, with the understanding that their teachirigbe supervised and evaluated by
both school-based and university supervisors. @ohki@owledge and skills are
evidenced by their having a major or 24 semestershio their content area or passing
Praxis Il scores (a state requirement for latemédyeteachers in alignment with No Child
Left Behind), and by maintenance of the required\&Rs they complete licensure
coursework. Licensure-only candidates who do nat hdateral entry teaching position
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must student teach. In order to be eligible focetaent, they must meet the all
requirements for admission to student teachindudicg required content coursework
and a GPA of 2.5, or higher if required by the isere program (3.0 for Theatre
Education).

Program Completion/Eligibility for Licensure

Undergraduate NC TEACH candidates are evaluatachlwersity and school-based
supervisors. As with other candidates, undergradN& TEACH candidates must
demonstrate appropriate dispositions, content kedge, and pedagogical knowledge
and skills through acceptable ratings on the Preicse Teaching Growth and
Assessment Profile (TGAP), Teaching Portfolio Refriand Dispositions Rubrics.
Candidates who do not complete a teacher preparptagram prior to licensure (lateral
entry teachers) must pass Praxis Il examinatiotisam teaching area, and must submit
school-based evaluations and recommendations fiemgrincipals.
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Section IV: Standard Il — Candidate Assessment anBvaluation
Program and Program Operations Assessment

The UNCG Theatre Education program has a well-agpezl program assessment plan
that has evolved and continues to evolve to askeasre education students and thereby,
to also provide data for assessment of the progf@ee Table 11.) There are numerous
and varied methods of assessment and evaluatiorutihnghroughout the B.F.A. degree
program in Theatre Education. These methods include

1) Minimum required Grade Point Average (GPA) in diieatre and
Education courses
2) Minimum Grade point average (GPA): Theatre Educati@jors must
maintain a minimum overall GPA of 3.0.
3) Acceptable Scores on the PRAXIS I: Pre-ProfessiBhkdls Test (PPST):
176 for Math, 173 for Writing, 173 for Verbal (olternative scores on
SAT or ACT, as determined by SDPI).
4) Passing score on the PRAXIS II: The&pecialty test: 610 or above.
5) Annual Faculty Review (AFR): a ten minute infew with three Theatre
faculty members, including:
A) Lorraine Shackelford, Director of Theatre Educatiand
Professor for Acting I, Acting 1l, THR 482 TeachiMgthods
in Theatre Arts, and CUI 465-F Student Teachinfheatre
Arts, all required courses for the Theatre Educapimogram.
Ms. Shackelford supervises THR 482 internshipssandent
teachers in CUI 465-F.
B) John Wolf, Lighting Designer, UNCG Theatre Prodoicti
Manager; and Professor for THR 382-Theatrical Defug
Schools K-12, a required course for the TheatrecEtion
program. Mr. Wolf is a regular faculty member e tSummer
Institute for Theatre Education (SITE), and, theref has
worked eleven out of twelve summers with many irise K-
12 Theatre Arts teachers. (92B1 Graduate Report for M.Ed.
in Theatre Educatiofor specific information about SITE)
C) Alternating third AFR committee members:
* Tom Humphrey, Department Head and Professor for THR
510-Directing 1, THR 595-Directing Practicum; am#iR
381 Oral Interpretation, all required courses e Theatre
Education program.
* Rachel Briley, Director of the UNCG Theatre for You
program and Artistic Director of the North Carolina
Theatre for Young People (NCTYP), who teaches THR
510-Creative Dramatics, a required course for thealre
Education program.
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Students are required to do a self assessmengthimmpleting and
submitting the detaileAnnual Faculty Review (AFR) Interview Student Form
prior
to the date of their interviewéSee appendices @006-2007 Theatre Education
Handbookand document box Individual committee members review completed
student forms prior to the start of the individteiews. After each student
review,
the AFR committee rates students usingAhaual Faculty Review (AFR) Rating
Form. (See appendices 2006-2007 Theatre Education HandbgoK.andidates
for admission to the program must achieve ratirfgeodess than “3” in their
AFR in the spring in which they apply to the Teash&cademy. Categories
represented on the document are: academic, arpstifessional (field
experience), and disposition. In addition to Amnual Faculty Review (AFR)
Interview Student Forntommittee members analyze data on student
performance through review of the following docunseas appropriate to their
classification and experiences in the program:
a.) Theatre Education Dispositions Profile (TEDnfo
b) Teachers Academy Candidate Dispositions AssasisRrofile
(CDAP) — created in 2005.

c) Theatre Education Content Area Assessmentulmsint
(TECAAI) — revised in 2005.

d) Theatre Education Field Experience SignatueeS{TrEFESS)

f) Pre-Service Teacher Growth and Assessment H)Gistrument-
implemented with student teachers (CUI 465-F) aethods class
(THR 482) teaching interns in spring, 2005.

In addition to the forms listed above, other infatrassessments reviewed
include:
a) Students’ reflective field experience papers, wntaround assigned
focus topics
b) Classroom teachers may elect do a reflective vgrissessment of
individual student performance.
c) Written feedback from the UNCG professor/supervitiwat include
use of running time notations throughout the oo
d) Students’ reflective writing in their field expeniee or internship, or
student teaching journals

Student teachers (CUI 465-F) are evaluated usirtheahssessment instruments
listed above and participate in an “exit conferéribeough the AFR process.

Describe how progress is limited until formal admision is granted.

Students are advised that the Theatre Educatiagrgamorequires that students
may not take more than fifty per cent (50%) of pesional education courses until they
have been admitted to the Teachers Academy (TAdeehr (15) semester hours of
professional education courses are required, oaiding the 12 semester hours of
student teaching. Therefore, prior to admissiothéTA, Theatre Education students
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may take no more than the following seven (7) séené®urs of professional education
course work: HEA 20Rersonal Health(3 semester hours); CUI/LIS 126troduction to
Instructional Technology in the Classrodginsemester hour);and ELC 381stitution of
Education(3 semester hours). Students cannot take THRT4&2hing Methods in
Theatre Artq3 semester hours) until they have been admitte¢ldet TA and been
accepted to student teach (CUI 46%feident Teaching in Theatre Arts2-semester
hours) for the spring semester immediately follayumethods class. In addition,
students must have taken all theatre courses exddp 586Stage Managemeilit
semester hour), THR 51DHecting Il (3 semester hours), THR 53heatre
Managemen(3 semester hours), THR 50&n-Western Theatr® semester hours), and
aTechnical Theatre/Design Electi(®@ semester hours).

In the past five years, a couple of students did @UI 450-Psychological
Foundations of Education (3 semester hours) or £A0Reading Education for
Secondary and Special Subject Teacli2rsemester hours) prior to official admission to
the program, having signed up for the course dwprgnhg registration for the following
fall semester. Anticipating passing the test, thelyeduled taking the PRAXIS I: PPST
during the summer months, prior to taking the Ctlirse in the following fall. A review
of all Theatre Education student advising foldarsn-line transcripts, prior to the first
week of fall classes, reminds the Director of The&ducation to have students in this
situation drop these two education courses if tiexe not passed all three sections of the
PRAXIS I: PPST (reading, writing, and math).

Describe how progress is monitored to ensure thabfmal admission occurs no later
than one semester prior Student Teaching.

Advising

Careful, consistent advising and monitoring of idiial student programs of
study plays a strong role in monitoring studengpess through the Theatre Education
program. Formal application for admission to thadreers’ Academy (TA) cannot be
made until either the second semester of the sopreyear or the fall semester of the
junior year. The application process starts with Efirector of Theatre Education’s
(DTE), advisor for all
Theatre Education students, in the Office of The&lucation (OTE). Applicants pick
up application forms in OTE. After completing thgpécation form, the applicant
completes the form and submits it to the DTE fqorapal. Before approving the
application and forwarding to the faculty committeethe Annual Faculty Review, the
applicant’s files are reviewed by the DTE for tlvhi@vement of all requirements for
formal admissions to the Teachers’ Academy.

Students meet with their advisor, the Oweof Theatre Education, a minimum
of twice a year. In addition to individual meetighere are two required group meetings
of all Theatre Education majors with the DTE, oaelesemester. Students are
encouraged to check in with their advisor throudtiba semester, as needed, either by
setting an appointment time on the appointmenttsbre¢éhe OTE door (212 Taylor
Building) or through emailing the DTE.
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Annual Faculty Review

Theatre Education students must complete an Arfra@llty Review (AFR)
interview at the end of each spring semester, appetor a fifteen-minute interview
before a committee of three to four Theatre facutgluding: the Director of Theatre
Education, Lorraine Shackelford (chair); the Depamnt Head, Tom Humphrey and/or
Rachel Briley, Director of the Theatre for Youtlogram; and John Wolf, Production
Manager and Lighting Designer. In preparation Fas fifteen minute interview, students
must complete a detaildtheatre Education Faculty Review Fonmwhich they record
courses taken, grades earned or anticipated,digidrience hours completed, production
crews on which they have worked, directing proj¢ieey have done, roles they may have
performed, and any other appropriate experienceslievements students wish to share
with the committee. Students are encouraged t@lwiork samples they want to share
with the committee. The committee implements a Tledaducation Faculty Review
Form on which they rate each student on a scale(lofvest) to 5 (highest) in four areas:
academic, artistic, professional, and dispositinraddition, students are rated on the
Theatre Education Dispositions Rubric, using angaicale of 1 (lowest) to 6 (highest).
(See appendices ifheatre Education HandbogkFreshmen field experience hours are
completed primarily through observations, so themot ample opportunity to observe
freshmen dispositions.

Beginning in spring, 2006, freshmen participatethie annual faculty reviews;
prior to the 2005-2006 academic year, sophomoresigin seniors participated in the
assessment process. The sophomore faculty réwviewiew serves as the required
interview that is part of the application processsdcceptance into the Teachers
Academy. Both dispositions assessment tools areemmgnted beginning in the
sophomore year. Table 18 presents ratings frorils@atre Education students for both
2004 (sophomore year) and 2005
(junior year). Students should not receive a ratihigss than “3” on the Annual Faculty
Review form. Note that Student 6 received a “2dihg under “artistic” in the 2004
sophomore year, and in 2005 junior year raisedrdtatg to “3.0”. Theatre Education
students who earn less than a “3” on any elemeatref7iew form must work with an
assigned faculty mentor and/or the Director of TreeBducation to develop a plan for
improvement in the deficient area. Those cand&date required to do a follow-up
review session with the AFR committee at the entth® following fall semester. The
follow-up review will focus on how the candidatesh@orked to improve in the deficient
area.
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Table 18.Ratings from 2004 and 2005 Annual Faculty Reviewn# (AFR) Forms

*N=6 students (The same 6 students are rated in Ho2005 and 2006 to allow analysis of progress.)

o c _ Combined
= 2 = - 8 - o | Averages
gl 24 3 84,2 | 28 & |2004and
® — ‘S O = = [<5)
O 2 2_ @2 4, 236 | ©T 23 |2005
Year Student < < O © o c N AN - =) <
2004 Studentl 45| 5.0 5.0 5.0 19.% 4.9 | Studentl 4.9
Student2 45 4.0 4.0 4.Q 16.% 4.1 | Student2 4.3
Student3 45| 45 4.5 4.5 18.0 4.5 | Student3 4.6
Student4 3.0| 3.0 4.5 5.0 15.% 3.9 | Student4 4.1
Studentb 45( 4.0 4.5 4.5 17.% 4.4 | Student5 4.6
Student6 3.0| 25 4.0 4.0 13.% 3.4 | Student6 3.6
Combined Averages
Students 1-
2004 6 40| 3.8 4.4 4.5 4.2 4.2 | *N=6 students (The
2005 Studentl 45| 5.0 5.0 5.0 19.% 49 | same 6 students are
Student2 | 45| 45| 45 4.5 18.) 45 | ratedinboth 2005
Student3 | 45| 45| 50 54 100  4g | 2nd2006oalow
uden - . - . . . analysis of
Student4 | 35| 35| 5.0 5.0 17.0 43 progress.)
Student5 45| 45 5.0 5.0 19.0 4.8
Student6 35| 3.0 4.0 4.5 15.0 3.8
Combined Averages
Students 1-
2005 6 42| 4.2 4.8 4.8 4.% 4.5
gl ¢ [
1) o = )
Category % 0 a3 i '.;
ho} +— (] o c
| 2 S 73 S
(&) e Pust o= —
< | < o @) Q)
Combined Averages
2004 and 2005
Averages per
Category 41| 4.0 4.6 4.7 4.3

If students receive ratings of less than 3.0 inam®a of assessment on the AFR
form,
they are required to do a follow-up faculty reviatithe end of the following fall
semester
to demonstrate how they have made efforts to ingmovhe area of concern. AFR
committee member may elect to assign a faculty ardram the area of concern to
directly monitor the student’s progress. If impeawent is not noted in the area(s) of
concern, students may be dismissed from the pragransophomores, the AFR
interview
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serves as the required interview that is part effdtocess for admission to the Teachers
Academy; therefore, failure to show, at minimurnrogfto improve in the areas of
concern may bar the degree candidate from beingjafy accepted into the Teachers
Academy, and thus, the B.F.A. degree program irafreeEducation.

In January of each year flyers are posted on thgaBment listserv, sent through
a Theatre Education emailing list, and posted ogalile Education and other Theatre
Department bulletin boards. These flyers are réenis for students to apply for student
teaching (CUI 465-F) between January #hd February 1% if they plan to student
teach in spring of the next calendar year. Stugdehib miss the deadline for applications
can appeal, with the assistance of the Directdihafatre Education.
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Table 19.UNCG B.F.A. Theatre Education Program Assessmiamt P

Type of Freshman | Sophomore Admission to Teachers Midway in Entrance to Completion of Follow-up
Assessment Year Year Academy (spring of Program Student Student Teaching
sophomore year or fall of Teaching
junior year)
GPA Minimum 3.0 GPA Minimum 3.0 GPA  Minimum 3.0 | Minimum 3.0 GPA
GPA
Minimum No less No lessthana | No less than a “C” in theatre | No less than a “C” | No less than a
Required thana “C” | “C”in theatre or | or education courses in theatre or “C” in theatre or
Grades in in theatre | education education courses | education
Theatre and courses courses courses; cannot
Education earn less than a
Courses “B-"in THR
482-Teaching
Methods in
Theatre Arts
PRAXIS I: Minimum scores
PPST 176 for Math, 173 for Writing,
(Pre- 173 for Verbal or minimum
Professional scores on SAT or ACT, as
Skills Tests in determined by SDPI
Reading, *See footnote following this
Writing, and table
Math)
PRAXIS II: Minimum score for
Specialty Area Specialty Area Tes
Test in Theatre in Theatre: 610
Arts
Annual Faculty | Spring Spring semester;| Spring semester; Spring semester; | Spring semester; Spring semester;
Reviews (AFR) | semester; | canreceive no | can receive no less than ratingcan receive no lesg can receive no | serves as final
can receive | less than rating | of “3” on AFR forms; than rating of “3” | less than rating | conference (“exit
no less than| of “3” on AFR serves as required pre- on AFR forms of “3”on AFR review”) for
rating of forms. admission interview to forms graduating seniors
“3" on AFR Teachers Academy
forms
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Type of Freshman | Sophomore Admission to Teachers Midway in Entrance to Completion of Follow-up
Assessment Year Year Academy (spring of Program Student Student Teaching
sophomore year or fall of Teaching
junior year)
Teachers All ratings must be| All ratings must | Part of final AFR,
Academy “3” or higher,; be “3”or (“exit review”) for
Candidate ratings of “1” or higher; ratings | graduating seniors
Dispositions “2” require an below that
Assessment action plan to require action
Profile (CDAP) address specific plan to address
problems. specific
problems.
Theatre Spring semester, Spring semester: AFR serveg Spring semester, | Spring semester, Part of final AFR | Informal
Education (part of AFR as pre-admission interview for part of AFR as part of AFR | (“exit review”) for | follow-up
Disposition interview). admission to Teachers interview; must interview; must | graduating seniors| via
Profile (TED) Students do self-| Academy; must receive ratingsreceive ratings of | receive ratings of graduates’
assessment usingof “3” or higher in all “3” or higher in all | “3” or higher in member-
TED that is categories categories all categories ship in
presented, with NCTAE.
AFR form and Profess-
TECAAI self ional
assessment Theatre
organization
Theatre Spring semester, part of AFR| Spring semester of| Fall semester of | Part of final AFR | Formal
Education interview (required admissionsjunior year, as part| last year, as part| interview (“exit survey
Content Area interview); students do self- | of AFR interview; | of AFR review” designed
Assessment assessment re: competency inmust receive interview; must around
Instrument each area of theatre, presentedaculty committee | receive faculty TECAAI to
(TECAAI) at AFR, along with AFR form| ratings of “3” or committee be imple-
and TED. Must receive faculty above. ratings of “3” or mented in
committee ratings of “3” or above. 2007

above.
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Type of Freshman | Sophomore Admission to Teachers Midway in Entrance to Completion of Follow-up
Assessment Year Year Academy (spring of Program Student Student Teaching
sophomore year or fall of Teaching
junior year)

