Dils and Stinson

Fall 2006

DCE 610

Syllabus revised August 3, 2006

Course meets online. See calendar dates and times for completing work.

Course Prefix and Number: DCE 610

Course Title: Dance: The Phenomenon |

Credits: 3

Course Prerequisites/Cor equisites: graduate status. Completion of
undergraduate dance history course.

5. For Whom Planned: All graduate students in dance

pODNPRE

6. I nstructor Information

Ann Dils Sue Stinson

Phone: 334-3047 Phone: 334-3048

Email: ahdils@uncg.edu Email: sue stinson@uncg.edu

Office hours by appointment. See sign up on office door: 220 C (Sue), 220 K (Ann).

7. Catalogue description: An exploration and confrontation with the meaning and nature
of dance as a scholarly pursuit and aspect of culture.

More detailed description: DCE 610 is part of atwo-course exploration of dance
research. In 610, we will read Deidre Sklar’ s ethnography, Dancing with the Virgin and
think carefully about the methods she uses in her work. With Skar’s work as inspiration,
we will complete a portfolio of writings that center around one of the two options
presented: Yvonne Rainer’s 1966 Trio A or Victoria Marks' s 1993 Outside/In. Using
research methods from the field of performance studies, we will explore the work
personally and critically. Asyou extend your work into a teaching project, you will also
begin an action research study that will continue into DCE 611. Through your research,
you will explore how teaching about established dance works contributes to an
understanding of the purposes and possibilities of dance education. Interested students
can sign up for an independent study in a third semester during which they will complete
this qualitative research project and work towards a paper that might be submitted for
conference presentation or publication in an academic journal.

8. Student lear ning outcomes
(Note: Some outcomes meet M-licensure standards, noted in parentheses as appropriate.)

At the completion of the course, the student will be able to:
a.. engage with scholarly literature in the fields of performance studies, dance

studies, and action research.
b. communicate with othersin the course in away that reveals:



an understanding of theoretical and applied advanced content knowledge as found
in the readings (4.3);

sensitivity to and an understanding of the writings and ideas of others; and

an ability to think critically about the ideas and information conveyed in the
course.

c. engageinresearch and writing in away that that demonstrates:
an attention to the details and processes of research and writing, especially writing
inaway that is clearly ordered, obeys the rules of grammar and punctuation, isa
pleasure to read, and correctly uses the Chicago Manual of Style' sin text citation
system;
an understanding of theoretical and applied advanced content knowledge as found
in the readings (4.3), especially asit applies to dance observation, anaysis, and
critique;
somatic sensitivity in constructing language and conducting research;
critical thinking;
self-reflection; and
an ability to analyze and articul ate rel ationships between and among theory,
philosophy, and research findings in writing in dance studies and the practices of
dance teaching (4.1),

d. plan and carry out teaching assignments that result from scholarly research and
personal reflection

9. Teaching strategies. Readings, varied writing assignments, online discussion,
research assignments that include autobiography, self-reflection, observation, critical
analysis, and practice teaching.

10. Assigned reading (al readings shown in Chicago style, as noted below)
Required--

Albright, Ann Cooper. 1997. Introduction: Witnessing Dance and Mining the Dancefield:
Feminist Theory and Contemporary Dance. Pp. xiii-27 in Choreographing
Difference: The Body and Identity in Contemporary Dance. Middletown, CT:
Wesleyan University Press. [E-reserves or student purchase]

Dils, Ann and Jill Crosby. 2001. “Dialogue in Dance Studies Research.” Dance Research
Journal. 33, no. 1 (summer): 62-81. [E-reserves]

Sklar, Deidre. 2001. Dancing with the Virgin: Body and Faith in the Fiesta of Tortugas,
New Mexico. Berkeley: University of California Press. [ Student purchase]

. 2001. “Five Premises for a Culturally Sensitive Approach to Dance.” Pp.
30-32 in Moving History/ Dancing Cultures. A Dance History Reader. Middletown,
CT.: Wesleyan University Press. [E-reserves]



Stinson, Susan W. 1995. “Body of Knowledge.” Educational Theory. 45, no. 1: 43-54.
[Journal Finder on library home page]

Syllabus, assignment descriptions, and unpublished writings on Blackboard.
Recommended—

Chicago Manual of Style, 15" edition. 2005. Chicago: University of Chicago Press. [We
will use author-date citations and reference lists.]

Graff. Gerald, and Cathy Birkenstein. 2005. They Say / | Say: The Moves that Matter in
Academic Writing. New Y ork: W. W. Norton and Co.

CHOOSE ONE PACKAGE:
Outside/In

Albright, Ann Cooper. 1997. “Moving Across Difference: Dance and Disability.” Pp.
56-92 in Choreographing Difference: The Body and Identity in Contemporary
Dance. Hanover, NH: University Press of New England.

Benjamin, Adam. 2002. Making an Entrance: Theory and Practice for Disabled and
Non-Disabled Dancers. New Y ork: Routledge. (Chapters 1-5).

Kuppers, Petra. 2003. “Performance and Disability: An Introduction.” Pp. 1-11in
Disability and Contemporary Performance: Bodies on Edge. New Y ork:
Routledge.

. 2003. “Deconstructing Images: Performing Disability.” Pp. 49-69 in Disability
and Contemporary Performance: Bodies on Edge. New Y ork: Routledge.

Marks, Victoria, 1994. Outside/ In. Performed by CandoCo Dance Company: Helen
Baggett, Celeste Dandeker, Jon French, Kuldip Singh-Barmi, Sue Smith, and
David Toole. Directed by Margaret Williams. Produced by Anne Beresford.
Music by Steve Beresford. Production design by Miranda Melville. Costumes by
Betty Jackson. UK: MJW Production for BBC and the Arts Council of England.
Available in dance archive.

Sandahl, Carrie and Philip Auslander. 2005. “Introduction: Disability Studiesin
Commotion with Performance Studies.” Pp. 1-12 in Bodies in Commotion:
Disability and Performance, eds. Carrie Sandahl and Philip Auslander. Ann
Arbor: The University of Michigan Press.

