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STUDENT ADVISING CENTER
School of Education, 341 Curry Building, UNCG
(336) 334-3410

The Student Advising Center began in August, 1988igected by the Dean of the School of
Education. Its purposes are five-fold:

to act as the first point of reference foruimgs to the School;

=

2. to process all Graduate School applicatiorteeédSchool;

3. to act as advising center for all undergraglleéshmen and Sophomores
declaring education as their major;

4. to arrange special services for students as needed;

5. to assist in School of Education recruitingpds.

The Student Advising Staff during the 2005-2006 Aciemic year:

Toni Knight, Director
Annette Cline, Assistant Director
Janelle Rouse, Assistant Director
Brenda Jones, Program Assistant
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"A Community of Professional Educators Committed to Preparing and
Supporting the Professional Development of
Caring, Collaborative, and Competent Educators Who Work in Diverse Settings'



"Developing Caring, Collaborative and Competent Pofessionals”
(Executive Summary, July 2001)

UNCG Vision Statement

The University of North Carolina at Greensboro is a leading student-centered
University, linking the Piedmont Triad to the world through learning, discovery, and service.

UNC Teacher Education Deans Council Vision Statemén

The University of North Carolina's schools, collegad departments of education, in collaboratiah piblic
school partners and others, are committed to pindyrofessional educators of the highest quatity &
supporting their continued development on behatfhifdren in North Carolina.

UNCG Teachers Academy Mission Statement

The mission of professional education at UNCG iprepare and support the professional developnferaring,
collaborative, and competent educators who wodiverse settings. This mission is carried outrin a
environment that nurtures the active engagemeall participants, values individual as well as atal diversity
and recognizes the importance of reflection anegirgtion of theory and practice.

UNCG's professional education programs are guigezshared commitments to:

* equity and excellence in teaching, research, arvicee

» professional integrity and ethical deliberatiord@aling with students and colleagues (universitgeba
school-based, and community-based)

» construction of a professional knowledge base tjinarollaboration and collegiality

» dissemination of professional knowledge, skills digpositions through the preparation and contiguin
professional development of teachers, principats@her school personnel

We believe that caring, collaborative and compepeotessionals possess an elaborate knowledge base
comprised of five types of knowledge:

» content knowledge

» professional knowledge and skills

» pedagogical content knowledge

e sociocultural knowledge

» critical and reflective knowledge and skills

Professional education programs at UNCG emphasiredispositions that drive application of the kiedge
base andave believe that we must model and monitor thesgoditions as conscientiously as we provide
opportunities for building the knowledge base:

e creating caring learning communities in diverséirsgs$
» collaborating with colleagues, students, and parent
e engaging in continuous professional development
* becoming leaders in the profession

Performance Expectations

We recognize that the process of education is gtmaand humane enterprise requiring commitmenots the
professional educator to acquire knowledge, to kgaptice current and to weigh the importance lbicat
decisions in a changing and culturally diverse dioflll of UNCG's professional education programegent
candidates with opportunities to master the knogdellase and develop the dispositions we believthare
foundation of professional practice. Through sonastery and development, candidates leave our gamegable
to meet a set of expectations that are groundsthte and national standards, scholarship, and Sfhdman
(1987) called the “wisdom of practice.”



The following performance expectations are aligwét standards, principles, or core propositiomsrfithe

» Interstate New Teacher Assessment and Support @amsdINTASC)

* North Carolina Professional Teaching Standards Cissian (NCPTSC)

* National Board for Professional Teaching StandérkEPTS)

» Interstate School Leaders Licensure ConsortiumL(§L

* North Carolina Standards Board for Public Schoaimidstration (NCSBPSA) International Society for
Technology in Education (ISTE).

Caring professionals. . .

understand how students differ in their approathésarning and create instructional opportunities
that are adapted to diverse learners (INTASC 3PW8 3)

use an understanding of individual and group naditim and behavior to create a learning
environment that encourages positive social intemacactive engagement in learning , and self-
motivation (INTASC 5)

respect and care about their students (NCPTSC 6)

are committed to students and their learning (NBRY'S

facilitate the development, articulation, implensgitn, and stewardship of a vision of learning that
is shared and supported by the school community(S1; NCSBPSA 1)

act with integrity, fairness, and in an ethical man(ISLLC 5; NCSBPSA 4)

understand, respond to, and influence the largiigad, social, economic, legal, and cultural
context of schooling (ISLLC 6; ISTE 6)

Collaborative professionals. . .

Competent

actively seek out opportunities to grow professigndiINTASC 9; ISTE 5)

foster relationships with school colleagues, parestd agencies in the larger community to support
students' learning and well-being (INTASC 10)

are leaders (NCPTSC 4; NCSBPSA 8)
are members of learning communities who pursedolifg learning (NBPTS 5; NCSBPSA 10)
collaborate with families and community memberspmnding to diverse community interests and
needs, and mobilizing community resources (ISLLBIESBPSA 5, 7)

professionals . . .
understand the central concepts, tools of inguaing structures of the disciplines they teach and ca
create learning experiences that make these aggfenibject matter meaningful for students

(INTASC 1; NCPTSC 1; NBPTS 2)

understand how children learn and develop, ancoavide learning opportunities that support a
child's intellectual, social, and personal develepti{INTASC 2; NCPTSC 2)

understand and use a variety of instructionalegias to encourage student development of critical
thinking, problem solving, and performance skilNTASC 4; NCPTSC 2; ISTE 3)



use knowledge of effective verbal, nonverbal, amdlian communication techniques to foster active
inquiry, collaboration, and supportive interactiarthe classroom (INTASC 6; NCPTSC 2)

demonstrate a sound understanding of technologsatipas and concepts (ISTE 1)

plan instruction based upon knowledge of subjedtenastudents, the community, and curriculum
goals (INTASC 7; NCPTSC 2; ISTE 2)

understand and use formal and informal assessrimategies to evaluate and ensure the continuous
intellectual, social, and physical developmenthefearner (INTASC 8; NCPTSC 2; ISTE 4;
NCSBPSA 9)

are reflective practitioners who continually evaduthe impact of their choices and actions on
students, parents, and other professionals (INTASC NCPTSC 5)

are responsible for managing and monitoring stutamhing (NBPTS 3)
think systematically about their practice and lelaom experience (NBPTS 4)

advocate, nurture and sustain a school culturerestdictional program conducive to student
learning and promote success of all students (ISLLRCSBPSA 2, 3, 8, 10)

promote a safe, efficient, and effective learningimnment (ISLLC 3; NCSBPSA 6, 7)

Candidates will be continuously assessed on thegermance expectations from entry into the
professional education program through the culrmgagxperience by way of portfolio assessment,
clinical practice, written and oral examinatiorisgehsure examinations, presentations at locak staid
national conferences, and appropriate publicatmsperformances.

NCATE

The Standard of Excell
in Teacher Preparation



SCHOOL OF EDUCATION SCHOLARSHIP INFORMATION

The School of Education is asked each year to recamd students for certain university
scholarships restricted to students in educatitudents must complete an application in
the Student Advising Center by the second Wednesday February of each academic
year. There is one application for all scholarship and they are available before winter
holidays in 341 Curry.

Mary Blair Allison Scholarship. The Mary Blair Allison Scholarship Fund was
established in 1979 by Mrs. J. Barnwell Allison, O§ Class of 1923. The income from
the fund provides an annual scholarship to a stunl@joring in elementary education.

Patsy Brinson & John W. Burwell Adult Student Scholarship. The Patsy Brinson &
John W. Burwell Adult Student Scholarship was dsthbd in 2001 by Patsy & John
Burwell, Mrs. Burwell graduated from The Woman’sliége in class of 1953. The
intention of this fund is to provide scholarshigiatance to non-traditional, adult students
enrolled in undergraduate programs in the Scho&idofcation.

Eloise Woosley Cates Scholarship. The Eloise Woosley Cates Scholarship Fund was
established in 1997 by Eloise Cates, UNCG Clad981l. The income from this fund
will be awarded to a student who has demonstratsaranitment to teach, excellence in
the classroom, and leadership skills.

Oliver Perry and Betty Carol Clutts Scholarship. The Oliver P. Clutts family established
a fund in 1972 as a memorial to Professor Cluttegeenber of the faculty in the
Department of History. Income from the fund isdis® support scholarships which are
awarded annually to a student majoring in educatimha student majoring in history.
Selection is on the basis of talent and acadenoimze, with financial need as a
secondary consideration.

Elizabeth Langford Davenport Scholarship. The Elizabeth L. Davenport Scholarship
Fund was established in 1999 by friends and faofilglizabeth Davenport. Recipients
will be selected primarily on the basis of acadeaulkievement, with financial need also a
consideration.

Katharine Smith DeBerry and Cornelia (Nena) Marshall DeBerry Scholarships. This
fund was established by the will of Cornelia (NeN&rshall DeBerry as a memorial to
her sister Katharine Smith DeBerry, who died whilgtudent at The University of North
Carolina at Greensboro. Awards from this fundraeele to worthy and deserving
students who intend to pursue careers in elemeatargation.

Julius|. Foust Scholarship. Supported by an endowment established by DrMunsd

Foust, the scholarship is awarded to a rising sewim is committed to a career in
teaching. Financial need, integrity, ability temire children, sense of reverence, sense of
humor, and ability to work happily with people aréeria followed in selecting the
recipient.



Marian Franklin Scholars Program Fund. The Marian Franklin Endowment was
created from the estate of Gwyn Franklin in 198@&cipients of scholarships will be
known as “Marian Franklin Scholars.” Marian Frankbcholars will be students enrolled
in any professional program within the School otieation designed to prepare educators
for work in elementary schools, middle schools,/antdigh schools.

Margaret and James T. Freeze Scholarship Fund. The Margaret and James T. Freeze
Scholarship Fund was established in 1994 by Jameez&. The scholarship will be
awarded to a third year student from North Cargfirgparing for a career in teaching.

Naomi Lee, Mary Joanna, and Mary Hester Livingston Gibson. Mary Joanna Gibson
established this scholarship which honors herdetier, Naomi Gibson, Class of 1936.
Awards are made annually to juniors and senior®rma in education who demonstrate
academic achievement and financial need.

THA Foundation Scholarship in Elementary Education. The THA Foundation was
established by Dr. Tom Hagai “so that young pe@plebe prepared to help the youth of
our country.” 25-30 Scholarships are awarded gaah.

Helena Gabriel Houston Scholarship Fund. Helena Gabriel Houston, class of 1927,
established the Helena Gabriel Houston Scholafsima in 2001. The income from this
endowment will be used to ensure that worthy arsgiéng students enrolled in degree
programs through the School of Education recewaricial support. Each award will be
sufficient in size to cover tuition.

Eugenia Hunter-Curry School Scholarship. Funds have been provided by friends of Dr.
Hunter and by the Parent-Teacher Organization ofyCichool to establish an
endowment in honor of Dr. Hunter, a long-time mendfehe faculty of the School of
Education. A scholarship is awarded annually tieserving student in need of financial
assistance.

