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The Teachers Academy has prepared this handbook to assist students, faculty, cooperating teachers and on-site teacher educators to understand the nature of the teacher education experience at The University of North Carolina at Greensboro. Information in this handbook will be pertinent to candidates who are seeking undergraduate degrees and Standard Professional Licensure, the initial North Carolina license for teachers. 

Academic departments have additional handbooks with information specific to their licensure programs. All students should check with their advisors for complete program information. 

Licensure programs are dynamic – they change as the profession and law change. For the most recent information, read this handbook online at http://www.uncg.edu/soe/newsite/teachers_academy/teach_acad_handbooks.html.
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[bookmark: _Toc274037126][bookmark: _Toc220292708]An Overview

The University of North Carolina at Greensboro has been dedicated to the education of future teachers since it opened as the State Normal and Industrial School on October 5, 1892. Today, teacher education is a university-wide priority. Programs are offered by the College of Arts and Sciences, the School of Education, the School of Health and Human Performance, the School of Human Environmental Science and the School of Music. 

While individual licensure programs remain under the purview of the college and schools, the overall integrity of professional preparation and policies that affect all programs is the responsibility of the Dean of the School of Education. Under his direction, the Teachers Academy provides a structure that strengthens the university-wide approach to the education of prospective teachers and other school personnel. The Teachers Academy’s Council of Program Coordinators and Executive Committee develop and implement policies that are aligned with state and national laws and with best professional practice, oversee the development of professional education programs, and coordinate teacher education programs across campus. The Teachers Academy also provides information to licensure candidates and processes applications for admission to the Teachers Academy (professional education), admission to student teaching/internships, and licensure.

All teacher education programs emphasize a strong foundation in the liberal arts and sciences, careful preparation in the content area that the candidate will teach, and rich experiences in professional studies. The programs provide a strong knowledge base along with opportunities to synthesize and apply this knowledge within the context of schools and schooling. 

[bookmark: _Toc274037127]Conceptual Framework for Professional Education

In 2001, the University of North Carolina at Greensboro faculty, administrators and teachers from regional public schools, community members and students participated in the development of the Conceptual Framework for Professional Education at The University of North Carolina at Greensboro. The Conceptual Framework is reviewed annually. It was revised in 2006.

The Conceptual Framework sets the directions, goals and expectations for all activities related to professional education at UNCG and the professional practice of faculty and candidates.

The graphic and Executive Summary that follow represent, in concise form, the School of Education/Teachers Academy Conceptual Framework for Professional Education.  An extended text is also available.

All candidates and faculty are expected to be knowledgeable about the Conceptual Framework and to align their practice with it. Candidates should read it and use it as they prepare for their professions.

. [image: ta_model_final_20060609]
"A Community of Professional Educators Committed to Preparing and
Supporting the Professional Development of
Caring, Collaborative, and Competent Educators Who Work in Diverse Settings"




Conceptual Framework Executive Summary
July 2001; revised March 2006

UNCG Vision Statement

The University of North Carolina at Greensboro is a leading student-centered University, linking the Piedmont Triad to the world through learning, discovery, and service.

UNC Teacher Education Deans Council Vision Statement

The University of North Carolina’s schools, colleges and departments of education, in collaboration with public school partners and others, are committed to producing professional educators of the highest quality and to supporting their continued development on behalf of children in North Carolina.

UNCG Teachers Academy Mission Statement

The mission of professional education at UNCG is to prepare and support the professional development of caring, collaborative, and competent educators who work in diverse settings.  This mission is carried out in an environment that nurtures the active engagement of all participants, values individual and cultural diversity and recognizes the importance of a strong knowledge base, reflection, and integration of theory and practice.

UNCG’s professional education programs are guided by shared commitments to:

· equity and excellence in teaching, research, and service
· integrity and ethical deliberation in working with students, their families, and university, school and community colleagues
· construction of a professional knowledge base through collaboration and collegiality
· dissemination of professional knowledge, skills and dispositions through the preparation and continuing professional development of teachers, principals and other school personnel

We believe that caring, collaborative and competent professionals possess a strong knowledge base comprised of five types of knowledge:

· content knowledge
· professional knowledge and skills
· pedagogical content knowledge
· sociocultural knowledge
· critical and reflective knowledge and skills

Professional education programs at UNCG emphasize dispositions that drive application of the knowledge base and we believe that we must model and monitor these dispositions as conscientiously as we provide opportunities for building the knowledge base.  Candidates should display behaviors that are:

· reflective
· ethical
· inclusive
· engaged in and committed to professional practice 
· dedicated to life-long learning
· self-efficacious 
· receptive to feedback 
· affirming of diversity 
· professionally responsible 
· collaborative 

Performance Expectations

Education is a culturally-relevant, caring enterprise that engages students, candidates, and faculty, as well as school and agency partners in opportunities to collaboratively construct meaningful and productive futures.  Educators must be responsive to the varied racial, ethnic, linguistic, gender, disability, and socioeconomic experiences of all learners. Therefore, all candidates must acquire content and pedagogical knowledge, utilize current evidence-based practice, and make ethical decisions in a changing and culturally diverse world.  UNCG’s professional education programs present candidates with opportunities to master the knowledge base, acquire the skills, and develop the dispositions that are the foundation of competent professional practice.

The following performance expectations are aligned with standards, principles, or core propositions from the

· Interstate New Teacher Assessment and Support Consortium (INTASC)
· North Carolina Professional Teaching Standards Commission (NCPTSC)
· National Board for Professional Teaching Standards (NBPTS)
· Interstate School Leaders Licensure Consortium (ISLLC)
· International Society for Technology in Education (ISTE)

Caring professionals

· continually assess their own beliefs, attitudes and actions (ISLCC 1, INTASC 9, NBPTS 4)

· understand how students differ in their approaches to learning and create instructional opportunities that are adapted to diverse learners (INTASC 3, NBPTS 3)

· use an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning and self-motivation (INTASC 5)

· respect and care about their students (ISLLC 5)

· are committed to students and their learning (NBPTS 1)

· facilitate the development, articulation, implementation, and stewardship of a vision of learning that is shared and supported by the school community (ISLLC 1)

· act with integrity, fairness, and in an ethical manner (ISLLC 5)

