UNIVERSITY OF NORTH CAROLINA AT GREENSBORO
School of Education
Department of Educational Leadership and Cultural Foundations

ELC 691: SCHOOL ORGANIZATION AND LEADERSHIP
Course Syllabus: Fall 2004
3 credits; No prerequisites

1. For Whom Planned: Required course in the Masters of School Administration program
and in entry-level licensure curriculum sequences of the Ed.S. and Ed.D. programsin
educational |eadership.

2. Instructor Information: Dr. Carolyn Riehl, 242 Curry Building, 336-334-3492,
cjriehl @uncg.edu, office hours by appointment

3. Cour se Purpose/Catalog Description:

Schools are one of the most common and enduring types of formal organization in
American public life. To work effectively in and with schools, especialy in the role of
administrator, it isimportant to be able to see deeply into how and why schools are organized as
they are and how they could be different. Thus, in this course, we will think carefully and
critically about schools as organizations. We will use key analytical and theoretical perspectives
to address practical issues and problems in the organization and administration of public
schooling. We will focus especially closely on the experiences that persons from diverse
backgrounds have in schools and how schools could be organized more effectively for these
persons and groups.

The primary goal for this course isto help students become more interested in and adept
at observing, interpreting, and managing organizational and administrative problemsin schools,
in order to help schools meet the needs of the students who learn in them, the teachers who work
in them, and the broader society that relies on them. By developing fuller understandings of
present conditions in schools, and by imagining possible futures for schools, students will be
invited to create their own approach to administrative practice.

Catalog Description:

Examines organizational dimensions of schooling (structure, culture, human resources,
politics, bureaucracy, community); explores practical organizational/leadership strategies for
reforming schools to serve diverse students and promote learning, socia justice, and democracy.

4, Teachers Academy Conceptual Framework Mission Statement: The mission of
professional education at UNCG isto prepare and support the professional development of
caring, collaborative, and competent educators who work in diverse settings. Thismission is
carried out in an environment that nurtures the active engagement of all participants, values
individual aswell as cultural diversity and recognizes the importance of reflection and
integration of theory and practice. UNCG's professional education programs are guided by
shared commitmentsto: (a) equity and excellence in teaching, research, and service; (b)
professional integrity and ethical deliberation in dealing with students and colleagues
(university-based, school-based, and community-based); (c) the construction of a professional
knowledge base through collaboration and collegiality; and (d) the dissemination of professional
knowledge, skills and dispositions through the preparation and continuing professional
development of teachers, principals and other school personnel.



5. Course Goals and/or Objectives/Student L ear ning Outcomes. Upon successful
completion of this course, students should be able to:

Articulate different visions and goals for education (in general and in particular school
contexts) and understand the importance of vision and goals as foundations for the
organization and administration of education;

Describe how goals for education can be realized through specific forms of teaching and
learning in schools;

Use data to summarize and analyze a school’ s trends in teaching quality and student
performance and to identify strengths and weaknesses;

Recognize, describe, and analyze multiple dimensions of the school as an organization,
including structural, human resource, cultural, and political dimensions;

|dentify and implement strategies for reorganizing and leading schools so that the
school’ s organizational components support the instructional program of the school;
Appreciate the importance of organizing schooling to meet particular needs of students
who reflect diversity in background and ability;

Analyze organizational components as they impact diverse students and identify
organizational reforms that can improve the school’ s ability to serve students effectively
and equitably;

Demonstrate habits for their own continual professional growth and development in the
areas of school leadership and organization, including habits for locating new research-
based information to inform practice.

6. Teaching Strategies. Class lectures aided by PowerPoint presentations; class
discussions; simulations, problem-based case examples, and other class |earning experiences,
individual student projects, including case studies of schools and students; teacher written
feedback on student projects; use of e ectronic learning environment (Blackboard) for
asynchronous discussion forums and access to class materials.

7. Evaluation Methods and Guidelinesfor Assignments: Course grades will be
determined as follows: organizational analysis of a school case -- 60%; diversity case analysis—
25%; class participation -- 15%.

Class Participation
Part of your grade will be based on class participation, which includes steady attendance
at class sessions and your active contribution to class discussions and other activities.

| expect students to be in class on time every week, for your own learning and so that
others can benefit from your involvement in class activities. If you find that you absolutely must
miss class, please send me an email letting me know — no phone calls, please. Attendance will
be taken each week. Students who must be late for class regularly must make alternative
arrangements with the instructor.

A significant component of our work together is our collective encounter with the
assigned readings. The readings are an important class resource, and they deserve your careful
attention. Students should read the journal articles and book chapters prior to the sessions for
which they are listed, formulate questions and comments that demonstrate your thoughtful
engagement with the readings, reflect on experiences in your own backgrounds which relate to
the readings, and prepare to be actively engaged in class discussions and activities pertaining to
the readings. However, do not be discouraged if some of the readings are not discussed in class.



They are assigned in order to deepen your exposure to different resources related to the class
topics; as graduate students, you will be expected to read and absorb some of the readings on
your own.

The class will have awebsite at www.blackboard.uncg.edu — the * Blackboard” online
learning platform. There will be a discussion forum on that website where you can post
comments and questions about the readings and class sessions, either before or after each
session. Participating in this discussion forum is not strictly required, but you may find it hel pful
and interesting to do so. We'll talk more about Blackboard on the first night of class.

Most of the course readings are journal articles. They are available through e-reserves at
UNCG’s Jackson Library. (Go to the UNCG website, click on Library, click on Reserves, and
follow the trail.)

Thereisonerequired book, which will be available at the UNCG Bookstore (you
could also order it from your favorite online vendor):

Darling-Hammond, Linda. (2001). Theright tolearn: A blueprint for creating
schools that work. San Francisco: Jossey-Bass. (Older editions of the book are also
okay.)

One of the objectives of this course is to help you become comfortable finding
information about new ideas for school organization and leadership. Thus, periodically through
the term, students will be asked to bring in resources they have located that pertain to the topics
being discussed.

School Organizational Analysis

In this course, each student will write an original, extended organizational analysis of a
school case. For this assignment, you will choose a school with which you are familiar and
present a thorough description and analysis of how it works as an organization and how it could
be improved. Although you should use true information from areal school, the case write-up
should be anonymous, so that the identities of the school and its personnel cannot be determined
by atypical reader. (However, | will ask that you supply me with the real name and location of
the school.)

The case description and analysis should include the following components (total length
should be about 25-30 pages):

1. A general introductory description of the school — type of schooal, location, brief history,

number of students and staff, other descriptive information.

2. A genera description of the school’ s quality and performance, using indicators such as
ABC data, school attendance and dropout figures, information on teacher turnover, parent
or student surveys, your own impressions of the school, and so on.

A description and analysis of the goals and purposes of the school.

A description and analysis of the structural dimensions of the school.