Mary Alford Hunter Scholarship. This scholarship honors the memory of Mrs. Mary
Alford Hunter, member of the Class of 1936, whosedrthe University for many years as
a teacher at Curry School, as a member of thetfactithe School of Education, and as a
member of the Scholarship Committee. The incommmn fthe fund provides a scholarship
to a deserving student in the School of Education.

Adelaide Love I srael Scholarship. The Adelaide Love Israel Endowed Scholarship Fund
was created from gifts from Adelaide’s husbandcipients will be undergraduate
students pursuing a career in the field of edunaitd demonstrate financial need.

The Anna M. Kreimeier Scholarship. This scholarship was established by Lollian
Peaslee Brennan, ‘51, and Elizabeth Peaslee Apflein honor of their aunt, Miss
Kreimeier, a member of the faculty for 40 yearsie $egan her service as a supervisor of
student teachers in English. Later she was Dirextthe Student Teaching Program for
students preparing to teach in secondary schddis.income from this fund is awarded to
a student in need of financial assistance, preligtala junior or senior who has plans to
teach.



Margaret F. McKenzie Memorial Scholarship. The Margaret McKenzie Scholarship was
established in 1987 by her sister Mary Gilbert Mokie. The fund is awarded annually to
an undergraduate or graduate student majoringeistinool of Education, with preference
given to students from Hoke or Scotland counties.

John Onslow and Kate Dalton McNairy Memorial Scholarship. The John Onslow and
Kate Dalton McNairy Endowed Excellence in Educattamd was established in 1992 by
Julia McNairy Grady, Class of 1927, in loving memof her parents. Recipients will be
either undergraduate or graduate students in thedbof Education.

Mary Elizabeth, Carolyn Jean, and Dorothy McNairy Scholarship. The Mary Elizabeth,
Carolyn Jean, and Dorothy Scholarship was estaalibly the three sisters in 1997.
Recipients will be junior and senior students wheehdemonstrated a commitment to
teaching in the North Carolina public schools aredrasidents of the state of North
Carolina.

The Monroe/Cox Scholarship. The Monroe/Cox Fund was established in 1984 nmoho
of Miss Alberta Catherine Monroe and as a memotyetomother, Mary Elizabeth Cox
Monroe, and sister Blanche Lucille Monroe. Thap®ent of this scholarship is selected
on the basis of financial need and academic acimermeand must be majoring in
Education.

The Mollie Ann Peterson Scholarship. Miss Mollie Ann Peterson, a former faculty
member, by her will established a scholarship fahdNCG to be used to provide
assistance to black female students who are preptriteach. The award is based upon
financial need and academic promise, and recipametshosen by the Financial Aid
Director.

The Esther Cobb Pinnix Alpha Delta Kappa Teachers Scholarship. The Esther Cobb
Pinnix Scholarship Fund was established in 200ddbn L. Pinnix, Jr., the son, in
memory of Esther. The fund is currently restricteder the following guidelines: A
Rockingham County public school teacher who willoirat UNCG on either a part-time
(minimum one course per semester) or full-time &spursue additional education or an
advanced degree to further his/her teaching cal@éris does not include “Public Charter
School” or “Charter School”.

Judy Blackwelder & Danidl S. Talbert Scholarship. The Judy Blackwelder & Daniel S.
Talbert Scholarship Fund was established in 1998ubly Blackwelder Talbert, class of
'61, and her son Daniel, class of '92. The incdroen this endowment will be used to
ensure that deserving students receive financpg@t, and that UNCG can attract the
best and brightest students from North Carolina plaaning to become teachers.

The John Van Hoose Family Scholarship. The John Van Hoose Scholarship was
established in 2002 by Jerome Lynch & Associatesemory of Dr. John Van Hoose,
former faculty member in the School of Educatidinwas established for the purpose of
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providing scholarship assistance to a graduatesstughrolled in a degree program
through the School of Education.

Jacqueline W. & Jack H. Varner Endowment Fund. The Jacqueline W. & Jack H.
Varner Endowment Fund was created through theeestatack H. Varner in memory and
honor of his wife, Jacqueline.

Mrs. Earl G. (Josie N.) White Scholarship. This award goes annually to an incoming
freshman who is a graduate of Statesville SenighHwith preference to students
majoring in education. Recipients must demonsaaselemic excellence, leadership, and
participation in extracurricular activities. Thehslarship honors Mrs. White, who taught
in the Statesville school system for nearly 60 year

Annie Mclver Young Scholarship. Mrs. Annie Mclver Young, daughter of Charles

Duncan Mclver, bequeathed to the University a fuhd,income from which is given
annually to an earnest, needy senior.
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The Teachers Academy disseminates information comgescholarships awarded by
agencies outside the University to appropriate depnts, students, etc.

» ThePaul DouglasTeacher Scholarship Program. Established by Congress in 1985 to
provide college scholarships for outstanding higjosl graduates to encourage and
enable them to pursue teaching careers at thehm@lselementary, or secondary level.

* TheMaryMorrow Fund. Established in 1953 and administered by thelNGHrolina
Association of Classroom Teachers. Applicants rhbadtlorth Carolina residents enrolled
in a teacher education program. They must beanuhior year of college and willing to
teach in the public schools of North Carolina foleast two years following graduation.

» William Tasse Alexander Scholarship Fund. Established by the will of Margary
Alexander Thompson to provide merit scholarshipsrtdergraduate students from
Mecklenberg County, North Carolina, who are prittyan the field of education.

« Prospective Teacher Scholarship Loan. A recipient must attend a North Carolina college
or university, public or private, which offers téac training or work leading to teacher
training approved by the State Board of EducatiBar each full school year taught in
North Carolina public schools or a school (gradeks2X operated by the United States
Government in this State, the recipient receivesitupon the amount for each annual
loan and accrued interefor additional information, go to
www.ncpublicschools.org/scholarship’s Applications will be available for download
from this site in mid-November. Applications mayyohe obtained online. Due to
available technology and the expense, the depatthasndiscontinued printing and
distributing applications. The deadline for submgtcompleted applications to the
Department of Public Instruction is February 28.akels are announced in early May.

« For information on other scholarships, check:
http://fia.uncg.edu/scholar ships/education.htm
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Elementary
Education

Procedures Checklist

Degree Requirements

Second Concentration Information
Degree Audit

GEC Information

Anthropology

Art (Art History or Studio Art)

Classical Studies (Latin or Greek)

Communication Studies

English

French

Geography

German

History

Interdisciplinary courses of study:
American Studies
Environmental Studies
Language and Communication
Science
The Arts

Mathematical Sciences

Music

Philosophy

Physics and Astronomy

Political Science

Psychology

Religious Studies

Sociology

Spanish
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PROCEDURES CHECKLIST FOR ELEMENTARY EDUCATION MAJOR S (Draft)

The University of North Carolina at Greensboro égmjcinction with the State Department of Public lastion
has developed policies and procedures for admissidiretention to teacher education and admissistutient
teaching.

It is the responsibility of each student to be faniwith all policies and procedures associateith weeking
certification and for being sure all deadlines et on time It is highly recommended that you start a
personal file to keep copies of all papers concemng your admission to teacher education, student teaing,
Praxis test scores, etcThe following guidelines will help you meet yaasponsibility:

FRESHMAN YEAR
Transfers: first semester on campus

DATE

1. Be sure you know and have met with your advisor
Until you are admitted to Teacher Education, yaluisor will be assigned in the Student Advising
Center, 341 Curry. Individual appointments mayrzele by calling 334-3410.

My advisor is

2. Print and become familiar with the Elementary and Mddle Grades Education Handbook(available
online)

3. Declare a second academic concentration/second majo
Done during advising sessions.

SOPHOMORE YEAR
Transfers: first year on campus

4. Pass the Reading, Writing, and Math Components ohie Pre-Professional skills test (PRAXIS ).
Check registration and administration dates duitiegfirst week of Fall semester. For details rdoay
registration, contact the Student Advising Cer28¢4-3410.

You must pass all three sections of the PPST and provide a printed copy to your advisor in order to be
admitted to teacher education. When scheduling the test, allow time to retake any part you may not pass.
If you take the test in the summer, printed copies of the scores may not be availablein time for you to be
admitted to the program and begin the fall semester.

Pre-Professional Skills Test (PPST):

Code Score
Reading 0710 176
Writing 0720 173
Math 0730 173

registered for exam
took exam
passed exam

(or) equivalent computer based test at ProMet@eeensboro, NC (854-4230)

registered for exam
took exam
passed exam

5. Successfully complete the prerequisite education gse at UNCG.
CUI 250 Teaching as a Profession
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6. Complete an application for admission to Teacher Eacation
(applications are available in CUI 250)

Requirements
2.75 GPA

specified minimum scores on the PPST / PRAXIS |
grade of “C” or above in CUI 250
completion of GEC Requirements

Transfers:

complete 12 semester hours at UNCG

2.75 GPA

specified minimum scores on the PPST / PRAXIS |
grade of “C” or above in CUI 250

completion of GEC Requirements

7. Register for appropriate fall CUI classes
(with assistance from your advisor)

You will register for fall classes but do not assutinat this will be your exact schedul@o not buy
textbooks until fall when you meet your team leadeand know your exact schedule.) You will need to
commit all day Mondays, Wednesdays, and Fridays t€UI classes and internship (minimum of 10
hours per week). Occasionally, CUI classes are scheduled in tieeafiernoon and may meet at an area
public school.

8. Complete and mail form notifying the Department ofyour preference(s) for a
team

Once you are admitted, you will receive a lettenfrthe chair of the Department of Curriculum and
Instruction during the summer. You will be invitexiselect a team and will remain with this teamirdythe
next two years. It is important for you to let thepartment know that you are planning to joinghegram.
This allows the department to plan for the correehber of students arabsures you a place on the team.

Junior Year-Fall Semester Only
9. Attend Orientation on the first day of classes
This meeting is very important. You will meet yaaam leader who will become your advisor and ydu w

learn your schedule. Generally, you will haveasslor other activities in the afternoon of thistfday.
(Team activities will vary from this point forwajd.

If, for any reason, you cannot attend this first,demu must notify the CUI office at 334-3437
or you will be dropped from the roster.

10.Be sure you know and have met with your new adviso

My advisor is

11. Successfully complete the following courses
Two methods courses in CUI (3 + 3)
CUI 350 Internship I: Inquiry in Teaching and teiag (2)
Junior Year-Spring Semester Only

12. Complete an application for admission to Student Taching.
Contact the Teachers Academy, 321 Curry. To be eligiml@intain the minimum GPA and be
admitted to Teacher Education. Téheadlineis between Jan. 15 and Feb. 15 of the heé&wre you
plan to student teach
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13. Successfully complete the following courses:
Two methods courses in CUI (3 + 3)
CUI 375W Internship II: Inquiry in Teaching anédrning (2)

14. Start your Career Services Center Credential File
Contact the Career Services Center, EUC Ground FB3d-5454.

15. Request a course audit from the Office of Student @ademic Services
Discuss audit results with your advisor duringisergtion.