Smith, Owen. 2005. “Shifting Apollo’s Frame: Challenging the Body Aestheticin



Theater Dance.” Pp.73-85 in Bodies in Commotion: Disability and Performance,
eds. Carrie Sandahl and Philip Auslander. Ann Arbor: The University of
Michigan Press.

Thomson, Rosemarie Garland. 2005. “Daresto Stares: Disabled Women Performance
Artists and the Dynamics of Staring.” Pp. 30-41 in Bodies in Commotion:
Disability and Performance, eds. Carrie Sandahl and Philip Auslander. Ann
Arbor: The University of Michigan Press.

Trio A

Banes, Sally. 1987. “Yvonne Rainer: The Aesthetics of Denial.” Pp. 41-55in
Terpsichore in Sheakers. Post-Modern Dance. Middletown, CT: Wedeyan
University Press.

Blumenthal, Lyn. 1984. “Interview by Lynn Blumenthal.” Profile 4 (6) (Fall). Pp. 47-
84 reprinted in Yvonne Rainer, A Woman Who.... Essays, Interviews, cripts.
Baltimore: The Johns Hopkins University Press, 1999, 47-84.

Johnston, Jill. 1968. “Rainer’s Muscle.” Village Voice. (April 18). Pp.65-69 reprinted
in Marmalade Me. Hanover, NH: University Press of New England, 1998.

Lambert, Carrie. 1999. “Moving Still: Mediating Yvonne Rainer’'s‘Trio A.”” October
89. (Summer): 87-112.

Phelan, Peggy. 1999. “Yvonne Rainer: From Danceto Film.” Pp. 3-27 in Yvonne
Rainer, A Woman Who...: Essays, Interviews, Scripts. Baltimore: The Johns
Hopkins University Press, 1999.

1988. “Feminist Theory, Poststructuralism, and Performance.” The Drama
Review 32 (1) (Spring): 107-127.

Rainer, Yvonne. 1999. “The MindisaMuscle.” Pp. 27-46 in A Woman Who.... Essays,
Interviews, Scripts. Baltimore: The Johns Hopkins University Press.

Walley, Jonathan. 2001. “From Objecthood to Subject Matter: Yvonne Rainer's
Transition from Dance to Film.” Senses of Cinema. http://www .sensesofcinema
.com/contents/01/18/rainer.html. Accessed July 17, 2006.

We may add additional recommended readings throughout the semester if we think they
will assist you.

11. Evaluation methods and guidelinesfor assgnments:

This courseis an elaborate weaving together of a variety of kinds of writing assignments,
including scholarly writing, letters to peers, poetry, and lesson plans. All of the



assignments are designed to help you think about ways of experiencing dance, and/or to
take you into greater depth regarding the dance you have chosen for the semester.
Throughout the semester, we will be looking to see that you are clearly taking
responsibility for your own thoughts, writing to othersin a scholarly community and
without losing accessibility. (Hint: Write in first person—you are not an anonymous
author! And remember that all writing is akind of conversation.)

Y ou will receive feedback on every assignment except the first one, although only three
of them will receive aletter grade. We try to be supportive in giving feedback as well as
let you know how you are doing. We are not grading many of the assignments because
they are way stations to future ones; grading them would be sort of like grading your first
showing of the first section of what will become a much longer piece of choreography,
which you are still in the process of figuring out!

The major (graded) assignments are:

Assignment 6: Letter to Teaching Partner: 15%
Assignment 7: Teaching Plan: 25%
Assignment 8: Final Essay: 60%

All other assignments are in preparation for these assignments and should equally inform
your teaching and critical writing.

Almost all of the assignments will be posted in Discussion Board; there will be a section
designated for each assignment. We strongly encourage you to read your peers work
even when you are not specifically asked to respond to it. 1t will not only help you feel
connected with each other, but will help you learn about writing.

In addition to reading each other’ s work and responding in the required way, we hope
that you will also communicate with peersin person or via phone or Skype. Studentson
campus may wish to make arrangements for Sunday evening social gatherings to chat
about the course, and distance students may wish to schedule similar sessions.

Please remember that you are not limited to contacting us through Blackboard. We
respond to telephone messages and email messages; if someone asks a question that
others also have, we will post it in a*Frequently asked questions” section as a Discussion
Board. For students who are on campus, you may schedule appointments with us. This
may be a“distance” course, but that doesn’t mean that we want to be distant from you as
instructors.

The following information about work habits and attitudes appliesto all activitiesin the
course. Please also see the syllabus supplement on assignment descriptions, guidelines,
and evaluation methods.

Communication in writing is important for all graduate students, including those in studio
concentrations. Writing isimportant for artists applying for grants and communicating



about their choreography and for work within universities. Moreover, writing is a means
of thinking deeply and clearly, involves establishing conceptual order, and, in the case of
our writing projects for 610 and 611, emphasi zes the articulation of somatic experience
and description of observed movement. These skills apply to all work within the
department.

Good writing requires your best effort and, like artistic work, requires significant
editing/revising to achieve clarity. Y ou should think of three revisions as a minimum for
any assignment, even one that you turnin asa*“first draft.” Techniques for achieving a
fluid, compelling read and correcting errors include reading your work aloud and asking
othersto read your work. Try to leave some time between completing a draft and the due
date to look over your work with fresh eyes and revise. To be successful, spend an
average of 9-12 hours per week on work for this course. Thisisthe amount of time one
should ordinarily expect to spend on a graduate course.

Attend to the critiques offered by your peers and the instructors. In academic scholarship,
writing is reviewed by expertsin the field, sometimes multiple times, beforeitis
presented at conferences or published. Aswith choreography, writers balance their own
visions with the feedback of others. Unlike choreography (and with the exception of the
Web and other means self-publication), writers must attend to and contend with accepted
practicesin the field. We offer our critiques in the hopes of improving your writing and
giving you a sense of academic scholarship as a profession.

