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Department of Educational Leadership and Cultural Foundations 
 

ELC 683: ENGAGING THE PUBLIC IN EDUCATION 
Course Syllabus: Fall 2003 
3 credits; No prerequisites 

 
1. For  Whom Planned: Elective course in the Masters of School Administration program, 
Ed.S. and Ed.D. programs in educational leadership, Ph.D. program in cultural studies, and other 
program areas in the School of Education.. 
   
2. Instructor  Information:  Dr. Carolyn Riehl, 242 Curry Building, 336-334-3492, 
cjriehl@uncg.edu, office hours by appointment. 
 
3. Course Purpose/Catalog Descr iption:   
 
Catalog Description: 
Examination of parent involvement in schooling, school/family/community partnerships, civic 
deliberation about education, school’s role in community transformation.  Emphasis on 
equity/justice, school’s accountability to the public, research evidence, effective practice. 
 
4. Teachers Academy Conceptual Framework Mission Statement: The mission of 
professional education at UNCG is to prepare and support the professional development of 
caring, collaborative, and competent educators who work in diverse settings. This mission is 
carried out in an environment that nurtures the active engagement of all participants, values 
individual as well as cultural diversity and recognizes the importance of reflection and 
integration of theory and practice. UNCG's professional education programs are guided by 
shared commitments to: (a) equity and excellence in teaching, research, and service; (b) 
professional integrity and ethical deliberation in dealing with students and colleagues 
(university-based, school-based, and community-based); (c) the construction of a professional 
knowledge base through collaboration and collegiality; and (d) the dissemination of professional 
knowledge, skills and dispositions through the preparation and continuing professional 
development of teachers, principals and other school personnel. 
 
5. Course Goals and/or  Objectives/Student Learning Outcomes:  
Educators work hard to improve schools, but they do not do this work in isolation or in a 
vacuum.  At an individual level, school teachers and administrators interact with parents, 
community leaders, and others (including parents, of course).  At an institutional level, schools 
co-exist with religious organizations, social service agencies, after-school clubs, local businesses, 
and other governmental units to form the organizational fabric of the local community and the 
educational environment for students.  Unfortunately, educators sometimes fail to recognize or 
nurture relationships within these nested contexts.  In this course, we will consider how school 
leaders can help develop and strengthen relationships between schools and their publics, for the 
mutual benefit of students, schools, families, and communities.   
 
Students who successfully complete this course will: 

�  Deepen their commitment to build stronger family and community relationships with 
schools; 

�  Understand important analytical and practice-oriented perspectives on family and 
community involvement in education (including a culturally-inclusive empowerment 



 

perspective for parents, a typology of parent involvement strategies,  an asset-based 
approach to community development, and a communications perspective on public 
engagement in education); 

�  Develop skills and strategies for fostering mutually beneficial family and community 
connections with schools (including learning from and about students’  families, using 
families’  funds of knowledge in schooling, informing families about what is going on in 
school and how well their schools are doing, enhancing the school’s role in community 
development, and fostering vigorous public discourse about schooling); and 

�  Know about important streams of research on family and community involvement in 
schooling and understand how that research is conducted (doctoral students). 

 
6. Teaching Strategies:  Presentation of course materials and resources in regular class 
sessions and via electronic learning environment (Blackboard); class discussions and online 
discussion forums; extensive field experience studying local schools, educators, families, and 
communities; practical simulations. 
 
7. Evaluation Methods and Guidelines for  Assignments:  
The overall success of this course, what you learn from it, and your course grade will depend 
upon your active and enthusiastic participation in all course activities.  Grades will be 
determined as follows:  

·  Class participation (especially online discussion forums): 10% 
·  Field project 1 (Learning about Families Interview Project):  40% 
·  Field project 2 (Inventory of School/Family/Community Partnerships): 10% 
·  Field project 3 (Cultural Sensitivity in Schools): 5% 
·  Field project 4 (Promising Practices for Parental Involvement): 10% 
·  Field project 5 (Environmental Scan of Community Assets): 15% 
·  Field project 6 (Promising Practices for School Communication): 10% 

 
Readings 
An important component of our work together is our encounter with the assigned readings.  
Students should read the articles and chapters carefully prior to the sessions for which they are 
listed and be prepared to contribute their own questions, reflections, and critiques to the class 
discussions of readings.   
 
Online Discussion Forums 
Class members will participate in asynchronous online discussions about the course topics, 
readings, field projects, and other matters via the Blackboard discussion forum option.  The 
instructor will post questions to get the discussions started, though students are encouraged to 
initiate discussions as well. 
 
You will receive a point for every substantive contribution you post to the forum (e.g., a 
thoughtful comment on the readings, an insightful response to another person’s posting, a 
suggestion for something else we can read or find on the Internet),  No points will be given if 
your posting seems to hog the airwaves, is ill-timed, or seems merely intended to earn points; 
I’m hoping for a lively, thoughtful, and timely flow of online discussions.  One substantive 
posting per student per discussion is a good goal, though you should feel free to post more often 
(and be sure to read the messages of your fellow students who post both before and after you 
do!). 
 
Field Project Descr iptions: 



 

 
Field Project #1:  

Learning about Families Interview Project 
 
Project Rationale and Goals (Why are we doing this project?) 
Relationships between families and schools may look very different, depending on who’s doing 
the looking.  It is sometimes hard for educators (like everyone else) to break out of their formal 
roles and normal operating modes to see things from different vantage points.  This project is 
intended to help students explore multiple perspectives on family-school relationships by 
actively listening to a variety of persons.  Through this project, students will: 
 

1. Learn how parents from diverse backgrounds relate to public schools, what they want 
their children’s education to be like, and what they know and do with regard to 
schooling;  

 
2. Learn how teachers approach the matter of school-family relationships, what they do 

to learn about children and their families, how they help to involve parents in the 
educational process, how they communicate with parents, what they think the benefits 
of family-school partnerships might be, and what they think the barriers to stronger 
partnerships are. 

 
3. Learn how school administrators think about school-family partnerships, what they 

expect from their teachers in this area, how they facilitate school-family partnerships 
at the school and classroom level, what their fears and frustrations are regarding 
family and community relationships with the school, and what they would like to 
know how to do better. 

 
4. Reflect critically on what you have learned from parents, teachers, and administrators, 

especially in light of the perspectives presented in course readings and discussions. 
 
5. Develop suggestions for how school-family relationships could be improved. 

 
Project Approach (How should I be thinking about this project?) 
The two operant words here are: listen and reflect.  I would like you to be as non-judgmental 
and non-defensive as possible, open to hearing things from parents and educators that you may 
not normally hear (or want to hear).  Then I would like you to reflect carefully on what you have 
heard and make sense of it in the context of everything else we are reading and discussing this 
term. 
 
Of course, in order to be able to listen well, you have to have conversation partners (sometimes 
known in language studies as “ interlocutors”) who talk a lot and who talk about relevant things!  
Since people are not always easily forthcoming, you have to be able to elicit stories and 
information from them, which means that you have to engage in some pretty skillful talk 
yourself.  
 
The best way to proceed, I think, is to ask people a couple of key questions that will get the ball 
rolling, and then to keep encouraging them to tell more, to fill in the story, to provide details, to 
clarify points, etc.  Use some of the strategies in Seidman’s chapters to get people to open up 
more.  For instance, using the strategy of “ talking as if you were someone else,”  you might say to 
a teacher, “Suppose I were the parent of one of your students.  Walk me through all the different 



 

things you would do to keep me informed about my child’s education.  Tell me all the things you 
would do to try to learn more about my child and our family.”  
 