Teachers Must receive
Academy ratings of “3”
Portfolio or better in all
Assessment dimensions
Profile
(TAPAP)
Theatre Must receive
Education ratings of
Teaching and “satisfactory”
Technology or better in all
Portfolio dimensions
Assessment
Instrument
(TTPAI),
SERVE Rubric Students may be| Students may be assessed | Portions may be | TGAP reviewed | Need “competency| Follow up
and Profile assessed using | using portions of the TGAP | completed for early as part of student demonstrated” and| through
Instruments: portions of the | instruments as appropriate | field experiences as teaching “needs continued | Teachers
Pre-Service TGAP appropriate application improvement” with | Academy
Teacher instrument as process no “unsatisfactory”| (TA) survey
Growth and appropriate ratings at end of &
Assessment year of
(TGAP) teaching
Audition Must Must have Has completed
Requirement complete done two UNCG four UNCG

one UNCG | Theatre season Theatre season

Theatre auditions by the auditions prior to

season end of student teaching

audition sophomore year
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Type of Freshman | Sophomore Admission to Teachers Midway in Entrance to Completion of Follow-up
Assessment Year Year Academy (spring of Program Student Student Teaching
sophomore year or fall of Teaching
junior year)
Licensure Application is filed | TA keeps
Status for a North record of all
Carolina Standard | licensure
Professional | K-12| applications
Teaching License
in Theatre Arts
Employment Director of Theatre Checked at
Status Education writes | end of 2°
letters of year of
recommendation | teaching
for job applications| (TA)
Employer Completed
Satisfaction by TA at
end of
grad.’s 2°
year of
teaching
Candidate Complete
Satisfaction survey at
end of
program

* Students who did not earn 1100 on the SAT, but wd1 1) earned 550 on the math section of the SATodhot have to take the math section of the
PRAXIS I:PPST; 2) earned 550 on the verbal sectioaf the SAT do not have to take the reading or writig section of the PRAXIS I:PPST.
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Departmental Annual Review of the Program

Each year, individual faculty and the departmerd agole prepare afinnual
Report
for the University. Any changes in the programuiegments, such as the addition of
new courses, revised course descriptions, progeguoinements not related to course
credit, or courses to be dropped or added to thgram must be included in this report.
Theatre Area meetings include those for Perform&acellty, Design/Technical Faculty,
and the Theatre for Youth/Theatre Education Facultythe end and/or beginning of the
academic year, the Director of Theatre Educatidhsivare information provided by
analysis of the assessment instrument data, aodssi®ns may follow about addressing
any program needs presented by the data.

In addition to formal annual report measures, aangration of minutes from Theatre
Department faculty meetings will verify that betwe#irty (30) and forty (40) percent of
meeting times are spent in discussion of varioongnam and curriculum matters.
Assessment is ongoing with in the Department.

Surveys

A survey evaluating students’ experience in eackalile program is distributed to
graduating students. Results of the survey areisissxl in both full Theatre Department
and Theatre Area meetings.

Student Course Evaluations

Each semester student course evaluations are caahide each course offered
through the Department. Courses and instruct@rsaaed numerically through questions
that provide specific feedback. The evaluatiomfancludes a section in which students
can write more specific, directed, or reflectivercoents. In addition, at the end of the
student teaching semester, students are requingdt®an extensive reflective paper
through which they assess their experiences irestuéaching and in the UNCG Theatre
Education program.

Theatre Education Program Advisory Committee
The Theatre Education Program Advisory CommittdeRAC) is a program
advisory committee that meets once a year, eithéred summer, the early fall semester,
or late spring semester. Its purpose is to prowigat for the UNCG Theatre Education
programs, including:
» Director of Theatre Education (chair)
» Director of the Teachers Academy
» Head of the Department of Theatre
» Associate Dean of the College of Arts and Sciences
» President of the North Carolina Association of The&ducators
(NCTAE)
* Members of the Annual Faculty Review committee
* A graduate of the Theatre Education program frothiwithe past two
years
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* One K-12 Theatre Arts teacher who is currently Bedan the M.Ed. in
Theatre Education program

* Two high school Theatre Arts teachers

* One middle school Theatre Arts teacher

* One elementary Theatre Arts teacher

« Afirst-year K-12 Theatre Arts teacher who is adyrate of the UNCG
B.F.A. in Theatre Education program.

Proposed Program Changes for the B.F.A. in TheaEducation

During the 2006-2007 academic year, the followinggpam changes will be
proposed and submitted to the required commiti@esdproval._After each proposed
change is an explanation for the proposed changkiding information processed from

specific assessment tools.

1)

2)
3)
4)

Allow students to choose between PSY-I12dneral Psychologf8 semester
hours) and PSY 24Developmental Psycholod$® semester hours) to fulfill
the second course requirement for 8oeial and Behavioral Sciences
category

(6 semester hours required) under@eneral Education Core (GEC)
Requirements.

Formal and informal observations and assessmerigdl edaching interns in
THR 4827 eaching Methods in Theatfets implement thére-Service
teacher Growth and Assessment (PTGHg,Teachers Academy Candidate
Dispositions

Profile (TAD)and theTheatre Education Dispositions Profile (TEDlhe
pro-

posed change was motivated by early observatiotnsssessments of THR
482 internship teaching experiences in elementarydle, and high school
classrooms. Observations and the following studenferences revealed that
two students lacked confidence in their knowledge skills for dealing with
the K-12 age range for which North Carolina thetg¢sehers are licensed to
teach.

Drop theProfessional Education Electi{8 semester hours).

Drop theTechnical Theatre Electiy@ semester hours).

Add two new courses in technical theatre. Studesutsselect two of the
following three courses (4 semester hours), in glbason with the Director
of Theatre Education:

THR 242Technical Production: Scene(g semester hours)
THR 244 Technical Production: Costumé€3 semester hours)
THR 246Technical Production: Lighting and Sou(®lsemester hours)

These courses provide active, “hands-on’oopipities for Theatre Education
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5)
6)

majors. The use of lecture in the coursdisiged. Students will take these
courses in the spring semesters of their sophoaradgunior years.

Proposed program changes, 2 — 4, are a resule@rtalysis of data from both
formal and informal observations and assessmerggidént teachers (CUI
465-FStudent Teaching in TheajreFormal assessments draw information
from theSERVE Pre-Service teacher Growatid Assessment (TGAProfile,
assessment instrument. (See appendices @0B@&-2007 Theatre Education
Handbookin the document box.) Informal assessment incladeslf-
assessment done by the student using tieatre Education Content Area
Assessment InstrumgMECAAI).The planned addition of two hands-on
technical theatre courses was motivated by obgervabtes given by the
supervising teacher and feedback given and receivgdg observation
conferences. Several student teachers’ articukatadk of confidence in
tackling some areas of design and/or technicaktbesuch as building a
piece of stage scenery or focusing lighting inseats

Drop CUI 465-FStudent Teaching in Theatre A(i®2 semester hours)
Add a new course to replace CUI 465-F: THR S88dent Teaching in K-12
Theatre Art12 semester hours).

The Department of Theatre already provides all sigien for Theatre

Education

for

7)

8)

student teachers. Therefore, it is logical to mihvel2 semester-hour course
student teaching to the Department of Theatre.

Change the freshmen and junior field experienced)@dding five hours at
each of those two levels, for a total of ten andrty-five hours, respectively.
The required minimum number of pre-student teacheld experience hours
will increase from 70 to 80 hours.

Most Theatre Education students already complete th@n 80 hours of field
experience, both non-course related and internstipsciated with required
courses.

Add a field experience requirement for students veke more than four
years to complete the program: a minimum of 2@fetperience hours for
each additional year.

Students need to have recurrent involvement wittRkschools each year they
are in the program in order to practice and hormwWedge and skills learned
during

each year in the program.
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9) Require students to purchabBaskStreanat the start of the fall semester of the
junior year.

TaskStreanwill be implemented by students to create an efplartversion
of theTeaching and Technology Portfolio (TTpmpleted at the end of the
student teaching semester.

10)Add a second THR 59Birecting Practicumin which students are required to
direct either middle or high school students.

Feedback from 2005 cooperating teachers (South@ugiord High School)
in informal discussions following student teachkservations, along with
feedback from two 2005 student teachers during thei review (last Annual
Faculty Review), revealed the need for a secorettiitg practicum with
middle or high school actors prior to student téagh While half (50%=1) of
the 2005 student teacher ratings onRhe-Service teacher Growth and
Assessment (TGARBN theTeachers Academy Candidate Dispositions
Profile (TAD),and theTheatre Education Dispositions Profile (TEDgre
rated as proficient and half (50%=1)

were rated as acceptable, conferences expose@@besfident teachers’ lack
of confidence in directing middle to high schookdgtudentsThe proposed
change was also motivated by observations andsmsess of the THR 482
internship teaching experiences of the four (4)&28@ident teachers in
middle, and high school classrooms.

11)Require Theatre Education students to performmmramum of two (2)
Monday Workshop Theatre Lab and one (1) THR Bi@cting I, or THR
510Directing Il scenes before the student teaching semester.

Reflective conversations in 2004-2006 graduatingass’ exit interviews
supported the need for Theatre education majoegperience more work in
acting process without the pressure of a full pobida situation.

Performance opportunities presented by Monday Wanks heatre Lab and
directing class

scenes would provide that type of experience, atigwtudents to explore the
use of specific acting vocabulary.

In addition to the above changes to be processdwi2006-2007 academic year,
the Department of Theatre plans to request the@didducation create a one (1)
semester hour course for the instruction and gaelah Teacher Education students in
the use offaskStreanand the production of thBeaching and Technology Portfolio
(TTP)as an e-portfolio. There is currently a one-semdsiar course, CUl or LIS 120
Introduction to Instructional Technology for Eduicettal Settingsthat guides students in
instructional technology, knowledge, and skills tioe classroom (addres¥ETS-T |
and partiallyNETS-T V), yet there is no course that addresses mastenpad advanced
technology skills JETS-T II-VI).Students receive no credit for production of Tré~.

85



The Director of Theatre Education plans to initidigcussions in the Teachers’
Academy’s Council of Program Coordinators (CPC) Brdcutive Committee (EC) in
fall, 2006.

86



Section V: Standard 11l — Field Experiences and Chical Practice

Field experience is an essential part of the Thdatiucation program. UNCG
teacher candidates seeking licensure in K-12 Tae¥uts experience four different
stages of field experience placements. As candidgatagress through the program, they
are given opportunities and additional responsiediwith K-12 students with each
progressive field experience so that by the tinegy $tudent teach, theatre education
majors have had a variety of experiences obseteiachers and students; working with
teachers; working with students one-on-one andnallsgroups; creating lesson plans;
teaching lessons; and reflecting on the teachindgearning experience.

Early Field Experiences and Student Teaching

First and Second Phases of Field Experience Hours
The first phase of the field experience occurhiagpring of the freshman year
and involves observations, tutoring, and/or smiadug work with elementary school
students. The five (5) hours of field experienmeffeshmen is a non-course-related
requirement. In addition to their teaching/learnimiggraction with students, candidates
are assigned focus topics upon which to center diservations and must write around
the focus topics in a field experience journal anddmit a two to three page paper. (See

Table 20 below.)

The second phase of pre-student teaching fieldreeques occurs in the spring of
the sophomore year when theatre education studemkswith middle school Theatre
Arts students, working for a minimum of twenty (2@urs and adding more active
experiences working directly with the middle schstidents.

Table 20. Pre-Student Teaching Field ExperiencauRement
TA=Teachers Academy; TE=Theatre Education; TECAAI=Theatre Education Content Area Assessment

Instrument

—

Year # of Hrs. Course With Which Hours | K-12 Level (s) Assessment(s)
Required Are Associated Observed
Freshmen 5 hours | None; Assigned Site (topic| Elementary Reflective essay
given) and signature shee
Sophomore 20 hours| None; Assigned Site (topjcElementary & Reflective essay
given) Middle School and signature sheet;
TA&TE
Disposition
Profiles; TECAAI
Juniors 20 hours| CUI 545 Diverse Learners, Middle & High CUI 545 report/
THR 515 Creative School paper; THR 515
Dramatics lesson plan and
(spring & fall semesters, evaluation; TA &
respectively) TE Disposition
Profiles; TECAAI
Seniors 25 hours| THR 482 Elem., Middle, Reflective essay
(fall semester) High and signature sheet;
TA&TE
Disposition
Profiles; TECAAI
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Third and Fourth Phase Field Experiences

The third phase occurs in the junior year, buffidle experience hours are
completed as part of two required courses: CUIBARrse Learnerand THR 515-
Creative DramaticsThe fourth phase of pre-student teaching fieloegience hours is
done through the THR 48Peaching Methods in Theatre Adaring the fall semester of
the senior year, immediately prior to student teaghhe following spring semester

Field Experience Hours in CUI 545-Diverse Learners

CUI 545 is supposed to be taken during the jungaryThe total number of hours
required for the field experience portion of CUBE54 30 hours over the course of a
semester. Students are required to conduct astadg that includes interviewing their
on-site teacher educator (OSTE), one of the sch@alininistrators, the exceptional
children’s teacher, and the instructional technglsecialist. Candidates also have the
opportunity of reading school artifacts, such asRaculty Handbook, the school’s
discipline policy, student handbook, personnel thao#, and the North Carolina
Standard Course of Study. A paper
documenting the case study is submitted at theoétite semester. The professor of CUI
545 makes a conscious effort to place all teacbarglidates in ethnically and socio-
economically diverse school settings. Considerasalso made for placements in urban,
suburban and/or rural schools

Field Experience Hours in THR 515-Creative Dramatis

THR 515 requires students to observe the profeBsamhel Briley, modeling
teaching a process drama class in a K-12 settiddghemn to teach their own lessons,
designed in collaboration with the professor arartblassmates. Peer evaluation is
implemented as students are placed in “teachingg&éor the course experiences. In the
2006 spring semester, students had opportunityote with the youth at the Central Unit
Boys and Girls Club of the Salvation Army in dowwtoGreensboro. This field
experience relationship will continue under MsI8yris direction during the summer in
the graduate class, THR 6 glvanced Creative Dramatics he population of the Boys
and Girls Club is highly diverse; however, no specdemographic breakdown of
gender, ethnicity, or race were available at tetof the writing of this report. A
minimum of ten (10) hours is spent in field expede work for THR 515. A puppet
parade by the children in the Boys and Girls Chibieéwable via the Boys and Girls
Club blog athttp://centralunit.wordpress.com/
Supervision of Field Experience Hours in THR 482Feaching Methods in Theatre
Arts

The field experiences associated with THR 482 laeddurth phase and must be
taken in the fall semester of the senior year, ichately prior to the spring semester in
which a student is scheduled to student teach eBtaadbserve, design lessons for, and
teach students at all three grade levels: elemgntaddle, and high school. Methods
interns become familiar with tigorth Carolina Standard Course of Study in Theatre
Artsthrough creating a variety of lesson plans, designeollaboration with the
cooperating teacher at the school site, the THRpt8fessor, and their THR 482
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classmates. THR 482 intern learn to implementafiggading rubrics and profiles for
assessment of student learning, as well as usilegtige writing as an assessment,
written not only by their K-12 students, but algotbeir THR 482 classmates. THR 482
interns also write a reflective assessment of tle@iching experiences. Interns co-teach a
lesson with the OSTE and teach at least two lessonsni lessons.

Although “twenty-five (25) hours” is the officialumber of hours identified for
THR 482 field experience hours, students actugdgns thirty (30) to forty (40) hours in
field experiences. Supervision of the field expece internships is done by the professor
of THR 482, the Director of Theatre Education, laime Shackelford.