Y ou will be asked to read the work of your peers at several pointsin the semester. Enter
into the process respectfully, appreciating the vulnerability of fellow writers and their
need for feedback that will improve their work. We' ve tried to structure these
assignments to emphasize the idea that the reader also learns from the exchange.
Remember to affirm the author before entering into suggestions for change.

Itiscritical that dates indicated in the syllabus be followed. In the event that a personal
emergency prevents this, you need to contact the instructor immediately.

We all hate grades. Since we would lose our jobs if we didn®give you one, we have
developed grading rubrics and criteria and provide those in Assignments. Your grade is
based almost entirely on the quality of your writing. Please remember that effort and
agony do not always trandate directly into the final product, and that a grade does not
measure how much you really got from the experience. Y our papers should be double
spaced, 12 point font, with 1 inch margins. Titles, subtitles, and spacing should be
modest. We will use in text citations and the reference list style shown in the Chicago
Manual of Style. Chicago shows multiple stylistic possibilities. Pease use the follow
examples as a baseline (in-text citation shown first, followed by reference listing):

Book:
(Albright 1997, 90-91).




If you refer to the author and date in your text, the citation becomes simply
(90-91).

Albright, Ann Cooper. 1997. Choreographing Difference: The Body and Identity in
Contemporary Dance. Hanover, NH: University Press of New England.

Article:
(Dils and Croshy 2001, 62)

Dils, Ann and Jill Crosby. 2001. “Dialogue in Dance Studies Research.” Dance
Research Journal. 33, no. 1 (summer): 62-81.

Unlessit isimpractical or confusing, put the citation just before the punctuation mark that
ends the sentence: In her 1999 “Yvonne Rainer: From Danceto Film,” Peggy Phelan
begins an exploration of Rainer’s positioning within the dance by noting that “the idea of
the ‘neutral doer’ had made frequent appearances throughout dance history” (7).

Phelan, Peggy. 1999. “Yvonne Rainer: From Danceto Film.” Pp. 3-27 in Yvonne
Rainer, A Woman Who...: Essays, Interviews, Scripts. Baltimore: The Johns
Hopkins University Press, 1999.

Y ou will be asked to evaluate the course at midterm and at the end of the semester. Y our
final course evaluation is due the final day of exams, Wednesday, December 13.

12. Class meeting times and reading assignments (other assignmentswill be given
during class):

Resident students are expected to attend Graduate Forum. Meeting three or four times
per semester, Graduate Forum consists of research presentations and discussions by
faculty, students, and guests. Be aware of those dates and plan to attend.

CALENDAR (See Assignments posted as a separ ate document):

Week 1: August 14-20

Y ou should be working on assignment 1, including watching the video.

Week 2: August 21-27

Post Assignment 1 (outline) on August 21, 8 am.

Work on friendly response to Assignment 1.

Work on Assignment 2

Week 3: Monday, August 28- Sunday, September 3



Post friendly reply and Assignment 2, Monday, August 28 at 8 am
Do reading for Assignment 3a.

August 18, Friday: Last day to change courses or course sections without special
permission, Last day to drop course for tuition and fees refund

Week 4: Tuesday, September 5 Sunday, September 10
Prepare Assignment 3a
Week 4: Monday, September 11- Sunday, September 17

Post Assignment 3a Monday, September 11, 8 am,
Prepare Assignment 3b

Week 6 : Monday, September 18- September 24

Post Assignment 3b on Monday, September 18, 8 am
Work on Assignment 4

Week 7: Monday, September 25- Sunday, October 1

Post Assignment 4 in Discussion Board by Monday, September 25, 8am
Start work on Assignment 5

Weeks 8 and 9: Monday, October 2- Sunday, October 8; Wednesday, October 11-
Sunday, October 15 (Monday and Tuesday, October 9 and 10- UNCG Fall Break)

Work on Assignment 5
Week 10: Monday, October 16- Sunday, October 22

Post Assignment 5 by Monday, October 16 at 8am
Work on Assignment 6

Week 11: Monday, October 23- Sunday, October 29
Work on Assignment 7 (First draft), using feedback to Assignment 6
Week 12: Monday October 30-Sunday, November 5

Post Assignment 7 (First draft) by Monday, October 30, 8am
Begin work on Assignment 8

Week 13: Monday November 6-Sunday, November 12



Work on Assignment 8
Weeks 14: Monday November 13-Sunday, November 19

Post first draft of Assignment 8 by Monday, November 13, 8am
Based on feedback, revise lesson plan for teaching (teaching may begin this week)

Week 15+: Monday November 20- Sunday December 3
(Thanksgiving holidays Nov. 22-26):

Most of you will be teaching during this period; revise Assignment 7 (Iesson plan) after
teaching

Continue work on Assignment 8, using feedback to first draft

Week 16: Monday December 4-Sunday December 10

Post Final draft of Assignment 7 Monday, December 4 by 8am
Revise and edit Assignment 8

Week 17: Monday December 11-Sunday December 18

Post Final draft of Assignment 8 Monday December 11 by 8am
Course evaluation due by 8am Wednesday, December 13.

13. Academic Honor Code: Students are expected to abide by the UNCG Academic
Integrity Policy. See http://saf.dept.uncg.edu/studiscp/ai 2002. pdf

14. Attendance policy: Students are expected to meet the deadlines described in the
calendar.

15. Additional expectations
For theinstructors;

* To challenge you as a dance scholar/thinker and educator about dance and the meaning
it hasto participants.

* To provide as much support for you as possible as you participate in this challenge.
* To respond to your questions and written work.
For students:

» To complete all assignments on time. If you have problems keeping up with course
work, contact usimmediately.

» To complete the course evaluation form at midterm and at the end of the semester.