Project Par ticipants (Whom should I interview?) 
What you learn from this project will depend in large part on who your interview participants 
are.  So please select carefully.   
 
First, choose a school.  All of your interview participants should be connected to this single 
school.  You shouldn’ t be playing “he said, she said”  in this project, pitting one person’s version 
of things over another’s, but it will be very helpful if you can see how different actors’  
perspectives on essentially the same phenomenon overlap or diverge. You can be deliberate and 
choose a school where the parent-school relationships are either very strong or relatively weak.  
Or you can have a more open approach, simply choose a school that seems interesting to you, 
and see what develops. 
 
I would prefer for you NOT to choose interview participants whom you already know well, if at 
all possible, because that might not be the strongest learning opportunity for you.  You should 
choose participants who are likely to open up to you and talk at length.  For this to happen, they 
need to trust you, and vice versa.  You might identify trusting and trustworthy participants by 
going through an intermediary (i.e., asking someone else to nominate persons and put in a good 
word for you) or by using people who don’ t know you well but already have some sense that you 
can be trusted. 
 
You will need to interview: 
 
1.  One parent (or set of parents, or parent and child) from a family that is very well-integrated 
into your school but would be willing to offer their own reflections and critiques about what they 
experience.  Examples might be a parent who is active in the PTA, or who volunteers in school 
regularly, or the parent of one of the star students in the school. 
 
2.  Two parents (from two different families) who are not well-integrated into the school for any 
of a variety of reasons, including: 

�  they are recent immigrants to this country 
�  they are members of a racial/ethnic minority 
�  they are either very wealthy or rather poor 
�  they are far too busy to get involved (e.g., single parent families) 
�  their child has academic and/or behavioral problems with school and there is tension 

between the family and the school 
�  the family has had an active disagreement with the school 

 
It may be a bit of a challenge to locate parents like this and to get them to agree to talk with you, 
but persistence, genuine interest in them, and a clear desire to learn from them will help you a 
lot.  I suspect that these will be the most revealing aspects of the project, so try to put a lot of 
energy into this set of parents. 
 
3.  Two teachers from the school, including one teacher who, by whatever evidence you can 
muster (teachers’  self-reports, your own observations, the nomination of the principal) seems to 
be active and successful in building partnerships with parents, and one teacher who has less 
interest and/or success in this area. 
 



 

4.  The principal of the school.  (If you are the principal of the school, please find a principal 
from another school to interview.)  Principals often like to put a positive spin on things in their 
schools, so you’ ll have to present yourself as genuinely understanding of all the pressures and 
dilemmas they face, so that the principal will open up to you. 
 
Project Procedures (What do I have to do?) 
Basically, you need to do three things: 
 
1.  Talk with each participant at least once.  It would be absolutely great (but not required) if you 
could check in with them one more time for a briefer conversation.   
 
Tell your interview participants that you’ re interested in understanding more about how schools 
and families communicate and work together, and that you’d like to know what they have 
experienced and how they think about these matters.  Stress that this is a learning opportunity for 
you, not an opportunity to pass judgment on anybody, and that you will keep all information 
confidential and anonymous. 
 
2.  When you talk with your interlocutors, try to take enough notes so that you will be able to 
reconstruct the conversation as soon as it ends.  It will help if you ask the person if they would 
mind you taking notes.  Be sure to explain why (so that you can write an anonymous summary of 
the interview for a class you’ re taking), and stress that you will not identify either them or the 
school in your project.  Immediately after the interview concludes, write more extensive field 
notes, trying to capture everything that was discussed.  Let me say that again because it is 
crucial: fill in your field notes as soon as possible after your interview, so that you don’ t forget 
important material.  (I will not look at your notes, because I’m assuming that they will be hand-
written and there’s no easy way to transmit those via Blackboard.) 
 
3.  After you finish interviewing each participant, you should use your notes to prepare an 
interview summary.  This summary should include some descriptive information about the 
person, a methodological note about when and how you conducted the interview, and then a 
thorough summary of what was discussed.  The summary should report in a straightforward 
manner what you heard your participant saying.  Don’ t try to interpret the data at this point or to 
make analytic comments.  If the principal tells you that he had five arguments with five different 
parents last week, don’ t say “The principal seems to be combative with parents.”   Instead, just 
stick to the “ facts”  of the situation and report what happened with each of the five arguments.   
 
The gist of the interview summary is to report “What she/he said.”   You could simply reproduce 
a blow-by-blow account of what was said at the interview (this would be much easier if you took 
thorough notes or audiotaped the interview).  But that might not be too interesting or 
informative.  A better idea might be to look over your notes and see whether there are some key 
themes that came out in the conversation and that you could use to organize your interview 
summary.  For instance, you might have the following headers in your summary of a parent 
interview: 
 

·  Background information on school, parent, and child 
·  Parent’s hopes and wishes for working with the school 
·  Dashed hopes – the reality of the parent’s interactions with the school 

 
4.  Then, do a brief case analysis for each participant.  Here is your chance to reflect on the 
“data”  and discuss what you think you have learned from the interview.  For example, you might 
discuss the different strategies the school principal seems to use in reaching out to families in 



 

terms of Joyce Epstein’s framework, concluding that the principal seems to have a pretty 
expansive view of parent involvement because she tries to use five different strategies from 
Epstein’s framework.  If you’ re reflecting on that principal and the five arguments with parents, 
you might think about what makes him get into conflicts with parents and what impact that has 
on school-family relationships in that situation. 
 
The point here is to discuss “What I learned from doing this interview, in light of other things 
I’m learning.”  
 
5.  Complete steps 1-4 for each interview participant.  Then, write an overall analysis in which 
you reflect on ALL of the interviews.  Compare notes and see how the interviews stack up 
against each other.  For example, you might conclude that the teachers are more willing than the 
principal to keep parents “ in the loop,”  but they simply don’ t have time.  You might observe that 
the teachers and principal seem to think parent-school communication is adequate, while the 
parents are frustrated with the level of communication.  You should end your summary analysis 
with some suggestions for things that the principal, teachers, and parents could do to improve 
parent-school communication.  NOTE: Although this section is not going to be long, it will be 
very important here (and in step #4 above) for you to make thoughtful connections between your 
interviews and the course readings. 
 
Project Scope (What, do you want me to write an entire book or something???) 
I have tried to give you a thorough description of the assignment.  Having said all this, I want to 
say that I don’ t expect this to be a hundred pages long!  If you have about 4-5 good pages of an 
interview summary (step #3 above) and about 2-3 pages of case analysis (#4 above) for each 
interview participant, plus another 4-5 pages of overall analysis, you should do fine.  That would 
be a total of about 50 pages.  Sound like a lot?  It is, but I think you will find that you have a lot 
to say (if your interviews have been successful, that is) and the pages will write themselves 
(almost). 
 
Interview Protocols (Okay, but what do I actually say to the principal, the teachers, and the 
parents?) 
Again, I think it is most helpful if you can use only one or two leading questions and just get the 
person started on talking about parent-school relationships.  Hopefully, they will tell you the 
juiciest stories and describe their deepest fears, frustrations, hopes, and successes. 
 
Don’ t start off by asking people their opinion of things.  Try to begin by getting people to tell 
you stories about things that have actually happened (or not happened).  You can ask them for 
their overall assessments or reactions later, but you want them to stay as concrete as possible for 
as long as possible. 
 