SENIOR YEAR-Fall Semester Only

16. Successfully complete the following courses
Two methods courses in CUI (3 + 3)
CUI 400S Internship IlI: Inquiry in Teaching ahdarning (2)

17. Complete the Piedmont Alliance Form.Forms will be distributed
in class.

SENIOR YEAR-Spring Semester Only

18. Complete and submit a technology portfolio destrating mastery of the ISTE National Educational
Technology Standards for Teachers (NETS-T) to yoagram area by December of your senior y&ar more
information contact your advisor or Instructional T echnology, 338 Curry 334-3402.

19. Successfully complete CUI 461--Student Teaching®inar (12)

20. Take Specialty Area test of the PRAXIS.
The test is mandatory for licensure in North Carali For details regarding registraticontact the
Student Advising Center, 334-3410 and your adviggeadline During the semester you plan to
student teach-er earlier.

Specialty Area/PRAXIS
registered

took exam

passed exam

21. Check the status of your Credential File and see glacement counselor in Career Services in the EUC
check the status of your credential file

make an appointment with a placement counselor
meet with a placement counselor

22. Apply for teacher licensure in the Teacher’'s Academ, Curry Bldg.
towards the end of your student teachinBeadline Approximatelyfour weeks before graduation
DO NOT MAIL ANYTHING TO RALEIGH!!

License: If you have a teaching position, your license Wél mailed to your new school. If you do not, itl e
mailed to your home address.
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BACHELOR OF SCIENCE IN ELEMENTARY EDUCATION
122 semester hours required to include at leabb86s at or above 300 course level

Philosophy. The purpose of education is to have an educateeity of critical thinkers
capable of addressing the educational, ethicalakacd political issues that confront us. We
believe that an inquiry approach that helps stigldavelop a perspective of the teacher as a
researcher is the best way to achieve this godkadher researcher is someone who is
fascinated with discovering how children organizeatthey know and how they set about to
figure out what they don’t know, someone who isegdg create learning opportunities that
will foster intellectual curiosity and deep undargling, someone who has an appreciation of
different ways of knowing. Our curriculum and thetructional methods that deliver it
focuses on learning styles and teaching stratégaeffectively promote multiple forms of
literacy, that encourage creativity and problenvisgj, that provide opportunities for
discovery, and that foster a sense of well beirtaatomplishment appropriate to life long
learning in the 21st century. The work of Ander§b®88), Berliner (1986), Calderhead
(1988), Dewey (1933), Duckworth (1987), Eisner @Q&reene (1978), Pinar and Grumet
(1988), Schon (1983), Schulman (1987), and ZeicBhéston (1987) have been particularly
helpful in shaping our philosophy.

GOALS:

1.0 Become involved in the identification of educaal problems and the search for
solutions.

2.0  Become critical thinkers capable of effectivekpressing themselves in oral and
written communication.

3.0 Develop self-awareness and an understanditigemfown worldview and how that
perspective influences their own learning and teech

4.0 Understand the cultures of schools and classs@nd the professional roles of
teachers in those cultures.

5.0 Understand cultural differences and appretieeich cultural heritage that each child
brings to the classroom.

6.0 Understand the unique difference learning ctaretics, needs, and capacities of
children of different ages and developmental igvet different cultural and
language backgrounds, and of varying exceptioaslit

7.0  Develop skills in observing students’ developtrend learning strategies and in
creating appropriate learning opportunities andagarg instruction responsively.

8.0  Use educational technology in innovative waysrthance classroom learning.

OBJECTIVES: See Appendix A
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Elementary Education Major with K-6 Teacher Licensue

Degree: Bachelor of Science
AOS Code: U251
Required: 122 semester hours, to include at léabb8rs at or above the 300 course level

Requirements

General Education Requirements (GEC) (36-37 hours)

All students in this program must complete GEC negments. See the Undergraduate
Bulletin for a detailed listing of the complete GEB&a requirements and courses meeting
those requirements.

General Education Marker Requirements

All students in this program must complete GE MafRequirements. See the Undergraduate
Bulletin for details and courses. It is possildearteet all GE Marker Requirements while
completing the GE Core requirements or coursednegjby the major/concentration.

1. Global/Global-Nonwestern Perspectives (GL/GN)
12 hours of courses carrying GL/GN markers; at leasone course must carry
the GN marker.

2. One Writing Intensive (WI) Course
In addition to this WI Marker requirement, students must also complete a
second WI course within the major.

3. One Speaking Intensive (SI) Course
In addition to this SI Marker requirement, students must also complete a
second Sl course within the major.

Major Requirements (42 semester hours)

CUI 250 (prerequisite for admission to the major)

CUI 320, 346, 350, 360, 370, 375*, 380, 400*, 420

CUI 461 (Taken last semester of program)

* CUI 375 istaught as Writing Intensive (W); CUI 400 is taught as Speaking Intensive ()

Licensure Requirements
ELC 381
HDF 302
ART 367
MUS 361
DCE 345 or THE 315
HEA 341
ESS 341

NoogkrwnNE
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Second Concentration Requirements (18-24 semestesurs)

Student must complete a coherent course of stud@-@4 semester hours in a basic academic
discipline. Depending on the academic disciplielected, a maximum of 6 hours of the
second concentration may be counted toward thergleeducation requirements. The
following second concentrations have been appréwmeBlementary Education:

Anthropology; Art; Classical Studies; Communicat®tudies; English; French; Geography;
German; History; Interdisciplinary courses of st@dynerican Studies, Environmental
Studies, Language and Communication, Science, Tt®; AMathematics; Music,
Philosophy; Physics; Political Science; Psychold®gtigious Studies; Sociology; Spanish

Electives

Electives sufficient to complete the 122 hours neglifor the degree. Electives should
increase students’ knowledge in general educatidnracontent field (such as psychology or
multicultural education).
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SECOND ACADEMIC CONCENTRATIONS
Elementary Education

The 18 hour courses of study offered to Elementary Edacanajors by the following
departments are recognized by the University asmnskacademic concentrations:

Anthropology

Art (Art History or Studio Art)
Classical Studies (Latin or Greek)
Communication Studies
English

Geography

German

History

Mathematical Sciences
Philosophy

Physics and Astronomy
Political Science

Psychology

Religious Studies

Sociology

Interdisciplinary courses of study:

American Studies
Environmental Studies
Language and Communication
Science

The Arts

The 24 hour courses of study offered to Elementary Edacanajors by the following
departments are recognized by the University asmskacademic concentrations:

French
Spanish
Music
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Anthropology (ATY)

Required core courses: 9 s.h.

ATY 213 Cultural Anthropology, 3 s.h.
ATY 253 Physical Anthropology, 3 s.h.
ATY 258 World Prehistory, 3 s.h.

One "methods" course: 3 s.h.

ATY 360 Method and Theory in Modern Archaeologys.B.

OR

ATY 476 Methods in Data Collection and AnalysisGultural Anthropology, 3 s.h.
OR

ATY 553 Human Osteology: Description, Data Collentand Analysis, 3.s.h.

One elective at the 300 level: 3 s.h.

One elective at the 400-500 level: 3.s.h.
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Art (ART)

For the Art concentration, students must chooseedn Art History or Studio Art focus.

Art History focus:

Required core courses: 9 s.h.

ART 100 Introduction of Art, 3 s.h.
OR
ART 101 Survey of Western Art, 3 s.h.

ART 120 Drawing and Pictorial Composition, 3 s.h.
OR

ART 140 Design |, 3 s.h.

ART 367 Child Art and Teaching, 3 s.h.

One studio course3 s.h.
Chosen from those for which ART 120 or 140 arequaisites.

Two Elective art history courses: 6 s.h.
Selected from the 300 and/or 400 level.

NOTES: A selection is offered every semester, A Bevels offer Humanities credit, 400

levels do not. Most courses are offered in at leastsummer school session as well. Junior
standing is required for ART 367. Students maystegifor any of the ART 367 sections.
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Art (ART) (con'’t)

Studio Art focus:

Required core courses: 18 s.h.

ART 100 Introduction of Art, 3 s.h.
OR
ART 101 Survey of Western Art, 3 s.h.

ART 120 Drawing and Pictorial Composition, 3 s.h.
OR
ART 140 Design |, 3 s.h.

ART 232 Painting |, 3 s.h.
ART 367 Child Art and Teaching, 3 s.h.

One studio course3 s.h.
Chosen from those for which ART 120 or 140 arequaisites.

One Elective art history course: 3 s.h.
Selected from the 300 and/or 400 level.

NOTE: Most courses are offered in at least one summeam$siession as well. Junior

standing is required for ART 367. Students maystegifor any of the ART 367 sections.
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Classical Studies (CCI)
For the Classical Studies concentration, studentst choose either a Latin or Greek focus.

Latin focus (LAT):
LAT 101, 102 Elementary Latin, 6 s.h., or
LAT 140* Elementary Latin Review, 3 s.h.
(* by placement or permission of instructor)

CClI 202 Introduction to Classical Civilization: TR®mans, 3 s.h. [GHP]
CCI 205 Mythology, 3 s.h. [GPR]

6-9 s.h. in civilization courses selected from: |Q06, 212, 220, 227, 228, 230, 305, 306,
307, 314, 324, 326, 340, 350, 354, 355, 405

Greek focus (GRE):
1. GRK 201, 202 Elementary Ancient Greek, 6 s.h.

2. CCIl 201 Introduction to Classical Civilization: &l&reeks, 3 s.h. [GHP]
3. CCI 205 Mythology, 3 s.h. [GPR]

4. 6 s.h. in civilization courses selected from: @06, 211, 220, 227, 228, 230, 305, 306,
307, 314, 323, 326, 340, 351, 353, 405
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Communication Studies (CMST)

Required core courses: 6 s.h.

CST 105 Introduction to Communication Studies,i3 s
OR
CST 200 Communication and Society, 3 s.h.

CST 311 Cooperative Argumentation, 3 s.h.
OR
CST 305 Persuasion in Western Culture, 3 s.h.

Elective courses: 12 s.h. from the following:

CST 207 Relational Communication, 3 s.h.

CST 210 Communication Ethics, 3 s.h.

CST 315 Strategic Communication, 3 s.h.

CST 344 Negotiation and Conflict Management, 3 s.h
CST 350 Small Group/Team Communication, 3 s.h.
CST 599 Communication Pedagogy, 3 s.h.



English (ENG)

Required core courses: 9 s.h.
Choose Threef the following:

ENG 211
ENG 212
ENG 251
ENG 252

Major British Authors: Medieval to Neoclesd, 3 s.h.

Major British Authors: Romantic to Mode&s.h.
Major American Authors: Colonial to Roman8 s.h.
Major American Authors: Realist to Mode3rs.h.