· understand, respond to, and influence the larger political, social, economic, legal, and cultural context of schooling (ISLLC 6, ISTE 6)

Collaborative professionals

· actively seek out opportunities to grow professionally (INTASC 9, ISTE 5)

· foster relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well-being (INTASC 10)

· demonstrate qualities of leadership (NCPTSC 4)

· are members of learning communities who pursue lifelong learning (NBPTS 5)

· collaborate with families and community members, responding to diverse community interests and needs, and mobilizing community resources (ISLLC 4)

Competent professionals

· understand the central concepts, tools of inquiry, and structures of the disciplines they teach and can create learning experiences that make these aspects of subject matter meaningful for students (INTASC1, NCPTSC 1, NBPTS 2)

· understand how children learn and develop, and can provide learning opportunities that support a child’s intellectual, social, and personal development (INTASC 2, NCPTSC 2)

· understand and use a variety of instructional strategies to encourage student development of critical thinking, problem solving, and performance skills (INTASC 4, NCPTSC 2, ISTE 3)

· use knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom (INTASC 6, NCPTSC 2)

· demonstrate a sound understanding of technology operations and concepts (ISTE 1)

· plan instruction based upon knowledge of subject matter, students, the community, and curriculum goals (INTASC 7, NCPTSC 2, ISTE 2)

· understand and use formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner (INTASC 8, NCPTSC 2, ISTE 4)

· are reflective practitioners who continually evaluate the impact of their choices and actions on students, parents, and other professionals (INTASC 9, NCPTSC 5)

· facilitate and monitor student learning (NBPTS 3)

· think systematically about their practice and learn from experience (NBPTS 4)

· advocate, nurture and sustain a school culture and instructional program conducive to student learning and promote success of all students (ISLLC 2)

· foster a safe, efficient, and effective learning environment (ISLLC 3)
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	The following programs lead to an undergraduate degree and Standard Professional I Licensure (licensure at the undergraduate level). Required GPAs are in parentheses.

	
COLLEGE OF ARTS AND SCIENCES
Art (K-12)  (2.7 GPA)
Biology (Grades 9-12) (2.5 GPA)
Chemistry (Grades 9-12) (2.5 GPA)
English (Grades 9-12)  (2.75 GPA)
French (K-12)  (2.75 GPA)
Latin (Grades 9-12)  (3.0 GPA)
Mathematics (Grades 9-12) (2.5 GPA)
Physics (Grades 9-12) (2.5 GPA)
Spanish (K-12)  (2.75 GPA)
Social Studies (Grades 9-12)  (2.7 GPA)
A major in one of the following areas is required for Comprehensive Social Studies:
Anthropology
Economics
Geography
History
Political Science
Psychology
Sociology
Theatre (K-12)  (3.0 GPA)
	
SCHOOL OF EDUCATION
Elementary Education (K-6) (2.75)
Education of the Deaf (K-12) (2.7 GPA)
Middle Grades (Grades 6-9) (2.75)
Special Education (K-12) (2.75)
Special Ed./Elementary Ed. (K-6) (3.0 GPA)

SCHOOL OF HEALTH AND HUMAN PERFORMANCE
Dance (K-12) (2.5 GPA)
Physical Education (K-12) (2.5 GPA)

SCHOOL OF HUMAN ENVIRONMENTAL SCIENCES
Birth-Kindergarten (B-K) (2.7 GPA) (2.5 GPA)

SCHOOL OF MUSIC
Music Education (K-12) (2.5 GPA)
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	The following programs lead to a Master’s of Education (M.Ed.) or Master’s of Art (M.A.) at the same time that they satisfy undergraduate licensure prerequisites and lead to master’s level licensure.

	
COLLEGE OF ARTS AND SCIENCES
English (Grades 9-12)
Latin (Grades 9-12)
SCHOOL OF EDUCATION
French (K-12)
Spanish (K-12)

	
Comprehensive Science (Grades 9-12)
Comprehensive Social Studies (Grades 9-12)
Elementary Education (K-6)
Middle Grades (Grades 6-9)

SCHOOL OF HEALTH AND HUMAN PERFORMANCE
Dance (K-12)
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	The following programs lead to Standard Professional I Licensure through coursework at the undergraduate level. 
Candidates apply to the Teachers Academy for admission to these programs. Required GPAs are in parentheses.

	
COLLEGE OF ARTS AND SCIENCES
Art (K-12)  (2.7 GPA)
Theatre (K-12)  (3.0 GPA)

SCHOOL OF HEALTH AND HUMAN PERFORMANCE
Dance (K-12) (2.5 GPA)
Physical Education (K-12) (2.5 GPA)

	
SCHOOL OF HUMAN ENVIRONMENTAL SCIENCES
Birth-Kindergarten (B-K)  (2.7 GPA)


SCHOOL OF MUSIC
Music Education (K-12) (2.5 GPA)



	The following programs lead to Standard Professional I Licensure through coursework at the graduate level. The program leads to a post-baccalaureate certificate. For qualified candidates, courses may transfer to a master’s degree program. A GPA of 3.0 or better is generally required. Students with a GPA lower than 3.0 should consult with the Teachers Academy Licensure Advisor for the Alternative Licensure Program.

Candidates apply to the Teachers Academy for admission to these programs.

	
COLLEGE OF ARTS AND SCIENCES
Biology (Grades 9-12)
Chemistry (Grades 9-12)
English (Grades 9-12)
French (K-12)
Latin (Grades 9-12)  
Mathematics (Grades 9-12)
Physics (Grades 9-12)
Spanish (K-12) 
	
SCHOOL OF EDUCATION
Education of the Deaf (K-12) 
Middle Grades (Grades 6-9)
Social Studies (Grades 9-12)
A major in one of the following areas is required for Comprehensive Social Studies:
Anthropology
Economics
Geography
History
Political Science
Psychology
Sociology



	The following programs lead to licensure only. They do not lead to a degree. Application for these programs is made through the Graduate School, not the Teachers Academy Alternative Licensure Program.

	
SCHOOL OF EDUCATION
ESOL (K-12) – Add-on program that leads to graduate-level license. Candidate must hold a Standard Professional I teaching license in another licensure area.
 Reading (K-12) – Add-on program that leads to a graduate-level license. Candidate must hold a Standard Professional I teaching license in another licensure area.
	