The following are some suggested questions to use.  You should try to find the questions that 
work best for you. 
 
Here, for example, are some suggestions for your interviews with parents: 
1. Please tell me about your child.  What is she/he like?  (This is a good warm-up question; just 

be sure to be casual and responsive so that you put the parent at ease.) 
2. Sometimes teachers and others in school don’ t have the chance to learn much about their 

students’  backgrounds and families.  Is there something about your family that you wish you 
could share with the school, or that you already have been able to talk to your child’s teacher 
about?  Please describe that conversation; what happened as a result of it? 



 

3. How do you find out about things going on in the school, who the good teachers are, what 
they’ re doing with children, stuff like that?  What do you read; who do you talk to?  Do you 
think you get enough information from the school?   

4. How are you involved with the school?  What kinds of things do you do with the school, and 
why?  What don’ t you do, and why?   

 
For the interviews with the teachers and the principal, you might consider the following: 

1. What do you do to try to involve the hard-to-reach parents?  Can you describe an 
effort that was especially successful, or one that was a total flop?  What 
happened?  (It would be great to get this information from the educators and then 
to compare it with what the hard-to-reach parents say for themselves!  Also, if 
you’ re pretty casual about the fact that sometimes the magic works with parents 
and sometimes it doesn’ t, your principal might be more willing to discuss the 
flops.) 

 
As I mentioned above, try to use some of the Seidman strategies.  For example, you might ask a 
parent to reconstruct an event by asking this: “Can you tell me about a time when you had an 
interaction with the school that you felt especially good about, where you wanted something to 
happen and you went to the teacher or principal and something good came out of it?  What 
happened?  And then, was there a time when you have felt frustrated by your interactions with 
the school, or wished they could be different?  How?”  
 
Due dates  
Given the scope of this project, the following schedule should work well: 
 

·  Tuesday, October  28: Turn in one parent interview and one teacher interview, steps 1-4 
(interview summary and case analysis for each person, but no overall analysis).  I’ ll give 
you feedback and a preliminary grade, and you can use that information as you finish the 
project. 

 
·  Tuesday, November  25: Full project is due. 

 
As always, if you have trouble completing a project by the expected date, just let me know and 
we’ ll work something out.   
 
How to turn the project in 
First, remember to protect the confidentiality of your interview participants.  Use pseudonyms 
for the parents, teachers, administrators, and for the school.  Write, “ I interviewed Mrs. 
Springstein, whose ten year old son attends Arbor Middle School,”  with “Springstein”  and 
“Arbor”  being pseudonyms.  But don’ t fabricate important information; if the school serves a 
mostly low-income population, you should be accurate in mentioning that. 
 
Second, you will turn this project in by sending it to me as a file attachment, in Word format.  
Email it to me at cjriehl@uncg.edu.   
 
This is CRUCIAL: When you send the file, please use the following format for BOTH the 
subject line of your email and the filename of your project: 
 

<your name>  ELC683 PROJECT 1 
 



 

I have to move your file around a lot as I download it, read it and make comments, and send it 
back to you, so make sure it’ s very clear whose project I’m reading.  It would also help if your 
name is listed somewhere on the inside of the file, for example on the first page of your project.  
Thanks. 
 
 
Two last things  
Please be patient!  It will obviously take me some time to grade all of your projects, so don’ t get 
overanxious if you don’ t receive a grade immediately. 
 
Finally, these interviews should, ideally, give you a lot to think about.  They will be an important 
set of “ raw material”  for us to work with during the term.  When we have discussion forums, I’ ll 
expect you to draw from the interviews wherever appropriate for observations and insight.  So 
try to take this project seriously; what you get out of it will depend on what you put into it.  And 
good luck!! 
 

 
Field Project #2: 

Inventory of School/Family/Community Par tnerships 
 
I .  Introduction 
This assignment is designed to give you the opportunity to reflect on Reading 5.1 from School, 
Family, and Community Partnerships, by Joyce Epstein.  This article, entitled 
“School/Family/Community Partnerships: Caring for the Children We Share,”  was originally 
published in 1995 in Phi Delta Kappan.   
 
In this reading, Epstein first describes an analytic/theoretical perspective on partnerships, 
elaborating on the idea that schools, families, and communities constitute “overlapping spheres 
of influence”  with regard to children and their development.  (This theory is developed in much 
fuller detail in Chapter 2 of the book.) 
 
Epstein then presents a framework of six types of school/family/community involvement.  The 
six types are parenting, communicating, volunteering, learning at home, decision making, and 
collaborating with community.  In Table 5.1, she defines each type of involvement and describes 
several sample practices.  In Table 5.2 (a very important part of this reading), she lists some 
“challenges”  for each form of involvement – things that typically are hard for schools to 
accomplish.  She also includes “ redefinitions”  for each form of involvement – new ways of 
thinking about some commonly used terms. 
 
These two tables, and the text that surrounds them, should help get you thinking about the wide 
range of things that educators can do to involve families (and to a lesser extent, communities) in 
the educational process for their children. 
 
In this assignment, you are asked to reflect on the forms of involvement that occur in your 
school, and to record your observations and reflections in an inventory table which you will turn 
in. 
 
I I .  Directions 
The inventory table is on the Blackboard website, in two formats.  Use the Rich Text Format 
version of the table if you can.  Download and save this file to your computer, and type your 
information directly into the table.  If you cannot open this version, open the pdf version with 



 

Adobe Acrobat Reader, print it out, and then recreate the table with your own word processing 
program.  (You do not need to add all of the text, just label the columns and rows the way they 
are labeled in the version you print out.)  DO NOT use Works to create the file. (If you have 
problems with any of this, please contact the instructor.) 
 
You will probably need to return to your school to talk with people, collect sample documents 
(e.g., newsletters to parents), or observe activities in order to complete this assignment.  I do not 
expect you to present an exhaustive catalogue of practices at your school, but I do want you to 
get a pretty solid picture of the extent and quality of different forms of involvement.  For 
example, you should be able to determine whether some, most, or all teachers send a weekly 
newsletter to parents, but you might decide to describe or comment on the quality of just one or 
two teachers’  newsletters.  Since this fieldwork activity is in lieu of a traditional class session, 
you might consider spending about two hours gathering information on the school, and another 
two hours filling out the table. 
 
Here are specific instructions for each column of the table: 
 
Examples of practices in your  school 
Briefly describe a few examples that are typical in your school, or perhaps that stand out as 
exceptionally good or exceptionally weak.  For example, you might say:  
 

Mrs. Basler, a second grade teacher, sends a weekly newsletter home on Mondays, 
telling parents what the students worked on the previous week and listing reminders of 
important information for the coming week.  At the bottom of each newsletter is a tear-off 
section for parents to send comments or questions back to her.  She reports that one or 
two parents send this back each week. 
 
In contrast, Mrs. Butler, also a second grade teacher, lists her phone numbers and email 
addresses at the bottom of each newsletter.   She says she gets about six emails a week 
from parents. 