ASSIGNMENTS
Fourth Revision 8/5/06

1. First Steps. getting mor e acquainted with Sklar, your peers, and the dance work
you have chosen. WRITE AND POST in Discussion Board by August 21 (Sklar
outline) and August 28 (Friendly responses). We will write some comments but not
an evaluation.

a. Start WATCHing your chosen video (Trio A or Outisde/In) and decide on a
portion of the dance that is several minutes long that you will learn.

b. READ First Steps (1-4) in SKLAR
c. WRITE AND POST by MONDAY, AUGUST 21, 8AM:

Sklar discusses artistic and academic trainings important to her own experience and how
each allows for adifferent way of knowing, especially different ways of understanding
the body and motion. Make an outline of Sklar’s discussion and think about her analysis
and description in relationship to your own experience. What do you know about the
body and motion through your own trainings (academic, artistic, sports-related, religious,
etc.)? How do those disciplines shape ways of knowing about the body and motion?
Share your outline of Sklar and your answers to the preceding questions with your
colleagues in Discussion Board by Monday, Aug. 21, 8am. Y ou do not have to write an
essay; alisting with several sentences of explanation for each item will do. Asyou work
on this assignment, know that throughout the readings and writing assignments for this
course, we will be thinking about various ways of coming to know through and about the
body and motion.

d. WRITE AND POST by MONDAY, AUGUST 28 AT 8AM:

Write afriendly reply to at least four of your peers, including at least two that you have
not met in person. Make sure that everyone has at least one reply.

10



2. Autobiographical and Somatic Reflections

WRITE AND POST in Discussion Board by MONDAY, AUGUST 28, 8AM. We
will post feedback in your personal Discussion Board by Monday, September 11,
after 5pm.

a. From WATCHing the video, LEARN aportion of the work that is several
minuteslong. Asyou do so, pay attention to what you experience on a bodily level and
what memories from your own life are triggered from watching and doing the movement.

b. READ Chapter One, Travels (5-28), by Sklar

In Sklar’ s first chapter, she establishes the identity of her ethnographic site by describing
its geography and history, then does the same thing in writing her own biography. Dances
also might be discussed in terms of geography—their observable features—and history—
their history of production. A dance has many different histories, related to the
choreographer, dancers, and the performance of the work. One especially interesting
history is the motional landscape (often phrasing and qualitative aspects) imbedded in a
work during its creation, that serves as evidence of the human beings who helped create
the work.

Think carefully about how Sklar establishes her own identity within this chapter. Note
that while history and geography are important to how she reveals herself and her
priorities, she also uses other strategies. Make alist of the means Sklar usesto tell her
story. Use this knowledge as you write your own autobiographic and somatic description
of getting to know the dance you have chosen.

¢c. WRITE AND POST in Discussion Board by MONDAY, AUGUST 28, 8
AM, afive page reflection of your encounter with the work, including both your somatic
experience of learning the work and the intersection of your own autobiography with the
work. Thisisadifferent kind of writing than many academic assignments and will likely
feel more intimate and personal. Pull out some of your most descriptive words/phrases to
create a poetic version of this essay; use the poem as an introduction or epilogue to your
essay. (See the opening pages of Sklar chapter 9 for an example. Y our poem should be
shorter.)

Suggested prompts:

Describe the movement you learned and how you experienced it internally.

Does your work have an inside and an outside, a core and a shell? How do these
mesh with your own inside and outside?

What were the emotional and physical joys and challenges of the movement?
What emotions or insights did learning the movement evoke?

What aspects of the story of your own life interface with the work being studied,
whether these come from your somatic experience of the work or watching it?

Remember that the object of the exerciseisto illuminate the work being studied,
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and to use your somatic and autobiographic experiences to better understand that
work and make clear your relationship to it. Keep the focus on the work and your
perception of it, not on yourself.

We will post some examplesin Blackboard, but keep in mind that this has been three
longer, separate assignments in the past. The examples we provide will not be for this
specific assignment. Please limit your paper to five pages of thoughtful, well-edited
writing, plus the poem.

Suggestions:

When you read the examples, notice how they generate a bodily response in you as you
read, so much so that you may get choked up reading (areminder that bodily and
emotional feelings are intertwined). Y ou may also experience this as a new sense of
alertness and responsiveness as a reader.

Y ou may also notice that the examples make you think about issues you might not have
considered before. Discussing bodily experience can lead to self-reflective and critical
thought, in regards to your own experience and the experiences and writings of other
people.

Read your work aloud to help you edit it.

Evaluation. Here are some of the questions that will guide our feedback:

Are both aspects of the assignment (somatic reflection and autobiography)
addressed?

Does the author writein away that is clearly ordered, obeys the rules of
grammar and punctuation, and is a pleasure to read?

Does the author demonstrate a somatic sensitivity in constructing language, to
generate a somatic response in the reader?

Does the author keep the focus on the work, using her own experiences as a
lensfor looking at the work? (The work, not you, should be the “ star.”)

Does the author generate some original insights about the work?

Does the author question/challenge her own experiences and their meanings,
aswell as recording them?

12



3. a. Readings Discussion:
THISISA CHALLENGING ASSIGNMENT. START EARLY.

READ, WRITE, AND POST in Discussion Board by SEPTEMBER 11, 8 AM. We
will post feedback by 9/25, after Spm.

a. READ. Inthe prefaceto They Say; | Say: The Moves that Matter in Academic
Wkiting, one of the recommended books for DCE 610, Gerald Graff and Cathy
Birkenstein describe the writing program in which they teach as helping students “enter a
conversation about ideas” (ix). Their book, written in response to their teaching, provides
discussion and practice exercises that help writers recognize and respond to the ideas
imbedded in academic writing, “summarizing others (‘they say’) to set up one's argument

(‘1 say)” (x).

In this assignment, you are concentrating on the “summarizing others’ part of this
equation. Thefirst 47 pages of They Say, | Say should be especially helpful to you since
these pages emphasi ze understanding what “they say.” Y our contribution to this essay
will primarily be in interpreting the readings, finding commonalities and differences
among them, and relaying these ideas in an accurate and compelling way. Y ou may find
that supplying examples helps make the ideas clear and the read more interesting. HERE
IS THE ASSIGNED READING:

Albright, Ann Cooper. 1997. “Introduction: Witnessing Dance” and “Mining the
Dancefield: Feminist Theory and Contemporary Dance.” Pp. xiii-27 in
Choreographing Difference: The Body and Identity in Contemporary Dance.
Middletown, CT: Wesleyan University Press. E-reserves or student purchase.