One “language” course: 3 s.h.
ENG 321 Linguistics for Teachers

OR

ENG 262 Sociolinguistics

OR

ENG 302 Second Language Acquisition

Two electives: 6 s.h.
Chosen from the 200 or 300 level
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Geography (GEQO)

Required core courses: 12 s.h.

One course from:

GEO 121 Introduction to Geographic Information &cee
GEO 321 Cartography and Geographic Informationr®ae
GEO 322 Research Methods in Geography

GEO 323 Remote Sensing

One course from:
GEO 103 Introduction to Earth Science
GEO 106 (including 106L) Geosystems Science & latooy

One course from:

GEO 105 (Major) Cultural Geography

GEO 114 The Geography of World Affairs

GEO 202 World Production and Marketing Systems
GEO 301 Urban Geography: Global Patterns

GEO 302 Urban Geography: Land Use

GEO 303 World Population Problems

One course from:

GEO 102 The Historical Geography of the Westernld/or
GEO 104 The Geography of the Non-Western World
GEO 313 Natural Resource Regions of North America
GEO 344 Geography of the United States and Canada

Two Elective courses: 6 s.h.
Any two additional geography courses at the 30@llev higher



German (GER)

Required core courses: 6 s.h.
2 courses involving literature or culture from:
GER 305 German Literature: Advanced Intermediatgids (3 s.h.)
GER 306 German Culture: Advanced Intermediate d(8 s.h.)

GER 405 Advanced Topics in German Literature I3 s.
GER 406 Advanced Topics in German Culture (3 s.h.)

Electives: 12 s.h.

4 additional language, literature, or culture cearabove the GER 204 level.
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History (HIS
Required Core Courses: 6 s.h.
HIS 211 The United States: A General Survey to 1865
OR
HIS 212 The United States: A General Survey sir@&51

HIS 347 History of North Carolina

Additional Courses: 12 s.h.

1. Two (2) 200 level courses
2. Two (2) 300 level courses
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Math (MAT)

Required core courses: 12 s.h.

MAT 191 Calculus I, 3 s.h.

MAT 292 Calculus Il, 3 s.h.

STA 271 Fund. Concepts of Statistics. 3 s.h.

MAT XXX: One mathematics course from MAT 220, 2233, 310

Mathematics Electives: 6 s.h.

Choose 2 courses from MAT 220, 253, 293, 310, 3%3, 390, 394, 503, 504, 513,
514, 519, 531

NOTE: Students seeking a minor in mathematics miistin the approval of the Department
of Mathematical Science. The current requirememtsifminor are MAT 191, MAT 292,
MAT 310 or MAT 353, and six additional hours at 2@0 level or above consisting of any
MAT, CSC, or STA course that count towards the degequirements for the mathematics
major.
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Philosophy (PHI)

Required core courses: 9 s.h.
PHI 251 History of Ancient Philosophy, 3.s.h.
PHI 252 History of Modern Philosophy, 3 s.h.
PHI 310 Introduction to Formal Logic, 3 s.h.

Philosophy electives: 9 s.h.

9 hours in philosophy courses above the 200 level
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Physics and Astronomy (PHYS)

Required core courses: 18 s.h.

PHY 205
PHY 211 OR 211A
PHY 212 OR 212A
AST 209
AST 235

Conceptual Physics, 4 s.h.
General Physics | and lab, 4 s.h.
General Physics Il and lab, 4 s.h.

Astronomy: The Solar System, 3 s.h.

Astronomy: The Universe, 3 s.h.
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Political Science (PSC)

Required core courses: 18 s.h.

PSC 100 American Politics, 3 s.h.

PSC 105 Political Issues, 3 s.h.

PSC 210 Introduction to Public Policy, 3 s.h.

PSC 240 The International System, 3 s.h.

PSC 260 Introduction to Comparative Politics,I8 s.
PSC 270 Introduction to Political Theory, 3 s.h.
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Psychology (PSY)

Required core courses (not including PSY 121): 18rs
1. Three (3) psychology courses at the 200 level

2. Three (3) psychology courses at the 300 level ov@bincluding one course at the 400
level or above
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Religious Studies (REL)

Two courses from Traditions & Historical Studies: 6s.h.

REL 201
REL 202
REL 204
REL 210
REL 211
REL 212
REL 215
REL 218
REL 220
REL 221
REL 225
REL 229
REL 250
REL 301
REL 305
REL 311
REL 313
REL 351
REL 366
REL 367

The Bible in Western Culture, 3 s.h.

Hebrew Scriptures, 3 s.h.

New Testament and the Origins of ChristyaB s.h.
Christianity to the Reformation, 3 s.h.

Christianity from the Reformation to thesent, 3 s.h.
Judaism, 3 s.h.

Non-Western Religions: China, 3 s.h.
Non-Western Religions: Japan, 3 s.h.
Buddhism, 3 s.h.

Islam, 3 s.h.

Introduction to African American Religigrgss.h.
Religious Traditions and Care of the Eadth.h.
Early Christianity, 3 s.h.

Religions of the Greco-Roman World, 3 s.h.
Topics in Biblical Studies, 3 s.h.

Topics in Ancient Judaism, 3 s.h.

Religion in Traditional Societies, 3 s.h.
Religion of China: Selected Topics, 3 s.h.
Religions of Japan: Selected Topics, 3 s.h

Two courses from Cultural & Theoretical Studies: 6s.h.

REL 207
REL 232
REL 240
REL 251
REL 259
REL 309
REL 310
REL 312
REL 314
REL 315
REL 318
REL 323
REL 325
REL 326
REL 327
REL 328
REL 330
REL 333

Modern Problems of Belief, 3 s.h.

American Religious Thought: A survey, 3. s.

Modern Jewish Thought, 3 s.h.

Topics in Religious Social Ethics, 3 s.h.

Philosophy of Religion, 3 s.h.

Spirituality and Culture in the West, B.s.

Christianity and the Construction of Gen@es.h.

Judaism and the Construction of Gender.3

Saint and Society in the Early Middle Adggs.h.

Religious Autobiography in the West, 3 s.h

Theories and Methods in the Study of Ratig3 s.h.

Religious Movements and Communities: Sete@opics, 3 s.h.
Contemporary American Jewish Thoughth3 s.

American Religious Thought I, 3 s.h.

American Religious Thought Il: The Romanfradition, 3 s.h.
American Religious Thought lll: The Pragimdradition, 3 s.h.
Major American Religious Thinkers, 3 s.h.

Religion and Psychology, 3 s.h.

<Continued on next page>
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REL 340 Modern Jewish Thinkers, 3 s.h.
REL 365 Myth and Theory, 3 s.h.
REL 503 Topics in Religious Studies, 3 s.h.

Two Elective: 6 s.h.
Two additional courses in the Religious Studiesdapent at the 200 level or above.
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Sociology (SOC)

Required core courses: 6 s.h.

SOC 101

SOC 201

Introduction to Sociology 3 s.h.

Social Problems

Four additional courses: 12 s.h.
Choose from courses at the 300 level or above.

SOC 326
SOC 335
SOC 341
SOC 346
SOC 362
SOC 365
SOC 370
SOC 371
SOC 420

The Community, 3 s.h.

Marriage and the Family, 3 s.h.

Sociological Perspectives on Social Pdgghp3 s.h.
Population Problems, 3 s.h.

Sociological Perspectives on Educatiah3

Public Opinion and Mass Communicationh3 s
Environmental Sociology, 3 s.h.

Immigration, Ethnicity and Race in GloBahtext, 3 s.h.

Family Violence, 3 s.h.
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Interdisciplinary Program

American Studies

Objective: The Interdisciplinary Program in American Studiedesigned to educate
prospective elementary teachers about the histatycalture of the United States and its place
in the world community. Such background will pdeiprospective elementary teachers with
the foundational knowledge, intellectual skillsganvic values necessary to teach their
students about the duties of citizenship in a p@dtory democracy.

Required Core Courses: 9 s.h.
Select three courses fraree different departments:
HIS 211 The United States: A General Survey tab186
HIS 212 The United States: A General Survey Sii&&5
GEO 344 Geography of United States and Canada
PSC 100 American Politid®R PSC 105 Political Issues
AFS 201 Introduction to African American Studies

Additional Courses: 9 s.h.: Select additional courses to make up a totaBdfidurs.
These courses may come from the core courses &bk or the list below. Select from at
least two departments.
AFS 210 Blacks in American Society: Social, Eaoing and Political
Perspective
ENG 251 Major American Authors: Colonial to Rortian
ENG 252 Major American Authors: Realist to Modern

HIS 301 Race and Slavery

HIS 302 Race and Segregation

HIS 326 Using Photographs as Historical Evidence
HIS 327 American Cultural History

HIS 328 Women in American History: Part 1

HIS 347 History of North Carolina

HIS 329 Women in American History: Part 2

HIS 330 The Family in American History

HIS 335 The American Colonial Period, 1607-1763
HIS 336 The Age of the Democratic Revolution, 1-1G89
HIS 337 The Age of Jefferson and Jackson, 1788184
HIS 338 Civil War, Reconstruction, and Reunior438896

HIS 339 War, Society, and Reform: America 189859
HIS 340 The United States Since WWII
HIS 343 The Old South
HIS 344 The New South
HIS 349 The World at War, 1914-1945
PSC 322 American State Politics
PSC 327 American Political Parties
PSC 328 North Carolina and Southern Politics
PSC 329 American Political Movements
PSC 332 Elections and Voting
<Continued on the next page>
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PSC 333 Congress and Legislatures

PSC 334 The American Presidency

PSC 371 American Political Thought

REL 131 Religion in America

REL 232 American Religious Thought: A Survey
SOC 227 Race and Ethnic Relations

WGS 250 Introduction to Women’s and Gender Study

Up to six credits applied to the GEC requiremengy ive used toward the concentration

39



Interdisciplinary Program

Environmental Studies

Objective The Environmental Studies concentration is desigto provide students with
broad exposure to topics related to the environraedtto provide knowledge and skills to
address major environmental issues. “

Environmental Studies covers a broad spectrumpé€san a variety of disciplines.
Since elementary school teachers are destine@d¢b | subject areas and since the study of
our environment is a critical area of inquiry tmgerdisciplinary program would augment the
pre-service teacher’s background in several sciandehumanities disciplines and give our
students a broad exposure to a range of skills isethny disciplines all focused on studies
of our environment.

Required Core Course: 3 s.h.
ENV 100: Introduction to Environmental Studies3{3:

Additional Courses: 15 s.h.
Students should select a minimum of 15 hours ogt$id student's major department, with no
more than 8 hours at the 100 level from the twasfisted below.