 
 
How prevalent is this form of involvement in your  school? 
Use the following rating scale for this: 
 
5 = Frequent and pervasive across the entire school; involvement is about as high as possible; all 
demographic cross-sections of families are involved 
 
4 = Moderately frequent; involves many staff members and a moderately high proportion of 
families across most cross-sections 
 
3 = Occasional; involves some staff and more than a few families, though not representative of 
all cross-sections of the school community 
 
2 = Happens now and then; the school is not very intentional about this; families and community 
are involved to a limited extent 
 
1 = Very sporadic; occurs just once or twice and is not well implemented 
 
0 = Does not occur 
 



 

 
How successful is the school in this area?  How do families respond?  What impact do you 
see? 
It’s one thing for educators to try hard to involve families, but quite another for them to actually 
succeed.  Use this column to reflect on the impact of your school’s efforts.  Is there a great PTA 
turnout?  Are you able to organize parent-teacher conferences so that even the most marginalized 
families participate?  Are you unable to reach the Hispanic families?  Do the same parents 
volunteer all the time?  Be honest in your assessments of how well your school’s efforts are 
working. 
 
Hint: I t would be good if you looked at Epstein’s “ redefinitions”  and reflected on whether  
things like “ volunteer ing,”  “ homework,”  or  “ community”  are in fact redefined and treated 
differently in your  school. 
 
 
What persons or  conditions facilitate the implementation of this form of involvement?  
How? 
Reflect on the factors that generate success in creating and sustaining good 
school/family/community involvement.  It might be a super-enthusiastic teacher, or an insistent 
principal, or a million-dollar grant you got to support parent involvement. 
 
Hint: Epstein offers examples of challenges that make it hard to implement the different 
forms of involvement.  You might refer  to her  ideas as you descr ibe the strengths and 
weaknesses of practices in your  school. 
 
 
What persons or  conditions make it difficult to implement this form of involvement?  How? 
Similarly, reflect on the things that make it hard to form strong partnerships.  Perhaps your 
teachers are so overwhelmed by other things that they don’ t have time for this, or there is great 
resistance to having to locate language interpreters for the new immigrant families in your school 
community. 
 
 

Comments 
Use the last line of the table for general comments that don’ t seem to fit elsewhere. 
 
 
 

Field Project #3: 
Cultural Sensitivity in Schools 

 
Introduction 

It is probably very important for all parents and students to be able to walk into a school and get 
the feeling that “This is a place for me; I am valued here; I can be myself here; I can feel at home 
here; my kids are going to get a fair shake here; someone is definitely going to be looking out for 
my children here.”     
 
One can imagine five different, but related components that together create a spirit of cultural 
sensitivity in schools, as follows: 
 



 

Components of Cultural Sensitivity in Schools 
 
One – Multicultural Awareness and Welcome 
Words, actions, routine practices, physical mater ials such as posters or  other  objects that 
demonstrate that all children and families, from all backgrounds, are welcome in the school 
and treated with respect as valued members of the school community. 
 
Two –Proactive Inclusion and Justice  
Words, actions, and objects that show that children and families from par ticular  
backgrounds (especially those that are most common in the school) are welcome, and that 
this school is proactive in not tolerating the “ business as usual”  aspects of education that 
have served to perpetuate prejudice, discr imination, and differential achievement for  
students. 
 
Three – Learning for All Students  
Words, actions, and objects that show that the school has high expectations for  all students, 
provides a relevant and engaging cur r iculum for  all students, is committed to the success of 
all students, and that students from all backgrounds learn well in this school. 
 
Four – Engaging all Families 
Words, actions, and objects that show that all families are invited to participate actively in the 
school and that ALL forms of parental involvement are valued. 
 
Five – Access and Voice 
Words, actions, routines, and structures that ensure that parents from all backgrounds have a 
voice in the school, either individually with teachers and administrators, or in schoolwide 
governance through School Improvement Teams, PTA committees, and so on. 
 
In a separate file in Blackboard, you will find a comprehensive inventory of cultural sensitivity 
indicators that a previous class completed.  Look it over and use it as you wish to help guide your 
own thinking or your staff’s reflections on cultural sensitivity in your school setting. 
 
Instructions 
For this project, please write a 1-2 page memorandum to me, in which you provide information 
on the following: 
 

·  Cultural sensitivity successes 
o Describe two ways in which your school goes out of its way to be sensitive to 

cultural issues, and explain how you know that the school has been successful. 
 

·  Cultural sensitivity challenges 
o Describe two ways in which your school needs to become more culturally 

sensitive (e.g., with a particular group of students such as severely physically 
handicapped students or students with two lesbian parents) and suggest some 
ways in which the school can improve its practice.   

 
 
 

Field Project #4:  
Promising Practices for  Parent Involvement 

 



 

Instructions 
In this project, you have the opportunity to try your hand at some simulated parent involvement 
challenges.  Read the four scenarios below and respond to THREE of them.  As you will see, 
each one describes a situation and asks you to develop a response.   
 
Your response should include a few paragraphs in which you reflect broadly on the challenge 
and describe how you are thinking about the issue and how your plan is framed.  Then, you 
should provide a detailed account of what you would do and say, and also include samples of 
writing or speaking that you would do.  That is, instead of merely reporting, “ I would talk to all 
the teachers about the importance of parent involvement,”  you should include in your plan 
something like this:  
 

“First, the school faculty would need to have a conversation in which we share our own 
thoughts about parent involvement and our successes and frustrations with it.  I would get that 
conversation started by saying something like, ‘Let’s begin by hearing from you teachers about 
what you do to learn about your kids at the start of the year?  Let’s not critique each other right 
now, just hear what we’ re all doing.  Judith, can you get us started?’   While they’ re talking, I 
would jot on the board the different strategies they’ re describing.  Then, after we’ve done this 
sharing, I might say, ‘Well, I’ ve heard you describe a range of things you do.  Does anybody 
have any questions about how these different things work?’   Then, I might pass out a simplified 
version of the table from Epstein’s reading on “Caring for the Children We Share”  and invite 
them to think about where their practices would fit on that table….”  
 
In other words, the point is for you to not simply plan what you’d do, but also to do some real 
writing or scripting that you could actually use.   
 
 
 

Grading 
 I would expect your written response to each challenge to be about 3-4 pages long 
(double-spaced, including whatever memos or other sample items you write).  I will grade them 
using our general rubric, but will also be looking for the following: 
 

�  Is your idea or plan creative?  Have you come up with ideas that are realistic but novel, 
that promise to achieve more than the usual efforts in schools?  Are your ideas so cool 
that you can have great enthusiasm for them and share that enthusiasm with others, 
especially reluctant participants? 

 
�  Is your idea or plan comprehensive? Are you anticipating all facets of the issue and 

making sure that you address the needs or concerns of different people?  Do you have a 
plan that follows a sensible process from beginning to end, that isn’ t just dropped in from 
mid-air but becomes part of the weft and weave of the school? 

 
�  Is your idea or plan inclusive?  Can it work for everybody – whether the target group is 

teachers or parents?  How will you make sure that marginal people are brought in? 
 

�  Are you communicating well?  In the written memos or scripted speeches that you 
provide, are you making good use of language?  Do you have an inviting but professional 
tone; can you “speak”  to diverse constituents effectively; are you well-organized and 
succinct in how you convey information; do your communications get others interested 
and excited? 



 

 
�  Does your idea or plan incorporate ideas we have read about, or that have been addressed 

in the online discussion forums?  Here’s your chance to earn some points by name-
dropping, but don’ t do it gratuitously.  I’m looking for evidence that you substantively 
incorporate what you’ re learning in this class into your thoughts and actions. 