Dils, Ann and Jill Crosby. 2001. “Dialogue in Dance Studies Research.” Dance Research
Journal. 33, no. 1 (summer): 62-81. E-reserves.

Sklar, Deidre. 2001. “Five Premises for a Culturally Sensitive Approach to Dance.” Pp.
30-32 in Moving History/ Dancing Cultures. A Dance History Reader. Middletown,
CT.: Wesleyan University Press. E-reserves.

. 2001. “From the Capilla to the Casa del Pueblo.” Pp. 29-49 in Dancing with the
Virgin. Berkeley and Los Angeles: University of California Press.

Stinson, Susan W. 1995. “Body of Knowledge.” Educational Theory. 45, no. 1: 43-54.
See Course Information on Blackboard.

b. WRITE While there are many ideas in these readings, we want you to pay
specia attention to discussions of the relationships among the body, motion, dancing,
research, critical thinking, and academic writing. Write a 4-5 page essay discussing
theseideas. You will find ideas (and in Sklar, examples) about using the body and
motion as research tools, theories about how we see and experience the body that are
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important to academic research, and ways in which the body and motion are the subject
of academic research. Y ou don’t have to discuss every idea presented, but you do need to
pull ideas from all of the readings. Y ou might want to concentrate on ideas that will be
useful in your own exploration of the work you select.

uggestions:

Youwon't have room inyour essay to summarize every ideain every reading:
You are aiming for the “big picture” in relation to the concepts called for in this
assignment. As/after you read, prepare for your essay by making alist of the connections
and distinctions between between the readings. Fill in specifics from each reading that
support your list. You may have to read some or al of the pieces more than once. As
you revise, go back and check the readings to be sure that you are accurately representing
what “they say.”

Remember that this essay should be interesting for the reader, both in terms of
ideas and language used to express them.

Evaluation. Here are some of the questions that will guide our feedback:

Does the author writein away that is clearly ordered, obeys the rules of grammar
and punctuation, and is a pleasure to read?

Does the author use the Chicago Manual of Stylein text citation and reference list
styles correctly?

Does the author present the ideas of other writers accurately and handle
guotations as suggested by Graff and Birkenstein?

Does the author meet the requirements of the assignment?:

3-5 page essay interpreting the readings, finding commonalities and
differences among them, and relaying these ideas in an accurate and
compelling way;

discussing relationships among the body, motion, dancing, research, critical
thinking, and academic writing, as presented by the authors.

finding at least one ideato discuss from each of the readings.

14



3b. Peer responseto Assignment 3a.

WRITE AND POST in general Discussion Board by TUESDAY, SEPT. 18, 8 AM.
We will post feedback in your personal Discussion Board by Monday, Sept. 25 after
Spm.

a. READ Assignment 3 by two of your peers. We will assign one peer to respond
to and you can select the other. We know that everyone would appreciate two responses.
After selecting a second readings discussion, post a note saying you are working on a
response so that others do not select that one as well.

b. WRITE two carefully considered, beautifully prepared personal letters. Tell
the authors how their readings discussions expanded and refined your understanding of
the readings. The aim of peer feedback is not just to have a conversation, but to deepen
your understanding of the issues and ideas imbedded in the readings, and in relationship
to the dance works you will study and the teaching you will undertake. For example,
discuss ideas your peers present that you understand differently or want to elaborate
upon. Limit your letters to two-to-three pages each, double-spaced.

Suggestions:

a. Look at examples under Course Documents.

b. Since you will be looking at your own interpretations of the readings in
comparison to those of your peers, look at chapters 4, 5, and 6 in They Say, | Say,
regarding ways to respond to other people sideas. Although They Say, | Say describes
scholarly writing as an argumentative essay in which you are trying to prove you are
right, these letters are not an argument, but away of affirming other people’ s perspectives
that can extend your own.

c. Don't forget the editing process, and remember that reading aloud can help.

Evaluation. Here are some of the questions that will guide our feedback:

Arethe letters clearly ordered, do they obey the conventions of grammar and
punctuation, and are they a pleasure to read? |sthe Chicago Manual of Style's
in text citation system used correctly?

Do the letters address important points in the essay by the peer to whom sheis
writing? Does the letter writer clearly understand and accurately interpret the
information presented by the peer or ask for clarification in a supportive
manner?

Does the writer go beyond accurate comprehension to analyze the peer’ sviewsin
relation to the readings, revealing insights or interpretations that are not
immediately apparent, without distorting the views of the authors of the
readings? Isit clear in the letter how the writer came to those
insights/interpretations? (The writer might share personal experiences that are
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relevant, or additional readings, but the logical connection to the issues at
hand is always apparent.)

Does the letter writer address other authors respectfully, as equals engaged in
working out complex problems, not as a judge or evaluator of the peers
work? Does the letter writer avoid a sense of authority and/or negative
language? Does the author of the letters use a clearly developed scholarly

voice, taking responsibility for her own thoughts while acknowledging other
authors?

Does the letter writer discuss her own ideas with an eye toward their limitations
(see chapter 6 in They Say, | Say) and further possibilities?

16



4. Description of the Work

WRITE AND POST in general Discussion Board by MONDAY, SEPTEMBER 25, 8
AM. Wewill post feedback in your personal Discussion Board by Monday, October 2
after 5pm.

a. READ chapters 3, 4, and 5 (pp. 50-131) in Sklar : “Dancing with the Virgin,”
“Choreography of the Kitchen,” and “Pilgrimage.”

Assignment #4 is an analysis and description of the dance work. Through thisanalysis
and description, you are coming to an understanding of the work (and perhaps the film or
video of the work) as a structural and expressive entity. Y ou will also want to identify
issues or possible meanings raised by the contents of the work. (Thisis especially true
because it’simpossible to write a coherent description without first deciding what awork
means.) Thiswill help you later, in the Final Essay, when you discuss the social and
cultural meanings of the work.