A description and analysis of the human resource dimensions of the school.

A description and analysis of the cultural dimensions of the school.

A description and analysis of the political dimensions of the school.

A summary discussion of suggestions for improving the school, including an action plan
that could guide the work of the school’ s administrator.
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The case will be written in stages. You will write each section after the topic has been
discussed in class, and you will have the opportunity to receive feedback on your drafts from the

instructor and/or other students.

Y ou should have evidence and justification for the comments and analyses you include in
your case study. Y ou can use statistical data and written records from your school, interviews
with school personnel, and observations you make yourself as sources of information. It would
be helpful if you included various formal documents in your report, for example summary tables
of ABC test scores for the school. (These documents will not count towards the suggested page
length of the report, however.) Impressionistic comments or opinions generally do not offer
sufficient warrant for the depth of analysis you will need to providein your case. For example, it
is not sufficient to say “teacher moraleislow in thisschool.” A warranted assertion would
instead be something like this. “ Ten percent of teachers are absent from school every day; no
teachers can be found in the building after 3:30 p.m.; and much complaining can be heard in the
teacher workroom. It thus appears that teacher morale islow in this school.”

The school organizationa analysis will be evaluated according to the standards and

criteriaon the following rubric:

EL C 691: School Organization and L eader ship
Evaluation Rubric for School Organizational Analysis

Student: Total Points:
Letter Grade:
Points 4 3 2 1 0
Criterion
Choiceof | You appear to You appear to | You appear | You appear to | You do not
case have developed | havemadea | to know know only a appear to
enough serious effort | enough about | few things know this
familiarity with | to understand | this case to about this school well
this case to be what isgoing | beginto school, based | at al and
absolutely oninthis make onquickand | havevery
overflowing with | school, andit | thoughtful superficial little to say
thingsto write seemstobea | commentsfor | interactions about it.
about. school with most sections | and
rich of the report, | observations.
possibilities | but you
for sometimes
organizational | are straining
anaysis. for
information.
Rangeand | In most sections, | Inall In most Y our Y ou have left
depth of you have shown | sections, you | sections, you | descriptions some
description | great perception | have made have made consist of sections out,
of the inyour three or more | one or two commentsand | and/or the
school observationsand | relevantand | relevant and | generalizations | observations
(sections descriptionsand | significant insightful that are not you make are
1-7 of the | have provided observations | observations | supported with | ssimplistic,




case clear and careful | about the about the evidence. superficial,
analysis) evidence for school, school, and and/or are
them. providing have justified not supported
ample datato | them with with
support them. | some evidence.
evidence
Rangeand | In most sections, | In all In most Y ou have You have
depth of you have made | sections, you | sections, you | made only one | made no
analysisof | strong, original, | have made have made or two rather analytic
the school | and insightful analytic analytic weak analytic | comments
(sections analytic comments comments commentsthat | that identity
3-7 of the | comments that that identify | that identify | identify the the strengths
case identify the the strengths | the strengths | strengthsand | and
analysis) strengths and and and weaknesses, or | weaknesses,
weaknesses, or weaknesses, | weaknesses, | problemsand | or problems
problems and or problems | or problems | opportunities, | and
opportunities, in | and and in what you opportunities,
the opportunities, | opportunities, | have in what you
organizational in what you inwhat you | described. have
conditions that have have described
you have described. described. about the
described. You school.
make
connections
acrossthe
different
organizational
dimensions and
clearly identify
the school’s
major challenges.
Connection | In nearly each You usemore | Youuseone | Youuseterms, | You make no
of your section of the than two or two terms, | concepts, and | use of terms,
own analysis, you use | terms, concepts, and | frameworks concepts, or
reflections | many terms, concepts, and | frameworks | gleaned from | frameworks
on the concepts, and frameworks | gleaned from | classreadings | from class.
school frameworks gleaned from | class and
with the gleaned from classreadings | readingsand | discussionsin
concepts class readings and discussions. | acursory way
andissues | and discussions, | discussions. that shows
talked in ways that little evidence
about in show you have of deep
class thought deeply understanding.
about them.
Thereis evidence
of an ongoing
interaction or

conversation in
your own mind
between what
you are learning




in class and what

you are
observingin
your school.
Creativity | Your summary Y our Y our Y our summary | Your
and and actionplan | summary and | summary and | and action summary and
integrity of | show great action plan action plan planareonly | action plan
the fina insight about the | areclearly address some | very loosely show almost
summary | school and about | tied to the of theissues | connected to no evidence
and action | educational observations | you have what you have | of careful
plan leadership. You | you have raised in your | observed in reflection on
(section 8 | base your made about case study the school and | the case or
of the case | commentson the school and someof | what we have | thoughtful
analysis) what you have and to what theideaswe | discussedin integration of
seen in the we have have class. ideas from
school and what | learned in discussed in class. You
you have learned | class, and class. Your show little
in class, and you | show suggestions insight into
have added your | evidencethat | for change educational
own creativeand | you are are leadership.
thoughtful beginningto | promising,
insightstoyour | think likea but
anaysis. Your school leader. | somewhat
suggestions for limited in
change are scope.
comprehensive
and detailed, and
you show great
promise as an
educational
leader.
Quality of | Your casestudy | Therearejust | Therearea | Thereare There are so
thewriting | isclearly one or two few problems | numerous many
organized and problems with the problemswith | problems
persuasive. You | withthe organization | the with the
have alogical organization | and flow of organization organization
flow of sentences | and flow of your writing. | and flow of and flow of
and paragraphs, | your writing, | Overal the | your writing, | your writing
and you make but overall writing is and/or the that it is not
good use of thewritingis | clear but languageis possible to
section headings | clear, thereislittle | somewhat follow your
and transitional persuasive, evidencethat | pedestrian, but | ideas.
sentences. You | and felicitous. | you have itisstill
show strong edited and possible to
evidence of reworked it | follow your
attention to the to make it ideas.
aesthetics of sing.
language.
Technical | You haveno You have one | You have Y ou have Y our paper is
details of spelling or or two about five many spelling | replete with
the writing | grammatical spelling or spelling or or spelling and




errors. You have | grammatical | grammatical | grammatical grammatical
made proper use | errors, and/or | errorsor errors or errors, and/or
of the APA one or two formatting formatting you have not
format for errorsin errors, and errors, and used any
reference reference they are thereislittle formatting
citations. formatting, starting to get | evidencethat | for reference

but they do in the way you have citations.

not interfere | for the edited your

much with reader. work.

the paper.

Point spread: 24-28 pts= A; 18-23 pts=B; 11-17 pts=C; 5-10 pts=D; 0-4 pts=F

Diversity Case Analysis

Each student will also prepare a case study that specifically addresses the issue of
diversity. Thisanalysiswill focus on the background and experiences of a particular student in
the school, how the school organization affects the student, and how the organizational dynamics
could be altered so that the student’s educational experiences and outcomes might be improved.