 
Scenarios (choose 3 to respond to) 

 
Scenario 1 

You are the principal of an elementary school.  One of your fourth grade teachers, Mrs. Basler, 
usually sends home a brief questionnaire at the start of every school year, asking parents about 
their child’s special interests, notable information about the family, school-related strengths and 
weaknesses, their concerns for their child’s education, and anything else that might help her 
teach the child more effectively.  While that has always seemed to work pretty well, this year she 
decided to simply ask each parent to write her a letter about their child.  Here’s the note she sent 
home: 
 
 
Dear Parents, 
 Welcome to the start of a fabulous year!  The children have settled beautifully into their 
new classroom, and I have enjoyed every moment of our first few weeks together. 
 To help me tailor my instruction to the needs and interests of the students, I am asking 
each family to provide some important information.  Completing this task is voluntary.  
However, students who bring in the completed assignment by Monday, Sept. 9 will receive 10 
extra-credit points for the test grade of their choice. 
 I am asking that you write me a letter briefly sharing information you think would help 
me better meet the special needs of your child.  You might want to share information about your 
child’s family life, special talents, favorite subjects, team/club/scout activities, and other interests 
outside of school.  What are your concerns for your child’s education?  What are your hopes for 
your child in fourth grade? 
 Please send the letter in a sealed envelope to protect your and your child’s privacy.  The 
ideas you share will be kept confidential.  Thank you in advance for taking the time to share this 
information. 
 I look forward to working with you to make this a memorable and highly successful year 
for every student! 
 
        Sincerely, 
 
 

Rita Basler 
rbasler@aol.com 
baslerr@guilford.k12.nc.us 

 
 

Detach and return.  Thank you! 
----------------------------------------------------------------------------------------------------------   
 
____ I will send a letter by Monday, September 9. 
 
____ I will not send a letter by Monday, September 9. 
 



 

 
_________________________________    ___________________________________  
Student Name     Parent Signature 
 
 
 
After the letters came in, Mrs. Basler told you, “This was incredibly gratifying and helpful.  The 
letters were so heartfelt, and the parents told me things that I never would have thought to ask.  I 
can’ t believe it took me eleven years to come up with this idea!”  
 
Almost all parents wrote letters, but a few did not.  Mrs. Basler has asked you what you think she 
should do about the parents that haven’ t responded.  What would you say to her? 
 
You think that this was a terrific idea and you would like to see other teachers use the same 
practice, or something like it.  You’ re not sure what other teachers are doing; some might be 
doing this, some might be having early conferences with parents, but most are probably not 
doing much of anything.  What will you do to find out what’s already going on and, if necessary, 
to encourage teachers to do more to learn about children and their families?  Describe your plan 
in detail and script out what you might do.  For example, if you think writing a memo to all 
teachers is a good idea, then write the memo.  If you think it should be discussed verbally, then 
summarize what you would say at a faculty meeting.  (Remember: you don’ t have to act alone!) 
 
 

Scenario 2 
You are the assistant principal of a middle school.  You are well aware that parent involvement 
begins to drop off dramatically after elementary school.  You also know that many parents begin 
to feel distanced from the school curriculum and thus unable to provide real homework help for 
their children, as the kids move into more specialized courses in middle school and high school.  
You would like ALL of the parents in your school to understand more about what their children 
are learning, especially in a couple of key subjects: algebra (which all 8th graders must now 
take), writing, and science (because you were a former biology teacher and you’ re very 
concerned about the environment).  You don’ t expect them to be experts, but you think there is a 
lot to be gained if parents have a general sense of what their kids are learning and can be 
enthusiastic about it.  Your school is a smooth-running machine, and believe it or not, you 
actually have some time and resources to devote to this; plus, you think you might be able to get 
a few parent volunteers to help.  Come up with a plan for helping parents to learn more about the 
curriculum and feel more connected to it.  You might use a monthly newsletter – if so, what kind 
of articles would be in it and who would write them?  Show the column that you would write to 
introduce the first issue of the newsletter and explain to parents what it’ s all about.  You might 
decide that a series of evening meetings – like “ family math night”  are what you need.  If so, 
script them out, write the letter that you would send home to invite parents to the meetings, 
and/or write the brief speech you would make to introduce the first meeting.  Be ESPECIALLY 
attentive to how you will encourage the least-involved parents (perhaps the ones who need this 
information the most) to attend. 
 
 

Scenario 3 
You are the principal of a school that serves a mostly white student population; about fifteen 
percent of the students are African-American and another ten percent are Latino.  You have 
noticed that when the PTA asks for volunteers for various committees, it’s mostly the same 
parents who get involved, and most of them are white.  You would really like to see more 



 

diversity in parent involvement, both in leadership capacities and in volunteering in the school.  
You need to solicit parents to serve on the school improvement team, so that’s one thing you can 
work on.  But you also think that, since the PTA isn’ t doing much, you may need to begin to do 
some informal leadership development, to provide orientation and support to parents (especially 
the Latino and African-American parents) so that they feel more comfortable coming into the 
school and so that they begin to participate more actively in the PTA.  You know that “business 
as usual”  just isn’ t working.  Describe what you will do, and script out a written letter or verbal 
conversation that you might use to help engage these diverse sectors of the school community.  
Try to cover all bases so that you accomplish your goals without stepping on toes. 
 
 
 
Scenar io 4 
At your elementary school, teachers give homework in graduated amounts: about fifteen minutes 
of daily homework in kindergarten and first grade, leading up to about an hour of homework in 
fifth grade.  You (the principal) suspect that for the children who most need extra help, 
homework is a problem: either their parents can’ t or won’ t help them with it, or the parents do 
help but the work is very hard for the child, it takes much longer than expected, and everybody 
gets tense and frustrated.  Your teachers agree that this is a concern, and they have volunteered to 
help.  You think that it might be a good idea to have an open meeting at which parents can talk 
about their experiences with the homework practices at this school.  You don’ t want just another 
meeting where teachers are the talking heads, telling parents what they expect their children and 
them to do.  You want parents themselves to be able to talk about this – in small groups, perhaps.  
You also think some kind of mini-workshops, with practical help for parents, could be part of the 
meeting.  Mostly, you don’ t just want to preach to the choir – you don’ t want the already-
involved parents to be the only ones who come to such a meeting.  Develop a plan for the 
meeting and a strategy for getting parents to come.  Show samples of materials – if you plan to 
use a letter for inviting parents, write it.  If you think there should be five or six mini-workshop 
topics, describe them in some detail.  If you think that follow-up after the meeting is crucial, how 
will you do that? 
 
 

 
Field Project #5: 

Environmental Scan of Community Assets 
 
 

Introduction 
How well do you know the community that your school serves?  How well do you know who the 
local leaders, both formal and informal, are, and what the human, economic, and physical 
resources of the community are? 
 
What persons are available in your community, both to help your school and also to help build 
up the community?  Who are the “opinion leaders”  – the moms or uncles who seem to know 
everything and everybody, who people turn to for advice?  Who are the influential church 
leaders, or gas station attendants, or dance teachers, or babysitters?  Do you have a relationship 
with these important people?  Do you ever pick their brains, honor them in school for their 
contributions to the community, use them as formal or informal resources? 
 



 

What institutions, organizations, and agencies can be helpful, both to build up the school and to 
build up the community?  How do you connect with these organizations?  How do you honor 
them? 
 
Are there physical resources that can be seen as assets?  Do you have a local parks system?  Or 
simply a wonderful backyard for your school?   
 
If you think you have a school in the middle of nowhere, widen the circle that encompasses your 
community and think broadly.  How can the companies your parents commute to be considered 
assets for your school?  How can the sheer expanse of space in your town be considered an 
asset?  Even more, how can you as the school help to build up the community? 
 