6-9 hours from among the following:
BIO 105 Major Concepts of Biology (section withveonmental focus)
BIO 105L Major Concepts of Biology Lab
BIO 301 Principles of Ecology
BIO 302 Introductory Ecology Lab
BIO 361 Biology and Conservation of Sea Turtles
BIO 420 Marine Biology
BIO 431 The Biosphere
BIO 526 Conservation Biology
CHE 252 Chemistry and the Human Environment
FMS 104 Campus Natural History or Endangered ®geci
GEO 103 Introduction to Earth Science
GEO 305 Environmental Hazards Assessment
GEO 311 Weather and Climate
GEO 312 Geomorphology of North America
GEO 314/314L Physical Geography Landscape Processklkab
GEO 323 Remote Sensing
GEO 330 Elements of Hydrology
RCO 252 Conversation Biology

<Continued on the next page>
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6-9 hours from among the following:

ATY 526
ECO 380
GEO 205
HEA 316
PSC 312
PSC 313
REL 250
RPT 202
SOC 370

Anthropological Perspectives on Food andi&gture
Environmental and Natural Resource Economic
Environmental Change: Its Nature and Impact
Environmental Health

Environmental Law and Policy

Natural Resources Law and Policy

Religious Traditions and Care of the Earth
Environmental Education

Environmental Sociology
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Interdisciplinary Program

Language and Communication

Objective Teaching the communication skills or languade af speaking, listening, reading
and writing constitute a major part of the currigulfor children in the elementary grades.
This interdisciplinary program is designed to erdeapreservice teacher’s understanding of
the roles these skills play, how these skills dgwelent, and how to effectively guide
student’s acquisition of such skills.

Required Core Courses: 6 s.h.
Select 2 courses from these:

ENG 321 Linguistics for Teachers

OR

ENG 262 Sociolinguistics

OR

ATY 387 Modern Linguistics

CST 200 Communication and Society

OR

CST 207 Relational Communication

Additional Courses: 12 s.h.

Select additional courses to complete a total didf@s. These courses may come from the
Core courses above or the list below. Select esuresm at leadivo departments.

SES 240
ATY 385
ATY 585
CST 350
CSD 250
ENG 302
ENG 221
ENG 223
ENG 225
ENG 323

Communication Development in Children
Language and Culture

Social Dialects

Small Group and Team Communication
Concepts in Communication Disorders
Second Language Acquisition

Writing Poetry: Introduction

Writing of Essays

Writing of Fiction: Introductory

Literary Nonfiction

Up to six credits applied to the GEC requiremengy ive used toward the concentration
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Interdisciplinary Program

Science

Objective Science content explored at the elementary leweatrs a broad spectrum of topics
in a variety of science disciplines. Science pssckills are also an important part of the
curriculum. This interdisciplinary program is dgised to augment the pre-service teacher’s
background in several science disciplines andue tliem a broad exposure to a range of
scientific concepts and skills

Required Core Courses: 11-12 s.h.

Select 3 courses from these for a total of 11-1&$10
BIO 111 & 111L  Principles of Biology | and |#)**
CHE 111 & 112 General Chemistry | and labH#)one year HS Chemistry or 103
GEO 106 & 106L Geosystems Science and lab (4)
PHY 209 Astronomy: The Solar System (3)
PHY 211A General Physics | and lab (4)

Additional Courses: 6-7 s.h.
Select 2-3 courses from this list or the list abtaveomplete a total of 18 hours. Each
additional course selection should have a diffedepartment prefix.

ATY 253 Introduction to Physical Anthropology (3)

ATY 331 Human Variation (3)

BIO 112 & 112L Principles of Biology Il (4)

BIO 271 Mammalian Anatomy (4) Pr. BIO 111

BIO 277 Mammalian Physiology (4) Pr. BIO 111 & i@&emistry
BIO 301 Principles of Ecology (3) Pr. BIO 111 &8k 112

BIO 302 Introductory Ecology Laboratory (1)

CHE 114 & 115 General Chemistry Il and lab (4)@dE 111 and 112
CHE 252 Chemistry and the Human Environment (3CPIE 114
GEO 111 & 111L Physical Geology and lab (4)

GEO 205 Environmental Change: Its Nature and oh(®)

GEO 305 Environmental Hazards Assessment (33P0 106
GEO 311 & 311L Weather and Climate and lab (4 G&O 106

GEO 330 Elements of Hydrology (3) Pre GEO 106

NTR 213 Nutrition Facts and Fantasies (3)

NTR 313 Nutrition Throughout the Life Cycle (3).RFS 213
PHI 325 Introduction to the Philosophy of Scie(®g

PHY 212A  General Physics Il and lab (4)

PHY 235 Astronomy: The Universe (3)

Up to six credits applied to the GEC requiremendy e used toward the concentration.

** Students need to be advised to take Bio 11leastof Bio 105 since it is a prerequisite for
other courses in biology.
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Interdisciplinary Program
The Arts

Objective The arts should be integrated throughout themetgary curriculum and not just
left to specialists. This is most likely to happeinen the teacher has an appreciation for the
different art forms (dance, music, art, theated #oeir role in self-expression and
communication.

Required Core Courses: 9s.h.
Select 3 courses from these:

ART 100 Introduction to ArtOR Art 101 Survey of Western Art

DCE 101 Introduction to Dané@R DCE 200 Dance Appreciation
MUS 241 Music Appreciation
THR 100 Drama Appreciation

Licensure Courses: 3 s.h.

Elementary Majors are required to choose threesesuirom ART 367, MUS 361, DCE 345,
and THR 315 for licensure. For this concentragtgindents are required to take all four
ART 367, which is 3 credit hours, will count towdhds concentration while the others will
count toward licensure.

Additional Courses: 6 s.h. *

Select 2 additional courses to complete a totaBafiours. These courses may come from the
Core above or the list below.

ART 204 Modern Art (pr ART 100 or 101)

ART 300 - ART 314: Select one from any of thesarses (pr. 100 or 101)
DCE 205 Dance History I: World Dance Traditions
DCE 446 Perspectives on Dance Education

MUS 241 Jazz Appreciation

MUS 343 Music of the Non-Western world

MUS 425 Music of Sub-Saharan Africa

THR 130 Fundamentals of Acting

THR 140 Stage Crafts |

THR 280 The Mask in Performance

THR 381 Oral Interpretation

THR 382 Theatrical Design for Schools K-12 (ptR 140)

* Studio courses in Art, Music, Dance or Theatreyba substituted for these with the
approval of your advisor. Some of these may reqoiierequisites.

Up to six credits applied to the GEC requiremengy ive used toward the concentration
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NOTE: Elementary Education majors interested in Frenchwill need to complete a 24-
27 second academic major.

FRENCH (FREN)

24 s.h.: All courses must be at the 300-level mvab Grade of C- or higher required in all
FRE courses.

Language: 6 s.h.

Choose from:

FRE 301* Advanced French 3

FRE 311** French Composition & Phonetics 3

FRE 312 French Conversation & Culture 3

FRE 313 Conversations in French 3

FRE 315*** French Composition 3

FRE 415*** Advanced Written & Spoken 3
French

FRE 497*** Directed Study in French 3
Language

FRE 511 The Theory and Practice of French
Translation

Literature and/or Film: 9 s.h.
Choose from:
FRE 353+, 453, 454, 498, 507, 553, 554, 555, 558, 558, 561, 562

+Prerequisites to 400- and 500-level courses

Electives: 9 s.h.
Choose from courses at the 300 level or above.++

++0One of the following civilization courses, FRE123 332, 532, or 533 must also be taken
for Teacher Licensure.

Second majors who plan to teach must include phen@11 or equivalent experience) and
civilization (331 or 332 or 496 or 532 or 557) ret24 semester hours. Literature courses in
English translation may not be used for credit t@xaasecond major.

* May not be taken for credit by students who hawecessfully completed FRE 315 or above

** Students seeking licensure must include oneveosation course and satisfy phonetics
competency. Both requirements can be met by ssitdlgscompleting FRE 311.

***Students seeking licensure must include one cosiljpon course (315 or 415 or 497)
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NOTE: Elementary Education majors interested in Spanishwvill need to complete a 24-
27 second academic major.

SPANISH (SPAN)

All courses must be at the 300 level or above, inaling:

1. Bridge language course: 301 3

2. Two literature courses: 351, and one 400500rlevel 6

3. One composition course: selected from 315, 415 3

4. One conversation course: selected from 312, 313 3

5. One course in civilization: selected from 3324, 532, 534 3

6. Phonetics: 416 3

6. One elective course: 3
TOTAL 24 hours

Literature courses in English translation may r@tbed for credit toward a second major. A
400 or 500 level literature course is required. rdlguirement for the concentration can be met
by a grade of lower than a C-.
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NOTE: Elementary Education majors interested in Music Wi need to complete a
24-26 hour second academic concentration.

Music (MUS)

Requirements: 24-26 hour course of study

=

oo

Theory and Ear Training ~ MUS 101, 102, 105, 106 h6 s.
Music History MUS 332 or 343 3
s.h.
Large Ensemble Choose from MUS 380, 381A, 381B, 388, 393, 4s.h.
394A, 394B
Performance Studies* (MUS 151 or 152) 4 s.h.
Music Electives See department for a list of apptbeourses 5s.h.
Additional Requirements:
» Keyboard students MUS 125 or 151/152 in voice 2s.h
* Voice students MUS 131, 132, 133, or 134 2 s.h.
» All other Instruments  Voice lessons: choose from3/125 or 152 2s.h.
Piano lessons: choose from MUS 413, 132, 133, or
134

*** Piano majors may take a combination of class ad private piano with at leas 1
semester of 151/152. Voice majors may take up tash. of MUS 125.

Students should contact Dianna Carter in the Musi®epartment at 334-3636 or
dtcarter@uncg.edufor additional advising.
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Dual Licensure
Elementary Education and Foreign
Languages

Elementary Education majors who choose French aniSp as a second major/concentral
are allowed to add K-12 certification in that laaga.

on

Students majoring in Elementary Education who viameceive dual certification must:

Complete the following education cour*ses

CUI 452: Teaching Practices and Curriculum ineigm Language
(includes practicum in secondary schools)
CUI 527: Teaching Second Languages: Elememnaigle Schools

Complete 24 hours of coursework in the languagev@lntermediate level) which

includes:
conversation composition phonetics
civilization literature

Dr. Antonek will advise students as to the cdrosuirses.

Student teach at the elementary level where trgukage is being taught.

For additional information, please contact the 8tidhdvising Center, 341 Curry
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Dual Licensure

Elementary and Special Education (Draft)

Elementary Education and Special Education majag meceive dual licensure for grades K-
6 and K-12 by taking additional courses and byettideaching at both levels.

ELEMENTARY EDUCATION

Sudents majoring in Elementary Education who want to receive dual licensure must:

Complete all Elementary Education courses except378W.
Either CUI 250 or SES 250 may be taken.

Either HEA 201 or 341 may be taken

Complete the following additional courses: LIS 1Z0JI 450
A minimum 3.0 GPA is required to student teach.

Student teach for 10 weeks in an elementary educastting that enrolls students with
identified disabilities and 6 weeks in a secondgmgcial education setting.