Special Education-General Education (K-12) – Licensure-only program that leads to Standard Professional I licensure and a post-baccalaureate certificate. For qualified candidates, courses may transfer to a master’s of education program.
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The School of Education

Dr. Dale H. Schunk, Dean
	dhschunk@uncg.edu		334-3403		329 Curry

Dr. Ada Vallecorsa, Associate Dean for Operations
	alvallec@uncg.edu			334-3406		325 Curry
					
Dr. Betty Epanchin, Associate Dean for Teacher Education and School Relationships
and Director of Teachers Academy
	bcepanch@uncg.edu		334-5993		318 Curry

Dr. Sandra Bates-Hart, Director of Instructional Technology
	smbatesh@uncg.edu		334-3402		338 Curry

The Teachers Academy  

Dr. Betty Epanchin, Associate Dean for Teacher Education and School Relationships
& Director of Teachers Academy
	bcepanch@uncg.edu		334-5993		318 Curry

Mrs. Debra Ackerman, Licensure Advisor (Alternative Licensure)
	djackerm@uncg.edu			334-3415		321 Curry

Dr. Cheryl Greenberg, Associate Director of Teachers Academy
	cgreenberg@uncg.edu		334-4004		322 Curry

Ms. Christina O’Connor, Project Director
	ckoconno@uncg.edu		256-1082		320 Curry

Ms. Carol Walker-Resch, Data Manager & Field Placement Coordinator
	crwalke2@uncg.edu			334-3450		323 Curry


Student Academic Services
							334-5730		159 Mossman

Registrar's Office		
							334-5946		180 Mossman

Counseling and Testing Center
							334-5874		12 Gove

Career Services

Ms. Andrea Brooks, Assistant Director for Career Development
	janbrooks@uncg.edu		334-5454		#1EUC

School of Education Advising Center 
Advising for undergraduate degree, transfer and second degree students

Ms. Stephanie Davis
	Sldav23@uncg.edu			334-3410		341-B Curry

Ms. Annette Cline, Assistant Director
	rwcline@uncg.edu			334-3409		341-F Curry

Ms. Jennifer Tomon, Assistant Director	256-1253		341 Curry
	tetomon@uncg.edu


Council of Program Coordinators

Birth-Kindergarten

Dr. Belinda Hardin				Birth-Kindergarten
	bjhardin@ uncg.edu	256-0090	256-1083		318 Ferguson
				
Dr. Linda Hestenes				Birth-Kindergarten
	Linda_hestenes@uncg.edu		256-0093		158 Stone

Ms. Stradley Smith				Birth-Kindergarten	
	gssmith@uncg.edu			334-4681		145-A Stone

Elementary (K-6)

Dr. Barbara Levin				Elementary Education
	bblevin@uncg.edu		            334-3443		 310 Curry

Middle Grades (Grades 6-9)

Dr. Colleen Fairbanks			Middle Grades Education
	cmfairba@uncg.edu			334-3746		336A Curry

Secondary (Grades 9-12)

  Dr. Denise Baker, Associate Dean of the College of Arts and Sciences
	dnbaker@uncg.edu			334-5241		105 Foust

Ms. Deborah Pelli				Biology
	Deborah_pelli@uncg.edu		334-4972		308 Science

Dr. Catherine Matthews			Biology, Chemistry, Comprehensive Sci.	
	cmatthews@uncg.edu		334-3444		340 Curry							
Dr. Jerry Walsh				Chemistry		
		Jlwalsh@uncg.edu			334-5672		421 Science

Dr. Wayne Journell 				Comprehensive Social Studies			w_journell@uncg.edu		334-4095		103A Curry		

Dr. Jeanie Reynolds				English
	jlmarkli@uncg.edu			256-0486		3106 Moore Hum.

Dr. Amy Vetter				English		
	amvetter@uncg.edu                        334-9876                     344 Curry

Dr. Jay Lennartson				Geography
	gilennar@uncg.edu			334-3913		116E Graham

Dr. Lisa Tolbert				History
	lctolber@uncg.edu			334-5992		2109 MHRA

Dr. Susan Shelmerdine			Latin (7-12)		
	shelmerd@uncg.edu		334-5719		1103 MHRA

Dr. Carol Seaman	  			Mathematics		
	caseaman@uncg.edu		334-5836		116 Petty

Dr. Holt Wilson				Mathematics
	phwilson@uncg.edu			334-3427		336 Curry	

Dr. Promod Pratap				Physics
		pratapp@uncg.edu			334-3214		322 Petty

Dr. Valerie Vickers				Science
	vgvicker@uncg.edu			334-3444		110 Curry

Dr. Jewell Cooper				Secondary Education
	jecooper@uncg.edu			334-3438		317 Curry

 Special Subject Areas (K-12)

Dr. Elizabeth Leal				Art			
	egleal@uncg.edu			334-5761                    210 Gatewood

Ms. Eun Hee (Maria)				Art
	e_lim@uncg.edu			772-4767		206 Gatewood

Ms. Melinda Waegerle		            Dance
	mhwaeger@uncg.edu		334-5570		323 HHP

Dr. Sue Stinson				Dance
	sue_stinson@uncg.edu		334-3048		220C HHP

Dr. Ye He (Jane)				ESOL
	y_heWuncg.edu			334-3452		310 Curry
 
Dr. Constance McKoy				Music Education
	clmckoy@uncg.edu			334-5478		248 Music

Dr. Patti Sink					Music Education
	psink@uncg.edu			334-5469		250 Music

Dr. Donna Duffy				Physical Education
	dmduffy@uncg.edu			334-3025		235 HHP

Ms. Catherine Ennis                                     Physical Education
           c_ennis@uncg.edu                          256-8565		254 HHP

Dr. Pam Kocher-Brown			Physical Education	
	plkocher@uncg.edu			334-3271		237D HHP

Dr. Francine Johnston			Reading
	f_johnston@uncg.edu		334-3458		339 Curry

Dr. Marcia Wooten				Second Language Studies
	mpwooten@uncg.edu	334-3940                   2338 MHRA

Dr. Mariche Garcia Bayonas			Spanish
	megarcia@uncg.edu			334-3558		2314 MHRA

Dr. Carmen Sotomayor			Spanish
	ctsotoma@uncg.edu		334-5294		2321 MHRA

 Ms. Lorraine Shackelford			Theatre Education
		l_shackelford@uncg.edu		334-5361		212 Taylor