For this assignment, you will choose a particular student to study, someone who is not
doing well in school and who represents some kind of diversity (of gender, race/ethnicity,
language ability, social class, physical/mental/emotional disability, etc.).

In thefirst part of the diversity case analysis, you will describe the student’ s background,
experiences, and performance in school, based on your own observations and the reflections of
others. To do this, you will need to talk with the student, his’her teachers, parents, and any
others who can help you gain an “insider” perspective on the student’ s background and
experiences. It might also be helpful for you to hang out with the student for awhile or to
“shadow” them during a school day, to observe their life in school and try to seeit from their
vantage point. Y ou should also use any “objective” information you may have, such as test
scores or grades. In this section, you may address topics or questions such as:

- Whoisthisperson? Describe their most salient characteristics and relevant personal
history. How do they see themselves? How does the school see them?

How well is this student doing in school? How aware is the school of the student’s

progress? How does the school assess this student’ s performance?

What isit like for this student to learn in this school? s the curriculum appropriate, and

are there appropriate instructional resources to help the student master the curriculum?

What about the hidden curriculum; are there subtle messages that this student doesn’t

really belong in the school or isn’t valued there?

What is the quality of the student’ s relationships and experiences with teachers, other

students like and unlike herself, other school staff, etc.? Does the student have friends?

Does the student participate in extra-curricular activities or other activities that round out

her/his school life? What does she/he do just before school and/or after school?

How does the student experience the authority system of the school; is the student

frequently punished, etc.?

Wheat is the student’s (or group’s) home background, and how do their parents relate to

the school ?

The second part of the case study will be an organizational analysis of the school. With
the information about the student in mind, you will analyze the organizational features of the




school and consider how they help or hinder this student. Address questions such as the
following:
Arethe school’ s overall goals and purposes relevant to or appropriate for this student?
What specific goals does the school have for this student? Arethey consistent with the
students' own interests and needs?
How does the school structure facilitate or impede the student’ s learning? What is the
student’ s academic program like? What curricular track or ability groups are they
enrolled in? What kind of classes, learning tasks, books, and other resources do they
have access to? How does the organization of time and space work for the student?
How do the human resources in the school help or hinder the student? Are the right
people present to help her or him? Are they appropriately trained, sensitized, and
motivated?
What political issues come up with regard to this student? What conflicts emerge? Who
has power with regard to this student’ s school experiences? How does this student and
his/her family have access to knowledge and influence in the school ?
Does the school culture value, support, and celebrate this student? Do the routine norms
and values have any relevance for the student? Isthe student’ s home culture reflected in
the culture of the school?

Finally, you will conclude the case analysis with suggestions for change. What
alterations could be made in the school as an organization in order to provide a more effective
educational experience for the student? Y ou might consider changes in the following
dimensions:

School goals and purposes. establishing different learning goals for the school overall or
for thisindividua student, etc.

Structure: changes in the school schedule, the organization of space, inclusion programs,
adifferent curriculum, different teaching methods or learning resources, a particular
schedule for this student, etc.

Human resources: different teachers, better coordination among teachers, training and
professional development to help this student, etc.

Politics: more attention to conflicts, including conflicts that might ariseif the school
really tried to address this student’ s needs, power differentials involving this student and
their family, etc.

Culture: changesin core values and beliefs, the standard way of doing things, norms of
interaction, the representation of student background cultures, etc.

Although you will have to process an enormous amount of information and think through
awide range of concerns, the case study should be prepared as a 10-minute PowerPoint
presentation, using no more than 10 slides (2 on the student; 1 each on school goals/purposes,
structure, human resources, politics, culture; 1-2 on suggestions for change). All students should
be ready to present these in class (and to field questions for about ten minutes), though we will
likely not have time for everybody. Thus, this assignment will challenge you to present a
complicated story succinctly and effectively.

It is very important that you prepare this diversity case analysis anonymously, protecting

the identity of the student you discuss.

The diversity case analysis will be evaluated using the standards and criteriain the
following rubric (see next page).






ELC 691: School Organization and L eader ship

Evaluation Rubric for Diversity Case Study

Student: Total Points: Letter
Grade:

Points 3 2 1 0
Choice of You have selected acase | The case The case does Thereisno
case that poses a significant enables you to not appear to evidence that

challenge for schooling | explore the have provided you have
in general and for you in | educational you with the selected this
particular. The case experiences of opportunity to case carefully.
enables you to explore someone challenge or
many dimensions of different from extend your own
school organization from | yourself andto | knowledge and
unigue vantage points. anayzethe understanding;
school’simpact | the case appears
on the student. | to not be a“new
problem” for
you and/or it
does not seem to
require an
extensive
analysis of how
the school
organization
operates.
Description | You have carefully Y ou present You present just | The details
of student | selected and presented relevant details | afew details about the
relevant details about the | about the about the student are
student, the student’s student, though | student and you | superficial and
background, and her/his | your use few sources | insignificant,
experiences in school. information of information. | few in number,
Y ou use multiple sources | sources appear and not
of information, including | somewhat supported with
“objective” datawhere limited. good evidence.
appropriate.
Analysisof | You describe and You analyze You analyze Y ou do not use
school analyze how the school most only oneor two | the framework
organization works for or | organizational organizational of
against this student, dimensionsand | dimensionsand | organizational
providing relevant but provide provide little dimensions to
succinct detail about all moderate detail | detail about analyze the
organizational about each. each one. school’ s impact
dimensions. on the student’s




experiences.
Suggestions | You present arealistic Y ou note You noteafew | Youdo not
for change | but imaginativevision of | significant changes that present
how changesin the changes that might be made, | suggestions for
school organization could bemade | but your action | change or an
could benefit this in the school plan misses action plan.
student. Your organizationto | important
suggestions show benefit the potential
thoughtful ness, astute student, though | changes. Your
observational skills, your action plan | action planis
realistic assessments of IS somewhat timid or
the situation, and limited interms | perfunctory.
creativity and integrity of | of boldness,
judgment. insight, and/or
realism.
Quality of | Your case presentationis | Your case Thereareafew | You did not use
the extremely well- presentation is problems with technology
presentation | organized, informative, informative; the | the organization, | appropriately;
and persuasive. Your use of content, and/or | the content and
use of technology is technology is technology of organization of
sophisticated and competent. your your
imaginative. presentation. presentation are
severely
lacking.

Point spread: 12-15=A;9-11=B,;6-8=C; 3-5=D; 0-2=F

8. Required Text(s)/Readings/References: All required readings will be on ereserves at
the Jackson Library. They arelisted in the topical outline below.