Student Teaching — CUI 465-Fstudent Teaching in Theatre Arts

The final phase, the clinical practice, of thediblased experiences is student
teaching. This capstone experience is traditiorfdtlyen (15) weeks long. Candidates
spend the full fifteen (15) weeks at one site, h@ag a full class load for ten (10) weeks
at one site. Student teachers are required teehgiparticipate in the teaching
environment, taking on not only teaching a fullssldoad, but also shouldering all
appropriate responsibilities of their cooperatiegdher, such as: hall duty; bus duty;
cafeteria duty; after-school rehearsals and proclugireparation; PTA meetings; parent
conferences; club meetings; faculty meetings; acdlfy committee work.

Supervision of Student Teachers

Theatre Education student teachers work closely thigtir UNCG supervisor
(Director of Theatre Education, Lorraine Shackeljaand their cooperating teacher at
the student teaching site. The UNCG supervisorstaleh theatre education student
teacher to the student teaching site for an intwtaty meeting with the cooperating
teacher, observes them a minimum of five times,taids a final “exit conference”
during which student teachers receive the resiiliseir final, cumulative ratings on the:
Pre-Service teacher Growth and Assessment (TGA®Ridr Teachers Academy
Candidate Dispositions Assessment Profile (CDAR)eatre Education Dispositions
Profile (TED), and Theatre Arts Content Area Assesnt Instrument (TECAAI).

Process for Selection of Mentors/Cooperating Teacheeand Making Field
Placements

There are a limited number of placements for K-h2atre Arts student teachers
and interns within a driving range of thirty to tipffive minutes. Currently, there are two
high school placements, one middle school placenaslt two elementary school
placements in the Guilford County Schools. Witthiat same driving range are three
other high school Theatre Arts teachers and oner otiddle school Theatre Arts teacher
who have yet to complete the three year-minimurohiea experience cooperating
teachers must have in the drama classroom, a esgent for all UNCG K-12 Theatre
Arts cooperating teachers. Five of the five mertargperating teachers at the above
mentioned schools are graduates of either the grathrate (B.F.A.) or graduate (M.Ed.)
UNCG Theatre Education program.

The Director of Theatre Education consults withdstut teachers from the
previous year, both in their final Annual Facultgyiew (AFR) and through the final
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self-assessment, program-assessment, and UNCGassgpaper that must be
submitted by each student teacher at the end dittlient teaching semester.
Observations of teaching interns and their menbogerating teachers for THR 482-
Teaching Methods in Theatre Agsovide information on the characteristics of nolyo
the mentors, but also the UNCG theatre educatiaaesits, allowing analysis for an
appropriate “fit” according to the individual neeafsthe students and
mentors/cooperating teachers. She may also coméatlgt (via personal visit, email, or
telephone call) with various high school principatgheir designees in selecting and
making field placements. At that time, both theetor of Theatre Education and/or the
principal express any concerns they have abouepiants. Possible mentors/cooperating
teachers are asked by principals about their isténeaking student teachers. Every
effort is made to assess candidates’, as welleatetithers’ needs in making suitable
placements.

Procedures for Preparing Mentors/Cooperating Teaches

The Teachers Academy holds an orientation for KebZhers who serve as
cooperating teachers to UNCG student teacheraddition, cooperating teachers for
Theatre Education interns and/or student teacheet with the Director of Theatre
Education and are given copies of heCG Teachers Academy Student Teaching
Handbookthe Theatre Education Handbopénd the syllabus for CUI 465-F-Student
Teaching in Theatre Arts. The Director of Theatdei€ation shares office, home, and
cell telephone numbers with the cooperating tea;laer well as e-mail addresses and
advises them that she is available to them twemtly-f24) hours a day, seven (7) days a
week, to answer questions and discuss any idga®blems they may want to discuss.

* The following table (Table 21) lists the studenteacher placements from 2004 to 2006, including the
cooperating teachers, UNCG supervisor, duration oéxperience, and activities
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Table 21.Clinical/Student Teaching Placement Informatior)£2006
N=10

15 weeks

Morehead
Elementary School,
Guilford County

Lorraine
Shackelford

Taught full class
load for 10 weeksg

15 weeks Penn-Griffin Middlg Lorraine Taught full class
School, Guilford Shackelford load for 10 weeks
County

15 weeks Grey Culbreth Lorraine Taught full class
Middle School, Shackelford load for 10 weeks
Chapel Hill

15 weeks Southern Guilford | Lorraine Taught full class
High School, Shackelford load for 10 weeks
Guilford County

15 weeks Southwest High Lorraine Taught full class
School, Guilford Shackelford load for 10 weeks
County

15 weeks Southwest High Lorraine Taught full class
School, Guilford Shackelford load for 10 weeks
County

15 weeks Parkview A+ Lorraine Taught full class
Magnet Elementary,| Shackelford load for 10 weeks
Guilford County

15 weeks Southern Guilford | Lorraine Taught full class
High School, Shackelford load for 10 weeks
Guilford County

15 weeks West Stanly High | Lorraine Taught full class
School, Stanly Shackelford load for 10 weeks
County

15 weeks Southwest High Lorraine Taught full class
School, Stanly Shackelford load for

County

10 weeks

Most Theatre Education students far surpass themmam number of required

field experience hours they complete prior to stideaching. In fact, most students
complete from 110 to 135 hours in the public schoafter the seventy (70) hour
minimum has been attained, students may elect talddional hours by participating in

a variety of drama-related programs or events, agchfter-school programs that include
drama experiences, such as the Salvation Army’'sBog Girls Club; summer camp
drama programs; recreation center drama eventsh Karolina Arts Council children’s

events; arts festivals;

community theatre for youth productions; childretiisatre; or group acting classes for
children. Working with children is vital to TheatEducation students’ development into
competent, caring, and collaborative K-12 Theatrts feachers. UNCG students are
encouraged to explore opportunities for workingwahildren of all ages.
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Section VI: Standard IV — Diversity
How Diversity is Addressed in Curriculum and in @lcal Practice

Diversity runs throughout the theatre educatiorgpam. The nature of the
content area itself is innately diverse, as cuiaeund the world record their history
and cultural traditions and values through plagsaddition to the foundation for
diversity set by the discipline itself, theatre ealion students take several courses that
specifically address issues on diversity. One m®itmal education course, CUI 545-
Diverse Learnersis designed to provide content knowledge abotgrdity and
strategies for meeting the needs of diverse leariarticular diversities covered in the
course include: race, ethnicity, socioeconomiastdanguage, gender, including sexual
orientation, religion, age, geography, and exceglity. Other courses, particularly CUI
450Educational PsychologfLC 381institution of Educatiorand THR-482T'eaching
Methods in Theatraddress issues related to diversity though readuigss discussions,
and assignments. Merging theory with practice maestrated by the students in
internship settings. Students in CUI 545 and THR, 48 well as in CUI 465-Btudent
Teaching in Theatre Artgaire placed in schools with diverse student pajula and are
required to create lesson plans that differenf@teliversity-ethnicity, linguistic, or
exceptionality.

Diversity of the Higher Education and P-12 Facultyith whom Candidates Interact

Table 22 shares the ethnic, race, and gender deptugs of the faculty and
graduate assistants in the UNCG School of Educatibeachers Academy. There is
work to be done in recruiting faculty members amatigate students of color. Seventy-
four per cent (74%) of the Teachers Academy facatiy graduate assistants are white,
while African Americans make up only eleven pertq@i%). There are five (5)
Hispanic faculty members or graduate students,ratéour and a half per cent (4.5%) of
the faculty.
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Table 22.Ethnic, Race, and Gender Demographics of SchoBtlatation’s Teachers

Academy Faculty

Ame-
African- rican Hispani
Asian | American Indian C White Other Total
M FH M FIM F M F M F M F M F
Adjuncts 2 5 1 9 53 9 61
1
Grad Assistants 5 2 2 12 26
Faculty (Full- 2
time/Full-time) 2 6 1 3 4 4 1 27 51
Faculty (Full-
time/Part-time) 1 3 1 4 12 5 16
Faculty (Part-time) 1 1 3 15 4 16
Total | O 2| 4 200 1 |1 4 52 142 0 1 57 170

The Department of Theatre is acutely aware of & m@ediversity in its faculty
and among its graduate assistants. Faculty memiérontinue to engage in both
informal and formal discussions about diversityiess not only among the faculty and
graduate assistants, but also among the Theatrarfdegnt’s student body.

Table 23.Ethnic, Race, and Gender Demographics of Facul@r&duate Assistants in
Department of Theatre

Ame-
African- rican
Asian | American | Indian | Hispanic White Other Total
M K M FIM F | M F M F |M F M F
Adjuncts
Grad Assistants 9 10 9 10
Faculty (Full-
time/Full-time) 9 7 9 7
Faculty (Full-
time/Part-time)
Faculty (Part-time) 5 2 5 2
Total | O 0] O 0] 0 0]0 0 14 12 9 7 24 19

How the Program Provides Opportunities and Expereas for Candidates to Interact
with Diverse Higher Education and School Faculty

Dr. Jewell Cooper, an African-American professas baught CUI 545 since the
last program approval visit. In this course, stkesaclass field trips to six schools: James
B. Dudley High School (historically Black schodBen E. Smith High School (ethnic
and linguistic diversity); Weaver Performing Arteademy (offers three educational
programs for students in Guilford County: the Perimg and Visual Arts Academy, the
Center for Advanced Technology, and the CenteAttwanced Careers and Vocations);

B’Nai Shalom Jewish Day School (religion); and Gatg Educational Center

(exceptionality-severe and profoundly challengedisnts, birth-21 years of age). In CUI
545, efforts are made to place teacher candidatbswentors/cooperating teachers of

different ethnicities. Candidates are also encadathrough assigned activities, to
interact with other professional educators (adnaisrs, school/media coordinators,
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curriculum coordinators, teachers, and other st&finbers) as well as parents and
community members who are ethnic minorities andesgnt other diverse identities.

The Department of Theatre continues to seek oppitia for students to work
with diverse University faculty and K-12 teacheis.spring, 2006, the Theatre
Education program was happy to locate appropriatest teaching placements for both
a Theatre Education degree candidate and a lioeqasiy candidate with African
American men, both licensed and experienced irhteganiddle school drama. One
teacher is located at Penn-Griffin Middle Schootre Performing Arts in High Point
(Guilford County), while the other teacher is atlZath Middle School in Chapel Hill,
North Carolina, an hour and ten minutes drive afsayn UNCG. The program will
continue to search for such opportunities. for cdetes to work with minority K-12
faculty.

The Department will continue to seek opportunit@hire minority faculty.
Miller Lucky, an African American male faculty memrbfrom North Carolina
Agricultural & Technical State University (NCA&T)ag on leave from NCA&T and
was hired to teach acting and African American tigeat UNCG in the 2003-2004
academic year. Lorenzo Meachum, an African Amerioate faculty member from
Winston Salem State University performed the legdale inDeath and the King’'s
Horsemena UNCG Theatre main stage production in sprifg62 Mr. Meachum has
also taught part-time for the Department, teaclifrigcan American Theatre; however,
he has not taught at UNCG within the past threesyea

Diversity of the Candidates in the Program

Excluding the incoming freshman class for fall, @0the minority representation
in the Department of Theatre is eighteen per cE#4), while it is six per cent (6%) in
the B.F.A. degree concentration in Theatre Edunatidopefully, thirty-one (31)
incoming freshmen, documented as declared Theduredfion majors, will produce a
larger number of minority students. It is imperatte have minority candidates for the
Theatre Education program in order to reach therde/student population in our K-12
schools. In order for theatre to fulfill its rolegt only as entertainment, but also as a tool
for social change, the presence of minorities eDiepartment must be higher. During
the past seven years, the Theatre Alliance forégb&@hange (TASC), a student-created,
student-run, and student-governed organizatiorbbas active in producing original
performances for the student body. Formerly theatie Alliance for Students of Color
(TASC), the organization was renamed four years Mybile the majority of members
are minorities, membership includes a wide varsdtgtudents, all of whom support and
participate in attaining the goals of the organaratMembers include both students and
faculty members and is not limited to theatre nsajor

Table 24 does not include the thirty-one (31) mogg freshmen or any transfer
students who will arrive for the fall, 2006 semestNinety-four per cent (94%) of the
current Theatre Education student population argeywvhile six per cent (6%) are
African American. The demographics for new studanésnot yet available, but the
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Department is hopeful of welcoming many new minostiudents into the Department of
Theatre, as well as into the Theatre EducationraragTable 25 represents the
demographics of the student body in the DepartroEhheatre; however, once again,
numbers do not include incoming new students fihr2806. Eighty-two per cent (82%)
of theatre majors are white. Ten per cent (10%)Adinean American. Four per cent
(4%) are classified as “other” and two per cent)2% Hispanic. Two Asian students
contribute to the Department.

*Table 24 reflects the ethnic, racial, and genderteakdown of 36 theatre education students
(sophomores, juniors, and seniors). The 31 frestan entering the University in fall, 2006 are not
included, because demographic information is not yeccessible.

Table 24.Ethnic, Racial, and Gender Dissection of Theatnedation Students
(sophomores, juniors, and seniors)
as of Spring, 2006

Theatre Education Students

Male Female Totals
White 11 23 34
African American 1 1 2
Hispanic
Asian
American Indian
Total: 12 24 36

* Table 25 reflects the ethnic, raciabnd gender demographics of all declared Theatre
majors. Freshmen entering the University in fall,2006 are not included, because demographic
information is not yet accessible.

Table 25.Ethnic, Racial, and Gender Demographics of All TreMajors
(sophomores, juniors, and seniors)
as of Spring, 2006

Theatre Majors

I Ethnic Group:
Gender:|/American Indian Asian Black Hispanic | OtherWhite |Row Total
Female 1 1 15 2 5 119 143
Male 3 11 3 5 92 114
TOTAL: 1 4 26 5 10, 211 257

How the Program Provides Opportunities and Expereas for Candidates to Interact
with Diverse Candidates

Student participation in UNCG Theatre Departmentpctions provides

candidates with opportunities to interact with dsgecandidates; however, minority
representation in the Department and Theatre Eiucpatogram is still not sufficient. In
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an effort to acknowledge the importance of prodg@rdiverse selection of plays and to
help recruit a diverse student body and faculty,Department’'s Season Selection
Committee continues to select scripts representiagvork of minority playwrights. In
the past five years the UNCG Theatre season haglaat four minority plays on the
main stage. For instance, the fall, 2006 UNCG Tiges¢ason includéor Colored Girls
Who Have Considered Suicide When the Rainbow iElymNtozake Shange.

Seven years ago members of the Department of Bxeatudent body formed an
organization called the “Theatre Alliance for Statdeof Color” (TASC). In 2001, the
membership voted to change the name of their giotipheatre Alliance for Social
Change”, maintaining the same acronym. TASC cseatel performs original shows,
usually performed in the Workshop Theatre Lab veiev members are actively
recruited each semester. Marsha Paludan, a mexhtier Performance Faculty, is the
faculty advisor for TASC.

Theatre Education field experiences are assignadariety of school
placements to provide opportunities for theatrecatlan students to interact with diverse
K-12 students, diverse teaching candidates fronowardisciplines, and diverse,
experienced K-12 teachers. In the past three yeaesdisciplinary content area teams
have been placed in field experiences for CUI 54&Be Learners, a required
professional education course in the BFA in TheRttecation degree curriculum.
During the student teaching semester (CUI 4651E§lent teachers in various content
areas at UNCG are placed at the same school. r@tiedehers meet, become acquainted
with each other, and form support groups at thealcsite. Most majors do their student
teaching through the School of Education’s Depantneé Curriculum and Instruction
(CUI). (See Table 26 below.)

Table 26.Ethnic and Gender Demographics for UNCG Departroé@turriculum and
Instruction (CUI) (as of spring, 2006)

Department of Curriculum & Instruction (CUI)

Ethnic Group
Gender American Indian Asian Black Hispanic Other| White, Row Total
Female 3 7 12¢ 12 14  61€ 77¢€
Male 12 1 of 2 52 67
TOTAL: 3 7 13§ 13 1€ 66¢ 845

Twenty-one per cent (21%) of students in Curriculimd Instruction (CUI) are
minorities.