If you think you already have a community that’s solidly behind the school, if you think you can 
document relationships with community assets in your sleep, then try to identify the hidden 
resources (and needs) in your school.  Do you know of a family member who lives with a 
chronic health condition?  What resources does that person draw on, and how could your school 
partner with them?  What about that very tiny little minority population…what assets do they 
bring or have access to? 
 
These are the questions we’ ll explore through this project.   
 

Procedure 
First, read the file in Blackboard on the readings for Week 7.  Then read the following sections 
of the Kretzmann and McKnight book: 
 
Introduction 
Chapters 1 and 2 (peruse these well enough to get a good sense of how you might map personal 
and organizational assets, and how you would put knowledge about assets to work.) 
Finally, read pages 171-174 and 209-225 in Chapter 3, to see how schools can participate in 
community renewal.   
 
Then, get out into your community and start talking to people and finding assets.  Record 
information on them in the chart below (which I’ ll send to you via email).   
 
There is no minimum or maximum number of assets to identify.  I want you to learn something 
about your community that you did not know before, and I would like you to think carefully and 
creatively about how you might use assets to build the school and the community.  I want you to 
experience at least a couple of “aha!”  moments as you discover assets that you just didn’ t know 
were there. 
 
 
 

ENVIRONMENTAL SCAN OF COMMUNITY ASSETS 
 
 

 
 
 
Community 
Asset (person, 
organization, 

How to 
contact 
(name, 
phone, 
location, 
other  

 
 
 
How can this 
asset make our  
community 

 
 
 
 
How can this 
asset help 

How might the 
school and asset 
par tner  together  
to build the 
school and build 
the community? 



 

physical land, 
etc.) 

relevant info) strong? the school?   

 
1. 
 

    

 
2. 
 

    

 
Etc. 

 
 

    

 
 
 

 
Field Project #6: 

Promising Practices for  School Communication 
 
This project is a simulation; it will give you one more chance to practice some skills for 
engaging the public. 
 
Imagine yourself serving as the principal of a school in the Triad.  (You can choose which level 
it is – elementary, middle, high school.)  Your student population of about 600 is forty percent 
African American and sixteen percent Hispanic (and growing rapidly).  About two-thirds of your 
students are on free/reduced lunch.  Throughout the year, you have a moderate level of parent 
involvement in the school.  It is mostly the white stay-at-home moms who show up week in and 
week out, but when there is a special event, a wide spectrum of parents attend. 
 
You have recently received your school’s final ABC results from last year.  Your school met 
expected growth for the first time in three years.  You just squeaked by, and there are still some 
worrisome achievement gap patterns between white students and students of color, between low-
income and higher-income students, and between boys and girls, but it’ s still good news for the 
students and staff.  Although it is not mandated in your district, you would like to have a 
community meeting to acknowledge and celebrate this progress and to engage parents and 
community members in conversation with teachers (and you) about next steps.  You want this to 
be a real two-way conversation – hearing parents’  ideas as well as sharing the plans that the 
school has developed.  
 
The meeting will be held from 7 to 9 p.m. on a Thursday evening.  You have been working with 
the PTA president and your school leadership team to plan the evening. 
 
First, present a plan for the two-hour meeting.  Script it out so that everybody involved knows 
what will be happening. For example, you might start with refreshments in the gym and a word 
of welcome from the principal, and then move into small groups.  If that’s your plan, how would 
the groups be organized; how would parents know where to go; who would facilitate the groups?  
What would be the task or goal for the small groups – mainly a presentation by teachers, or 
mainly a question-answer period, or mainly a chance for parents to tell school staff members 
what would help them assist their children with homework, or what?  You might have a guest 
speaker; you might divide the parents up in deliberate ways; you might instruct group facilitators 
to solicit feedback from everyone in attendance; you might do any number of things.  What’s the 



 

mechanism for reporting back from the small groups to the school leadership team or to the 
parents in attendance that night?  What kind of handouts or overheads might you use?  Will you, 
for example, give parents a handout that shows disaggregated achievement data, or is this too 
much of a “hot button”  topic for this meeting? 
 
At the beginning of your plan, include a list of the strategies you’ ll use to invite, cajole, force 
parents to come to the meeting.  I assume you’ ll simply expect all teachers to be there, but do 
you want to invite anybody else from the school staff? 
 
Your plan can take the form of a table or a simple memo –a couple of pages at the most, but be 
sure to make it very clear who will do what, what the purpose of each activity is, and how it will 
all be orchestrated.  Think of this basically as a kind of master schedule for the meeting. 
 
Second, assume that at the beginning of the evening, you will make a few remarks to all of the 
parents in attendance.  Your talk should not last more than a few minutes, but in that brief time 
you want to urge people to talk about difficult and challenging issues tonight. Write out the 
“speech”  you will give.  Pay attention to the notion of “ framing”  that we have been reading about 
– what is the overall frame of meaning or the overarching story within which your remarks fit?  
How will your remarks frame what the audience subsequently thinks and does? 
 
Type the brief speech and turn it in, along with the plan, by emailing it to the instructor ad 
cjriehl@uncg.edu.  PUT BOTH DOCUMENTS TOGETHER IN ONE FILE, PLEASE.  
Remember to label both the file and the subject line of the email as follows: 
 

<your name> ELC683 PROJECT 6 
 
(If you haven’ t figured this out by now, I give up!) 
 
I’ ll grade this assignment on the basis of the following criteria: 
 

�  A plan and speech that go beyond simply reporting achievement data and that seek to 
engage the public, even in this brief forum, in more thoughtful consideration of their 
compact together – the fundamental relationship between schools and their public(s). 

 
�  A creative but realistic plan that incorporates strategies to engage ALL segments of the 

school community in the meeting, make them feel welcome, and encourage them to 
participate.  (For example, would you divide parents up according to whether their 
children scored a I, II, III, or IV on the EOG, so they can talk about the specific needs of 
their children?)  (I think I would hope not!!!) 

 
�  A plan that permits productive two-way communication between the school and families 

and community members, and not a plan that features just a bunch of talking heads. 
 

�  Use of framing strategies in your little speech that generate meaning and help to move the 
school forward productively. 

 
 
I  will use the following evaluation rubr ic for  grading all wr itten field project assignments. 
 
Letter   
Grade 

Cr iter ia 



 

B ·  Responds completely to assignment 
·  Meets expectations 
·  Adequate presentation and discussion of material, enough to demonstrate 

understanding 
·  Based on appropriate and competent field work 
·  Adequate use of readings in discussion and analysis 
·  Mostly well-written and well-organized 

A ·  Responds completely to assignment 
·  Goes beyond expectations  
·  Thorough and comprehensive presentation and discussion of material 
·  Based on comprehensive and creative field work 
·  Original, thoughtful use of readings in analysis 
·  Well-written; well-organized 

C ·  Responds partly to assignment 
·  Does not meet expectations 
·  Less than adequate presentation and discussion of material; shows 

incomplete understanding 
·  Based on a minimally adequate level of field work 
·  Minimal use of readings in discussion and analysis 
·  Spotty problems with writing and organization 

D ·  Clearly fails to meet expectations 
·  Minimal and erroneous presentation and discussion of material 
·  Based on insufficient, uninspired field work 
·  Little or no use of readings; shows almost no understanding of readings 
·  Multiple problems with writing and organization 

 
 
8. Required Text(s)/Readings/References:  
There are two required books: 

�  Joyce L. Epstein.  (2001).  School, family, and community partnerships: Preparing 
educators and improving schools.  Boulder, CO: Westview Press.   