0. Topical Outline:

Weekly Schedule

\ Week 1. CourseIntroduction and Overview; Getting to Know Each Other

Key Questions:
Who are you and your classmates and instructor? Why are we all in this class and how can
we work well together?
What are some important questions regarding how schools are organized and administered
and how they could be changed?
When you look at a school, what do you “see”?
What images or metaphors best capture what American public schools are like? How are
these images helpful to school leaders?
How does skill in organizational analysisfit into the North Carolina school administrator
competencies?

Recommended Readings:
Schlechty, Phillip C., & Joslin, Anne Walker. (1984). Images of schools. Teachers College
Record, 86(1), 156-170.




Morgan, Gareth. (1997). Images of organization (2nd ed.). Thousand Oaks, CA:
Sage Publications.

Grant, David, & Oswick, Cliff. (Eds.) (1996). Metaphor and organizations.
Thousand Oaks, CA: Sage Publications.

\ Week 2: The School's Foundation: Purpose and Task

Key Questions:
- What starting point would you use for designing and administering an exemplary school ?
Why?
Can you articulate your foundational ideas and idealsto others?
What might be the “valued and desired ends’ of schooling?
What should the tasks of teaching and learning look like in public schools?

Readings:
Nelson, George. (2001). Choosing content that’s worth knowing. Educational Leadership,
59(2), 12-16.

Conn, Kathleen. (2004). The dangerous intersection project and other scientific inquiries.
Educational Leadership, 61(5), 30-32.

Office of Educational Research and Improvement. (2000). Highlights from the TIMSS videotape
classroom study. Washington, DC: Nationa Center for Education Statistics, U. S. Department of
Education.

Wagner, Tony. (2003). Reinventing America s schools. Phi Delta Kappan, 84(9), 665-668.

Darling-Hammond, Linda. (2001). Theright to learn: A blueprint for creating schools that
work. San Francisco: Jossey-Bass Publishers. Chapter 4: "Teaching and Learning for
Understanding.”

Assignment:
Bring to class aresource that demonstrates your highest ideals for learning. It could be an
example of a specia lesson unit, or aprofile of a school that has undergone reform, or aweb
resource. Be prepared to discussit with fellow students. Some suggestions:
- Read about “ Transforming High Schools’ from the Bill and Melinda Gates
Foundation, www.glf.org.

Read about technology-rich schools at the website of the George Lucas Educational
Foundation, www.glef.org.

Check out the schools listed at www.blueribbonschools.com.
Visit ASCD at www.ascd.org for ideas on school reform.
Recommended Readings:

Marx, Ronald W., Blumenfeld, Phyllis C., Krgjcik, Joseph S., & Soloway, Elliot. (1997).
Enacting project-based science. Elementary School Journal, 97(4), 341-358.



Rowan, Brian. (1990). Applying conceptions of teaching to organizational reform. In Richard
F. EImore and Associates. (1990). Restructuring schools: The next generation of educational
reform (pp. 31-58). San Francisco: Jossey-Bass, Inc.

Ohanian, Susan. (2000). Goals 2000: What'sin aname? Phi Delta Kappan, 81(5), 345-355.
Newmann, Fred M., & Wehlage, Gary G. (1995). Successful school restructuring: A report to
the public and educators by the Center on Organization and Restructuring of Schools.

Alexandria, VA: Association for Supervision and Curriculum Development.

Joseph Murphy. (1991). Restructuring schools. Capturing and assessing the phenomena. New
Y ork: Teachers College Press.

Brown, Ann L. (1994). The advancement of learning. Educational Researcher, 23(8), 4-12.

Brown, John Seely, Allan Collins, and Paul Duguid. (1989). Situated cognition and the culture
of learning. Educational Researcher, 18(1), 32-42.

Andrew C. Porter. (1989). A curriculum out of balance: The case of elementary school
mathematics. Educational Researcher, 18(5), 9-15.

Elmore, Richard F., and Associates. (1990). Restructuring schools: The next generation of
educational reform. San Francisco: Jossey-Bass, Inc.

\ Week 3: The School's Foundation: Purpose and Task for All Students

Key Questions:
Does the school “work” equally well for al students?
How might schools be designed around the needs of different students?

Readings:
Davidson, Ann Locke. (1999). Negotiating social differences: Y ouths' assessments of
educators strategies. Urban Education, 34(3), 338-369.

Ladson-Billings, Gloria. (1992). Reading between the lines and beyond the pages: A culturally
relevant approach to literacy teaching. Theory into Practice, 31(4), 312-320.

Recommended Readings:
Greene, Maxine. (1986). In search of acritical pedagogy. Harvard Educational Review, 56(4),
427-441.

Greene, Maxine. (1995). Art and imagination: Reclaiming the sense of possibility. Phi Delta
Kappan, 76(5), 378-382.

Nieto, Sonia. (1994). Lessons from students on creating a chance to dream. Harvard
Educational Review, 64(4), 392-426. (Reprinted in Working together toward reform.
Cambridge, MA: Harvard Educational Review, 1996).

Allen, Jobeth (Ed.). (1999). Classactions: Teaching for social justicein elementary and middle
school. New Y ork: Teachers College Press.



Bigelow, Bill, & Peterson, Bob. (1998). Rethinking Columbus: The next 500 years. Milwaukee,
WI: Rethinking Schools. (Excerpts.)

May, 1999 issue of The Elementary School Journal. Theme issue on non-subject-matter
outcomes of schooling.

Starratt, Robert J. (1991). Building an ethical school: A theory for practice in educational
leadership. Educational Administration Quarterly, 27(2), 185-202.

Starratt, Robert J. (1994). Building an ethical school: A practical response to the moral crisisin
schools. Washington, D.C.: Falmer Press.

Battistich, Victor, Watson, Marilyn, Solomon, Daniel, Lewis, Catherine, & Schaps, Eric. (1999).
Beyond the three R@ A broader agenda for school reform. Elementary School Journal, 99(5),
415-432.

Smyth, John. (2000). Reclaiming social capital through critical teaching. Elementary School
Journal, 100(5), 491-511.

\ Week 4: The Metaphor of Bureaucracy; The School asa Bureaucratic Organization
Key Questions:
- What is an organization?
What are the essential features of organizations?
What are the typical features of abureaucratic organization? Does this portrait fit schools?
How does a professional organization differ from other forms of bureaucracy?

Readings:

Darling-Hammond, Linda. (2001). Theright to learn: A blueprint for creating schools that
work. San Francisco: Jossey-Bass Publishers. Chapters 1-3, focusing especially on Chapter 2:
"The Limits of the Education Bureaucracy.”

Assignment:
Organizational Case Analysis, Sections 1-2 are due.

Recommended Readings:
Bolman, Lee G., & Ded, Terrence E. (1997). Reframing organizations: Artistry, choice, and
leadership (2nd ed.). San Francisco: Jossey-Bass Publishers.

Earle, Jason, and Kruse, Sharon. (1999). Organizational literacy for educators. Mahwah, NJ:
Lawrence Erlbaum Associates, Publishers.