Diversity of the P-12 Students with whom CandidawWwserk in Clinical Experiences
Most Theatre Education students complete theid #siperiences and practicum within
UNCG partnership districts, such as Guilford Coyltynston-Salem Forsyth,

Rockingham County, or Alamance-Burlington schoaltegns; however, occasionally,
although rarely, student teachers may need todmegdlfurther out, such as one licensure-
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only candidate placed in the Chapel Hill-Carrbooh&ls in 2006. Although every effort
is made to place students in schools with highledie populations, Theatre Arts
programs in K-12 schools are not nearly as prasestthool systems as the more
traditional disciplines. Therefore, Theatre Edigrastudents must be placed where K-12
Theatre Arts programs can be found, regardledseofange of diversity (or lack thereof)
that may exist within some of these school si{&ee Tables 27 and 28.)

How the Program Ensures that Candidates InteracthvDiverse P-12 Students in
Public School Settings

The Director of Theatre Education works with thadeiment Coordinator in the
Teachers’ Academy to arrange field placementsrishimen and sophomores. Juniors
and seniors (in the fall semester) do field expegs as required by two courses: CUI
545-Diverse Learners and THR 515-Creative Drama@itd 545 looks for local high
schools with a diverse student population and afrbeArts program. THR 515 does not
require a Theatre Arts program be in the schoolsits, as the Theatre Education
students are leading the K-12 students in processaal

The Director of Theatre Education makes field ebguere placement decisions based
upon: 1) availability of Theatre Arts programs le tschool; 2) whether the Theatre Arts
teachers in the schools are licensed to teach KhEatre Arts; 3) how many years of
teaching experience the Theatre Arts teachers Hatbe grade levels at which
candidates have already observed in a Theatreckagsroom; 5) the demographics of the
school observation.

Student teaching placements are made accordirg teeime criteria used for field
experience placements, adding: 1) analysis of Tedéatucation students’ interactions,
successes, and challenges with different Theatietéachers during their THR 482-
Teaching Methods in Theatre Arts internships; Xewsbation, assessment, and analysis
of individual students’ teaching strengths and lemgles during the THR 482 internships;
3) use of candidates’ student teaching placemepiests as identified in individual
interviews; 4) information required in the TeachAcademy’s student teaching
application form; and 5) information shared in Treachers AcademyBiedmont

Alliance Form The student indicates his/her previous internplapements on the
above-mentioned forms, noting the name of the dcdm content area class. When
arranging placements, the Director of Theatre Etlucavorks to strategically place
candidates in schools with different student/teadeenographics than the Theatre
Education students may previously have experien¢8de Tables 27 and 28.)
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Table 27. Schools Placements
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Table 28. Field Experiences
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North Carolina Theatre for Young People Tour and Wakshops for K-12 Students

In spring, 2006, the touring production of the Mo@arolina Theatre for Young
People (NCTYP) served approximately 18, 225 K-1@ishts, representing considerable
diversity. Schools in which the show was performrmatuded Wiley Elementary,
Brightwood Elementary, Moss Street Elementary, lagdElementary, B.E. Jordan
Elementary, Grays Chapel Elementary, Caldwell Elgary, Thomasville Elementary,
Wilkesboro Elementary, Peeler Elementary, Park\i#evnentary, Shady Brook Elementary,
and Alderman Elementary. In addition, Louisberdl€pe hosted a performance, serving
area elementary schools for four (4) performan®gser public performances included the
Cheraw Arts Commission, York County Public Libraapd the Raleigh Museum of History.
Partial performances were held at Barnes and Nabkthe Greensboro Public Library.
Marketing events included the Greensboro Cultartd Center, the International Children’s
Festival, and the Goulash.

Students in the cast of the play featiéid creative dramatics and process drama-based
workshops to accompany the tour show in some sshdchditionally, the cast for the
NCTYP tour show includes at least one Theatre Btlutanajor who facilitates drama
activities that enhance students' understandirigeoproduction. (See document box for
outline of workshop curriculum.) In the 2006 totlre Theatre Education student also
facilitated drama lessons for an eighti)(§rade class at Our Lady of Grace Elementary
School, a private Catholic school.

Process Drama and THR 515-Creative Dramatics

From 2003- 2005, theatre education students in BHRworked with children in
three Guilford County elementary schools: Lindiggmentary in grades K-6, Brightwood
Elementary in grades 3-5, and at Wiley Elementargrades 2-5. Around seventy-five (75)
students were reached in process drama settirgggdar by Theatre Education students
enrolled in THR 515 and Rachel Briley, the profesado modeled process drama
facilitation. In addition to working at public elemtary schools, Theatre Education students
worked at the Salvation Army’s Boys and Girls C(algain having the opportunity to work
with diverse students and faculties):

* observing Ms. Briley facilitating drama activitiasth the children

» facilitating their own activities with the schodiitdren

* making puppets

» demonstrating puppet manipulation techniques tatheol children

* planning a puppet parade

» presenting finished products by Theatre Educatiodents in THR 515 at the
end of the semester

Creative dramatics students worked on ensembldibgj design choices, actor

choices, playwright choices, and audience skilgtruction of meaning) as they addressed
the followingTheatre Standards from the National Standards fis Education
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Content Standard:1 Script writing by planning and recording imprati®ns based on
personal experience and heritage, imaginatiomatiiee, and history

Content Standard 2Acting by assuming roles and interacting in inyisations

Content Standard 3Designing by visualizing and arranging environmdatsclassroom
dramatizations

Content Standard 7Analyzing and explaining personal preferencesamtructing
meanings from classroom dramatizations and frorattbefilm, television, and electronic
media productions
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Section VII: Standard V — Faculty Qualifications, Rerformance, and Development

Faculty who teach Theatre Education majors are-gualified for their roles and
exemplify best professional practices in scholgrstmd/or artistic endeavor, service, and
teaching. They demonstrate outstanding teachingersdic excellence. Theatre Arts faculty
are “caring, competent, and collaborative” educawno actively pursue professional
development as artists and educators, engaginglaborative endeavors, not only within
the University, but also within the community. Flagumembers in the College of Arts and
Sciences’ Theatre Department and the Departme@uofculum and Instruction in the
School of Education demonstrate professional eswced in their fields and service through
active participation and leadership positions iof@ssional organizations at the state,
regionaland national levels.

Qualifications of Faculty

There are fifteen (15) full-time faculty memberdfe Department of Theatre, one (1)
of whom acts as Director of Theatre Education teesas coordinator, administrator, and
advisor for the B.F.A. degree program in Theatradation. Eighty-one (81%) of the full-
time Theatre faculty, hold Masters of Fine Arts fM\.) degrees in an area of specialization.
The M.F.A. is a terminal professional degree, napgtropriate for faculty members who are
professional theatre artists. Nineteen per cen4)18f the faculty hold a Doctorate of
Philosophy (Ph.D.) degree in Theatre. Minimal cre@dés include a master’s degree and/or
exceptional expertise in the subject area. A sioljlecal faculty member, Director of
Theatre Education, has nine years of professi@aahing experience at the elementary,
middle school, and high school levels. She holdedh Carolina Advanced Masters (“M”)
teaching license in K-12 Theatre Arts. [See facuitge in the document box and Table 26).

Modeling Best Professional Practices in Teaching

Theatre Education and Professional Education faauiégrate recent research and
practices about their respective content areashiteg,and learning into their own
professional practice. Course syllabi from reggiiceurses in the School of Education’s
Department of Curriculum and Instruction (CUI) ddepartment of Educational Leadership
and Cultural Foundations (ELC) reflect best prafasa practices in teaching and show a
clear link to the conceptual framework of the TeashAcademy, as does the course syllabus
for the Department of Theatre’s THR 482ethods in Teaching Theatre AriEhe required
CUI courses are: CUI 45Reading in the Secondary and Contéltl 465-FStudent
Teaching in Theatre Art€CUI 470Psychological Foundations of Educatjand CUI 545-
Diverse Learners There is only one required ELC course: ELC 8@ititution of
Education. Course syllabi include a statement from Tleachers Academy Conceptual
Framework Assignments and criteria for their evaluatiodi@ate that faculty encourages
development of reflection, critical thinking, prebh solvingand professional dispositions.
Course syllabi also indicate faculty’s use of aetgrof effective instructional strategies and
teaching techniques, including the use of technglogtheir classrooms.

Theatre Education and Professional Education facsé student and peer
evaluations, self-evaluatiorsnd assessment of student outcomes to determiine the
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effectiveness and improve their practice. Evidespaking to the effectiveness of the
professional education faculty is reflected in fiaet that professional education faculty
housed in the School of Education’s DepartmentwfiCulum and Instruction and
Department of Educational Leadership and Cultucainglations and the College of Arts and
Sciences’ Department of Theatre have received anarcexcellence in teachiniglarsha
Paludan, movement specialist and non-western theaholar, received the prestigious
UNCG Alumni Teaching Excellence Award. LorraineaSkelford, Director of Theatre
Education, received a Teaching Excellence Awarnhftbe UNCG College of Arts and
Sciences.
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*Table 29. Teaching Strategies Implemented in Regul heatre Courses in the B.F.A. Theatre Educ@&iamiculum

Table
28

Teaching
Strategies:

Course:

THR 120
THR 140
THR 145
THR 194
THR 201
THR 231
THR 232
THR 370
THR 380
THR 381
THR 382
THR 435
THR 482
THR 410
THR 500
THR 501
THR 502
THR 506
THR 586
THR 595
THR 510
THR 515

Lecture

XX X X X X X X X X X

x X

Hands
Oon

X X X X X X X X X X X

X X X X X

Whole Class
Discussion

X

><><><><><><><>< X X X X X X

X X

Small Group
Discussions

X

X X X X X

X

X X X X X

Cooperative
Learning
assignments

X X X X X X X X X

X X X

Classroom
research

X X X X

><><><><><

Performance /
Feedback

X
X

X X X

X X X X

Simulations /
Roll Plays

X

X X X

Technology
[Video, Online,
Components,
Overheads,
etc.]

X
X

X X X X
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Table 29, above, lists by course all the teachirajegies used in the required theatre
courses in the B.F.A. in Theatre Education degregram. Every teaching strategy is
used

to teach twenty-two (22) courses, so every learstglp is addressed.

Modeling Best Professional Practices in Scholarshijpeative Endeavor

Faculty model best professional practices in sesblp and/or creative endeavor
as defined by the University, the College of Anisl &ciences, and the Department of
Theatre for purposes of annual review of facultg/anreview for awarding promotion
and tenure. Faculty vitae indicate that theatralfgenembers are active in professional
theatre work, and many are involved in servicetliercommunity and K-12 public
schools. The Director of Theatre Education, Lomg#hackelford, and the Director of the
Theatre for Youth program, Rachel Briley, are aoundilly working in the public schools
with teaching interns or doing workshops. Ms. $etford will teach a master class in
acting to high school drama students enrolledsaramer, 2006 theatre program being
held at Southwest High School in Guilford CountptiBMs. Briley and Ms. Shackelford
will attend a special eight (8)-day workshop betiaigght by the internationally acclaimed
dram educator, Dorothy Heathcote, in WilmingtonytNdCarolina.

Sample Faculty Achievements
Theatre faculty members demonstrate active paaticip in their areas of
specialization. Some examples of faculty achievamare:

* Tom Humphrey, Department Head - Co-authored antatiap of the novelQ
Pioneers! by Willa Cather, into play script form; directagd world premiere in a
UNCG Studio Theatre production in February, 200&aedOld Wicked Songs
at Triad Stage, January, 2003; taught a month-aogse that introduced acting
and directing techniques to elementary school &acit Middlebury College in
Middlebury, Vermont; taught a story theatre seminamg Paul Sills and Viola
Spolin’s techniques; produced and directed two exgnof the story theatre
workshop presentations in which several Theatrec&iilon majors performed.

* Deb Bell, Costume Designer - Received one of omntyhational awards given by
the United States Institute for Theatre Technoldlyg;award was for $7100 and
is to be used to interview mask makers in Malavd Bligeria from July 20 to
August 7, 2006. During the past five years Msl Bak interviewed and written
about traditional mask makers in Sweden, Italy,d&dapan, Bali, northwest
coastal Canada, Calgary, Toronto, Brazil, Triniddéxico, New York City,
northern California, and Oregon. In 2007, she ballinterviewing mask makers
in India and China as part of her preparation fboak on the mask maker's
creative process and the challenges that faceab#ional mask maker on the
global stage and screen.

Ms. Bell's most recent articles are: 1) "The Mas&Kdr's Magic" published by
Theatre Design & Technology spring, 2005 for which she received the national
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The

Herbert D. Greggs 2006 scholar award; 2) "MasKsrahsformation" published
in Theatre Design & Technologyspring 2006 issue; and 3) "Minshall's Masks,
Dancing Mobiles, and Walking Sculptures: A LegaoiyNas' Mask Makers in
Trinidad" in the 2005 International Mask Confereatalogue (juried).

In 2004 she presentéddiaking Contemporary Northern California Masks in a
Shamanic Spiriat the Hawaii International Conference on Arts Alugnanities,
Honolulu, Hawaii.

Lorraine Shackelford, Director of Theatre Educationd a member of the
Performance Faculty - Will perform the role of M¥&an Daan iriThe Diary of
Anne

Frank at the Triad Stage, a professional union regitmedtre located in
downtown

Greensboro, from September 7 — October 1, 2006.

Jim Wren, Coordinator of the Performance Facultyilt direct The Blue Martini
for
the 2006 New York Fringe Festival thats in August, 2006 in New York City.

Blue Martiniis an original script by Michael Ferrell, a grathuaf the UNCG
B.F.A. Acting program.

On a research sabbatical in fall, 2006, Mr. Wrelh n@search audition and casting
practices in New York City and Los Angeles

Jim Wren co-authored the theatre for youth sctiptle Ulysses and the Mythic
Sword with Joe Sturgeon, a graduate of the UNCG M.Reting program; he
also directed the play at Triad Stage Tteatre232, a Triad Stage and UNCG
collaborative summer theatre festival in summe0620

Rachel Briley, Director of Theatre for Youth Progrand Artistic Director for
the North Carolina Theatre for Young People - Wtbtarticle: To What End?
for

Stage of the ArtSpring 2004

Modeling Best Professional Practices in Service

Theatre faculty members maintain a high level eblmement and collaboration

with the public schools and community. In addittorall the hours spent in the
supervision of interns and student teachers, théatulty are involved with public
schools through special events, suckager Saturdgya morning of workshops in all
areas of theatre taught by graduate students aatk¢hfaculty for high school students.
In the afternoon, workshops are followed by a sgleniatinee performance of the annual
musical. After the performance, the cast, diredod designers come on stage to
participate in a question and answer session wéhatidience.
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Another community service event linked with the thaCarolina Public Schools
is Playworks Center Stagéhe culminating event of tHélayworks Projecta playwriting
project for K-12 schools funded by a grant awartbetthe North Carolina Theatre Arts
Educators (NCTAE) by the North Carolina Arts ColinBeginning in 2004, both
undergraduate and graduate theatre majors, cotedibg the Director of Theatre
Education, perform, direct, stage manage, or sasv#ost liaisons for the participating
young playwrights, their families, drama teacharg] classmates; the event is held at the
Triad Stage, a professional theatre in downtowre@sboro.

In summer, 2006, UNCG’s Summer Repertory Theatlalmorated with the
Triad Stage to create a summer theatre festivliddc@heatre 232In addition to
performing in the productions that run in reperfddNCG theatre students have the
opportunity to teach adult and children acting tssand stage combat to the community.

In fall, 2006, the Department plans to coordireatd host a celebration of
UNCG's fifty years of offering K-12 teaching licam® in Theatre Arts. The event will
invite graduates from as far as fifty (50) yearsko® come and see the show and to
attend a celebration before attending a performahtee musicalSeussical

In fall, 2006, the Director of Theatre Educatioiti ¥acilitate a discussion session
among all North Carolina theatre education faculty coordinate K-12 licensure
programs in Theatre Arts. An updated data baseiwént K-12 Theatre Arts programs
will be created for the use of all college and ensity Theatre Education programs.

Modeling Best Professional Practices in Service

Faculty members maintain a high level of involvetremd collaboration with the
public schools and community through a variety eflams. For example:

Collaboration

In order to ensure meaningful partnerships, the GNBzpartment of
Theatre maintains communication with K-12 Theatrts Aeachers and
communities across North Carolina through:

e Super Saturdayyhich includes a special matinee of the annual UNCG
Theatre musical, a special workshop session fohitjie school teachers,
and a variety of workshops in which high schootistuts can participate.
Workshops are led by Theatre Department facultygaaduate students.