SPECIAL EDUCATION

Students majoring in Special Education who want to receive dual licensure must:

complete all Special Education courses except S5S3ES 240, and SES 350B
Either CUI 250 or SES 250 may be taken.
Either HEA 201 or 341 may be taken

complete the following additional courses:
HDF 302
ART 367
MUS 361
DCE 3450r BCT 396
ESS 341

A minimum 3.0 GPA is required to student teach.

Student teach for 10 weeks in an elementary edarcastting that enrolls students with
identified disabilities and 6 weeks in a secondgmgcial education setting.

For additional information, please contact the 8tiudddvising Center, 341 Curry, School of
Education, UNCG.
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MIDDLE
GRADES

EDUCATION



PROCEDURES CHECKLIST FOR MIDDLE GRADES EDUCATION MAJORS
(Draft)

The University of North Carolina at Greensboro @gmjcinction with the State Department of Public lastion
has developed policies and procedures for admissidrretention to teacher education as admissistuttent
teaching.

It is the responsibility of each student to be faniwith all policies and procedures associateith weeking
certification and for being sure all deadlines et on time It is highly recommended that you start a
personal file to keep copies of all papers concemng your admission to teacher education, student teaing,
Praxis test scores, etcThe following guidelines will help you meet yawsponsibility. Please note that the
methods courses for middle grades majors will hedualed every other year. Please see your advisor.
FRESHMAN YEAR
Transfers: first semester on campus

DATE

1. Be sure you know and have met with your advisor.
Until you are admitted to Teacher Education, yaluisor will be assigned through the
Student Advising Center, 341 Curry. Individual ejpppments may be made by
calling 334-3410.

My advisor is

2. Print and become familiar with the Teacher Educatim Handbook (available online)
3. Declare a second academic concentration/second mafaND a second concentration

Complete during advising session.

SOPHOMORE YEAR
Transfers: first year on campus

4. Pass the Reading, Writing, and Math Components dhe Pre-Professional skills test
(PRAXIS ). Check registration and administration dates duttiegfirst week of Fall semester. For details
regarding registration, contact Student Advisingt€g 334-3410.

You must pass all three sections of the PPST and provide a printed copy to your advisor in order to be
admitted to teacher education. When scheduling the test, allow time to retake any part you may not pass.
If you take thetest in the summer, printed copies of the scores may not be availablein time for you to be
admitted to the program and begin the fall semester.

Pre-Professional Skills Test (PPST)

Code _Score
Reading 0710 176
Writing 0720 173
Math 0730 173
registered for exam
took exam

passed exam
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(OR) equivalent computer based test at Pro Met8i64:4230

5. Successfully complete the prerequisite educatioroarse at UNCG.
CUI 250 Teaching as a Profession

6. Complete an application of admission to Teacher Edtation.
(applications available in CUI 250)

Requirements:

2.75GPA
specified minimum scores on the PPST
grade of “C” or above and CUI 250

Transfers:

complete 12 semester hours at UNCG
2.75 GPA

specified minimum scores on the PPST
grade of “C” or better in CUI 250

7. Register for appropriate fall CUI classes
(with assistance from your advisor)

You will register for fall classes but do not assutimat this will be your exact schedul@o not buy
textbooks until fall when you meet your team leadeand know your exact schedule.) You will need to
commit all day Mondays, Wednesdays, and Fridays t@UI classes and internship (minimum of 10
hours per week). Occasionally, CUI classes are scheduled in tfeeatiernoon and may meet at an area
public school.

8. Complete and mail form notifying the Department ofyour preference(s) for a
team

Once you are admitted, you will receive a lettendrthe chair of the Department of Curriculum anstriunction
during the summer. You will be invited to seledeam and will remain with this team during the tt®o years.
It is important for you to let the department knthat you are planning to join the program. Thiews the
department to plan for the correct number of sttglandassures you a place on the team.

JUNIOR YEAR
Fall Semester Only

Students do not purchase books until placement inta team.
9. Attend Orientation on the first day of classes
This meeting is very important. You will meet yaaam leader who will become your advisor and ydu w

learn your schedule. Generally, you will haveasslor other activities in the afternoon of thistfday.
(Team activities will vary from this point forwajd.

If, for any reason, you cannot attend this first day, you must notify the CUI office at 334-3437
or you will be dropped fromthe roster.

10.Be sure you know and have met with your new adviso

My advisor is

11. Successfully complete the following courses:
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CUI 350 Internship I: Inquiry in Teaching and Leiaig (2)

*CUI methods course(s) as advised

JUNIOR YEAR
Spring Semester Only

12. Complete an application for admission to Student Taching.
Contact the Teachers Academy, 321 Curry. To igibld, you must maintain the minimum GPA and be
admitted to Teacher Education.

Deadline: between Jan. 15 and Feb. 15 of the yedore you plan to student teach.

13. Successfully complete the following courses:
CUI 375 Internship II: Inquiry in Teaching and Lesg (2)

CUI methods course(s) as advised

14. Start your Career Services Center Credential File.
Contact the Career Services Center, EUC Ground FB3d-5454.

15. Request a course audit from the Office of Student dademic Services.
Discuss audit results with your advisor during sé&gition.

SENIOR YEAR

Fall Semester Only

16. Successfully complete the following courses:
CUI methods course(s) as advised

17.Complete the Piedmont Alliance Form. Forms will be distributed in class.

SENIOR YEAR
Soring Semester Only

18. Successfully complete the following courses:

CUI 462—Student Teaching and Seminar

19. Take Specialty Area test of the PRAXIS II.
The test is mandatory for certification in NorthrGlna. For details regarding registration, cahtatudent
Advising Center, 334-3410 and your advisor.

Deadline:during the semester you plan to student teacbtbefore!
Specialty Area:

registered
took exam
passed exam

20. Submit a technology portfolio demonstrating teasof the NC Advanced Technology Competencies
to your program ared&or more information contact your advisor or Instructional Technology 322 Curry,
334-3402.
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21. check the status of your credential file
make an appointment with a placement counselor

meet with a placement counselor

22. Apply for teacher licensure in the Teachers AcademyCurry Bldg.

DO NOT MAIL ANYTHING TO RALEIGH!
Deadline: Approximately four weeks before graduatn

License: If you have a teaching position, your license Wwélmailed to your new school. If
you do not, it will be mailed to your home address.
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BACHELOR OF SCIENCE IN MIDDLE GRADES EDUCATION
122 semester hours, to include at least 36 howsatove the 300 course level

Philosophy: The primary goal of the Middle Grades Educationgpams is to prepare teachers to teach
academic core subjects (math, language arts, s;iand social studies) in grades 6-9. The conaeptisal to
curriculum and instruction in our department inéuen inquiry approach focusing on learning styled
teaching strategies that effectively promote midtiprms of literacy, that encourage creativity gmdblem
solving, that provide opportunities for discoveapd that foster a sense of well being and accohmpésit
appropriate to life long learning.

Goals:

11.3
11.3

11.3

11.3

11.3

11.3

11.3

11.3
11.3

11.3
11.3

Become involved in the identification or educatiop@blems and the search for solutions.
Become critical thinkers capable of effectively eegsing themselves in oral and written
communication.

Develop self-awareness and an understanding ofdlagi worldview and how that perspective
influences their own learning and teaching.

Understand the cultures of schools and classroohstee professional roles of teachers in those
cultures.

Understand cultural differences and appreciateitieculture heritage that each child brings to
the classroom.

Understand the unique learning characteristicsjsieand capacities of children of different ages
and developmental levels, of different cultural éamtjuage backgrounds, and of varying
exceptionalities.

Gain a deeper understanding of multiple ways ofakng, and understand what it means to know
something well.

Develop a knowledge base in the content areaglbatentary school teachers must deliver.
Develop skills in observing students’ developmend kearning strategies and in creating
appropriate learning opportunities and managinyunson responsively.

Use educational technology in innovative ways tagicte classroom learning.

Develop a perspective of the teacher as reseaatigdegain confidence in their own ability to
contribute to theoretical and pedagogical discussan the nature and development of human
learning.

OBJECTIVES: See Appendix B
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Middle Grades Education Major with 6-9 Teacher Licensure

Degree: Bachelor of Science
AOS Code: U254
Required: 122 semester hours, to include at lé&akbars at or above the 300 course level

Requirements

General Education Core Requirements (GEC)

All students in this program must complete GEC megments. See pp.51-56 (Undergraduate
Bulletin) for a detailed listing of the complete GErea requirements and courses meeting
those requirements.

General Education Marker Requirements

All students in this program must complete GE MafRequirements. See the Undergraduate
Bulletin for details and courses. It is possildearteet all GE Marker Requirements while
completing the GE Core requirements or coursesnegjby the major/concentration.

1. Global/Global-Nonwestern Perspectives (GL/GN)
12 hours of courses carrying GL/GN markers; attleas course must carry the
GN marker.

2. One Writing Intensive (WI) Course

In addition to this WI Marker requirement, studemigst also complete a second
WI course within the major. All programs have itied at least one course
among their major requirements which is taught aging Intensive.

3. One Speaking Intensive (SI) Course
In addition to this SI Marker requiremestydents must also complete a
second Sl course within the majo

Major Requirements (36 semester hours)

CUI 250 (prerequisite for admission to the major)

CUI 335, 350, 375, 400, 442, 462

Two methods courses to match concentrations (CBJ 519, 520)

Licensure Requirements
1. ELC 381
2. HDF 303
3. HEA 201 or 341

(continued on next page)
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Second Concentration Requirements (27-29 semestayurs)

Student must complete a coherent course of study-@9 semester hours in a basic academic
discipline. Depending on the academic disciplislected, a maximum of 6 hours of the
second concentration may be counted toward thenabersity liberal education requirements.
The following second concentrations have been agpréor Middle Grades Education:

CONCENTRATION |

The course of study offered to Middle Grades Edananajors by the following departments
is recognized by the University ag@ncentration:

Science
Social Studies
Mathematics
Language Arts

CONCENTRATION I

Middle Grades Education majors also must com@atadditional concentrationin a
different subject area over and above their fiostoentration. This 15 hour requirement will
provide the teaching candidate adequate backgretied securing a second teaching
licensure area upon completion of the PRAXIS litfoat area.

Science Social Studies
Mathematics Language Arts

Specific courses will be approved by the studead'@sor to fulfill North Carolina Licensure
requirements.

Dual licensure in elementary and middle grades a&titut is available under advisement.
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BIO 111
BIO 112
BIO 301
GEO 106
CHE 106
PHY 205

Middle Grades Second Academic Concentration/
MDED Primary Content Concentrations

Interdisciplinary Middle Grades Scienc29 hours

Principles of Biology | 4 s.h.
Principles of Biology I 4 s.h.
Ecology OR  BIO 392 Genetics 3 s.h.
Geosystems Science (with 1 hour lab) s.h4

Introductory Chemistry (with 1 hour lab) 4 s.h.
Conceptual Physics (with lab 1 hour lab) 4 s.h.

Choose one from: 3 s.h.