�  Kretzmann, John P., & McKnight, John L.  (1993).  Building communities from the inside 
out: A path toward finding and mobilizing a community's assets.  Chicago: ACTA 
Publications. 

 
All other readings have been placed on electronic reserves at UNCG’s Jackson Library (go to 
http://library.uncg.edu/, click on Reserves, and follow instructions).  You can read them online or 
download and print them.       
 
Readings are listed in the topical outline below. 
 
9. Topical Outline:  
 

Weekly Schedule 
 
Week 1: Course Introduction and Overview: Schools and their  Publics; The Public 
Character  of Educational Leadership   
Key questions : 
�  Who is “ the public”  that we might want to engage in schooling? 



 

�  What are the various ways in which schools and the public interact? 
�  What is, or might be, the role of local school leaders vis a vis the public?  
 
 
UNIT 1: WORKING WITH FAMILIES 
Week 2: Getting to Know the Students and Families We Work With in Schools 
Key questions: 
�  Who are the students and families served by our schools? 
�  How can we understand “ family capital”? 
�  What is the “official knowledge”  about our students and families that is available to schools? 
�  What do our schools do to learn more about their families and students? 
 
Readings: 
Shields, Carolyn.  (1999).  Learning from students about representation, identity, and 

community.  Educational Administration Quarterly, 35(1), 106-129. 
 
Moll, Luis. C., Cathy Amanti, Deborah Neff, and Norma Gonzalez.  1992.  Funds of knowledge 
for teaching: Using a qualitative approach to connect homes and classrooms.  Theory into 
Practice, 31(2), 132-141. 
 
Delgado-Gaitan, Concha.  (1991).  Involving parents in the schools: A process of empowerment.  
American Journal of Education, 100(1), 20-46. 
 
 
Week 3: Appreciating Family Capital, Knowing Students, Families, and Communities 
More Fully, and Using Knowledge of Families in Schools 
Key questions: 
�  How might schools use the information they get from parents, students, and community 

members to improve schooling, especially the instructional program? 
 
Readings: 
 (for doctoral students)  
Seidman, I. E.  (1991).  Interviewing as Qualitative Research: A Guide for Researchers 
in Education and the Social Sciences.  New York: Teachers College Press, 1991.  Chapter 6: 
“Technique isn’ t everything, but it is a lot,”  and Chapter 7: “ Interviewing as a relationship.”  
 
Delgado-Gaitan, Concha.  (1993).  Researching change and changing the researcher.  Harvard 
Educational Review, 63(4), 389-411. 
 
 
Week 4: School-Family-Community Relationships: Analytical Perspectives 
Key questions: 
�  How and why are schools, families, and communities connected?   
�  What kinds of partnerships can be formed between schools, families, and communities? 
�  How are theories about school-family partnerships developed? 
 
Readings: 
Epstein, Joyce L.  (2001).  School, family, and community partnerships: Preparing educators 
and improving schools.  Boulder, CO: Westview Press.  Chapter 2: “Theory and Overview,”  and 
Reading 5.1: “School, Family, and Community Partnerships: Caring for the Children We Share.”  



 

 
(for doctoral students) 
Epstein, Joyce L.  (2001).  School, family, and community partnerships: Preparing educators 

and improving schools.  Boulder, CO: Westview Press.  Chapter 3: “Research.”  
 
 
Week 5:  Culturally Inclusive Schools and Social Class Differences in Parental Involvement  
Key questions: 
�  How do parents from different cultural/social backgrounds interact with their children’s 

schools? 
�  How do educators’  actions influence parent involvement across different cultural/social 

backgrounds? 
·  What can educators do to work more effectively across cultures with students and their 

families, engaging parents and the broader community in the educational enterprise? 
�  What are the benefits – and challenges – of using qualitative research to study parental 

involvement in schools? 
·  How can parent-school relationships be researched most effectively? 
 
Readings: 
Lareau, Annette.  (1987).  Social class differences in family-school relationships: The 
importance of cultural capital.  Sociology of Education, 60(2), 73-85. 
 
(for doctoral students) 
Lareau, Annette. (1989).  Home advantage: Social class and parental intervention in elementary 
education.  New York: Falmer Press.  Appendix: “Common Problems in Field Work: A Personal 
Essay.”  
 
 
Week 6: School-Family-Community Relationships: New Practices and Par tnerships  
Key questions: 
�  What is the research evidence about effective strategies for encouraging parental 

involvement in schools? 
 
Readings: 
Epstein, Joyce L.  (2001).  School, family, and community partnerships: Preparing educators 
and improving schools.  Boulder, CO: Westview Press.  Chapter 5: “Discussion and Activities,”  
and Chapter 6: “Practical Applications: Linking Family and Community Involvement in Student 
Learning.”  
 
 
 
 
UNIT 2: WORKING WITH COMMUNITIES  
Week 7: Identifying Community Assets and Imagining New Possibilities 
Key questions: 
�  Why is it important to think about community strengths?  
�  How can communities help schools, and vice versa? 
�  What is good and strong about the community in which your school is located? 
 
Readings: 



 

Kretzmann, John P., & McKnight, John L.  (1993).  Building communities from the inside out: A 
path toward finding and mobilizing a community's assets.  Chicago: ACTA Publications. 
 
 
Week 8: Mid-Term Check-In: Leadership Dispositions, Knowledge, and Practices for  
Engaging the Public in Education  
Key questions: 
�  Do we have what it takes to fully commit ourselves to engaging the public in education? 
�  How can we work to understand our students, families, and communities better? 
 
 
Week 9: Working with Community Associations and Programs   
Key questions: 
�  What are the benefits for student learning when schools make connections with other social 

services?  Are there other benefits as well? 
�  What leadership challenges do school-community collaborations present, and how can school 

leaders respond to them? 
 
Readings: 
Heath, Shirley Brice, & McLaughlin, Milbrey W.  (1994).  The best of both worlds: Connecting 
schools and community youth organizations for all-day, all-year learning.  Educational 
Administration Quarterly, 30(3), 278-300. 
 
Lubetkin, Martie Theleen.  (1996).  How teamwork transformed a neighborhood.  Educational 
Leadership, 53(7), 10-12. 
 
(for doctoral students) 
Smrekar, Claire.  (1996).  The influence of the family services coordinator on family-school 
interactions in school-linked social service programs.  Elementary School Journal, 96(4), 453-
467. 
 
Smylie, Mark A., Crowson, Robert L., Chou, Victoria, & Levin, Rebekah A. (1994).  The 
principal and community-school connections in Chicago©s radical reform.  Educational 
Administration Quarterly, 30(3), 342-364. 
 
 
Week 10: Community Development and Socially Transformative Schools  
Kretzmann, John P., & McKnight, John L.  (1993).  Building communities from the inside out: A 
path toward finding and mobilizing a community's assets.  Chicago: ACTA Publications. 
 
Driscoll, Mary E., & Kerchner, Charles T.  (1999).  The implications of social capital for 
schools, communities, and cities: Educational administration as if a sense of place mattered.  In 
J. Murphy and K. S. Louis (Eds.), Handbook of research on educational administration (2nd ed., 
pp. 385-404).  San Francisco: Jossey-Bass. 
 
Recommended Reading: 
Bryk, Anthony S., Sebring, Penny Bender, Easton, John Q., Rollow, Sharon, & Kerbow, David.  
(1998).  Charting Chicago school reform: Democratic localism as a lever for change.  Boulder, 
CO: Westview Press. 
 