* North Carolina Theatre Arts EducatofSlCAB), in which the Director of
Theatre Education is an active, charter membelydinmog attending and
presenting at the fall sharing conference and tinéewfocus conference

« Playworks Center Stagte culminating event of tHelayworks Project,
is funded by a grant from the North Carolina Artsu@cil. The event is
coordinated and hosted by the Director of Theathechtion, assisted by
Theatre Education majors. However, both undergigedand graduate
students from all degree programs participate énperformances as
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directors and actors. Staged readings of the @ligilay scripts, written
by K-12 students from participating schools, ardgrened for the young
playwright his family, and his drama teacher. The&ducation students
are required to participate as liaisons to the gauiaywrights, their
families, drama teachers, and classmates and @s adirectors, crew
members, ushers, or hospitality volunteers.

Student internships done in THR 482-Teaching Methodrheatre Arts
Student field experiences done outside of cours& wath assigned
focus topics through which to direct student obagons. Field
experiences may require one-on-one tutoring arsif@il group work.
The Summer Institute for Theatre Education (S.L.)[ .&special three-
week, intensive summer session in which in-serkide® Theatre Arts
teachers may take up to nine semester hours ofigtedourse work
towards professional or personal enrichment, lioemngenewal credit, or
the pursuit of a Masters of Education (M.Ed.) ireditre Education.
Theatre Department faculty membership and participan the North
Carolina Theatre Conference (NCTC) by attending@matesenting at
the annual fall conference

Theatre Department faculty membership and participan the
Southeastern Theatre Conference (SETC) by atteraaidfpr presenting
at the annual spring conference

Theatre 232, a collaboration between UNCG SummeeRery Theatre
and Triad Stage for a new summer theatre festhadlihcludes the
production of an original play for children thatsvaritten by a UNCG
Performance Faculty, Jim Wren, and a graduateeotiiCG M.F.A.
Acting degree program, Joe Sturgeon. Graduate istsidéso teach adult
and children acting courses, stage combat, andgafir the camera. In
addition, there are staged readings of originapscpresented by the
UNCG actors.

Unit Evaluation of Professional Education Faculty &formance

The University requires annual reviews of all faguT'he reviews evaluate
teaching, scholarship, servj@nd directed professional activity. More intenseaws
occur at the time of tenure, promotj@md post-tenure review. Department chairs
monitor adjunct faculty toward these same ends,aaljghct faculty must participate in
the same course evaluation process as full-timdtfadNon-tenure track faculty
members have a committee of three theatre facuity ebserve them teach and meet
with these faculty members to share their feedback.

Unit Facilitation of Professional Development

Teacher education faculty in North Carolina muslitensed in the areas in
which they teach. Licensure must be renewed evesyears through the accumulation
of professional development credits and teachimgpea&nce [see Methods Faculty
Licensure Renewal Guidelines]. The University madkeailable grants for curriculum
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development, research, and travel to present &gsional conferences and use of
technology. The Teaching and Learning Center idabla to support faculty
professional development. Workshops are offeredlagly. The University-School
Teacher Education Partnership (USTEP) supportegsainal development through
workshops, collaborative research grants, and ltgreats (se&)STEPannualreports.
Through the Matching Incentive Fund, professiomiication and content faculty have
been provided opportunities to take the Praxisubj&ct Assessments; after taking the
specialty area exam, faculty met to develop blueprior incorporating Praxis Il test
preparation activities in the initial licensure grams.

The following table, Table 30, outlines faculty gfieations by requiring faculty
response in six areas:

» Highest degree of specialization/discipline andwnsity from which
degree was obtained.

» Tenure or non-tenure track

» Courses taught during the current school year

* Full time/Part time

» Service/School enrollment

» Recent Publications/Presentations

The UNCG Theatre faculty members are extremelyliratin theatre and in their
particular area(s) of specialization. In additiorcteative endeavor, also experienced in
their classroom experiences with students, thewetiee in department, college, and
university committees and events.
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Table 30. Faculty Qualifications

Department of Theatre Faculty Qualifications:

Teaching, Service, and Publications/Creative Endeavs

Faculty Highest degree of Tenure Track Courses taught Full Time/ | Service/School Enroliment Recent Publications/Presentations:
Members Name specialization/ during the Part Time
discipline and current school
University from which year
degree was obtained
Bell, Deborah M.F.A. in Theatre full professor THR 260 FT/ 9 month
Design (emphasis on Advanced Makeup| contract

Costume Design),
University of Minnesota,
1976

THR 361 Costume
Design

THR 548 Stage
Millinery and
Accessories

Director of Graduate Studies, Received one of two national
Dept. of Theatre, 2001-presentawards from United States
Institute for Theatre Technology
for $7100 to interview
makers in Malawi and Nigeria
from July 20 to August 7.




Department of Theatre Faculty Qualifications:

Teaching, Service, and Publications/Creative Endeavs

Faculty
Members Name

Highest degree of
specialization/
discipline and

University from which
degree was obtained

Tenure Track

Courses taught
during the
current school
year

Full Time/
Part Time

Service/School Enroliment

Recent Publications/Presentations:

spring, 2005 for which she
received the national Herbert D.
Greggs 2006 scholar award.

Published "Masks of
Transformation" inTheatre
Design & Technology'spring
2006 issue and "Minshall's Mask
Dancing Mobiles, and Walking
Sculptures: A Legacy for Mas'
Mask Makers in Trinidad" in the
2005 International Mask
Conference catalogue (juried).

USITT-SE, presented Master Class i
Rendering Techniques, Alabama
Shakespeare Festival, September 2
& Louisville, KY, March 28, 2006

U

=]

04

Design/Technical Theatre
Program Coordinator, Dept. 0
Theatre, 1995-2000, 2004-
present

Honors Liaison for Dept. of
Theatre and International
Honors College, 1998-presen

Marion A. Smith Costume
Design/Technology Award Chai
Southeastern Theatre Conf., 20(
2005

Angels Development
Committee Chair, Dept. of

Theatre, 2004-present

Design Respondent for ACTF, Regi

4, Pittsburgh, PA, 2002-0.
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Department of Theatre Faculty Qualifications:

Teaching, Service, and Publications/Creative Endeavs

Faculty
Members Name

Highest degree of
specialization/
discipline and

University from which
degree was obtained

Tenure Track

Courses taught
during the
current school
year

Full Time/
Part Time

Service/School Enroliment

Recent Publications/Presentations:

College of Arts & Sciences
Budget Committee, 2004-200

Strong College Fellow, 1998-
2005

Making Contemporary Notherp
California Masks in a Shamanisti
Spirit, Hawaii International
Conference on Arts and Humanitigs
Jan. 2004

(3]

University Graduate Studies
Committee Member, 2000-02

Exhibited retrospective of design wofk
from previous ten years, Marshall U.
Oct. 2003

Briley, Rachel

M.F.A. in Theatre for
Youth, Arizona State
University, 1996

assistant
professor

THR 315 Creative
Dramatics for the
Classroom Teache

THR 515 Creative
Dramatics

THR 615
Advanced Creative
Dramatics

FT/ 9 month
contract

Director of MFA program in
Theatre for Youth, 2002-
present

To What EndBtage of the ArtSpring
2004

Artistic Director for North
Carolina Theatre for Young
People (NCTYP), 2002-
present

Drama and Literacy: A Natura
Connection Tennessee Arts Academly
June 2004

Advisor for BA students (38
advisees), 2002-present

Transforming Tomorrow: Building
Accessible Theatre Outreach for Dgaf
Youth AudiencesAmerican Alliance
for Theatre and Education national
conference, New York, August 2003

Ward Scholar Selection
Committee Chair, American
Alliance for Theatre and
Education, 2001-2003

Production Challenges in Theatre for
Young Audiences: Professiongl
Perspectivespanel member, SET(Q,
Chattanooga, March 2003

Drama Critical Literacy: The Big
Orange SplgtSETC, Fairfax, VA,
March 2002
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Faculty Highest degree of Tenure Track Courses taught Full Time/ | Service/School Enroliment Recent Publications/Presentations:
Members Name specialization/ during the Part Time
discipline and current school
University from which year
degree was obtained
Sound Playing: Music and Drama i
the Pre-School ClassrogmAmerican
Alliance for Theatre and Educatig
nation conference, Sand Dieg
August 2001
Cauthen, Jody M.A. in Arts Non-tenure THR 284 FT/12 Oversee and implement all
Administration, Saint track Arts Management month aspects of marketing campaig
Mary's University of contract | for season tickets, summer
Minnesota, August 1995 THR 584 Theatre season tickets, curtain and
Management walk up sales, main stage
plays, and studio/workshop Performer inThe Vagina Monologues
performances 2005 and 200§
Lecturer Teach completely on-line

Theatre Management class
(Dec-Jan, 2005) for the
Division of Continual
Learning

Performer inWoman As Verfor
Women's Gender Studies Conferen
2006

ce,

Assist faculty in specialized
projects involving recruitment
NY Showcase, new
play/adaptation festival, race
and gender institute, play
selection committee

Coordinate web presence,
online ticketing, and internet
information

Supervise front of house staff

113



Department of Theatre Faculty Qualifications:

Teaching, Service, and Publications/Creative Endeavs

=

Faculty Highest degree of Tenure Track Courses taught Full Time/ | Service/School Enroliment Recent Publications/Presentations:
Members Name specialization/ during the Part Time
discipline and current school
University from which year
degree was obtained
Design, implement, and
monitor all fundraising
activities for the Dept. of
Theatre: special events, direc
mail individual giving
campaign, corporate
sponsorships
Cook, Alan M.F.A. in Theatre, full professor THR 380 FT/ 9 month| Conductor of Directing and
University of Utah, 1996 Playwriting contract | Playwriting workshops for Featured art exhibit, University d
ACTF and other venues Florida, Summer 2000, featured jn
THR 410 Directing Chronicle of Higher Educatioduly 7,
[ 2000
THR 506 Non- Director -Death and the King's
Western Theatre UNCG Theatre Season Horsemen, Trestle at Pope Lick Cregk,
Selection Committee The Visit, Opera Comique, East pf
Adjudicator for playwriting Eden(co-director),Playboy of the|
and poetry competitions Western World
THR 612 Curator of contemporary
Directing Period African art exhibit
Plays Respondent for ACTF
productions
Davis, Noah M..F.A. in Theatre Non-tenure THR 140 PT/75%/ | Sound Designer and
Design and Technical | track Stagecraft | 12 month | Consultant, UNCG 2004- Audio/Lighting grip,48 Hour Film
Direction, UNCG, 1995 contract present Festival Nashville July 2004
Lecturer Theatre Department Facilities Camera Operatod8 Hour Film
Committee Festival Greensboro, July 2005
Flannery, M.F.A. in Acting, Lecturer THR 100 FT, as of
Michael University of North Drama 2006-07;
Carolina Greensboro, Non-tenure Appreciation prior to that Member of Actors’ Equity
2000 track was PT Association (AEA), Screen Actors’

THR 231 Acting |

Guild (SAG), and American Film,
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Faculty Highest degree of Tenure Track Courses taught Full Time/ | Service/School Enroliment Recent Publications/Presentations:
Members Name specialization/ during the Part Time
discipline and current school
University from which year
degree was obtained
Television, and Radio Association
American Academy of THR 232 (AFTRA)
Dramatic Arts (New Acting Il
York City), Numerous film and television creditg,
Professional Acting THR 539 includingIn the Heat of the Night
degree Professional
Theatre Audition
Techniques
Gordon, Kelly Ph.D. in Drama, Non-tenure THR 100 Drama FT/ 9 month
University of Georgia, | track Appreciation contract
2001
THR 201 Liaison to UNCG Library, Coordinator, Panel on Theatre for
Playscript Analysis 2005-present Social Change, SETC, Spring 2005
Visiting THR 500 Theatre Service Learning Workshop, Guerrilla Theatre Encyclopedia for
Assistant History | UNCG, Fall 2004 Modern Drama2005
Professor THR 501 Theatre

History I

Production Dramaturg,
Marat/SadeUNCG 2005

PanelistWorking Globally Within thg
Local: Interdisciplinary Department$
as a Response to a Changing
Academic Environmen#ssociation
of Theatre in Higher Educatio
Conference, 2004

=]

Reading Committee,
Playwrights Forum,
Greensboro, 2004-present

Gallery Show Spotlights Recent Wark
by 9 Artists The Dallas Morning
News Jan. 7, 2004

115



Department of Theatre Faculty Qualifications:

Teaching, Service, and Publications/Creative Endeavs

g

o

pr

Faculty Highest degree of Tenure Track Courses taught Full Time/ | Service/School Enroliment Recent Publications/Presentations:
Members Name specialization/ during the Part Time
discipline and current school
University from which year
degree was obtained
THR 600 Presenter,And all the men and
Introduction to women merely players:" Speed-Dati
Graduate Study as PerformanceHawaii International
Literary DramaturgMr. Wolf, Conference on the Arts an
by Nick Ippolito, 2004 Humanities, 2004
THR 601 Drama Acting, Greensboro: A
Theory and RequiemGreensboro Peace
Criticism and Love and Reconciliation LaMama Umbria, Internationg
Project, UNCG/Bennett Symposium for Directors, Summe
College, 2004 2003
Gulley, John MFA in Directing, Associate THR 331 Acting FT
University of Wisconsin-| Professor 1

Madison, 1983

THR 410 Directing
|

THR 435
Performance Styleg

THR 531 Acting V

THR 539
Professional
Theatre Audition
Techniques

THR 631 Studies
in Acting

Director, UNCG 2000-present:

Urinetown, The Crucible, The
Country Club, Tartuffe, A
Raisin in the Sun, Absent
Friends, The Adding Machine

BFA Acting Advisor, 36
advisees
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Faculty Highest degree of Tenure Track Courses taught Full Time/ | Service/School Enroliment Recent Publications/Presentations:
Members Name specialization/ during the Part Time
discipline and current school
University from which year
degree was obtained
THR 610 Applied Co-coordinator BFA/MFA
Play Directing New York Showcase, 2001-
present
THR 611 Coordinate Professional
Advanced Play Acting Internship Program,
Directing with NC Shakespeare Festival
, 2001-present
THR 613 Coordinate student film
Directing Seminar casting, with NC School of thg
Arts School of Filmmaking,
2001-present
Advisor for B.A. Theatre
majors - 38 students
Haas, MFA in Theater Non-tenure THR 140 FT/12 Theatre Department Facilities
Christopher (emphasis in Technical | track Stagecrafts | month Committee Technical Director,
Direction/Lighting contract | UNCG Dept. of Theatre, 2004- Production Manager, Seconda|
Design), Southern present School Festival, SETC, 200
lllinois University at Lecturer Chair, Departmental Safety Theater Renovation Consultatio
Carbondale, 1994 THR 540 Committee, UNCG Dept. of Burris Laboratory School, Ball Sta
Advanced Theatre, 2004-present University, 2004
Stagecrafts Season Selection Committee,

o

® >

UNCG Dept. of Theatre, 2004-
present

Fluid Power Systems Workshop, |
Tech State College, 200

Budget Committee, UNCG
Dept. of Theatre, 2004-present

Workshop: Basic Fluid Power, Iv]
Tech State College, 200

Transition Committee, UNCG
Dept. of Theatre, 2004-present

Sound System Optimization, Syn-Al
Con., 2003
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Faculty Highest degree of Tenure Track Courses taught Full Time/ | Service/School Enroliment Recent Publications/Presentations:
Members Name specialization/ during the Part Time
discipline and current school
University from which year
degree was obtained
Technical DirectionDeath
and The Kings Horsemen,
Charlotte's Web, Firebugs,
Here There Be Dragons, The Performer Rigging Workshop
Country Club, The Shape of MAAFED and Hall and Associateg
Things et. al, 2004-2005. 2002
Hensley, Gaye M.F.A. in Costuming | N/A THR 145 PT Freelance costumer
from University of North Stagecrafts Il Designs for locatheatres, including
Carolina Greensboro Greensboro Ballet'$he Nutcracker
Humphrey, Tom | MFA in Directing, Full Professor| THR 381 Oral FT
University of California- Interpretation

San Diego, 1981

THR 395 Special
Problems

Department
Head

THR 510 Directing
Il

THR 595 Directing
Practicum

College of Arts & Sciences
Dean's Council, 2001 to
present

A Piece of My Heart, H764
Midsummer Night's Dream, Hona¢
UNCG

Advisor for B.A. degree
candidates (36 students)

The Cooking Show at GTC

A4

Theatre Education Program|
Advisory Committee
(TEPAC), 2006

Exoneratedat Guilford Technical
Community College

Theatre Department Facilities
Committee Departmental
Student Advisory Board

member

Adapted script from book fo
O'PIONEERSNd directed productio
with large cast, double casting seve

roles, 2006
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Faculty Highest degree of Tenure Track Courses taught Full Time/ | Service/School Enroliment Recent Publications/Presentations:
Members Name specialization/ during the Part Time
discipline and current school
University from which year
degree was obtained
Lane, Preston M.F.A. in Directing, N/A THR 380 PT Artistic Director and Co-founder of
Yale University the Triad Stage
Has directed numerous productions,
including at Triad Stage. Will direq
The Diary of Anne Franlin fall, 2006
McMullen, MFA in Scenography, Full Professor | THR 245 Theatre FT/9 mo. Juried exhibition of scene desigh,
Randall University of North Graphics contract Orpheus in the UnderworJdWorld

Carolina Greensboro

MA in Theatre
History/Criticism,
University of Missouri-
Columbia

THR 351 Stage
Scenery

THR 540
Advanced Stage
Crafts

THR 542 Scene
Painting |

THR 552 Multi-Set
Design Techniqueg

THR 645
Advanced Theatre
Graphics

THR 651 Scene
Design Seminar

Member, Instructional Grant
Review Committee, UNCG,
2004-2006

Exhibition of Set, Costume, Lightin
and Sound Design", Toronto, Cana
March 2005.