PHY 209 Solar System

PHY 203 Conceptual Astronomy

PHY 235 The Universe

Additional Chemistry, Physics or Earth Science seur 3 s.h.
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Interdisciplinary Middle Grades Social Studiea? hours

African History 3 sh.
Choose one:
HIS 203, HIS 204, HIS 303 or HIS 306

American History 3 sh.
Choose one:
HIS 211, HIS 212, a 300 level HIS or an Americastbiiy* course from list below

Asian History 3 sh.
Choose one:
HIS 215, HIS 216, HIS 383, or HIS 384

European History 3 sh.
Choose one:
HIS 221, 368, 222, or 223

Soviet History 3 sh.
Choose one:
HIS 377 or HIS 378

North Carolina History 3 s.h.
HIS 347 North Carolina History

PSC 100 American Politics 3 s.h.
GEO 105 Cultural Geography 3 s.h.

One additional course 3 s.h.
Choose one:
HIS 392- the Holocaust
ECO101 Introduction to Economics
REL 111- Non-Western Religion
HIS 324- American Frontier*
HIS 328/329- Women in History
HIS 301/302- African American History*
HIS 326-Using Photographs as Historical evidence
HIS 327- American Cultural History*
HIS 335- The American Colonial Period*
HIS 336- The Age of The Democratic Revolution 1 76489*
HIS 337- The Age of Jefferson & Jackson*
HIS 338- Civil War, Reconstruction and Reunion*
HIS 339- War, Society and Reform: America 1896-1#945
HIS 340- America since WWII*
HIS 343- The Old South*
HIS 344- The New South*
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Middle Grades Mathematic27 hours

Math CORE: 9 s.h.
MAT 191- Calculus |
MAT 292- Calculus Il
STA 271- Fundamental Concepts of Statistics

Licensure CORE: 12 s.h.
MAT 303- Topics in Mathematics
MAT 503- Problem Solving
MAT 504- Foundations of Geometry for Teachers
MAT 505- Foundations of Mathematics for Teachers

Choose 2 additional courses from the following:é s
MAT 220- Plane and Solid Analytic Geometry
MAT 253-Discrete Mathematics
MAT 293- Calculus llI
MAT 310- Matrix Theory
MAT 295- Proofs and Mathematical Structures
MAT 311- Modern Algebra
MAT 353- Discrete Mathematics Il
MAT 390- Ordinary Differential Equations
MAT 513- Historical Development of Mathematics
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Middle Grades Language Art27 hours

Language and Writing: 6 s.h.

ENG 321 Linguistics for Teachers
ENG 322 Teaching of Writing

English and American Literature: 9 s.h.

Choose Zourses from the following:

ENG 211
ENG 212
ENG 251
ENG 252

Major British Authors: Medevl-Neoclss
Major British Authors: Romantic/Modern
Major American Authors- Colonial Roman
Major American Authors- Realist modern

Expressive Writing: 3 s.h.

Choose Icourse from the following:

ENG 221
ENG 225
ENG 223
ENG 323

The Writing of Poetry
The Writing of Fiction
The Writing of Essays
Literary Non-Fiction

Literature Cluster: 6 s.h.

Choose Zourses from the following:
200/300 level literature courses as determined agdthsor

Elective: 3 s.h.

Choose one additional 200/300 level literature oting course with advisor
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Middle Grades Second Concentration
Guidelines: Middle Grades Education Majors mushglete an additional concentration over
and above their second major. This 15 hour remerg will provide the teaching candidate
adequate background when securing a second tedatengure area upon completion of the
PRAXIS Il for that area.
The areas for the second concentration are asv&illo

Language Arts:

Choose oneourse from each of the following clusters:
English Structure/Grammar
ENG 321- Linguistics for Teachers
Language and Writing:
ENG 321- Linguistics for Teachers
ENG 322- Teaching of Writing
Literature:
200/300 level literature courses as determinel adlvisor
Expressive Writing:
ENG 221- The Writing of Poetry
ENG 225- The Writing of Fiction
ENG 223- The Writing of Essays
ENG 323- Literary Non-Fiction
Methods
CUI 530- Middle Grades Language Arts Methods

Mathematics:

MAT 503 - Problem Solving in Mathematics*

MAT 504 - Foundation of Geometry*

MAT 505 - Foundations of Mathematics for Teachers*
A Statistics/probability course

CUI 518 - Math Methods

* Calculus | & Il or permission of instructor apeerequisites.
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Science:

One (1) Biology course* chosen from:
BIO 111- Principles of Biology |

BIO 112- Principles of Biology I

BIO 301- Ecology

BIO 392- Genetics

GEO 106- Geosystems Science

CHE 106-Introductory Chemistry*

PHY 205- Conceptual Physics

PHY 209 or 203 or 235 — Solar System or Concepstonomy or The Universe

Methods
CUI 519- Middle Grades Science methods

*Either the biology requirement OR the chemistrguieement may be counted as part of
GEC-making a total of 15 science hours beyond GEC

Social Studies:

African History

Choose one:

HIS 203, HIS 204, HIS 303 or HIS 306
Asian History

Choose one:

HIS 215, HIS 216, HIS 383, HIS 384.
HIS 347- North Carolina History

GEO 105- Cultural Geography

CUI 520- Social Studies Methods
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APPENDIX A
Objectives of the Bachelor of Science in ElemenEagycation

We believe that an inquiry approach best captune®oentation to learning and teaching.
Inquiry has stood the test of time as an effeatiaans of instilling in students a desire for
lifelong learning and an ability to think criticgland act on their observed visions and
learning’s. It was the hallmark of John Dewey'sflective action” (1933) and is the
foundation of current reform proposals that wowthrn decision-making to the local level. It
emphasizes careful listening and observing sot#@@hers can respond with sensitivity and
compassion in creating learning opportunities fmteindividual. It promotes deep
understandings and intellectual enjoyment. liisrhting education firmly grounded in the
liberal arts. Program objectives include, butrastlimited to the following:

11.3 Critical analysis of different philosophical appcbas to elementary education.

11.3 Identification of historical and current issueseafing the elementary school
curriculum.

11.3 Exploration of instructional programs and practiaesoss the elementary school
curriculum including interdisciplinary programs.

11.3 Inquiry and reflection on the effectiveness of aetg of instructional strategies and
techniques at the elementary school level.

11.3 Develop confidence and competence in expressirggideally and in writing.
11.3 Learn to become attentive listeners.

11.3 Gain skills in reflecting on the expressed ideastbérs in ways that honor both the
speaker and the listener.

11.3 Design, implement, and evaluate an action resqagjhct that focuses on a
component of the elementary school curriculum.

11.3 Reflection on their own life experiences and tiseicio-historical context and how
these influence their ways of knowing and being.

3.2 Reflection on the educational values that veepgessed through the curriculum and
instructional activities in their own schooling eéxgnce and how these values have
influenced their own philosophy of education.

11.3 Understand the concept of schools as culture aedifgt the variations of culture
reflected in classrooms.

11.3 Understand the roles of teachers as transmittessltfre and identify how their own
values influence the culture they create withinrthkassrooms.
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51 Demonstrate an awareness of and sensitivéfuttents from diverse backgrounds,
with consideration to race, gender, socio-econa@tatus, cultural heritage, and
exceptionalities.

11.3 Gain a better understanding of the richness oéwhfit cultures and the influence of
cultural heritage on development and learning.

11.3 Analyze and evaluate the effectiveness of instonet/learning materials for
children from diverse populations.

11.3 Demonstrate knowledge and understanding of theittegmlevelopment of
elementary school children.

11.3 Identify socio-emotional needs of students thagcf€ognitive development.
11.3 Observe patterns of growth and development iniogldb the learning process.

11.3 Identification and development of learning actestithat foster creativity and the
development of problem-solving skills.

11.3 Observe and identify environmental influences tuwattribute to individual differences
in learning.

11.3 understand and apply differentiated learning aotigithat emphasize active student
involvement such as manipulative and other con@eperiences, inquiry learning,
brainstorming, questioning, learning centers, staatl large-group projects,
simulations, learning games, and discussions.

11.3 Identify and apply current developments in techgglaithin classroom
instruction and teacher management programs.
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APPENDIX B
Objectives of the Bachelor of Science in Middle @& Education

11.3 Become aware of the educational, ethical, socnal,@olitical realities that confront
American society.

11.3 Understand how schools reflect and mediate thenaidikure and society.

11.3 Understand the connection of education to the puo$equity, and will understand
the critical barriers to learning for children etkrof being failed by schools.

11.3 Understand the importance of a life-long perspectim learning and development.
11.3 Examine expectations and challenges for teachex<uiturally pluralistic society.
11.3 See themselves as active participants in propasihgions to educational problems.

11.3 Gain experience in critical thinking and problentvsa through reflection, analysis,
application, synthesis, and evaluation activities.

11.3 Strengthen their skills in effective listening, akmg, writing, and oral presentation.

11.3 Reflect upon their own experiences as learnerseaathine how those experiences
influence their attitudes and beliefs about edocati

11.3 Reflect upon their own life experiences and hovséhexperiences have shaped their
attitudes and beliefs.

11.3 Identify their own learning style and temperameard eeflect upon how those factors
influence the way they view the world.

11.3 Examine the culture of a school and explore theaichpf the school’s culture on
teaching and learning.

11.3 Observe and analyze the various roles that teaglhaysn classrooms and schools.

11.3 Understand the concept of the “hidden curriculumd ¢ghe role of teachers and
schools in socializing student into the beliefs aallies of society.

11.3 Understand the role of teacher as major decisidkenmabout pedagogical issues in the
classroom.

11.3 Gain experience in consultation with specialty bkesis in working toward integrating

the curriculum across subject areas and in betidreasing the needs of individual
students.
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11.3

11.3

11.3

11.3

11.3

11.3

11.3

11.3

11.3

11.3

11.3

7.3

11.3

11.3

11.3

Demonstrate an awareness of an sensitivity to iddals from diverse backgrounds
including race, religion, socio-economic statusiural/ethnic heritage, and gender.

Examine their own experiences regarding diversagestupopulations and explain how
those experiences affect the prejudices and sygrepthat they hold.

Examine how their attitudes about divers populatiofiluence their beliefs about
teaching children from those populations.

Appreciate diverse worldviews (intergroup and igtoaip) as they relate to basic
values about family and education.

Recognize which of their own perceptions and atasiinterferes with effective
instruction of at-risk students from diverse backgrds.

Understand the process of development and the exibypbf factors that influence it,
and the relationship of growth and developmenhé&oléarning process.

Gain skill in interpreting behavior expressed ia #ifective, cognitive, and physical
domains and understand the relationship of thobawers to student assessment of
performance.

Analyze the nature of individual differences andeptionalities as related to the 6-9
curriculum.

Develop a sensitivity to the multi-cultural contexXtpublic education and an
awareness of the problems inherent in trackingggmatzing, or labeling the ability or
intelligence of students.

Understand that different people have differentsvalyunderstanding the same
phenomenon.

Identify different learning styles and develop rastional strategies appropriate to
varying styles.