Asyou read Sklar, notice her discussions of the contents of the dance, especially on
pages 50 through 58. Thisisthe kind of writing we want for this assignment. Note that
Sklar sometimes writes about the dance as a participant and sometimes as an observer.
Asyou read further, you will be gathering ideasto use in your Final Essay (Assignment
7). Note how Sklar keeps the description interesting by working between description,
analysis, interpretation, personal associations, and other information. Be thinking about
how you could adapt these writerly moves to your own use in the final essay.

b. Continueto WATCH your chosen dance—we suggest that you alternate
reading and watching.

c. WRITE athree-five page description and analysis of the entire work.

Suggestions:

See examples posted in Blackboard.

Look closely at what we are “looking for” as we evaluate your work.
Evaluation. Here are some questions that will guide our feedback:

Does the author writein away that is clearly ordered, obeys the rules of grammar and
punctuation, and is a pleasure to read?

Has the author vividly conveyed the details of the work--its dancers, music,
costuming, accoutrement, and movement, as well as choreographic, and conceptual
themes—in away that allows the reader to envision the work?

Without writing a step-by-step account, does the author successfully understand and
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convey the structure of the work, understanding the major sections of the work and
their development? How does the work unfold over time (in acts, parts, sections,
through narrative)? How do the partsfit together? How does the choreographer
develop the use of movement, conceptual themes, costumes and the like, over time?

Does the author go beyond description to identify issues raised by the movement
choices and structure of the dance?
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5. Review of Literature

WRITE AND POST in general Discussion Board by MONDAY, OCTOBER 16 AT
8 AM. Wewill post feedback in your personal Discussion Board by Monday,
October 30 after 5pm.

a. READ: Do a“first READ” of the literature indicated in the syllabus for the
work you have chosen. Select a portion of this reading, a mixture of work you find
especially chalenging and work you find especially useful. This portion must include at
least 80 pages of reading, and must include work by at least four of the authors. Since
thisisthe portion that you will be writing about, go back and reread this portion again,
taking careful notes.

Suggestion (from Julia Edwards last year)
Trying to make a more pal pable connection to the articles and stay fully engaged,
| found myself reading aloud. This brought my attention to my own kinesthetic
learning needs. It helps me to involve my body through forming the words with
my mouth, engaging my breath, and feeling the rhythmic flow of the sentences.
At times, it even helpsto walk around while reading, though this makes
highlighting precarious. People crave feeling, even if it isn't embedded in their
learning style. Isthis not why adolescents embark on “dangerous” physical
endeavors to FEEL something inside their physical beings? | needed to move to
stay more intellectually sharp, but the “physical labor of dance demeansit in the
eyes of intellectuals’ (Stinson 1995, 4)?7?

b. WRITE an 8-10 page review of literature, applying ideas within the readings
to an analysis of the work you’ ve chosen. Y ou should include alist of references, which
you may copy and paste from the syllabus. We want to see that you understand the ideas
in the reading, that you can think critically about the reading; both the ideas contained —
what “they say”--and the quality of the writing itself—how they say it--are fair game.
We also want to see that you can apply the reading to your own ideas about the dance (“I
say”). Think of thisas agrand conversation with the authors concerning the dance.

Suggestions:
a. Review thefirst six chapters of They Say, | Say.
b. See example or further explanation in Course Documents.
c. See evaluation questions below.

Evaluation. Here are some questions that will guide our feedback:

Has the author addressed work by at least 4 assigned authors, and readings of at
least 80 pages?

Does the author writein away that is clearly ordered, obeys the rules of grammar

and punctuation, and is a pleasure to read? |Isthe Chicago Manual of Syle' sin
text citation system used correctly?

19



Does the author understand the perspectives of the authors in the readings, and
communicate them clearly and accurately? (“They say...”)

Does the author bring a fresh perspective to the reading? Does the author go
beyond summarizing the reading to analyze and critique the work from her own
perspective and in dialogue with other authors who have written about the work?

“I say...")

|s the paper clear and focused, and enriched by vivid language and relevant
anecdotes and details? Do choicesin language enhance the meaning and clarify
understanding? Does the writing have an easy flow, with varied sentence
structure that invites oral reading?

Is the author self-reflective, that is, able to bring his or her own experiences and
additional information into her writing in away that enriches and explains her
critique? Can she discuss her own ideas with an eye toward their limitations and
further possibilities? (See especialy Chapter 6 in They Say, | Say.)
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6. Letter to Planning/T eaching Partner

EXPLORE, WRITE, AND POST in your small group discussion board (seen only
by your partner, Ann, and Sue) by MONDAY, OCTOBER 23,8 AM.

We will post feedback to your lesson ideas in the same location no later than October 28
at 5pm, and we will post our evaluation (grade) by Monday, November 5.

Prepare:

a. READ the following writings by your assigned planning/teaching partner and
review your own: Embodied and autobiographical reflection, movement description,
review of literature.

b. If you are not the regular teacher of the students you will teach for the teaching
project, READ the course syllabus, OBSERVE aclassand TALK with the regular
teacher.

c. READ ahead to assignment 8, so you will know what you are preparing for. If you
haven't already done so, prepare for the Informed Consent procedures. (Public school
teachers will need to go ahead and get permissions signed by parents for al students.)

d. WRITE athoughtful letter of about 8 pages to your teaching partner.

a. Inthefirst half of the letter, briefly describe/discuss the following information.
Although thiskind of information can be dry, try to describe it asvividly as
possible within the page limits of the assignment. Think about writing thisto
someone who has never seen the class:

1) The studentsin the course. Include relevant demographic
characteristics, as well as other relevant details that you will need to
consider in teaching this particular group of students. (For example, is
there alot of absenteeism? Isthis an after-lunch class in which students
are often drowsy? Do afew students usually dominate whole class
discussion? If you are planning to teach Trio A, shapes and sizes of
students will be especially relevant. If you are teaching Outside In,
physical disabilities of students will be especialy relevant.