Stage Design: An Internation{

a.

Chair, GEC Fine Arts, UNCQ
2003-2006

)

Design exhibitionTales of The Lost
Formicans KC/ACTF, Birmingham,
2004.

Member, Enrollment
Management Committee,
UNCG 2003-2006

Juried design portfolio, KC/ACTK
National Design Fellowship, Ney
Orleans, 2002

UNCG Theatre Design
Program Coordinator, 1997-
2004

Juried design portfolio, KC/ACTK
National Design Fellowship Finalis
Washington, 2002

Academic Advisor/MFA
Thesis Production Supervisor

Design exhibitionTwo Gentlemen of
Verona(NC Shakespeare Festiva
andPirates of Penzana@ill
Mountain Theatre), KC/ACTF
Spartanburg, 2002

=

Panelist, "Rendering Techniqueg
SETC. Mobile, 2002
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Faculty Highest degree of Tenure Track Courses taught Full Time/ | Service/School Enroliment Recent Publications/Presentations:
Members Name specialization/ during the Part Time
discipline and current school
University from which year
degree was obtained
Morris, Christine | M.F.A. in Acting, Associate THR 231 Acting | Full-time/9 Voice and Dialect Coaching includeg
A. University of Virginia Professor/ mo. contract] projects in theatre, dance, film,

Tenure Track

THR 222
Dynamics in
Acting: Voice |

THR 322
Dynamics in
Acting: Voice Il

THR 620
Stage Dialects

THR 622
Advanced
Dynamics: Voice

Voice and Speech Trainers
Association: served as region
and associate editor, and mos
recently, Editor of the VASTA
Newsletter

Advisor for B.F.A. acting

aloriginated the role of The Woman in
tRomulus Linney’s new one-woman

workshop at the Actors’ Studio in

students: 20 advisees

television and audio; worked privatel
with clients in the areas of business,
law, and television journalism.

<

Member of Actors’ Equity
Association (AEA) and Screen
Actors’ Guild (SAG)

Performed with the New York
Shakespeare Festival, The Public
Theatre (under director Richard
Foreman), the Asolo Theatre,
Playmakers Repertory, and in many
productions with the award-winning
Chapel Hill based Archipelago
Theatre. With Archipelago, she
developed the soBlue Roses
produced at Manbites Dog Theater in
Durham NC and at Profile Theatre
Project in Portland, Oregon, and at the
Tennessee Williams Center in
Sewanee, Tennessee. Most recently,

play Silver River, which has been
performed at Manbites Dog
(premiere), Profile Theatre Project, i

NYC, at Appalachian State
University, and The Sewanee Writers
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specialization/
discipline and

University from which
degree was obtained

Tenure Track

Courses taught
during the
current school
year

Full Time/
Part Time

Service/School Enroliment

Recent Publications/Presentations:

Conference. This past fall, performeg
the play at the Horton Foote Festival
of American Playwrights in Texas,
where Linney was the honoree.

Current research in the areas of sold
performance and the use of
polyphonic singing with actors.
Continued research interests include
American playwrights Tennessee
Williams and Romulus Linney, and
Jacobean drama in performance.

Longtime member of the Voice and
Speech Trainers Association

Paludan, Marshal

Ph.D in Theatre,
University of Kansas-
Lawrence, 1995

Associate
Professor

THR 221
Dynamics in
Acting: Movement
|

THR 232 Acting Il
THR 321
Dynamics in
Acting: Movement
1l

THR 587 Theatre
Field Studies

THR 621

FT/9 mo.
contract

Director - UNCG -The Trojan
Women, Songs for a New
World, Little Women, Sound d
Music, Wildfire: Whit Marble
Black Hands2002-2005

f The Developmental Path to the Actirlg
Process ATME Conference Journal
Winter 2006

BFA/MFA Actor Training -
Movement/Voice, Acting,
Improvisation, Nonwestern
Theatre, Mask-in Performanc

D

"Pausing Delicately in the Spad
Between: Putting into Practice M
First and Last Lessons with Ma
e Barstow ATI Exchange Winter 2006

=<

Co-director/Faculty,
Chesapeake Bay Alexander
School, 2004-present

Unmasking the Warrior, the Beas
and the Fool WithinSouthern
Theatre Fall 2003

—

Faculty, Eastern Music
Festival, Greenshoro, July

ATHE 2005 PanelPerforming
Reconciliation ATHE 2005
Workshop:Physical Discovery of a

1996-present

Character San Franciscq
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Faculty Highest degree of Tenure Track Courses taught Full Time/ | Service/School Enroliment Recent Publications/Presentations:
Members Name specialization/ during the Part Time
discipline and current school
University from which year
degree was obtained
Advanced SETC 2005 Panel: Theatre in tihe
Dynamics: Public Interest in Greensboro, Theajre
Movement and Social Change; Worksho,
Uniting Actors, Body and Voice; Al
Hands on Deck:An Intro. To th
THR 506 Non- Advisor for B.A. students (38 Alexander Technique, Meisng
Western Theatre students) Technique Meets Contact Imprda
ATHE 2004Theatre as Inspiration
Linking Greensboro, NC to Sou
Africa Through and Reconciliation
Commission and Emily Mann
Greensboro : A Requierfioronto
SETC 2004 Workshopncient
Sources of Mask Technique for the
Contemporary ActqgrMemphis
Putnam, Jay M.F.A. in Directing, N/A THR 231 PT Artistic Associate for Triad Stage
University of North Acting | DirectedProofin 2004 at Triad Stage
Carolina Greensboro DirectedAn Infinite Acheat Triad
THR 232 Stage in 2005
Acting Il
Directing credits include: AN
ENEMY OF THE PEOPLE, THE
MISS FIRECRACKER CONTEST, A
MISLAID HEAVEN, and THE REAL
THING.
Ritson-Lavendar| M.F.A. in Acting from N/A THR 231 PT Most recent acting has been at Triad
Beth University of Missouri at Acting | Stage: performed in OUR TOWN and

Kansas City

THE RAINMAKER.
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Members Name specialization/ during the Part Time
discipline and current school
University from which year
degree was obtained
Shackelford, M.F.A. in Acting, Non-tenure THR 231 Acting | | FT/9 month Member of Actors’ Equity
Lorraine Virginia Commonwealth| track contract Association (AEA)
University, 1987 THR 232 Director of Theatre Education
Acting Il Advisor for 67 undergraduate Acting: The Diary of Anne Frank|
BFA Theatre Ed majors Triad Stage, September 2006
Lecturer Chair of Theatre Education

THR 232-H Acting
Il Honors

THR 482 Teaching
Methods in Theatrs
Arts

CUI 465-F Student
Teaching in
Theatre

THR 631 Studies
in Acting

THR 682 Seminar
in Teaching
Methods for

Program Advisory Committee
(TEPAC), 1996 to present

Women in VerpGender Studie$
Conference, UNCG, March 2006

Coordinator for Playworks
Center Stage, UNCG Host,
Spring 2004-06

PanelistA+ Schoolspresentation, The
GREat Conference, UNCG, Aprijl
2006

Training Session- DPI
Program Reviewers, May 200

Assessment Workshdgorth Carolina
Theatre Arts Educators, (NCTAE
Winter Focus Conference, 20(

o~

DPI Program Reviewer for Re
accreditation, Visitation of
Theatre Education Program a
UNC-Asheville

[

=]

Graduate Study in Theatre Educatjg
NCTAE, Raleigh 2002

Coordinator/Advisor
undergraduate (BFA) and
graduate (M.Ed.) Theatre
Education programs

Take Our Jobs Seriously, Before Th
Take Our Jobs--SeriousINCTAE,
Greensboro 200

D
<

Photo-documentation and
invited participant in A+
Institute, Boone NC. 7

Co-authored children's play,
adaptation Love You Forever, Near
and Farbased on Robe:[%unsch's




Department of Theatre Faculty Qualifications:

Teaching, Service, and Publications/Creative Endeavs

«Q

Faculty Highest degree of Tenure Track Courses taught Full Time/ | Service/School Enroliment Recent Publications/Presentations:
Members Name specialization/ during the Part Time
discipline and current school
University from which year
degree was obtained
Theatre Education elementary or middle school book, Spring 1997 (currently bein
faculty and administration in revised for publication, 2007
attendance.
Creator/Coordinator of
Summer Institute for Theatre
Education (SITE), 1994-
present
MFA Acting Thesis
Committee Member
Wolf, John M.F.A. in Theatre Associate THR 382 FT/9 mo.
Design (emphasis in Professor Theatrical Design contract | Designer, UNCG Theatre,

Lighting and Scene
Design), University of
Alabama, May 1989

for Schools K-12

THR 370 Stage
Lighting

THR 544
Computer Assisted
Drafting

THR 586 Stage
Management

THR 540
Advanced Stage
Crafts

THR 570
Advanced Lighting
Design

Opera, Summer Theatre, NC
Theatre for Youth &
Supervisor all student
produced lighting design
projects 1992-present

Lighting Design — Triad Stage, Equi
Theatre Company, Greensboro, 20
present

Director of Production, UNCG
Theatre Opera, Summer
Theatre, NC Theatre for
Youth, 1992-present

Lighting Design - NC Shakespea
Festival, Equity Theatre Compan
High Point, 2000-03

Academic Advisor BFA
Design and Production
students

Co-author, Curriculum Revision, BF
Design-Tech, 2004

Chair, Enroliment
Management Committee,
2003-present

Co-author, Curriculum Revision, BF
Technical Production, 200

=

Programming Committee,
Aycock & Brown Auditoria,

2003-04

Panelist At the Production Table]

SETC 2002
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Members Name specialization/ during the Part Time
discipline and current school
University from which year
degree was obtained
THR 575 Theatre Education Program
Theatrical Sound Advisory Committee
Design and (TEPAC), 2006 Dept.
Technology Representative, Lighting Design - UNCG beath and
Aycock/Brown/Mclver the King's Horsemerdesus Christ
Buildings Renovation, 2004- | Superstar, Rocky Horror Picture Sha
UNCG Theatre Budget,
Transition, Safety Committee$, Scene Design - UNCGJesus Christ]
2004 Superstar
Wren, James M.F.A.in Associate THR 332 Acting FT/10 mo. | Advisor for MFA Acting
Acting/Directing, Professor \Y contract Students - 13 students ; Chair,

University of Florida,
1984

THR 435
Performance Styleg

THR 532 Period
Acting |

THR 632
Contemporary
Acting Il

Acting/Voice Search
Committee, UNCG Dept. of
Theatre, 2005

Basic Stage Combat Techniqug
Super Saturday High Scho
Workshop, UNCG 2003-01

PS

Dean Search, College of Arts

Irene Ryan Scholarship Auditiof
Workshop High Point University,

>

and Sciences, 2002, 2003 2005
Board of Electors, Actor's Hal Response Training Semin&ETC,
of Fame, 2004 2003

KC/ACTF Respondent, High
Point University, 2003-04

Faculty Response Training{C/ACTF
Region IV Festival, Savannah, G
2003

KC/ACTF Respondent,
College of Charleston 2003

Acting, Voice, and Movemen
Audition RoundtableSETC, 2003,

KC/ACTF Respondent,
NCA&T University, 2002

Unarmed Stage Combat Technigu
High Point University, 2007

National Executive
Committee, KC/ACTF 2001-

04

Co-director UNCG BFA/MFA NYC

U7

Showcase, 2000-0
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Full Time/
Part Time

Service/School Enroliment

Recent Publications/Presentations:

Leighton Ballew Directing
Scholarship Committee,
SETC, 2002-03

Artistic/Managing Director,
UNCG Summer Theatre,
1990-present

Director - UNCG Mainstage, Summe

Studio Theatre - over 30 differeft

productions, including\ View From
the Bridge, Marat/Sade, Jesus Chr
Superstar, Marisolet. al.
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Coordinator of the Theatre Education Program

Lorraine Shackelford, Director of Theatre Educatigrcoordinator of both the
undergraduate and graduate Theatre Education pnsgrahe position is a non-tenure
track

lecturer-ranked faculty line; however, job respbiigies include those usually associated
with tenure-track positions. Some examples ofdberesponsibilities of the Director of
Theatre Education are: serves as both the undera@a@B.F.A.) and graduate (M.Ed.)
advisor; writes all program administration (NCATEDreports, writes College Review
Reports for the Theatre Education program; writs nourse proposals; writes program
and course revisions for the Theatre Educationrpragurricula; revises thEheatre
Education Handbooknnually, updating it for program changes and charig public
school licensure laws; identifies, contacts, angrayes all field experience placements;
supervises interns for THR 482-Teaching MethodBheatre Arts; supervises student
teachers (CUI 456-F-Student Teaching in Theat@rdinates and hosts Playworks
Center Stage at Triad Stage (coordinating fortiyfty UNCG theatre students); chairs
the Theatre Education Program Advisory CommittdeRAC); serves on several M.F.A.
acting students’ thesis committees; and servel@iixecutive Committee and Council
of Program Coordinators (CPC) in the Teachers Atgdd he faculty position requires a
three-course load, receiving a course releasdlfttreaadministration and supervision
duties. When the student teaching and adminis&dbiads are unusually heavy, a second
course release may be granted.

Ms. Shackelford has nine (9) years teaching expeeién the North Carolina K-12
schools, holds an Advanced Masters (“M”) teachiogrse in K-12 Theatre Arts, which
is being renewed in summer, 2006. She is an aahater member of the North
Carolina Theatre Arts Educators (NCTAE), servingiase president. Ms. Shackelford is
also a member of the North Carolina Theatre ConteréNCTC), the Southeastern
Theatre Conference (SETC), and Actors’ Equity Aggam (AEA). In fall, 2006, she

will appear at Triad Stage, a professional uniaatre in Greensboro, the Diary of
Anne Frankas Mrs. Van Daan.

Faculty Supervision of Student Teachers

Supervision of student teachers for CUI-465-F-Stadeaching in Theatre Arts

usually ranges from three (3) to four (4) studeatchers. The Director of Theatre
Education teaches two classes, plus supervisistudent teachers (including a bi-
weekly, two hour evening seminar), when there lareet (3) to four (4) student teachers.
Supervision of five (5) to six (6) student teacheguires travel outside of Guilford
County and more than a forty-five minute drive dservations. Therefore, one course
release is necessary to allow for travel time impleting the introductory visit to the
student teaching site, a minimum of five observatj@and the final conference between
the student teacher, cooperating teacher, and\ssipgy student teacher. Student
teachers meet bi-weekly with the Director of Thed&ducation for a Student Teacher
Seminar that lasts from two (2) to two-and-a-halt4) hours. If a fifth and sixth student
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teaching placement must be made and are more tuatydive drive each from UNCG,
a part-time supervising teacher will need to bedhiio assist in observations.