Gain an understanding for how students’ wayaofving differ from adults’ ways of
knowing.

Understand that various disciplines have their awags of knowing, and appreciate
that knowledge is not defined by any single wakradwing but is diverse.

Appreciate the influence of cultural/ethnic hergagender, socioeconomic status, and
exceptionalities on ways of knowing.

Recognize what it means to know something welllzmdble to identify when a child
takes him/herself from one level of understandmgriother.
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11.3

11.3

11.3

11.3

11.3

11.3

11.3

11.3

11.3

11.3

11.3

11.3

11.3

11.3

11.3

11.3

11.3

Appreciate the virtues of not knowing as motivatioriigure things out, and will
understand the value of mistakes/errors as opptdsiho understand the child’s
present way of knowing about the phenomena.

Understand the structure of different content areas

Understand the scope and sequence of the diffeosént areas.

Demonstrate ability to use a variety of teachinghwods in the different content
areas.

Demonstrate knowledge about evaluation of studerfopnance in the different
content areas.

Gain skill in observing children in classrooms amdeflecting on the meaning of what
they see.

Gain skill in utilizing a variety of instructionatrategies, and behavioral indicators of
learning.

Develop observational skills appropriate to evahgaboth children’s learning and
models of teaching.

Analyze the various ways in which learning is imgggd across the curriculum, and
will be able to plan ways to extend the integration

Identify instructional strategies appropriate fdfedtent learning styles,
exceptionalities, and other individual differendest influence how children develop
and learn.

Learn strategies for organizing and managing icstva responsively.

Learn the uses of educational technology apprapt@aeach of the content areas.

Understand how educational technology can enhdassroom learning and allow
them to be innovative in their teaching.

Appropriately use educational technology in addrgsmdividual learning styles in
children.

Plan and analyze the effects of educational tecigydior assessment and evaluation.

Gain confidence in their own ability to contributethe theoretical and pedagogical
discussions on learning and development.

Analyze how models of teaching influence how stuslenccess is defined and how
teaching is evaluated.
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11.3 Plan ways to assess individual learning as weatha®ffects of different instructional
strategies, and will be able to incorporate thiedihgs into curriculum development
and instructional activities.
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APPENDIX C

Curriculum and Instruction
Departmental Policies and Procedures

Grade Point Average: Student whose GPA drops below 2.75 have one sentestase
their overall GPA back to 2.75 or higher. Failtmeachieve the 2.75 after one semester results
in a student not being able to continue in hisfleepective cohort.

Student Teaching: Eligibility to enter student teaching requiresimiaining a GPA of 2.75
or better after being admitted to the major andeathg a grade of C or better in each
professional course.

Teacher Education Appeals Appeals concerning requirements monitored by trechers
Academy, (e.g., PPST/NTE, GPA of 2.75 for admissteacher education or to student
teaching, or waiver of any other requirement), $thtwe submitted by the respective program
administrator to the Appeals Committee of the TeesiAcademy.

Students wishing to make an appeal concerningipslimonitored by the Teachers Academy
must obtain a “Teacher Education Appeal Form” fittve Teachers Academy. Upon
completion of Sections |, Il, and Il, the studentghhave the advisor or designated faculty
member complete Section IV. The student’s adwisatesignee must then forward the
Teacher Education Appeal Form to the Teachers Angdgpeal Committee, whereupon the
committee will rule on the appeal and so notify éld@isor and student. In some cases, the
Director of the Teachers Academy may act as a taufuast resort.”

Graduation with Honors: Honors are awarded to graduating seniors. For sugum

laude, a minimum GPA of 3.90 is required; for magam laude, 3.7; for cum laude, 3.5. The
designation of graduation with honors is basedlbgrades for which grades and grade points
are given.
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Appendix D
Professional Competencies Policies

As teachers develop they acquire characteristics as open-mindedness,
introspection and willingness to accept responsisl for their decisions and actions. They
are willing to consider new evidence and are wgllia admit to the possibility of error. They
use ethical as well as educational criteria to @rarthe consequences of their decisions,
choices and implemented solutions. Professiomapetencies are important throughout our
professional development schools program (PDSMNEG and this includes coursework,
internships and other related activities. The psepof this list of competencies is to clearly
and explicitly articulate desirable competenci&he purpose of the concerns form is to allow
faculty members to communicate their concerns aa@ttident’s professional competencies.
The procedures form delineates the steps in theepsoof bringing concerns about a student’s
professional competencies to the elementary educatmmittee.

Reflective Decision Making
Reflects on one’s strengths and weaknesses
Thinks critically about educational issues
Makes appropriate decisions about content, tegahethods and assessment
Professional Commitment
Attends all class sessions and notifies instructadvance of unavoidable
absences due to iliness or emergency
Is punctual, dependable, responsible & dresse®ppately
Completes assignments in a timely fashion andadstelass regularly
Prepares lessons and gather materials well innggvaf the lesson
Is proactive, seeks out opportunities to helpesakitiative
Communication Skills
Uses standard English grammar when speaking arichgvri
Communicates openly and clearly with others
Interpersonal Skills
Gets along well with students, faculty, teachers peers
Establishes positive rapport
Is tolerant, sensitive, supportive and encouraging
Honors the feelings of others
Communicating within the Educational Environment
Is positive, enthusiastic, resourceful, energatipathetic, adaptable, polite,
tactful, attentive & exercises self-control
Accepts responsibility; does not blame others ffficdlties
Reacts appropriately in stressful situations
Is pleasant and refrains from negative commentsantplaints
Depth of Knowledge
Is academically and intellectually curious
Is receptive to suggestions for improving products
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UNCG Professional Competencies Concerns Procedures

Team Leaders are responsible for disseminétitig this procedure form and a copy
of the concerns form itself to all students onrtbheam at the beginning of the junior
year. Team leaders are also responsible for dias¢img this form to adjunct methods

faculty teaching courses in which their studenésearrolled.

If an instructor has concerns with a studdmt sbmpletes a concerns form, give a

copy to the student and then meet with the student.

If issues remain, then a consultation with the tésader, the instructor and the student

will occur.

When this meeting is scheduled, a copy of the amiscde®rm will simultaneously be

filed with the Team Leader and with the Elementadycation Committee.
Upon additional written concerns expressed by anylty member or team leader, the
elementary education committee will meet and demdecommend, deny or defer a

student’s further progress in the program.

The student may appeal any decision to the elemesatiication committee. The

appeal decision is final.
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UNCG Professional Competencies Concerns Form

Student’s Name:

Faculty Member’'s Name:

Date:

| have the following concerns about the studentsehmame is given above:

| have suggested the following plan for improvement

Faculty Signature Date

Student Signature Date

Team Leader Consultation Requested:

Action by the Elementary Education Committee:

Continue Deny Defer
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Appendix E
Appeals Process

CUI Grade Appeals Process

Grade AppealsAs stated in the Undergraduate Bulletin, if a studvishes to appeal an
assigned grade for a course, the student shostdiiscuss the concerns with the instructor. If
desired, the student may further appeal to the meat Head, the Dean of the School of
Education, and the Provost, in that order.

Program Admission Or Continuation Appeal§a student wishes to appeal denial of
admission to a program or denial for continuatima iprogram (Elementary, Middle Grades,
Secondary) she or he should appeal to the CUI &ppemmittee using the same guidelines
as required by the University Academic Appeal Cotteri Circumstances that merit an
appeal include personal or family emergencies,tskaon unexpected medical difficulties or
serious short term psychological difficulties. Ihaases, grounds for continuation appeals
presume and are predicated on good faith and peErsisfforts to alert the student's advisor of
potential problems with academic or internship geniance as early as practicable during the
semester(s) in question.

Guidelines:
Appeals must be submitted one week before clasgggn.lDecisions will be made as soon as
possible, but no later than the first day of clasggormation to be included in the appeal:

A typed letter of appeal that should not erldsvo double-spaced pages. The letter
should explain the category of circumstances foa@peal (i.e., personal or family
emergency, medical problems, psychological or esnatidifficulties), the events

(with dates) and circumstances that were detrichémtgour performance as well as an
explanation of how these circumstances have begmessed to improve the
probability of future success.

Documentation to support the appeal (dedibas) accident reports, medical reports,
invoices, etc.)

College transcripts that show academic paidioce over time as well as the most
recent g.p.a (Transfer students should send aafjpgnscripts from other
institutions). These do not have to be officiahseripts as long as they are clearly
marked with the name of the institution.

Letters from professionals who have knowleafgbe circumstances you describe
such as your advisor, team leader, OSTE, couns#ator, etc. (These are optional,
but encouraged.)

The appeals committee will seek information from student's advisor and/or other faculty
who have knowledge of the student's academic ernship performance history. The advisor
and/or other faculty will read the letter of appaatl respond to it in writing or orally to the
entire appeals committee. Decisions will be senhéostudent in writing. Appeals to the
committee's recommendations can be made to therfbegat Chair, Teachers Academy,
Dean, and Provost, following the standard UNCG afspperocess.

74



Appendix F

Grading Policy

CUI Departmental Grading Policy

The School of Education is a professional schawtl the Curriculum and Instruction
Department is responsible for preparing professitgachers. The criterion for excellence is
embedded in the word “professional” -- that is, aility to use professional knowledge
creatively and adaptively and to engage in appabgrdispositional characteristics. CUI
instructors are dedicated to two propositions: fipviding students with adequate
background and scaffolding for them to understémedcontent and pedagogy in question and
(2) assigning grades that reflect each studentienpial to be a professional. Consequently,
you are not entitled to a particular grade by wrtof your admission to the School of
Education; rather, your instructor has the respmiityi to make a professional judgment about
both your performance and your disposition andssigm a grade accordingly. Specifically,
CUI instructors will use the following criteria whessigning grades to assignments:

A — Excellent work that demonstrates not only @aclunderstanding of the material
but also asuperior ability to utilize that material in the assignmesntbmitted. All
criteria are met. The student’s work goes beydredtask and contairedditional,
unexpected or outstanding features

B — A solid piece of work that demonstrates a gaoderstanding of the material
under study and utilizes that material well in #ssignment submitted. The student
meets the assignment criteria, with few errors arissions, but there are few
additional, unexpected or outstanding features.

C — Work that demonstrates a technical, or basiderstanding of the material under
study and which utilizes that material adequatelythe assignment submitted. The
work meets the assignment criteria.

D — Work that fails to demonstrate a basic, ontézal, understanding of the material
under study and fails to use relevant materiahendssignment submitted. Work may
not address one or more criteria or may not accisimpthat was asked.

F — Work that is incomplete, inappropriate, andfoows little or no comprehension of
the class material in the assignment submitted.

Regarding the final course grade, the instructdr @@mpute scores on the course
assignments according to the criteria specifiethia syllabus. The instructor then has the
obligation and reserves the right to raise or lotherfinal grade based on evidence regarding
performance and/or disposition if, in his or hedgment, the work and/or disposition of the
student warrants it.
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