2) The academic context for the course in which you will be teaching the
dance in as much detail as necessary for an outsider to understand it. (This
might include size of the school, how many students are in the class, etc.
For DCE 200, tell the reader that thisis a course that students may take to
meet some general education requirements, and look up in the catalogue
what a Fine Arts course and a Global Marker requirement mean. For other
settings, make clear how the course/class fitsinto the whole.) Y ou should
have a full understanding of the course syllabus.
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3) Describe aspects of the physical location of the class that are relevant.
Y ou will have more room here to use vivid language—remember the
vividness of Sklar’swriting. If you will be teaching in more than one
location, you will need to describe both. If you are teaching Outside In,
disability access will be relevant, even if you do not have students with
disabilitiesin the class.

b. Inthe next four pages, discuss issues that you find important to a social/
cultural, personal, and embodied understanding of the dance work you have been
studying, as you prepare to bring together your students with the work. Discuss
ideas for nurturing critical thinking in students as well as their autobiographical
and embodied connections to this work. Make sure that you are sensitive to the
persona material revealed by your partner and the vulnerability of that sharing.

Evaluation: Thisisthe only assignment for which you will receive a grade on the first
draft. It isworth 15% of your final grade. Before grading, we will give you feedback on
the direction of your teaching ideas so that you may proceed to Assignment 7. An A level
paper can be described asfollows:

All parts of the assignment are included.

The author writesin away that is clearly ordered and obeys the rules of grammar
and punctuation. The Chicago Manual of Style'sin text citation systemis used
correctly.

The letter is clear and focused, and enriched by vivid language and relevant
anecdotes and details. Choices in language enhance the meaning and clarify
understanding. The writing has an easy flow, with varied sentence structure that
invites oral reading.

The letter is written with awareness of and respect for the audience: a colleaguein
the planning process (and, for those co-teaching DCE 200, the teaching process).

The letter is written with awareness of the setting the author will teach in—the
institution, the course and its goal's, and the students— and of any issues that
might be important to the planned class.

The author has synthesized the ways of knowing dance experienced in the course
thus far and has thoughtfully included these in the teaching letter.
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7. Teaching Plan

WRITE AND POST first draft of lesson in small group discussion board BY 8 AM
MONDAY, OCTOBER 30. Wewill post feedback by November 13 after 5pm.
REVISE AND TEACH your lesson, THEN REVISE AND POST YOUR LESSON
PLAN ASYOU TAUGHT IT, BY MONDAY, DECEMBER 4 at 8am. We will post
evaluation and grade by M onday, December 11 after 5pm.

Prepare:

a. READ comments from Ann/Sue in response to your letter to your partner.
Use those comments in your planning and revision.

b. COMMUNICATE with your partner as much asisfeasible in developing
your plan. If you are co-teaching in DCE 200 (everyone except dance education students
and others teaching in public schools), you will need to work very closely.

c. Continue with preparations for obtaining informed consent from students.
(DCE 200 students will prepare oral presentation and make copies of form for students to
sign. Public school dance educators will need to be obtaining parental consent.) Send
Sue a message informing her that you have completed informed consent procedures.
Include how many students did/did not complete the form. |F YOU DO NOT DO
THIS, WE CANNOT LET YOU PROCEED WITH DCE 611 RESEARCH NEXT
SEMESTER.

d. If you do not have aVIDEO camera, make arrangements to have one for
videotaping your teaching, and find afriend to do the videotaping if necessary.
Depending on your class activities, you may need some audio recorders as well (for
example, for small group oral discussions.)

WRITE alesson plan for teaching the work you have been studying this semester to your
own students or an assigned section of DCE 200. It should include the following
components, not necessarily in this order:
a. *Watching the dance on video
b. * Movement experience related to the work (It may be avery littleor alot. It
should include some of the movement from the video, but may include other
related movement experiences that will connect the students to the work.

c. *Oral discussion (Morethan just “Did you like it?” Help your students use
higher order thinking skills and discuss important issues in a developmentally

appropriate way.

d. *Written work discussing important issues (more than just fill-in —the blanks)
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Y our plan for teaching should reflect your work in DCE 610 in relation to the
choreographic work you have been studying. This means that you facilitate student
experience of dance as away of making sense of the world, as a means of communicating
about social issues, and as away of adopting or resisting the bodily preferences and
patterns of culture (gender, sexuality, nationality, fitness, class, and the like). Somatic
and autobiographic connections and choreographic analysis help students understand how
choreographers and dancers communicate and are a means of realizing a personal
interpretation of the work, although we realize that you will not have sufficient time to
include all the ways of knowing a dance that you have experienced this semester. In
particular, detailed analysis of the movement and structure of the dance are often not
feasible, because of the multiple viewings that are required.

Asyou create these activities, keep in mind that you will be recording what students say
(oraly and in writing) and what they do (movement responses you will describe) to use
as data for the research you will complete in DCE 611.

The teaching plan should be for the equivalent of one week of Dance Appreciation (1-3
classes), or 3-5 sessions (for K-12).

Do not worry about the format for the lesson/unit plan. What you submit should make
clear to us what you expect to do during your teaching time, assignments in and outside
of class, and how these connect to DCE 610. (Dance education students should use the
format they normally use for lesson planning. Other students may create whatever format
seems most useful.)

Post first draft of lesson in small group discussion board by 8 am Monday, October
30. We will post feedback in the same location no later than Monday, November 13.

REVISE lesson plan: Between the time you receive feedback and the time you actually
teach. If you are co-teaching, you may each submit your own part or you may submit
one lesson plan. (If you submit one plan, you will both earn the same grade.)

TEACH: Making surethat you follow all proceduresfor obtaining Informed
Consent as described in the document in Blackboard, teach between Nov. 15 and
December 1. (If dance education students need an extension to accommodate other needs
of your students, please contact the instructors in advance.) Note that you will need to
video tape your class(es); it is very important that you be able to SEE student movement
and HEAR student comments. Save the video tapes and copies of all student work (for
those students in your classes who are participating in the study) for analysisin DCE 611.