Unit Evaluation of Professional Education Faculty éformance

School of Education Faculty

The University requires annual reviews of all faguT'he reviews include teaching,
scholarship/creative endeavor, seryered directed professional activity. More intense
reviews occur at the time of tenure, promotiand post-tenure review. The University
also has mandatory procedures for training, monigoeind evaluating teaching
assistants. In some cases, departments in the ISiBducation have developed
additional procedures for training and evaluateaching assistants so as to ensure that
they follow the required course syllabus and understhe conceptual framework. Part-
time faculty must participate in the same coursduation process as full-time faculty.

Department of Theatre
The assessment procedures for faculty in the Deyesuttof Theatre are as follows:

* Tenured Faculty:

1) A Department Peer Review Committee observesathdty
member every two years, followed by a meetingich
the committee shares the findings and gives feddtoac
the faculty member.

2) Student course evaluations are completedvieryecourse
each semester.

3) A post tenure review is done every five years.

4) Faculty members complete a Self-Assessmefeaiona
and meet with the Department Head for an Annuaddterel
Conference.

* Tenure-track Faculty:

1) A Department Peer Review Committee observes thédtfamember
every year, followed by a meeting in which comnatghares the findings
and gives feedback to the faculty member.

2)  Student course evaluations are completedvienyecourse each semester.

3) Faculty members completeel-8ssessment on Sedona

and meet with the Department Head foAanual Personnel

Conference.

* Lecturers:
1) A Department Peer Review Committee observes thdtfamember
every
year, followed by a meeting in which committee gisahe findings and
gives feedback to the faculty member.
2)  Student course evaluations are completed for esauyse each semester.
3) Faculty members complete a Self-Assessment on &edon
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and meet with the Department Head for an Annueddtmel
Conference.

* Part Time Faculty:
1) Student course evaluations are completed for esauyse
each semester.
2) The Department Head and/or Performance/Design
Program Coordinator (according to the courses biainght) do an
observation each semester the part-time faculty lbeem
teaches.

Unit Facilitation of Professional Development

School of Education/Teachers Academy

Teacher education faculty in North Carolina muslitensed in the areas in
which they teach. Licensure must be renewed ewvesyears through the accumulation
of professional development credits and teachimge&nce. [See Methods Faculty
Licensure Renewal Guidelines in Teachers Acadenyment boxes.] The University
makes grants available for curriculum developmessearch, and travel to present at
professional conferences and use of technology.

The Teaching and Learning Center in the FergusaldiBg is available to
support faculty professional development. Workshemesoffered regularly. The
University-School Teacher Education PartnershipTBEIB) supports professional
development through workshops, collaborative retegrants, and travel grants (see
USTEPannualreportsin Teachers Academy document boxes).

Department of Theatre

The Department of Theatre provides $700.00 of trananey to each faculty
member for use in attending conferences and ogpestof professional development. If
a faculty member needs more travel money for psades development, faculty
members who do not use all or part of their altbtravel money may elect to share the
money with their colleague.

Faculty Effectiveness as Related to Candidate Perfbance

Methods for assessing faculty effectiveness radates to candidate performance
can be gauged in several ways: through studense@valuations; student performance in
field experiences as evidenced through studemigstn the plethora of assessment
instruments;
the employment rate of program graduates; andutmess of graduates in the classroom as
measured through formal Teacher Evaluations.

In the fifteen (15) years the Director of Thedithication has been at the
Department of Theatre, many changes and highlighte been noted. Some examples are:

» Students have developed a sense of identity agréHeducation
majors
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and take pride in having chosen K-12 Theatre Edutas a career,
not

merely as a fall back when they grow discourageal adreer in
acting.

* The B.A. degree in “Drama with Teacher Licensura@swiropped
and replaced by the B.F.A. degree program in Teéaducation
(1996), adding fifteen more hours of course wortheatre and
professional education and a required seventyn@@)s of pre-
student teaching field experience.

* Program graduates have a ninety-five (95) to omeltad (100) per
cent employment rate.

* The founder and all presidents of the North Caaofigsociation of
Theatre Educators (NCTAE) are all graduates of UNdO®eatre
Education program, either undergraduate or gradivated.).

* Atarecent NCTAE conference, over thirty (30%jhe K-12
Theatre Arts teachers in attendance were UNCG iiéhEalication
graduates.

* Enroliments in both the undergraduate and graduaatre
Education programs have increased substantiaikty-Seven (67)
B.F.A. candidates and twelve (12) M.Ed. candidates.

* The Summer Institute for Theatre Education (SIT&j hts twelfth
(12" annual session in 2006, including M.Ed. degreelictates,
licensure-only candidates, and individuals takiogrses for
personal enrichment or professional development.

» Infall, 2006, the Office of Theatre Education viaé established,
staffed by a graduate assistant (10 hours a weelka avork study
student (10 hours a week), in addition to servstha office for the
Director of Theatre Education.

* The now annual discovery of students in theatrgsela who were
taught by graduates of the UNCG Theatre Educatiogram.

The changes and highlights noted above, some ahvdhiiectly relate to candidate

performance, are the strongest evidence for tleetaféness of the Theatre Education
faculty.
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Section VIII: Standard VI — Program Governance andResources
Teachers Academy Governance

The Theatre Education licensure program in K-12afiteeArts is housed in the
Department of Theatre in the College of Arts anekismes. The Teachers Academy
serves as the administrative umbrella and govematnacture for all professional
education programs. The Teachers Academy is admatiely located in and is
completely funded by the School of Education, tesighated administrative unit for
professional education programs at UNCG. The Doreaf the Teachers Academy is
also Associate Dean for Teacher Education and $érartnerships in the School of
Education. All programs involved in the preparatad teachers, principals, and other
school personnel have representatives on the Teadlsademy Council of Program
Coordinators (CPC); the Director of Theatre Edwratepresents the Theatre Education
program. Teacher representatives and relevant astnaitors are also on the Council
The CPC acts as the policy-making body of the TemcAcademy, determines what
matters shall be delegated to the Executive Coraajiind approves changes in program
requirements related to licensure. Informationtegldo policies and procedures for the
Teachers Academy can be found on-line at
http://www.uncg.edu/soe/newsite/teachers_acadengximtml|
Priorities for the Teachers Academy, the Schod&didcation, and the Department of
Theatre include an emphasis on collaboration wigmimers of the professional
community. In addition to having school partnersresented on the Teachers Academy
CPC and Executive Committee, school partners semtbe USTEP Partnership Council
and Executive Committee and on various programipecvisory committees.

Further, since the last review two significant leathip partnerships have been
implemented. A School of Education Advisory Contaetthat includes area
superintendents, school administrators, and masaetitioners has been meeting on a
regular basis to provide feedback on School of Btiar programs and initiatives. The
Guilford Education Partnership with the Guilfordy Schools has been established to
help guide policies and priorities for universitghsol partnerships.

Department of Theatre Governance

Department faculty meetings are held, at minimurwyédekly. There are two primary
program divisions under which all theatre progrdatis Performance Faculty and
Design/Technical Faculty, each of which hold wedhlyulty meetings. The Director of
Theatre Education (DTE) is a member of the Perfocadaculty; however, the DTE

and the Director of the Theatre for Youth prograeetrtogether every other week and as
needed to discuss both the Theatre Education aedtiEhfor Youth programs and the
many points of commonality that exist between tix@ programs; the primary point of
discussion is working with children.

Together, the two programs form an informal thdidision of the Department of

Theatre to be the Theatre for Youth/Theatre Edanadivision. In the 2006-2007
academic year, the directors of the two prograras pd work together, sharing graduate
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assistants to work on projects such as compiliegstindy guide for the North Carolina
Theatre for Young People (NCTYP) production; upagta data base of K-12 Theatre
Arts programs in the state; compiling and reportdeda from the Theatre Education
program and student assessment instruments; argarprg for and presenting\n
Educators’ Eveningn which the North Carolina Theatre for Young PleofNCTYP)
previews its spring touring production.

The Theatre Education program has a Theatre EducBtogram Advisory
Committee (TEPAC) that provides feedback on theegrograms; the committee
includes the Director of Theatre Education, TheBepartment Head, two theatre faculty
members, a current undergraduate Theatre Eduagtioerclassman, a current graduate
Theatre Education major, graduates of both the ngndeéuate and graduate Theatre
Education programs, and cooperating teachers éatth education student teachers.
The committee was formed in 1993, but was inadve005-06. A TEPAC meeting is
scheduled for August, prior to the first day ofssas, to discuss proposed program
changes and brainstorm for ways in which theatueatibn students can interact with
families earlier in the program of study.

There is but one qualified faculty member resgdaasior both the undergraduate
and graduate Theatre Education programs, so ifllerats for freshmen and transfer
students do not decrease and a “cap” is not pkacedntrol them, the program will require
a part-time faculty member, licensed to teach KFh2atre Arts and experienced in the K-
12 Theatre Arts classroom, to: 1) assist in tegchind supervising interns in THR 482-
Teaching Methods in Theatre Arts and 2) assistuppesvising and observing Theatre
Education student teachers who will have to begalautside of Guilford County, as far as
a one-hour or more drive from UNCG.

Unit Facilities and Resources: Department of Theatr

Each full-time faculty member has a private offigi¢h sufficient space to meet
with students and other individuals. Faculty anatigate assistant offices are located in
the Taylor Building and in the Brown Building. Ami@rence room and a smaller
meeting room are also available for meetings inBr.o

In the summer and early fall of 2006, the facultfyce for the Director of Theatre
Education and part of the graduate student officéhe second floor of the Taylor
Building will be re-arranged and re-organized tadrae the “Office of Theatre
Education”. The rest of the Taylor graduate staadiice will house the North Carolina
Theatre for Young People (NCTYP) and M.F.A. gradustidents in the M.F.A. Theatre
for Youth program. Graduate students will worktasks for NCTYP and the Theatre
Education program administration, including recogddata, the planning for Playworks
Center Stage, and the administration of the Suninséitute for Theatre Education
(SITE).

The Department of Theatre uses the following ctamsrand production spaces
to meet the needs of its classes and extra-cuaricehearsal and production activities.
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Taylor Building: Taylor contains the principle theater and a lavgekshop
area: the studio theater. The main theater is afredgbroscenium theater
with a stage that is 90 feet from wing to wing.eTtheater is well-equipped
with state-of-the-art lighting, sound, and riggsygtems. It is the site for
main stage theatre productions. Located in therbast is a small, flexible
“black box” theater that seats up to 75 peopleeddpnt upon the
configuration in which the space is arranged. Bhpigce is used for acting
and directing classes; rehearsals; and sometimethd Workshop Theatre
Lab’s student-produced work. Taylor is equippethwain exterior elevator
wheelchair lift to assist in accessibility for thandicapped.

The Taylor Building houses well-equipped studiod kais for the
construction of scenery, costumes, and makeupgetss meeting and
rehearsal spaces. Some of these spaces servessatas for the instruction
of design and technical theatre courses in theotum. A workroom for box
office and publicity, with three (3) PC computdssin the Taylor basement.
The dressing rooms and a “greenroom” meeting afdirngpspace for actors
during rehearsals and performances are also imaier basement; the
greenroom space can also be used for rehearsals.

Taylor's basement hallway is the site for all tlatact bulletin boards used
by Theatre Department faculty and students for camaation in addition to
the Departmental listserv, the greenroom-|. TheafileEducation programs
have an information bulletin board in the basenmatiivay and beside the
door of the Office of Theatre Education (room 2fi®)posting
announcements and information for Theatre Educatiajors.

Nine faculty offices are located in Taylor, alonghwthe faculty mail room

and

copying room. The Department offices, including difices of the

Department

Head, Tom Humphrey; Departmental Administrativeigtssit, Connie Prater;
and the Departmental Secretary, Neil Shepherdoasgdd in Taylor Building.
The Office of Theatre Education in which LorraineaSkelford, Director of
Theatre Education, is located, is in 212 Taylore $bcond floor of Taylor

also

houses a graduate student office for graduatetastssor the North Carolina
Theatre for Youth program, the North Carolina The&r Young People
(NCTYP), and the Office of Theatre Education.

.Brown Building: In January, 2000, the Department obtained useedfirst
floor of the old music building, Brown, located misthe Taylor Building.
Brown includes a performance space, formerly aakball, that seats 130
people. The small theater is used as a performaassroom, for studio
theatre productions, and for Workshop Theatre Sabfaculty offices are
located in Brown, and one large office that accomates several graduate
students is also in the building.

133



A design studio is located in the basement of Brdggquipment in the Brown
design studio includes: drafting tables and drgfand drawing equipment
and supplies. There is also a computer lab witketl?Cs and costume
storage located in Brown.

The faculty conference room and a smaller confer@aom are on the first
floor, along with two one-stall restrooms. Theufttg conference room
houses a small library of theatre books and sctifatsare available to be
checked out.

» Aycock Auditorium: Aycock houses a large auditorium that seats Bb00.
The performance space is used by the Universitpdonerous events, such as
the performances through the University Concertlaaxture Series. The
School of Music uses Aycock Auditorium for preseiata of operas produced
in collaboration with the Department of Theatrer fe past three years, the
Department of Theatre, in collaboration with théa&ud of Music, has
produced the annual musical in Taylor; however, ymansicals have been
performed in Aycock Auditorium. Aycock will undergorenovation at the
same time as the Brown Building, in 2006-2007.

» Curry Building: The Department of Theatre has three acting stgoges in
the School of Education’s Curry Building: room 16&om 109, and room
214,

» General Classroomdn addition to class space in the buildings dstéove,
the Department uses several classrooms in CurigiBgj Graham Building,
Carmichael Building, Jackson Library, Music Buildirand Mclver Building.

Renovation of the Brown Building and Aycock Auditoium

In 2006-2007 extensive renovations to the Browrdd#ug and Aycock
Auditorium will begin. The renovation is estimatedtake from eighteen (18) months to
two (2) years. A transition committee has been igezl to create a plan for the shift of
spaces from Brown and Aycock to other locationsridpthe renovation. Faculty offices
in Brown will be moved temporarily to the Mclver liling. The costume construction
shop, the lighting lab, and properties storage mvdive permanently from their Aycock
Auditorium location to the Mclver Building. Scerstorage in the basement of Aycock
will move to a UNCG warehouse, Becher-Weaver, onn§pgsarden Street. A large
studio area in Mclver will compensate for the temapp loss of Brown’s theater space.

The UNCG radio station and its offices are movirant the basement of Taylor
to the fourth floor of Brown after the renovatidrhe Department of Theatre will pick up
the space vacated by the radio station’s movettandpace will provide space for
faculty office growth, graduate student officesadpate conference rooms, and a small
classroom or seminar space.
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Technology Resources for the School of Educatiord€kers Academy

The Teacher Resource Center (TRC) also supportsgsional education
programs at UNCG. Located in the Ferguson Buildadjacent to the Curry Building),
it is designed for use by students and facultylliprafessional education programs on
campus, as well as to provide professional devetmprior our school and community
partners. The TRC houses print and non-print nadsancluding a variety of technology
resources to assist candidates and faculty in pigrinstructional activities on campus
and in field experiences and clinical practice.uigment available for use in the TRC as
well as check out includes camcorders, digital caaers, digital cameras, overhead
projectors, an opaque projector, a smart board|aptdp computers. See
http://www.uncg.edu/soe/trc/index.hfmnovides additional information on resources
available through TRC.