Oakes, Jeannie. (1992). Can tracking research inform practice? Technical, normative, and
political considerations. Educational Researcher, 21(4), 12-21.

House, Ernest R. (1981). Three perspectives on innovation: Technological,
political, and cultural. In Rolf Lehming and Michael Kane (Eds.), Improving
schools: Using what we know (pp. 17-41). Beverly Hills, CA: Sage Publications.



Callahan, Raymond E. (1962). Education and the cult of efficiency: A study of the social forces
that have shaped the administration of the public schools. Chicago: University of Chicago Press.

\ Week 5: The Metaphor of Community; The School asa Communal Organization

Key questions:

- What are the essential features of acommunity and a communal organization? Do these
portraits fit schools?
How are the core dimensions of organizations reflected in communal organizations?
How can the different models of organization co-exist in productive tension?
Isit possible for schools to shift from one dominant organizational model to another?

Readings:
Sergiovanni, Thomas J. (1994). Building community in schools. San Francisco: Jossey-Bass
Publishers. Chapter 3: “Emerging school communities.”

Furman, Gail. (Ed.). (2002). School as community: From promise to practice. Albany, NY:
State University of New York Press. Selections: “Postmodernism and community in schools:
Unraveling the paradox” (pp. 51-75) and “ Conclusions: What is leadership for?’ (pp. 277-290).

Recommended Readings:
Sergiovanni, Thomas J. (1994). Organizations or communities? Changing the metaphor
changes the theory. Educational Administration Quarterly, 30(2), 214-226.

Bryk, Anthony S., & Driscoll, Mary E. (1988). The high school as community: Contextual
influences and consequences for students and teachers. Madison, WI: National Center on
Effective Secondary Schools, University of Wisconsin-Madison.

Westheimer, Joel. (1999). Communities and consequences. An inquiry into ideology and
practice in teachers@rofessional work. Educational Administration Quarterly, 35(1), 71-105.

Westheimer, Joel. (1998). Among school teachers: community, autonomy, and ideology in
teachers work. New Y ork: Teachers College Press

February, 1999 issue of Educational Administration Quarterly. Theme issue on school as
community.

Furman, Gail C. (1998). Postmodernism and community in schools. Unraveling the paradox.
Educational Administration Quarterly, 34(3), 298-328.

Timperley, Helen S, & Robinson, Viviane M. J. (1998). Collegiality in schools: Its nature and
implications for problem solving. Educational Administration Quarterly, 34(Supplement), 608-
629.

Westheimer, Joel, & Kahne, Joseph. (1993). Building school communities: An experience-
based model. Phi Delta Kappan, 75, 324-328.

Stinchcombe, Arthur L. (1965). Social structure and organizations. In James G. March (Ed.),
Handbook of organizations (pp. 142-193). Chicago: Rand McNally and Company.



Sergiovanni, Thomas J. (1994). Building community in schools. San Francisco: Jossey-Bass
Publishers.

\ Week 6: School Structure

Key Questions:
How can schools be designed to accomplish their tasks effectively?
How might administrators recognize and help solve structural-technical problemsin schools?
What patterns of school organization and administration have we inherited from the past?
Can and should these patterns be changed?

Readings:
Elmore, Richard F. (2002). Hard questions about practice. Educational Leadership, 59(8), 22-
25.

Darling-Hammond, Linda. (2001). Theright to learn: A blueprint for creating schools that
work. San Francisco: Jossey-Bass Publishers. Chapters 5 and 6.

Assignment:
Organizational Case Analysis, Section 3 is due.

Recommended Readings:
Wood, George H. (1992). Schoolsthat work: America’s most innovative public education
programs. New Y ork: Dutton.

Meier, Deborah. (1995). The power of their ideas: Lessons froma small school in Harlem.
Boston: Beacon Press. Chapters 6 and 8.

Stevenson, Harold W., & Stigler, James W. (1992). The learning gap: Why our schools are
failing and what we can learn from Japanese and Chinese education. New Y ork: Simon &
Schuster. Chapters 7 and 9.

Sergiovanni, Thomas J. (1994). Building community in schools. San Francisco: Jossey-Bass
Publishers. Chapter on the German school.

Introduction to the December, 1997 issue of Educational Administration Quarterly; theme issue
on what will replace the comprehensive high school.

Hornbeck, David. (2000). Service-learning and reform in the Philadelphia Public Schools. Phi
Delta Kappan, 81(9), 665.

Weah, Wokie, Simmons, Verna Cornelia, & Hall, McClellan. (2000). Service-learning and
multicultural/multiethnic perspectives: From diversity to equality. Phi Delta Kappan, 81(9),
673-675.

Maguire, Sue. (2000). A community school. Educational Leadership, 57(6), 18-21.

Zahorik, John A. (1999). Reducing class size leads to individualized instruction. Educational
Leadership, 57(1), 50-53.



Fashola, Okatokunbo S., & Slavin, Robert E. (1998). Schoolwide reform models. What works?
Phi Delta Kappan, 79(5), 370-379.

Odden, Allan. (2000). The costs of sustaining educational change through comprehensive
school reform. Phi Delta Kappan, 81(6), 433-438.

Bolman, Lee G., & Dedl, Terrence E.. (1997). Reframing organizations. Artistry, choice, and
leadership (2nd ed.). San Francisco: Jossey-Bass Publishers.
Chapters 3-5.

Berends, Mark, & King, M. Bruce. (1994). A description of restructuring in nationally
nominated schools: Legacy of theiron cage? Educational Policy, 8(1), 28-50.

Weick, Karl E. (1976). Educational organizations as |loosely coupled systems. Administrative
Science Quarterly, 21, 1-19.

Rowan, Brian, Raudenbush, Stephen W., & Cheong, Yuk Fai. (1993). Teaching as
anonroutine task: Implications for the management of schools. Educational Administration
Quarterly, 29(4), 479-500.

Mason, DeWayne A., & Stimson, Janet. (1996). Combination and nongraded classes:
Definitions and frequency in twelve states. Elementary School Journal, 96(4), 439-452.

Siskin, Ledlie Santee, & Little, Judith Warren. (Eds.). (1995). The subjectsin question:
Departmental organization and the high school. New Y ork: Teachers College Press.

Schnitzer, Denise K., & Caprio, Michael J. (1999). Academy rewards. Educational Leadership,
57(1), 46-48.

Siskin, Ledlie Santee. (1991). Departments as different worlds: Subject subculturesin
secondary schools. Educational Administration Quarterly, 27(2), 134-160.

Monk, David H. (1996). Resource allocation for education: An evolving and promising base for
policy-oriented research. Journal of School Leadership, 6, 216-242.

Stockard, Jean, & Mayberry, Maralee. (1990). School environments and student achievement:
Toward a framework for understanding environmental influences. Advancesin Research and
Theories of School Management and Educational Policy, 1, 123-150.