Mr. James Fisher, Chair		Theatre Arts
	ajfisher@uncg.edu	334-5576		Taylor Theatre

Exceptional Children

Ms. Glenda Torres				ASL
	gstorres@uncg.edu			34-3772		316 Ferguson

Ms. Kathryn Aldridge				AOBK			
	kcaldrid@uncg.edu			334-9881		245A Ferguson

Dr. Teresa Little				PAIL
	tclittle@uncg.edu			334-3770		200B Ferguson

Dr. Mary V. Compton				Education of the Deaf
	mvcompto@uncg.edu		334-3771		317 Ferguson

Dr. Nicole Dobbins				Special Education, graduate
	n_dobbins@uncg.edu		334-5843		200B Ferguson

Dr. Marilyn Friend, Chair		Specialized Education Services	m_friend@uncg.edu	256-1053		205 Ferguson

Dr. Stephanie Kurtts		            	Special Education, GC & Dual Major
	sakurtts@uncg.edu			256-1080		211 Ferguson



Special Services Personnel

Ms. Billie Durham				Instructional Technology
           b_durham@uncg.edu		256-0162                    349 Curry				
Dr. Carl Lashley				School Admin.		
	carl_lashley@uncg.edu		334-3745		245 Curry

Dr. Craig Peck					School Admin.
	c_peck@uncg.edu			334-9877		233 Curry

Dr. Misti Williams				School Admin.
	mwsoutha@uncg.edu		334-3491		239-B Curry

Dr. Jose Villalba		            	School Counselor
		javillal@uncg.edu		            334-3431		221 Curry

Ms. Susan Dennison				School Social Work		
	stdennis@uncg.edu			334-4099		255 Stone	

Dr. Carol Mullen				School Admin.
	camullen@uncg.edu			334-9865		239-B Curry

Dr. Rick Reitzug				School Admin.
	ucreitz@uncg.edu                            334-3460                     232 Curry

Department Heads

Dr. Lawrence Jenkens	                               Art
	aljenkens@uncg.edu                        334-5248                   138 Gatewood

Dr. Stanley Faeth	                               Biology
	shfaeth@uncg.edu	 334-4960              	312 Eberhart

Dr. Patricia Reggio		Chemistry
	phreggio@uncg.edu	334-5333		435-C Science

Dr. Robert Mayo		Communication Science & Disorders
	r_mayo@uncg.edu	256-2008		300 Ferguson

Dr. Scott Young  	                             Counselor Education and Development
	jsyoung3@uncg.edu	334-3464		234 Curry


Dr. Samuel Miller		Curriculum and Instruction
	sdmille2@uncg.edu	334-3445		336 Curry

Dr. Hugh Parker		Classical Studies
	hcparker@uncg.edu	334-5719		1104 Moore Hum.

Dr. Jan E. Van Dyke		Dance		
	jevandyk@uncg.edu	334-3043		323 HHP

Dr. Carol Mullen			Educ. Leadership & Cultural Foundations
	camullen@uncg.edu	334-9865		239-B Curry

Dr. Terry Ackerman		Educational Research Methodology
	taackerm@uncg.edu	334-3474		212 Curry

Dr. Anne Wallace		English
	adwallac@uncg.edu	334-5311		3133 Moore Hum.

Dr. Joseph Starnes		Kinesiology
	Joe_starnes@uncg.edu	334-5214		250 HHP

Dr. Alex Chigogidze		Mathematics
	chigogidze@uncg.edu	256-0009		383 Bryan

Dr. Clara Chu		Media Coordinator/Supervisor
	cmchu@uncg.edu	334-3481		349 Curry

Dean John Deal		Music
	jjdeal@uncg.edu		334-5789		220 Music

Dr. Promod R. Pratap		Physics & Astronomy	
	pratapp@uncg.edu	334-5865		237 McIver

Dr. Elizabeth Lindsey		School Social Work
	betsy_lindsey@uncg.edu	334-5225		268 Stone

Dr. Marilyn Friend		Specialized Education Services	m_friend@uncg.edu	256-1053		205 Ferguson

Mr. James Fisher		Theatre Arts
	ajfisher@uncg.edu	334-5576		Taylor Theatre
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[bookmark: _Toc274037133][bookmark: _Toc175372332][bookmark: _Toc175372896][bookmark: _Toc220292716]Procedures for Undergraduate Students Seeking Licensure

The University of North Carolina at Greensboro, in alignment with regulations of the State Department of Public Instruction, has developed policies and procedures for admission to professional education (including teacher education), retention in the professional education program, admission to student teaching/internships, and eligibility for licensure.

The information in this handbook will help candidates understand procedures and policies that lead to licensure. Candidates should take responsibility for knowing the content of the handbooks and follow the procedures. They should pay particular attention to meeting all deadlines.

The graphic that follows outlines the procedures for seeking licensure. Detailed information is available on the subsequent pages. For questions about any of the steps in licensure programs, candidates should contact their licensure advisors or the Teachers Academy.  
	70
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 (
See following pages for detailed information!
See appendices for a check sheet!
) (
Register for and take the 
PRAXIS
 II
 
 
  subject area exams
 if required
) (
Submit application 
to the 
Teachers
 
Academy
 in the second semester sophomore year
) (
Meet with teacher education advisor 
) (
Register for and take 
PRAXIS
 I
) (
    
Read licensure 
    program’s     
    
handbook
) (
Read
 
Teachers
 
Academy
 Teacher Education Handbook
) (
Speak with 
major 
advisor about teacher education
) (
Submit
 
Teaching 
portfolio
) (
Complete program of study, including student teaching
) (
  
Meet with counselor 
at 
Career Services 
about 
job search skills
) (
You are ready to teach!
) (
Apply for licensure through the 
Teachers
 
Academy
) (
Apply 
to 
student teach
one year in advance
 
) (
Attend Professional Education
Orientation
) (
Complete licensure program
) (
Prepare for teacher education
) (
Apply for admission to 
Teachers
 
Academy
)
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1. [bookmark: _Toc175372335][bookmark: _Toc175372899][bookmark: _Toc220292719]Speak with major advisor about professional education licensure programs.