A number of other instructional resources are awéal to support teacher
education at UNCG. A new assistive technologystla@m has been developed to
address needs identified through an extensivetiasutvey (see Survey of
Competencies for Including Students with Speciadddein the general Teachers
Academy documents box) and a new interdisciplimanter for e-learning has been
established to facilitate the use of technologytéaiching and learning (see
http://ice.uncg.edy/ The Walter Clinton Jackson Library has sigrfitresources to
support UNCG's teacher preparation programs (skeeaty Resources files and
http://library.uncg.edy/ The University Teaching and Learning CenterQJsupports
the University’s instructional programs by provigimstructional development activities,
instructional materials, equipment, test and desasing services, and consultation in
instructional development and in the use of instomal technology. (See
http://www.uncg.edul/tlc/)

Technology Resources for the Department of Theatre
Taylor Building has wireless access, as will tmevB and Aycock spaces after
renovation. There are no technology resources feglyi identified in the Theatre
Department facilities for use by Theatre Educatioajors; however, computers are
available for their use when they are taking desigurses. In addition, several computer
labs are available across campus for student use.
Fiscal Resources for the Department of Theatre

The budget for the Department of Theatre is diguldbelow in Table 29. Individual
programs do not have budgets. Funds are requeesteeeded.
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Table 31. Unit Budget -UNCG Theatre Department Res®Information

Year | 2004-2005 | 2003-2004 2002-2003
Internal Budget
Non Personnel $ 42,576.00 $ 42,576.00 $ 42,576.00
Accreditation $ 2,000.00 $ 1,800.00 $ 1,115.00
Educational and Technology Fees $ 8,042.00 $ 6,225.00 $ 8,709.00
Assistantships
Total Allocation $ 207,000.00 $ 174,500.00 $ 166,000.00
Average Stipend $ 8,625.00 $ 7,840.00 $ 7,500.00
Stipend Range $8,000' to '$10,250' $4,000' to '$8000' $6,000' to '$ 8,500'
Tuition Waiver Allocation
Temporary Salary Reserves $ 54,000.00 $ 46,500.00 $ 59,900.00
One Time Allocations $ 53,406.00 $ 42,624.00 $ 110,489.00
Discretionary $ 5,750.00 $ 1,950.00 $ 900.00
Honoraria $ 10,600.00 $ 10,000.00 $ 10,000.00
Income Source State Funds Ticket Sales Total
©  1999-2000 $ 51,828.00 $ 51,112.75 $ 102,940.75
*g 2000-2001 $ 51,828.00 $ 60,282.75 $ 112,110.75
= 2001-2002 $ 51,828.00 $ 75,508.25 $ 127,336.25
()  2002-2003 $ 51,828.00 $ 69,592.00 $ 121,420.00
LZ) 2003-2004 $ 51,828.00 $ 69,489.00 $ 121,317.00
> 2004-2005 $ 51,828.00 $ 54,324.00 $ 106,152.00
2005-2006 $ 51,828.00 $  51,828.00
Income Source State Funds Ticket Sales Total
2001 $ 10,132.00 $ 9,332.00 $  19,464.00
2002 $ 10,132.00 $ 13,740.75 $ 2387275
S c 2003 $ 10,132.00 $ 13,055.25 $  23,187.25
£ % 2004 $ 10,132.00 $ 10,060.44 $  20,192.44
% ¢ 2005 $ 10,132.00 $ 13,190.00 $  23,322.00
DL 5006 $ 10,132.00 $ 10,132.00
<< Income Source State Funds Ticket Sales Tour Sales Total
S ¢ 2000-2001 $ $ 13,158.00 $ 10,500.00 $  23,658.00
Z € 5001-2002 $ $ 28,133.25 $ 11,150.00 $ 39,283.25
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Year 2004-2005 2003-2004 2002-2003

2002-2003 $ $ 16,585.10 $ 10,200.00 $ 26,785.10

2003-2004 $ $ 11,770.00 $ 13,850.00 $ 25,620.00

2004-2005 $ $ 28,612.00 $ 6,500.00 $ 35,112.00

2005-2006 $ $ -
Scholarship Accounts 2005-2006 2004-2005 2003-2004 2002-2003 2001-2002
Kay Brown Barrett Theatre for Youth Scholarship $ 2,915.00 $ 1,498.00 $ 1,541.00 $ 1,975.00 $1,835.00
John and Mary Burns Scholarship $ 3,006.00 $ 3,002.00 $ 3,009.00 $ 4,396.00 $3,769.00
Kathryn McA. England Scholarship $ 1,798.00 $ 2,023.00 $ 1,974.00 $ 2,165.00 $2,344.00
Hewrman Middleton Scholarship $ 1,224.00 $ 1,115.00 $ 23.00 $ 2,523.00 $1,124.00
Raymond Taylor Scholarship $ 1,026.00 $ 986.00 $ 1,010.00 $ 1,251.00 $1,189.00
Betty Jean Jones Professional Development Fund $ 200.00
Theatre Angel Account
Amount spent for the year $ 738.00 $ 7,584.00 $ 500.00
Ending Balance on 6/01 $ 17,200.00 $ 11,281.00 $ 12,212.00
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Non-Faculty Support in the Department of Theatre

The Department has five full-time staff positionsluding: a costume shop manager; a
cutter/draper/wardrobe manager; and a scene shoggera Two of the staff positions are
highly effective office support staff members: CienRrater, Departmental Administrative
Assistant and Neil Shepherd, Departmental Segretéfork Study students provide
additional office support, as do graduate assstaidwever, with a full-time faculty of
sixteen (16) and seven (7) part-time faculty memkeese two individuals can hardly
provide the amount of support the Theatre Educgtfogram requires.

The creation of the Office of Theatre Education E)Will provide the support of a
graduate assistant for ten hours a week and ardbeiaire education work study student,
both specially trained to perform specific tasksupport the Director of Theatre Education
and the Theatre Education programs, including sit@béishment of a regular and constant
presence for communication with students when tivecidbr of Theatre Education is
unavailable due to teaching or supervisory duti®sth assistants will be trained to answer
frequently asked questions and will be able to answdirect telephone calls appropriately.
The OTE staff will shoulder the primary office sappfor the Theatre Education program,
including copying and answering emails. In additithere will be some volunteer support
from theatre Education students.

Institutional Resources

The Department of Theatre faculty conference roofrown houses a small
library of theatre books and scripts that are awdd to be checked out.

Jackson Library

Some of the data given below are accompanied Xty tghich are essential for
understanding and interpreting the data; therefatréhe direction of the Theatre Liaison
representative, Nancy Fogarty, these accompangiig have been included here.

The Total Number of Holdings for Theatre Arts
The Library's holdings in the principal Library @bngress Classifications relevant
to the Theatre Arts program are the following:

LCC Subject Titles
NA6820-NA6862 Theaters—Construction 59
PA3024-PA3029 Classical Drama—History and Criticism 16
PA3131-PA3139 Greek Drama—History and Criticism 313
PA3201-PA3229 Theater—Greece 37
PA3461-PA3468 Greek Drama 29
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PA3545-PA3553
PA3626-PA3629
PA6067-PA6075
PA8135-PA8140
PN1600-PN1998
PN2000-PN3307
PN6111-PN6120
PQ500-PQ591
PQ1211-PQ1241
PQ6099-PQ6129
PQ6217-PQ6241
PR621-PR739
PR1241-PR1273
PS330-PS352
PS623-PS635
PT605-PT709
PT1251-PT1299

Z5781-7Z5785

Greek Drama (Comedy or Tragedy)
Greek Drama—Collections

Latin Drama

Latin Drama, Medieval and Modern
Drama

Theater

Drama—Collected Works

History of French Literature—Drama
Collection of French Literature—Drama
History of Spanish Literature—Drama
Collections of Spanish Literature—ri2ra
History of English Literature—Drama
Collections of English Literature—baa
History of American Literature—Drama
Collections of American Literature—Aaa
History of German Literature—Drama
Collections of German Literature—Daam

Drama—RBibliography

20

17

8,031
5,544
838
319
576
157
55
628
401
92 1
304
119
38

45

Note: These figures represent the number of volunaditles, in the Library including books, sédsiaand those
microforms (microfiche theses and dissertations) dncuments cataloged according to Library of Cesgr
Classifications. Other formats and some unclase®terials from archives, maps, videos, recordings,
microfilms, and government documents are not iredud this count. Because most plays are cladsifith a
writer's complete works, there is no way to isoltese by classification number; each writer @réture has a
unique classification literature.

Note: Because subject areas typically cut acraasyniibrary of Congress Classifications, only thiagipal
classifications for the discipline have been codrfite this report. Other titles of interest, thfne, are likely to
be found in other portions of the Library collectin

The Average Number of Items Ordered Annually
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During 2004-2005, 127 books were ordered by theaBment of Theatre and 472
by the School of Education. Thus far in 2005-200@dtre has ordered 91 books
and the Education about 400.

The Library subscribes to 29 print and/or microfjburnals in the field of Theatre
and about 400 in Education. In addition, the Liprprovides full text electronic
access to approximately 27,000 unique serial titlelsiding 53 relevant to Theatre
and over 1200 relevant to Education.

The Annual Budget Over the Past Five Years for th€urchase of Materials
The following figures record the allocated bookdfpet as well as serials
(continuations plus periodicals) expenditures lfer Department of Theatre and the
School of Education for the past five years:

Theatre Allocations School of Education
Year Books Serials Books Serials
2001-02 $6,250 $1,300 $25,000 ,&ED
2002-03 6,000 1,500 20,000 63,900
2003-04 6,000 1,700 20,000 66,000
2004-05 6,000 1,400 20,000 77,200
2005-06 6,000 N.A. 20,000 N.A.

Note: The Serials figures may include the amoaitt for electronic database subscriptions in thecgbline as
well as for print and/or microform journal subsdifms. Also some journals relevant to Theatre magdsigned
to other departments, especially English.

Note: In looking at these figures, it is importantkeep in mind that the allocated book budget seibls
expenditures are not the only funds spent for riz$an the subject area. For instance, the Libragtomatically
receives all plays from the following publishersansiel French, Dramatists Play Service, Theatre
Communications Group (TCG), and Applause Theatré @mema Books. Other materials are routinely
purchased by the Library through its approval plamsl standing orders and from its General, Refezgaad
Replacement funds; however, these expendituresoareacked by subject and no totals can be prali@®ok
funds may have been decreased over the yearsdahfese other plans which benefit all departments.

Note: Serials costs may vary greatly from yeayear. Recently some titles have been purchasedbatea price
because of consortia discounts. Additionally métgsthave been converted from print to online a@abulting in
lower subscription prices.
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Standard 6A: Working Conditions

Table 32. Full-time and Part-time Theatre Faculfpimation: Teaching Load,
Advising, and Committees (University, College, &@&partmental)

[

Faculty Teaching Load Advising University College Department
Member Committees | Committees | Committees
Deborah 3 classes per Director of International Budget, 2005-
Bell semester with Graduate Studies: Honors present
release time for | Processes all College 1998-
costume design off programs of present Angels
a show study and other Development
paper work with | Strong Committee, Chair,
the Graduate College 2004-present
School, but does| Fellow, 1998-
not advise present Honors Liaison for
Dept. of Theatre
University
Graduate Director of Graduate
Studies Studies, Dept. of
Committee Theatre, 2001-presen
Member, 2000-
02 Design/Technical
Theatre Program
Coordinator, Dept. of
Theatre, 1995-2000,
2004-present
Peer evaluation
committee for
Lorraine Shackelford
Rachel 3 classes per 36 B.A. advisees Theatre Education
Briley semester, and ong 6 M.F.A. Theatre Program Advisory
class release for | for Youth Committee
directing a students (TEPAC), 2006
production UNCG Theatre
Season Selection,
2003-present
Jody One class a Budget, 2003 —
Cauthen semester present
Alan Cook Three classes a Faculty
semester with one Senate
class release for
directing a
production
Noah Davis| One to two classes Photojournalist for
a semester departmental
productions;
responsible for all
sound —related
issues
Kelly Three classes a Compiles,
Gordon semester organizes, and
updates
Departmental
archives
Faculty Teaching Loads Advising University College Departrant
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Member

Committees

Committees

Committees

John Gulley| Three classes a | Lead advisor for | Sponsor for UNCG Season
semester; Course| BFA acting the Selection, Chair
release time for | students — has 36 University’'s
directing a show | advisees Honor Society Co-coordinator for

the NYC BFA and
MFA Showcase,
2000 - 2006
Alumni Listserv
coordinator

Peer evaluation
committee for
Lorraine
Shackelford

Christopher | One per semester; None Departmental

Haas Usually does threeg Safety Committee,
classes a year; Chair, 2003-presen
Release time UNCG Theatre
given for duties as Season Selection
technical director; Committee, 2003-
course releases present
vary according to
the demands of
the technical
direction
assignments

Tom One class a Advises 36 liaison to the College of Budget Committee;

Humphrey | semester, but students in the | University-wide | Arts and Transition
sometimes takes | B.A. in Drama Weave Sciences Committee;
on two as Assessment | pean's
ove_rload with lsnlgggvﬁA Council
du_tles as Head; committee
Will teach four
classes in 2006-07

Randall Three classes a | Advises 9 MFA | Instructional Season Selection

McMullen | semester with Design students | Grant Review, Committee
course release 2004-2006;
when designing a GEC Fine Peer Evaluation
production Arts, Chair — Committee for

2003-2006; Lorraine
Enrollment Shackelford
Management,

2003-2006 ;

Faculty senate

2005-06

Christine Advises 20 BFA Jackson Library

Morriss Acting students Department liaison

Marsha Three classes per| Advises 36 Promotion Coordinator of B.A.

Paludan semester with one| students inthe | and Tenure advising;
course load B.A. in Drama | Committee;
release when Coordinator of
directing MALS capstone

committee; experiences
Service
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Learning
Committee;

Faculty
Senate 2002-
2004

Lorraine Three classes, Advises 67 Teachers Angels Committee
Shackelford| with one class undergraduate | Academy
release for Theatre Council of Coordinator for
administrative Education and K- Program Acting | classes
work for Theatre | 12 Theatre Arts | Coordinators
Education Licensure-Only | (CPC); Theatre Education
program, advising, Theatre students| Executive Program Advisory
and coordinating | and 11 graduate | Committee for Committee
the Playworks students in the | the Teachers (TEPAC), Chair
Center Stage eventM.Ed. in Theatre | Academy
each spring at Education
Triad Stage;
2 class drops
during
compilation of
NCATE/DPI
reaccredidation
report and
document boxes
John Wolf | Two classes per | Advises 20 Enrollment Transition
semester; releasg undergraduate | Management Committee, Chair;
from one class for| BFA Committee — Production Budget
being production | design/technical | 2003-2005 Committee; Safety
manager theatre students committee;
Season Selection
Committee
Jim Wren Three classes withAdvises 12 Season Selection
one class release | M.F.A. Acting Committee;
for directing a Students Co-coordinator of
production NYC BFA and
MFA Showcase

from 2000 to 2006

Sponsor for APO
Theatre fraternity

Department of Theatre
WORK LOAD POLICY
(Adopted September 14, 1995)
(Revised April 22, 2004 and again on November 0042

1. Faculty members negotiate work assignments th@lDepartment Head.

2. Work loads for tenure track faculty are basedhenassumption that they can be
assigned to teach a maximum of nine credit howenzester, regardless of rank.
A faculty member who has no program of active safsblip or creative activity
may be assigned to teach 4 classes per semesberrequired to accept other
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and

Departmental responsibilities.
Non-tenure track faculty can be assigned ug2torédit hours of teaching.

All tenure track faculty are expected to bewatyi involved in creative activity
and/or research relative to the individual’s disog Further contribution to
one’s specific discipline may include attending adticipating in local,
regional, and national conferences and meetinghawithg a clearly articulated
creative and/or research plan to enhance careetapguent. All tenure track
faculty are expected to advise students and prasadéce.

Non-tenure track faculty are not routinely expddo advise students or serve on
departmental, College, or University committeskess the advising and/or
committee assignment is integral to their positiblon-tenure track faculty are
expected to remain current in their specializaiatich may include attending

participating in local, regional, and national fayences and meetings.

Faculty can request a reduction in their nonmalass teaching assignments (as
specified in 2-3 above) for the following activiie

a. Un-Credited Teaching Related Activifyaculty supervision of large
numbers of practicums and/or MFA master productisiggificant
redesign of existing curriculum; design of new @muium; preparation
and implementation of new courses; etc.

b. Creative Activity and/or Researdhaculty engaged in creative activity
(i.e., directing, play or screen writing, etc.) dadulty involved in
researching and writing for publication.

C. Administration Faculty holding major, unpaid administrative
appointments with state, regional, or national eis$imns; or providing
extraordinary administrative service to the DeparitnCollege, or
University.

Faculty, in consultation with the Department Blgaay assume a voluntary class
overload. Overloads can be banked and used teeetaculty member’s
teaching assignment and provide release time &atime and research projects in
a subsequent semester. Overload time can be psedhree semesters after it
has been earned. Faculty can “cash in” up to 8dmur overloads, or combine a
single 3 hour overload with traditional releasedifas described in #6 above) to
create up to 6 hours of release time in any semeste
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