Hedberg, Bo, Nystrom, Paul, & Starbuck, William. (1976). Camping on seesaws:. Prescriptions
for a self-designing organization. Administrative Science Quarterly, 21, 41-65.

\ Week 7: School Structure, continued

Key Questions:
What design alternatives will help schools accomplish their purposes and tasks best?

Readings:
Klonsky, Susan, & Klonsky, Michael. (1999). Countering anonymity through small schools.
Educational Leadership, 57(1), 38-41.



Little, Thomas S., & Dacus, Nannette B. (1999). Looping: Moving up with the class.
Educational Leadership, 57(1), 42-45.

Colombo, Michaela. (2004). Family literacy nights and other home-school connections.
Educational Leadership, 61(8), 48-51.

Allen, Rick. (2002). Big schools: The way we are. Educational Leadership, 59(5), 36-41.

Allen, Rick. (2003). The democratic aims of service learning. Educational Leadership, 60(6),
51-55.

Assignment:
Bring to class a resource that describes a structural innovation for schooling.

\ Week 8: Human Resour cesin Schools
Key Questions:
How can schools promote the meaningful participation of teachers, students, and others who
are part of the school?
What organizational issues are raised by efforts to increase teacher professionalismin
schools?

Readings:
Darling-Hammond, Linda. (2001). Theright to learn: A blueprint for creating schools that
work. San Francisco: Jossey-Bass Publishers. Chapter 9.

Kruse, Sharon, Louis, Karen Seashore, & Bryk, Anthony. (1994). Building professional
community in schools. Issuesin Restructuring Schools, Issue Report No. 6, pp. 3-6. Madison,
WI: University of Wisconsin, Center on Organization and Restructuring of Schools.

Hill, Don. (1995). The strong department: Building the department as learning community. In
Leslie Santee Siskin and Judith Warren Little (Eds.), The subjects in question (pp. 123-140).
New Y ork: Teachers College Press.

Wineburg, Sam, & Grossman, Pam. (1998). Creating a community of learners among high
school teachers. Phi Delta Kappan, 79(5), 350-353.

Assignment:
Organizational Case Analysis, Section 4 is due.

Recommended Readings:
Nelson, Barbara Scott, & Sassi, Annette. (2000). Shifting approachesto supervision: The case
of mathematics supervision. Educational Administration Quarterly, 36(4): 553-584.

Meier, Deborah. (1995). The power of their ideas. Lessons froma small school in Harlem.
Boston: Beacon Press. Chapter 7.

Lieberman, Ann. (1995). Practices that support teacher development: Transforming conceptions
of professional learning. Phi Delta Kappan, 76(8), 591-596.



Newmann, Fred M., Wehlage, Gary G., and Lamborn, Susie D. (1992). The significance and
sources of student engagement. In Fred M. Newmann (Ed.), Sudent engagement and
achievement in American secondary schools (pp. 11-39). New Y ork: Teachers College Press.

Bolman, Lee G., & Dedl, Terrence E.. (1997). Reframing organizations. Artistry, choice, and
leadership (2nd ed.). San Francisco: Jossey-Bass Publishers. Chapters 6-8.

Watson, Robert S. (1994). Therole of professional development in restructuring schools.
Journal of Saff Development, 15(2), 24-27.

Louis, Karen Seashore, Kruse, Sharon D., and Associates. (1995). Professionalismand
community: Perspectives on reforming urban schools. Thousand Oaks, CA: Corwin Press.

Bridges, Edwin M. (1992). Theincompetent teacher: Managerial responses. Washington, DC:
Falmer Press.

Talbert, Joan E. (1996). Primacy and promise of professional development in the nation®
education reform agenda: Sociological views. In Kathryn M. Borman, Peter W. Cookson, Jr.,
Alan R. Sadovnik, and Joan Z. Spade (Eds.), Implementing educational reform: Sociological
per spectives on educational policy (pp. 283-311). Norwood, NJ: Ablex Publishing Corporation.

Wagner, Jon. (1997). Discourse innovationsin arestructuring elementary school: Perspectives
on linking research and practice. Elementary School Journal, 97(3), 271-292.

Little, Judith Warren. (1982). Norms of collegiality and experimentation: Workplace conditions
of school success. American Educational Research Journal, 19, 325-340.

Little, Judith Warren. (1990). The persistence of privacy: Autonomy and initiative in teachers®
professional relations. Teachers College Record, 91(4), 509-536.

Richardson, Virginia. (1990). Significant and worthwhile change in teaching practice.
Educational Researcher, 19(7), 10-18.

Richardson, Virginia. (1992). The agenda-setting dilemmain a constructivist staff development
process. Teaching and Teacher Education, 8(3), 287-300.

Hamilton, Mary Lynn, & Richardson, Virginia. (1995). Effects of the culturein two schools on
the process and outcomes of staff development. Elementary School Journal, 95(4), 367-85.

Popkewitz, Thomas S., & Lind, K. (1989). Teacher incentives as reforms: Teachers@vork and
the changing control mechanism in education. Teachers College Record, 90, 575-594.

\ Week 9: Human Resour cesin Schools, continued

Key Questions:
What can school principals, department chairs, and other educational administrators do to
promote teacher development and high-quality teaching?

Readings:
Lee, Ginny V. (1991). Instructional leadership as collective sensemaking. Theory Into
Practice, 30(2), 83-90.



Little, Judith Warren. (2003). Inside teacher community: Representations of classroom practice.
Teachers College Record, 105(6), 913-945.

Assignment:
Bring to class aresource that provides help for dealing with tricky human resources issues.

\ Week 10: School Culture

Key Questions:

- What is the culture of a school?
How is school culture expressed?
How does school culture affect persons and processes in schools?
What can administrators do to change a school culture?

Readings:

Bolman, Lee G. & Dedl, Terrence E. (1997). Reframing organizations: Artistry, choice, and
leadership (2nd ed.). San Francisco: Jossey-Bass Publishers. Chapter 12: “ Organizational
culture and symbols,” pp. 215-234.

Peterson, Kent D., & Deal, Terrence E. (1998). How leaders influence the culture of schools.
Educational Leadership, 56(1), 28-30.

Assignment:
Organizational Case Analysis, Section 5 is due.

Recommended Readings:

Firestone, William A., & Wilson, Bruce L. (1985). Using bureaucratic and cultural linkages to
improve instruction: The principal®contribution. Educational Administration Quarterly, 21(2),
7-30.

Firestone, William A., & Louis, Karen Seashore. (1999). Schools as cultures. In Joseph
Murphy and Karen Seashore Louis (Eds.), Handbook of research on educational administration,
2" ed. (pp. 297-322). San Francisco: Jossey-Bass Publishers.

Maehr, Martin L., Midgley, Carol, & Urdan, Timothy. (1992). School leader as motivator.
Educational Administration Quarterly, 28(3), 410-429.