Procedure

A candidate whose major is in education, should speak with his/her major advisor. This includes candidates in 

	Art Education
	Music

	Birth-Kindergarten
	Physical Education

	Elementary Education
	Special Education

	Middle Education
	Theatre



A candidate whose major is not in education, but who is seeking licensure along with his/her major, should speak with both the major advisor and the licensure program advisor. This would include candidates who are seeking licensure in

	
	

	Chemistry
	Mathematics 
Social Studies (major in Anthropology, Economics, Geography, History, Political Science, Psychology, or Sociology) 
Spanish


	Comprehensive Science 
English
	

	French 
Latin
	


Deadline: All licensure programs rely heavily on early and adequate advising. Candidates should meet with their advisors as early in their academic programs as possible, preferably the first week of their first semester on campus, and at the beginning and end of each semester thereafter.



2. [bookmark: _Toc175372336][bookmark: _Toc175372900][bookmark: _Toc220292720]Read this Teachers Academy Teacher Education Handbook for Undergraduates.
Procedure
The handbook can be downloaded at http://www.uncg.edu/ted/teach_acad_handbooks.html.

Deadline: First semester that the candidate is on campus or as soon as he/she has decided on seeking licensure.

3. [bookmark: _Toc175372337][bookmark: _Toc175372901][bookmark: _Toc220292721]Read the licensure program handbook.
	Procedure
The candidate should get a copy from his/her licensure area department. 

Deadline: The candidate should obtain a licensure program handbook during the first semester that he/she is on campus or as soon as he/she has decided on a licensure area.

4. [bookmark: _Toc175372338][bookmark: _Toc175372902][bookmark: _Toc220292722]Register for, take and pass Praxis I (or document passing scores on SAT or ACT), if it is required by the licensure program. (Candidates should speak with their advisors or read the department handbook or website to check on whether Praxis I is required.)
Procedure
Candidates must register at www.ets.org for the pencil-and-paper test or ProMetrics, 1-800-853-6773, for the computerized test.
For additional details regarding registration, fees and application deadlines, Information about Praxis I can be found at the ETS website.. 
Requirements
Candidates must take either the paper-and-pencil or computerized Praxis I tests in Reading, Writing and Mathematics.
State law requires that candidates achieve the following minimum scores in order to be admitted to the Teachers Academy (teacher education). Minimum SAT or ACT scores may be substituted. See the following table for Praxis I scores and acceptable substitutions.



	[bookmark: _Toc174331960][bookmark: _Toc174523351][bookmark: _Toc174523534][bookmark: _Toc174764290][bookmark: _Toc174865995][bookmark: _Toc174868455][bookmark: _Toc174868552][bookmark: _Toc220292723]Scores Required on PRAXIS I, SAT or ACT
Candidates must earn the scores on one of the rows that follow:

	PRAXIS I Total
	PRAXIS I 522
	
	
	

	PRAXIS I subtest scores
	
	Praxis I Reading score of at least 176
	PRAXIS I Writing score of at least 173
	PRAXIS I Mathematics score of at least 173

	SAT
(Verbal & Math, not Writing)  

	SAT Verbal and Math total of at least 1100
	
	
	

	SAT 
( Verbal & Math, not Writing)   
& PRAXIS I
	
	SAT Verbal and Math total  less than 1100,  Verbal of at least 550
	SAT Verbal and Math total less than 1100,
Verbal of at least 550
	PRAXIS I Mathematics score of at least 173

	SAT
(Verbal & Math,  not Writing) 
& PRAXIS I  
	
	PRAXIS I Reading score of at least 176
	PRAXIS I Writing score of at least 173
	SAT Verbal and Math total less than 1100, Math of at least 550

	ACT Composite Score
	ACT
Composite of at least 24 Score
	
	
	

	ACT &
 PRAXIS I
	
	ACT Composite less than 24, English of at least 24
	ACT Composite less than 24, English of at least 24
	PRAXIS I Mathematics score of at least 173

	ACT & 
PRAXIS I
	
	PRAXIS I Reading score of at least 176
	PRAXIS I Writing score of at least 173
	ACT Composite less than 24, Math of 
at least 24 



NOTES

1. Candidates should keep the original score reports. 

2. Candidates may not include the SAT writing test scores in their calculations for substituting SAT scores for PRAXIS I scores.

3. Candidates are encouraged to attend PRAXIS I workshops and to use practice resources. 

PRAXIS Study Guides:  Several study guides for Praxis I (PPST) and Praxis II exams are available in the Teaching Resources Center (TRC). Candidates may find out which guides are available by searching the Jackson Library catalog at http://library.uncg.edu. They may reserve a guide by calling the TRC (336) 334-4035.
 
Praxis Review Software / Learning Express Library:  The Jackson Library website provides access to the Learning Express Library that offers practice exams free of charge for
 
· Praxis I - Pre Professional Skills Test - 2 practice Exams
· Praxis II Early Childhood: Content Knowledge - 2 practice Exams
· Praxis II Elementary Education: Content Knowledge - 2 practice exams
· Praxis II Middle School Content Knowledge - 2 practice exams
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Learning Express is accessed through the following steps:
· Go to the Jackson Library Homepage
· Click on the Databases link
· Click on the “L” in the alphabetical index bar under the Databases by Title heading 
· Click on Learning Express Library
· Under the heading Featured Resources, click Teaching
· Click the red Practice Now button to the right of the practice exam you want to take
· Create a Username & password. This information does not have to be the same as the candidate’s University ID. Make a note of this username / password.  The TRC and Jackson library do not have access to this information and cannot retrieve access information.  
Educational Testing Service (ETS) Website, www.ets.org:  The ETS website has registration information regarding paper-based test dates and locations as well as how to register for online testing, as well as free test preparation information such as Test at a Glance. The ETS website is located at: 

Deadlines
  
If a candidate’s program requires testing for admission, the candidate should check registration and test administration dates during the first week of the fall semester of the sophomore year and take Praxis I no later than the second semester of their sophomore year. Junior transfer students take Praxis I no later than their second semester on campus.


[image: j0233866]

[bookmark: _Toc274037135][bookmark: _Toc175372339][bookmark: _Toc175372903][bookmark: _Toc220292724]Apply for Admission to the Teachers Academy


1. [bookmark: _Toc175372340][bookmark: _Toc175372904][bookmark: _Toc220292725]Meet with teacher education advisor (and major advisor for candidates in the College of Arts and Sciences) regularly.