Unless you have received an extension, post final draft of lesson plan (version actually
taught) by M onday, December 4, 8am. We will post the evaluation by Dec. 11, after
Spm.

Evaluation. The gradeon thefinal draft of your teaching plan will count as
25% of your gradefor the course. An assignment that earnsagrade of A
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may be described asfollows:
The plan includes al four types of activities stated above (marked with *).

The plan facilitates student experience of dance as away of making sense of the
world, as a means of communicating about social issues and a means of adopting
or resisting the bodily preferences and patterns of culture (gender, sexuality,
nationality, fitness, class, and the like).

The plan helps students realize personal interpretations of the work and
understand how choreographers and dancers communicate.

The plan contains evidence that you are thinking critically about the dance work,
and expecting your studentsto think criticaly. (We expect you to do more than
deliver information and have students replicate movement.)

The plan makes clear that you are thinking creatively about how to construct
meaningful learning experiences for your students.

The writing communicates clearly (so that someone who has only the plan can
picture what you did), with no errors other than a couple of typos.
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8. Final Essay

Draft for feedback: Post in the general Discussion Board by MONDAY,
NOVEMBER 13, 8AM. Wewill post feedback by Monday, November 20, after
Spm.

Final draft: Post in Discussion Board by MONDAY, DECEMBER 11,8 AM. We
will post grades on thisassignment and final grades by 5pm on Monday, Dec. 18,
Spm.

Prepare:

a. READ chapters 6, 7, 8, and 9 pp.118-195 in Sklar (“Grandaughter of
MamaLuz,” “El Ensaya Real,” “ The Twelfth of December,” and “The Movement Does
Not Stop”).

These chapters contain strategies that are useful in creating critically rich text. Notice
how discussing the grandaughter of Mama L uz, someone who participatesin the
Tortugas festival but from a different set of beliefs, complicates our understanding of the
Tortugas community and the issues they face. In “El Ensaya Real,” note how
comparison with asimilar performance, with differing performance values, clarifies the
social and cultural bases of the Tortugas performances. Notice how Sklar (in “The
Twelfth of December”) honors the Tortugas festival as a discrete event with particular
characteristics and as an ongoing community process. In thefinal chapter, think about
how Sklar theorizes about her work and its meanings.

We hope that you are also able to bring additional insights from readings and other
experiences that complicate your thinking about the dance you have chosen. Too, we
hope that you will theorize about your use of autobiography, somatic experience,
movement analysis, and existing literature to build an understanding of a dance. How
does each process shape your experience of the dance?

b. REVIEW your own writing this semester, along with your notes from
SKlar.

WRITE afifteen to twenty page essay discussing the selected work from multiple
perspectives explored in the course. This should include your somatic experience in
learning some of the movement, your autobiographical connectionsto it, your analysis of
the work through intensive watching, your reading about the work, other reading about
ways of experiencing dance, and your own insights that have arisen along the way.
(Some of these insights may arise during your lesson planning and teaching, but this
essay does not have to mention your teaching.)
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Evaluation
This assignment is 60% of your grade. We will be looking at three dimensions of your

essay:

A. CONTENT. Asthe author of an A paper, you will include the following, although
not necessarily in this order and not necessarily separated into four separate sections.
While we want you to use your previous writing in this final paper, you will modify it to
meet the needs of this assignment.:

Accurate details of the work--its dancers, music, costuming,
accoutrement, and movement, choreographic, and conceptual
themes. From your description paper.

The progress of the work, clarifying the major sections of the work and their
development. [You don’t need to write a step-by-step account, but do need to
successfully/accurately convey a) how the work unfolds over time--in acts, parts,
sections, through narrative, and b) how the choreographer devel ops the use of
movement, conceptual themes, costumes and the like, throughout the work.] From
your description paper.

The ideas of other scholars about the work. Y ou need to make clear that you
understand assigned/selected literature about the work. Don’'t get stuck in little

details here; identify major points made by the author(s) as a grounding
for your own thinking. Fromyour literature review paper

Y our personal connection to the ideas of the work and its
movement. [Make surethat the focusis still on the dance
work, not just on you. Remember that you are including this
to reveal something about the work, not just to make for
“juicy” reading.] From your autobiographical/somatic
assignment

B. HIGHER ORDER THINKING SKILLS: Asthe author of an A
paper, you will do the following:

Go beyond description of the dance and summarization of the
reading, to analyze and critique the work from your own
perspective and in dialogue with others authors who have
written about the work.
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Think critically and reflexively about your own thinking,
bringing personal experiences and additional information into
your writing in away that enriches and explains your
critique. Discuss your ideas with an eye toward their
limitations and further possibilities.

Think critically about the social and cultural issues embodied
in the work and, if applicable, those that relate to the making
of the dance or reception of the work by audiences. Theorize
about the reception of dancing—about the social and cultural

reasons why we see bodies and motion in particular ways.
Think critically about your process. How did you study this dance? What insights
have you gained about how and what bodies and movement mean?

C. “WRITERLY” QUALITIES. Asthe author of an A paper, you will demonstrate the
following qualities that help to engage readers and establish the author as a credible
scholar:

Use language that isrich and vivid. The language describing the dance helps the

reader both imagine the dance visually and feel it somatically. Choicesin

language enhance the meaning and clarify understanding. The writing has an
easy flow, with varied sentence structure that invites oral reading.

Take responsibility for your own thoughts and make your thinking (how you
come to the positions you take) apparent to the reader.

Uphold scholarly conventions:
a. Thewriting is clearly ordered, obeying the rules of grammar
and punctuation.
b. It accurately follows Chicago Manual of Style’ sin-text citation
system.
c. Itavoidsoverly casua and colloquial language unless such
words are necessary and enclosed in quotation marks.

We know that there is abit of overlapping in the criteria above, but form and content are
wedded as much in writing as they are in dance!
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