Bolman, Lee G. & Dedl, Terrence E.. (1997). Reframing organizations: Artistry, choice, and
leadership (2nd ed.). San Francisco: Jossey-Bass Publishers. Chapters 12-14.

Acker, Joan. (1992). Gendering organizational theory. In A. Millsand P.
Tancred (Eds.), Gendering organizational analysis (pp. 248-260). Newbury Park,
CA: Sage Publications.

Allan, Jim. (1993). Male elementary teachers: Experiences and perspectives. In Christine L.
Williams (Ed.), Doing “ women’swork” : Men in nontraditional occupations (pp. 113-127).
Newbury Park, CA: Sage Publications.



\ Week 11: School Culture, continued

Key Questions:
How inclusive is your school’s culture?

Readings:
Mclntosh, Peggy. (1988). White privilege: Unpacking the invisible knapsack. Available on the
World Wide Web at: http://www.spokanehumanrights.org//ccrr/packet/article.ntm.

Michaove, Barbara. (1999). Circling in: Examining prejudice in history and in ourselves. In
Jobeth Allen (Ed.), Classactions: Teaching for social justice in elementary and middle school
(pp. 21-33). New York: Teachers College Press.

\ Week 12: Politicsin Schools

Key Questions:

- What types of conflict arise in schools?
What kinds of power and influence do different actors possess in schools? How are they
used? To whose advantage?
How can educational administrators harness political resources in constructive waysto
improve schools?

Readings:
Achinstein, Betty. (2002). Conflict amid community: The micropolitics of teacher
collaboration. Teachers College Record, 104(3), 421-455.

Bryk, Anthony & Schneider, Barbara. (2003). Trust in schools: A core resource for school
reform. Educational Leadership, 60(6), 41-44.

Kotter, John P.. (1977). Power, dependence, and effective management. Harvard Business
Review, 55(4), 125-136.

Assignment:
Organizational Case Analysis, Section 6 isdue. (Remember that you must also write Sections 7-
8.

Recommended Readings:
Bolman, Lee G., & Ded, Terrence E.. (1997). Reframing organizations: Artistry, choice, and
leadership (2nd ed.). San Francisco: Jossey-Bass Publishers. Chapters 9-11.

Earle, Jason, and Kruse, Sharon. (1999). Organizational literacy for educators. Mahwah, NJ.
Lawrence Erlbaum Associates, Publishers. Chapter 3: Political social patterns and schools.

Marshall, Catherine. (1991). The chasm between administrator and teacher cultures: A
micropolitical puzzle. In Joseph Blase (Ed.), The politics of life in schools. Power, conflict, and
cooperation (pp. 139-160). Newbury Park, CA: Sage Publications.

Ball, Stephen J. (1987). The micro-politics of the school: Toward a theory of school
organization. New Y ork: Methuen.



Blase, Joseph, & Anderson, Gary L. (1995). The micropolitics of educational leadership: From
control to empowerment. New Y ork: Teachers College Press.

Dunlap, Diane M., & Goldman, P. (1991). Rethinking power in schools. Educational
Administration Quarterly, 27(1), 5-29.

Robinson, Viviane M. J. (1995). Theidentification and evaluation of power in discourse. In D.
Corson (Ed.), Discourse and power in educational organizations (pp. 111-130). Cresskill, NJ:
Hampton Press, Inc.

Lieberman, Ann. (1988). Teachersand principals: Turf, tension, and new tasks. Phi Delta
Kappan, 648-653.

Elmore, Richard F. (1987). Reform and the culture of authority in schools. Educational
Administration Quarterly, 23(4), 60-78.

Smylie, Mark A., & Brownlee-Conyers, Jean. (1992). Teacher leaders and their principals:
Exploring the devel opment of new working relationships. Educational Administration Quarterly,
28(2), 150-84.

Smylie, Mark A. (1992). Teacher participation in school decision making: Assessing
willingness to participate. Educational Administration Quarterly, 14(1), 53-67.

Smylie, Mark A., & Denny, Jack W. (1990). Teacher leadership: Tensions and ambiguitiesin
organizational perspective. Educational Administration Quarterly, 26(3), 235-59.

Bacharach, Samuel B., & Mundell, Bryan L. (1993). Organizational politicsin schools: Micro,
macro, and logics of action. Educational Administration Quarterly, 29(4), 423-452.

\ Week 13: Paliticsin Schools, continued

Key Questions:
What political issues arise between the school and the community?
Why isit that schools can change as organizations and the changes are short-lived and not
accepted by the public?

Readings:

WEells, Amy Stuart, and Serna, Irene. (1996). The politics of culture: Understanding local
political resistance to detracking in racially mixed schools. Harvard Educational Review, 66(1),
93-118. (Reprinted in Working together toward reform. Cambridge, MA: Harvard Educational
Review, 1996).

Tyack, David, & Tobin, William. (1994). The"grammar" of schooling: Why has it been so hard
to change? American Educational Research Journal, 31(3), 453-479.

Recommended Readings:

Metz, Mary Haywood. (1990). Real school: A universal drama amid disparate experience. In
D. E. Mitchell and M. E. Goertz (Eds.), Education Poalitics for the New Century (pp. 75-91).
London: Falmer Press.



Weiss, Carol H. (1995). Thefour "1®" of school reform: How interests, ideology, information,
and institution affect teachers and principals. Harvard Educational Review, 65(4), 571-592.

Tyack, David, & Cuban, Larry. (1995). Tinkering toward utopia: A century of educational
reform. Cambridge, MA: Harvard University Press.

Weick, Karl E. (1995). Sensemaking in organizations. Thousand Oaks, CA: Sage Publications.

Weick, Karl E. (1993). The collapse of sensemaking in organizations. The Mann Gulch
disaster. Administrative Science Quarterly, 38, 628-652.

Weick, Karl E. (1996). Fighting firesin educational administration. Educational
Administration Quarterly, 32(4), 565-578.

Meyer, John W., & Rowan, Brian. (1977). Institutionalized organizations. Formal structure as
myth and ceremony. American Journal of Sociology, 83, 340-363.

Meyer, J. W., and B. Rowan. (1978). The structure of educational organizations. In M. W.
Meyer (Ed.), Environments and Organizations. San Francisco: Jossey-Bass, 1978.

Meyer, Marshall W., & Zucker, Lynne G. (1989). Permanently failing organizations. Newbury
Park, CA: Sage Publications.

Week 14 (November 23): Making Sense of the School as an Organization; Sustaining the
Conversation about Purpose, Task, Organization, and L eadership; Consolidating the

Organizational Analysis, Implications for Administrators

Key Questions:
How can school |eaders help students, staff, and the public continue to explore the valued
ends of schooling and examine how well they are pursued in the school ?
How can a school leader manage all aspects of organizational design and leadership?