2. [bookmark: _Toc175372341][bookmark: _Toc175372905][bookmark: _Toc220292726]Submit an application for admission to the Teachers Academy.

Procedures

The candidate obtains an application for admission to the Teachers Academy from 

their advisor  
or 
online at http://www.uncg.edu/ted/teach_acad_applications.html.

In some programs, the advisor will distribute applications. 

The candidate completes the application and gives it to her/his licensure program advisor, who will sign the application and send it to the Teachers Academy. 
Candidates are required to request a criminal records check through Background Investigation Bureau after the process is finalized by the Teachers Academy. At that time, candidates will complete a request form and pay the fees for this review. 
Additional information about this process will be forwarded to candidates when it is available. Candidates should not proceed with this review until they are notified by the Teachers Academy or their program coordinator.
The candidate should check with the licensure program advisor to verify that she/he has been admitted to the Teachers Academy. Candidates will receive an email from the Teachers Academy Data Manager when their applications have been reviewed and accepted.

Requirements

Candidates must have 
· a 2.5 overall GPA and

· passing scores on the Praxis I tests, SAT or ACT as seen in the following table above, if required by the licensure program. 

· Completed program-specific requirements for admission

	
· Some departments require a GPA higher than 2.5 or have other requirements that candidates must meet. Candidates should check departmental requirements in the Undergraduate Bulletin or licensure program handbook. If students do not meet the departmental requirements but do have at least a 2.5, they may contact their department about the possibility of an appeal.
· 
· As noted above, some programs require minimum Praxis I, SAT or ACT scores for admission. Candidates should check with their licensure programs.

· Transfer students should apply to the Teachers Academy when they are admitted to the university if they have completed General Education Courses. Transfer students who do not meet all requirements for admission to the Teachers Academy must complete at least 12 semester hours at UNCG with a GPA 2.5 or better as required by the program, earn the required scores on the PRAXIS I reading, writing, and mathematics tests, if required, and complete departmental requirements.

NOTE

1. Violations of law: Candidates should be aware that school districts require applicants to disclose to the school district all violations of law, even those that have been expunged. A candidate may be denied a student teaching or internship placement and/or employment based on a history of violations of law. If a candidate does not disclose a violation to the school district when applying for a teaching position, he/she may be dismissed from his/her position.

Given these potential problems, candidates are urged to disclose all violations to the Director of the Teachers Academy when they apply for admission to the Teachers Academy. Candidates should write description of the violation, attach court documents, and deliver these items in a sealed envelope to the director. She will review the records confidentially for eligibility to teach.

2. Programs may have courses that are pre-requisites for admission to the Teachers Academy. Candidates should speak with their advisors or check the Undergraduate Bulletin for program-specific information.

3. Progress through the licensure courses is limited prior to a candidate’s admission to the Teachers Academy. Candidates should speak with their advisors or check the Undergraduate Bulletin for program-specific information.

Deadlines

Candidates should apply for admission to the Teachers Academy at the end of their sophomore year. All candidates must be admitted no later than the first semester of their junior year. 

Transfer students should apply to the Teachers Academy when they are admitted to the university if they have completed General Education Courses. Transfer students who do not meet all requirements for admission to the Teachers Academy must complete at least 12 semester hours at UNCG with a GPA 2.5 or better, earn the required scores on the PRAXIS I reading, writing, and mathematics tests, and complete departmental requirements.


3. [bookmark: _Toc175372342][bookmark: _Toc175372906][bookmark: _Toc220292727]Attend Professional Education Orientation.

Requirement

Candidatesmust attend a Professional Education Orientation in order to be admitted to the Teachers Academy.

Deadline

The Teachers Academy and program advisors will notify candidates about the Professional Education Orientation schedule.

[image: j0231761]	





[bookmark: _Toc274037136][bookmark: _Toc175372343][bookmark: _Toc175372907][bookmark: _Toc220292728]Complete Licensure Program Requirements

1. [bookmark: _Toc175372344][bookmark: _Toc175372908][bookmark: _Toc220292729]Complete program of study

Procedure

The candidate proceeds through course work in the sequence outlined by his/her licensure program. 

2. [bookmark: _Toc175372345][bookmark: _Toc175372909][bookmark: _Toc220292730]Apply for student teaching placement

Procedure

The candidate may download a student teaching application at http://www.uncg.edu/ted/teach_acad_applications.html.

He/she must complete the application for student teacher placement and, when required, the Criminal Records Check form, which are in the application packet.

Application forms may vary by the location of the student teaching placement. Advisors will provide information about required forms.

The candidate should submit his/her completed application packet in the appropriate drop box in the School of Education Teachers Academy, 323 Curry.
NOTE

1. Violations of law: Candidates should be aware that school districts require applicants to disclose to the school district all violations of law, even those that have been expunged. A candidate may be denied a student teaching or internship placement and/or employment based on a history of violations of law. If a candidate does not disclose a violation to the school district when applying for a teaching position, he/she may be dismissed from his/her position.

Given these potential problems, candidates are urged to disclose all violations to the Director of the Teachers Academy when they apply for admission to the Teachers Academy. Candidates should write description of the violation, attach court documents, and deliver these items in a sealed envelope to the director. She will review the records confidentially for eligibility to teach.

Requirements

In order to be eligible to student teach, the candidate must have been admitted to the Teachers Academy by the deadline noted below. 

The candidate must have a minimum of a 2.5 GPA. Some departments require a higher GPA.

The candidate must have completed major and licensure program requirements and have acceptable evaluations on the Student Dispositions Checklist before student teaching.

Deadlines

Applications for student teaching must be submitted to the Teachers Academy one year prior to student teaching, according to the following schedule:

November 1 of the year before fall student teaching 
February 15 of the year before spring student teaching

Note: Late applications may be approved on an individual basis. Applications after the last day of drop/add of the semester preceding student teaching will not be approved.



3. [bookmark: _Toc175372346][bookmark: _Toc175372910][bookmark: _Toc220292731]Student teach

Procedures, Requirements and Deadlines

Details about student teaching are in Section III of this handbook and the licensure (departmental) program handbook. Candidates should read these handbooks carefully.