 

Williams, Michael R.  (1989).  Neighborhood organizing for urban school reform.  New York: 
Teachers College Press. 
 
 
UNIT 3: PUBLIC ENGAGEMENT 
Week 11:  Power , Conflict, and Public Engagement 
Key questions: 
�  What resources can parents and communities draw on as they seek to have their interests 

served by their public schools? 
�  What conflicts can emerge between schools and community members? 
�  How dangers and opportunities do these conflicts present to schools? 
 
Readings: 
Wells, Amy Stuart, &  Serna, Irene.  (1996).  The politics of culture: Understanding local political 
resistance to detracking in racially mixed schools.  Harvard Educational Review, 66(1), 93-118. 
 
Larson, Colleen L.  (1997).  Is the land of oz an alien nation?  A sociopolitical study of school 
community conflict.  Educational Administration Quarterly, 33(3), 312-350.  
 
 
Week 12: Power , Conflict, and Public Engagement: Implications for  Practice 
Key questions: 
�  How can educational leaders use conflict productively as they work to engage the public in 

education? 
�  How can schools organize new structures and processes that engage all members of the 

school community more authentically and equitably? 
�  What are the key features of James Comer’s schoolwide reform model?  How does this 

model differ from other forms of school-family-community partnership? 
 
Bryk, Anthony S., & Schneider, Barbara.  (2003).  Trust in schools: A core resource for school 
reform.  Educational Leadership, 60(6), 40-45. 
 
Comer, James P., Haynes, Norris M., Joyner, Edward T., & Ben-Avie, Michael.  (Eds.).  (1996).  
Rallying the whole village: The Comer process for reforming education.  New York: Teachers 
College Press. Chapter 3, “ It takes a whole village: The SDP school”  (pp. 42-71).  
 
 
Week 13: Engaging the Public through Information and Accountability 
Key questions: 
�  What do parents and community members really know about their schools?  
�  How are parents informed about school programs and their quality? 
�  Why is accountability important? 
�  How does the public hold its schools accountable for results, especially but not only 

regarding student learning? 
�  How do school administrators communicate school outcomes to the public? 
�  Does accountability increase public confidence in, and engagement with, public schools? 
�  How are parents and community members informed about and involved in reform efforts in 

curriculum, instruction, and other aspects of schooling? 
 
Readings: 



 

Fuhrman, Susan H.  (1999).  The new accountability.  CPRE Policy Briefs.  Philadelphia, PA: 
Consortium for Policy Research in Education, University of Pennsylvania.  Available online at 
http://www.gse.upenn.edu/cpre (and also on electronic reserves). 
 
Jaeger, Richard M., et al.  (1994).  The other kind of report card: When schools are graded. 
Educational Leadership, 52(2), 42-45. 
 
Recommended Readings: 
Munk, D. D., & Bursuck, W. D.  (2001).  What report card grades should and do communicate: 
Perceptions of parents of secondary students with and without disabilities.  Remedial and Special 
Education, 22, 280-287. 
 
Danzberger, Jacqueline P., & Friedman, Will.  (1997).  Public conversations about the public©s 
schools: The Public Agenda/Institute for Educational Leadership town meeting project. Phi 
Delta Kappan, 78(10), 744-748. 
 
Wadsworth, Deborah.   (1997).  Building a strategy for successful public engagement. Phi Delta 
Kappan, 78(10), 749-752. 
 
Van Slyke, Sue.  (1997).  Building community for public schools: Challenges and strategies. Phi 
Delta Kappan, 78(10), 753-755. 
 
Houston, Paul, & Bryant, Anne.  (1997).  The roles of superintendents and school boards in 
engaging the public with the public schools. Phi Delta Kappan, 78(10), 756-759. 
 
Scott, Charlotte H.  (1998).  Albert Shanker©s advocacy advertising.  Educational Researcher, 
27(5), 22-26.      
 
Fairhurst, Gail, &  Sarr, Robert. (1996).  The art of framing: Managing the language of 
leadership.  San Francisco: Jossey-Bass.  (Especially Chapters 3-5) 
 



 

 
Week 14: Engaging the Public through Information and Accountability: Promising 
Practices 
Key questions: 
�  What are some important factors to consider in assessing the effectiveness of communicative 

practices between schools and communities? 
�  How can school communications be informative, equitable, and empowering? 
 
 
Week 15: Communication Practices of School Leaders  
Key questions: 
�  How do administrators’  communicative strategies and practices serve to engage (or 

disengage) parents and other community members with schooling? 
�  How can school leaders influence the conversations about schooling that occur within the 

school and throughout the community? 
 
Brandt, Ron.  (1998).  Listen first.  Educational Leadership, 55(8), 25-30. 
 
Thompson, Scott. (1998).  Moving from Publicity to Engagement.  Educational Leadership,  
55(8), 54-57. 
 
Fairhurst, Gail T., &  Sarr, Robert A.  (1996).  The art of framing: Managing the language of 
leadership.  San Francisco: Jossey-Bass Publishers.  Chapter 1: “Framing: Seizing leadership 
moments in everyday conversations.”  
 
Final Exam Week: Wrap-Up and Course Evaluation 
 
 
10. Other  Information:  
 
Academic Integrity Policy 

Students are expected to adhere to the UNCG Academic Integrity Policy regarding 
cheating, plagiarism, misuse of academic resources, falsification, and facilitating academic 
dishonesty.  The policy is based on the core values of honesty, trust, fairness, respect, and 
responsibility.  The full policy can be read on the UNCG website at 
http://saf.dept.uncg.edu/conduct/policies/academic.integrity.html.   
 
 
11. Recommended Text(s) and/or  Readings: Recommended readings are included in the 
topical outline above. 
 
12. Alignment with State and National Standards: 
 

Nor th Carolina Standards for  School Leaders (adapted from 
Educational Leadership Constituent Council and National Policy 
Board for  Educational Administration) 

 
ELC 
691 

1. Vision: Graduates are educational leaders who have the knowledge, 
skills, and abilities to promote the success of all students by facilitating 
the articulation, formulation, and dissemination of a school or district 
vision of learning supported by the school community. 

X 



 

2. Learning: Graduates are educational leaders who have the knowledge 
and ability to support the success of all students by promoting and 
maintaining a positive school culture for learning, by promoting effective 
instructional programs, by applying best practices to student learning, and 
by designing and implementing comprehensive professional growth plans 
for staff. 

X 

3. Climate: Graduates are educational leaders who have the knowledge 
and ability to promote the success of all students by managing the 
organization, operations, and resources in a way that promotes a safe, 
efficient, and effective learning climate. 

X 

4. Community: Graduates are educational leaders who have the 
knowledge and ability to promote the success of all students by 
collaborating with families and other community members, responding to 
diverse community interests and needs, and mobilizing community 
resources. 

X 

5. Ethics: Graduates are educational leaders who have the knowledge and 
ability to promote the success of all students by demonstrating a respect 
for the rights of others and by acting responsibly. 

X 

6. Context: Graduates are educational leaders who have the knowledge 
and ability to promote the success of all students by articulating, 
analyzing and describing, and communicating the larger political, social, 
economic, legal, and cultural context and advocating for all students.   

X 

7. Internship: Graduates are educational leaders who have the ability and 
experience to promote the success of all students by completing an 
internship that provides significant opportunities for synthesizing and 
applying knowledge and practicing the skills identified in Standards 1-6 
through substantial, sustained, standards-based work in real settings, 
planned and guided cooperatively by the institution and school district 
personnel for graduate credit. 
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