Readings:
Lewis, Catherine; Perry, Rebecca; & Hurd, Jacqueline. (2004). A deeper look at lesson study.
Educational Leadership, 61(5), 18-22.

Riehl, C. (2000). The principal®rolein creating inclusive schoolsfor diverse students: A
review of normative, empirical, and critical literature on the practice of educational
administration. Review of Educational Research, 70(1).

Recommended Readings:
Greenfield, William D., Jr. (1995). Toward atheory of school administration: The centrality of
leadership. Educational Administration Quarterly, 31(1), 61-85.

Brouillette, Liane. (1997). Revisiting an innovative high school: What happens when the
principal leaves? Educational Administration Quarterly, 33(Supplement), 546-575.



Additional recommended readings about diversity:
Asante, M. K. (1991). The Afrocentric ideain education. Journal of Negro Education, 60(2),
170-180.

Baptiste, H. P., Jr. (1999). The multicultural environment of schools: Implications to leaders.
In L. W. Hughes, (Ed.), The principal asleader (2nd ed.) (pp.105-127). Upper Saddle River,
NJ: Merrill.

Capper, Colleen. (Ed.). (1993). Educational administration in a pluralistic society. Albany:
State University of New York Press. Chapters 2, 3, 4, 5, and 6.

Cummins, J. (1997). Cultural and linguistic diversity in education: A mainstream issue?
Educational Review, 49(2), 105-114.

Deering, P. D. (1996). An ethnographic study of norms of inclusion and cooperationin a
multiethnic middle school. Urban Review, 28(1), 21-39.

Friend, Richard A. (1993). Choices, not closets: Heterosexism and homophobiain schools. In
LoisWeis & Michele Fine (Eds.), Beyond silenced voices: Class, race, and gender in United
Sates schools (pp. 209-235). Albany, NY: State University of New York Press.

Harry, B., & Anderson, M. G. (1994). The disproportionate placement of African American
malesin specia education programs: A critique of the process. Journal of Negro Education,
63(4), 602-619.

Heath, S. B., & McLaughlin, M. W. (Eds.). (1995). Identity and inner-city youth: Beyond
ethnicity and gender. New Y ork: Teachers College Press.

Lee, S. J. (1996). Unraveling the "model minority" stereotype: Listening to Asian American
youth. New Y ork: Teachers College Press.

McCarthy, C., & Crichlow, W. (Eds.). (1993). Race, identity, and representation in education.
New Y ork: Routledge.

Mehan, H., Hertweck, A., & Meihls, J. L. (1986). Handicapping the handicapped: Decision
making in students educational careers. Stanford, CA: Stanford University Press.

Nieto, Sonia. (1999). Thelight in their eyes: Creating multicultural learning communities.
New Y ork: Teachers College Press.

Griego-Jones, Toni. (1996). Reconstructing bilingual education from a multicultural
perspective. In Carl A. Grant and Mary Louise Gomez (Eds.), Making schooling multicultural:
Campus and classroom (pp. 111-131). Englewood Cliffs, NJ: Merrill.

Delpit, LisaD. (1988). The silenced dialogue: Power and pedagogy in educating other people®
children. Harvard Educational Review, 58(3), 280-298.

Pinar, William F. (1993). Notes on understanding curriculum as aracial text. In Cameron
McCarthy and Warren Crichlow (Eds.), Race, identity, and representation in education (pp. 60-
70). New Y ork: Routledge.



Foster, Michele. (1995). African American teachers and culturally relevant pedagogy. In James
A. Banks and Cherry A. McGee Banks (Eds.), Handbook of Research on Multicultural
Education (pp. 570-581). New Y ork: Macmillan.

Lawrence, SandraM., & Tatum, Beverly Daniel. (1997). White educators as allies: Moving
from awarenessto action. In Michelle Fine, LoisWeis, Linda C. Powell, and L. Mun Wong
(Eds.), Off white: Readings on race, power, and society (pp. 333-342).

Knapp, Michael S., & Associates. (1995). Teaching for meaning in high-poverty classrooms.
New Y ork: Teachers College Press.

Louis, Karen Seashore, & Smith, BetsAnn. (1992). Cultivating teacher engagement: Breaking
theiron law of social class. Chapter 5 (pp. 119-152) in Fred M. Newmann (Ed.), Student
Engagement and Achievement in American Secondary Schools. New Y ork: Teachers College
Press.

Capper, Colleen. (Ed.). (1993). Educational Administration in a Pluralistic Society. Albany:
State University of New York Press. Chapter 10.

| Week 15: Diversity Case Presentations
Assignment:
Final version of Organizational Case Analysisis due.

Diversity Case PowerPoint Presentation is due.

Week 16: Diversity Case Presentations, Wrap-Up and Cour se Evaluation

10. Other Information:

Academic Integrity Policy

Students are expected to adhere to the UNCG Academic Integrity Policy regarding
cheating, plagiarism, misuse of academic resources, falsification, and facilitating academic
dishonesty. The policy is based on the core values of honesty, trust, fairness, respect, and
responsibility. Thefull policy can be read on the UNCG website at
http://saf .dept.uncg.edu/conduct/policies/academic.integrity.html.

11. Recommended Text(s) and/or Readings. Recommended readings are included in the
topical outline above.

12.  Alignment with State and National Standards:

North Carolina Standardsfor School L eaders (adapted from
Educational L eadership Constituent Council and National Policy ELC
Board for Educational Administration) 691
1. Vision: Graduates are educational |eaders who have the knowledge, X
skills, and abilities to promote the success of all students by facilitating
the articulation, formulation, and dissemination of a school or district




vision of learning supported by the school community.

2. Learning: Graduates are educational leaders who have the knowledge
and ability to support the success of all students by promoting and
maintaining a positive school culture for learning, by promoting effective
instructional programs, by applying best practices to student learning, and
by designing and implementing comprehensive professional growth plans
for staff.

3. Climate: Graduates are educational |eaders who have the knowledge
and ability to promote the success of al students by managing the
organization, operations, and resources in away that promotes a safe,
efficient, and effective learning climate.

4. Community: Graduates are educational leaders who have the
knowledge and ability to promote the success of all students by
collaborating with families and other community members, responding to
diverse community interests and needs, and mobilizing community
resources.

5. Ethics: Graduates are educational leaders who have the knowledge and
ability to promote the success of all students by demonstrating a respect
for the rights of others and by acting responsibly.

6. Context: Graduates are educational leaders who have the knowledge
and ability to promote the success of al students by articulating,
analyzing and describing, and communicating the larger political, social,
economic, legal, and cultural context and advocating for all students.

7. Internship: Graduates are educational leaders who have the ability and
experience to promote the success of al students by completing an
internship that provides significant opportunities for synthesizing and
applying knowledge and practicing the skillsidentified in Standards 1-6
through substantial, sustained, standards-based work in real settings,
planned and guided cooperatively by the institution and school district
personnel for graduate credit.
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