4. [bookmark: _Toc175372347][bookmark: _Toc175372911][bookmark: _Toc220292732]Take Praxis II, if required

Procedure

Details regarding registration and passing scores are available at www.ets.org.
Praxis II preparation booklets for many tests are available from www.ets.org and bookstores.

Requirement

Passing scores on PRAXIS II tests are required by the state for the Standard Professional I License (the entry level license) in elementary education and special education. Several licensure programs also require Praxis II. Candidates should check with their education advisors.

Candidates in programs that require Praxis II must register for, take and pass the licensure area exam(s) in their teaching area(s) before applying for licensure. 

Deadline
  
The candidate should take Praxis II exams during the semester prior to student teaching (or according to the schedule recommended by the licensure program advisor).

5. [bookmark: _Toc175372348][bookmark: _Toc175372912][bookmark: _Toc220292733]Submit Teaching Portfolio

Procedure

Information about the Teaching Portfolio is provided by the licensure program. The contents of the portfolio must demonstrate the candidate’s proficiency in meeting the North Carolina Professional Teaching Standards, proficiency in the final clinical experience and acceptable professional dispositions.

Requirements


The portfolio also demonstrates the candidates’ competencies relative to licensure area teaching standards, clinical experience and professional dispositions.

Program instructors will explain the development and submission of the portfolio. The content of the portfolio will be evaluated using departmental assessments that are aligned with the North Carolina Teacher Candidate Evaluation Rubric. Faculty and public school cooperating teachers use the Teacher Growth and Assessment for Preservice rubric and the Candidate Professional Dispositions Process in evaluating the candidate, as well. (See appendices.) The university supervisor or other department personnel report the evaluations to the Licensure Coordinator in the Teachers Academy.

All candidates will compile and submit their portfolios via TaskStream®. Candidates are required to subscribe to TaskStream, using their personal credit cards, and to maintain the subscription until they have completed their licensure requirements. In fall 2010, a two-year subscription cost $69. 

For information about TaskStream®, candidates may contact Sandra Hart, SOE Director of Instructional Technology, at smbatesh@uncg.edu or 336-334-3402.

Deadline

The Teaching Portfolio must be submitted and receive a passing evaluation before a candidate can be recommended for North Carolina teaching licensure.
 
6. [bookmark: _Toc175372349][bookmark: _Toc175372913][bookmark: _Toc220292734]Meet with Career Services Center counselor (recommended but optional)

Procedure

The candidate should contact the Career Services Center at 334-5454 to arrange an appointment to learn resume preparation and interviewing skills and to start a credentials file.

Deadline

The candidate may begin to work with the Career Services Center during the semester before student teaching. He/she should check her/his credentials file and meet with a career counselor during and after student teaching.


[image: MCj04326350000[1]]
[bookmark: _Toc274037137][bookmark: _Toc220292735]         Throughout the Licensure Program



1. To progress through teacher education and be eligible for licensure, students must meet the following requirements.

· Successfully complete the licensure program’s courses, including student teaching (The candidate precedes through course work in the sequence outlined by his/her licensure program.)

· Maintain the required GPA

The minimum GPA required by the Teachers Academy and the State of North Carolina is a 2.5. Departments may require a higher GPA. Candidates should check GPA requirements on the program list earlier in the handbook.

· Demonstrate appropriate professional practice. 

Licensure programs monitor students’ performance in clinical settings during their programs (internships and student teaching), using departmental assessments or the Teacher Growth and Assessment for Preservice (TGAP). The TGAP is always used for the final evaluation of student teaching. Candidates must receive a score of “2” or better in all categories of the TGAP in order to be recommended for licensure.

· Demonstrate required teaching and technology competencies in the teaching portfolio. 
· 
Candidates work with program faculty on the development of the portfolio for one or more semesters and post their portfolio to TaskStream®. To meet this requirement, they must subscribe to TaskStream®.

· Demonstrate appropriate professional dispositions. 

The Teachers Academy has developed a rubric (the Candidate Dispositions Assessment Process - CDAP) that outlines professional dispositions and is used at least three times to evaluate candidates’ dispositions –early in the program as decided by the licensure program, before admission to student teaching, and by the end of the student teaching. Candidates must receive a score of “3” or better in all categories in order to be recommended for licensure. Lower scores require a growth plan, as described in the Behavior Intervention Policy that can be found later in this handbook. 

· Adhere to University of North Carolina at Greensboro Academic Integrity Policy (”Honor Policy”) and Student Code of Ethics, the Code of Ethics for North Carolina Educators and the Public School Laws of North Carolina. (Information about these codes follows.) In the event that a behavior is inappropriate and not dealt with by one of these codes, the Teachers Academy Professional Behavior Intervention Procedures will be operationalized.

· Earn passing scores on Praxis II exams (Elementary Education and Special Education are required by the State Board of Education to take  PRAXIS II. Other programs may also require Praxis II. Candidates should check with their licensure programs for additional information.


[image: j0199675]
[bookmark: _Toc274037138][bookmark: _Toc175372350][bookmark: _Toc175372914][bookmark: _Toc220292736]Apply for Teaching Licensure

Procedure

The candidate can download the licensure application and information at  http://www.uncg.edu/ted/teach_acad_applications.html.

The completed application packet should be delivered to the Licensure Coordinator, Ms Carol Walker-Resch, 324-A Curry Building, with the following items.
1. Licensure application fee (credit card information or a check made out to the North Carolina Department of Public Instruction),
2. Transcripts for required courses that do not appear on the UNCG transcript, 
3. Copy of Praxis II scores, if required, and
4. Documentation of course changes or waivers, if any.

NOTE: Please submit the application and all of the above documents at the same time. 

Requirements

1. 2.5 GPA or higher if required by licensure program
2. Documentation of passing evaluation of Teaching Portfolio, submitted by the university supervisor
3. Documentation of acceptable evaluations on the Candidates Dispositions Assessment Process rubric, submitted by the university supervisor
4. Passing grade for student teaching, documented on the UNCG transcript
5. University/school evaluations (Pre-Service Teacher Growth and Assessment Profile and other evaluations/observations) that document successful student teaching, submitted by the university supervisor
6. “S” form that documents successful student teaching, to be submitted by a school district official
7. Passing scores on Praxis II in the teaching licensure area (required by North Carolina for Elementary and Special Education only; other programs may require Praxis II, as well.)
8. Completed licensure application


Deadline
 
The candidate should submit a licensure application two weeks before he/she completes his/her licensure program. The application should not be submitted earlier. Applications cannot be processed until the Registrar certifies completion of a degree or licensure program, typically two weeks after graduation.

The processing of licensure applications usually takes 4-8 weeks. 

Candidates are encouraged to submit applications for licensure within a year of program completion. Candidates who submit applications after a year may have to meet additional requirements. 



[bookmark: _Toc274037139][bookmark: _Toc220292737][bookmark: _Toc175372916][bookmark: _Toc175378585][bookmark: _Toc220292738]Section III - Responsibilities and Procedures for Student Teaching 
Student teaching is a collaborative effort that requires the resources of The University of North Carolina at Greensboro, the local education agency (LEA) – school districts and individual schools – and the community.  Those most directly involved in making student teaching a successful experience are cooperating teachers, school principals, university supervisors, and the student teachers themselves. Each of these individuals makes unique contributions to the pre-service teacher’s professional development.
To facilitate reading the following policies, UNCG students will be referred to as student teachers, LEA supervising teachers will be referred to as cooperating teachers, UNCG faculty will be referred to as university supervisors, and preschool through 12th grade students will be called students.
[bookmark: _Toc274037140][bookmark: _Toc175372352][bookmark: _Toc175372917][bookmark: _Toc175378586][bookmark: _Toc220292739]Support and Supervision
[bookmark: _Toc274037141][bookmark: _Toc175372353][bookmark: _Toc175372918][bookmark: _Toc175378587][bookmark: _Toc220292740]The Cooperating Teacher
The student teacher works closely with the teacher who is responsible for the classroom in which she/he is placed. This cooperating teacher, in guiding the progress of a student teacher, will be a member of a team collaborating in the preparation of teachers. The cooperating teacher should recognize that a student teacher is a developing professional and should create and maintain an environment that is conducive to the student teacher's professional growth. 
In keeping with his/her responsibilities, the cooperating teacher
1. Identifies the student teacher's personal and professional qualifications and assists the student teacher in adjusting to the school setting;
2. Works with the university supervisor in planning a well-balanced program of learning activities consistent with the teaching assignment;  
3. Provides the student teacher with a place to work and store personal items;
4. Acquaints the student teacher with the school’s administration, appropriate faculty, background of the students, class schedules, curriculum materials, and equipment;
5. Acquaints the student teacher with school regulations, reports to parents, extracurricular activities, and school patterns;
6. Explains school policies and procedures for evaluation and grading of students and assists the student teacher in the evaluation of students;
7. Conducts regular formal and informal conferences with the student teacher to plan, share information, answer questions, evaluate the student teacher’s professional performance, and make appropriate decisions;
8. Encourages the student teacher to participate in non-instructional activities such as faculty meetings, professional meetings, school organizations, and school-related activities;
9. Develops an overall plan for observation and evaluation. This plan should be discussed with the student teacher and university supervisor before the student teacher assumes full-time teaching responsibilities. This includes evaluations using the Teacher Growth and Assessment for Pre-service (TGAP) and Candidate Dispositions Assessment Process (CDAP) and evaluation of the candidate’s Teaching Portfolio, as decided by the university supervisor and cooperating teacher; and
10. Participates in evaluation of the intern’s performance and completes and submits a Form S that documents this evaluation of the final internship, if the candidate is completing an initial licensure teaching program. Forms S are sent to the Teachers Academy or school district central office, as directed by the Teachers Academy Placement Coordinator.

NOTE

It is important that, if the cooperating teacher has concerns about the candidate’s performance or dispositions, he or she consult with the university supervisor as quickly as possible.

[bookmark: _Toc274037142][bookmark: _Toc175372354][bookmark: _Toc175372919][bookmark: _Toc175378588][bookmark: _Toc220292741]The School Principal

The school principal is very important to the overall success of the student teaching experience.  The administrator gives direction and leadership to the school and sets the tone for the environment in which the student teacher works. In addition to participating in the selection of cooperating teacher, the school administrator

1.	Aids in the orientation of student teachers to the school community and the general operation of the school;
2.	Makes administrative provisions for adequate conferences between the cooperating teacher and the student teacher, and participates in conferences when desirable;
3.	Provides the student teacher opportunities to participate in staff meetings, school-related activities, and school planning; and 
4.	Works closely with the university supervisors to ensure that the experience of the student teacher is meaningful for the student teacher and beneficial to the students.

[bookmark: _Toc274037143][bookmark: _Toc175372355][bookmark: _Toc175372920][bookmark: _Toc175378589][bookmark: _Toc220292742]The University Supervisor

The university supervisor serves as a liaison between the university and the local education agency (LEA) school. The supervisor visits and observes student teachers in the school, evaluates student teaching performance, and discusses observations with the student teacher and cooperating teacher as a part of a continuous, systematic evaluation process.

The university supervisor has the overall responsibility for ensuring that student teaching is a rigorous, intellectual, educational experience. In keeping with his or her responsibilities, the university supervisor completes the following specific tasks.

Orientation

1. Acts as liaison in acquainting the public school personnel with the philosophy and objectives of the student teaching program;
2. Provides information to the cooperating teacher relating to the supervision of student teachers;

Observation/Evaluation of Student Teaching

3. Visits and observes the student teacher five or more times during the semester including a minimum of one time every two weeks during the student's full-time teaching experience;
4. Completes a written evaluation after each visit to be given to the student teacher within two days of the visit;
5. Confers with the student teacher after each evaluation to discuss strengths and make suggestions for improvement;
6. Ensures open lines of communication among student teachers, cooperating teachers and supervisors;
7. Completes a formal midterm evaluation of the student teacher;
8. Completes a formal evaluation of the student teacher at the end of the student teaching period using the Teachers Growth and Assessment for Pre-service (TGAP) and the Candidates Dispositions Assessment Process (CDAP);
9. Assigns a final grade for the student teaching placement; 
10. Completes other paperwork/forms as appropriate;

Other

11. Works within the guidelines of the Professional Behavior Intervention Procedures, addressing problems in a professional manner and as quickly as possible;
12. Discusses with the Director of the Teachers Academy situations that may lead to the removal of a student teacher or intern from a school placement before any action is taken; and
13. Conducts student teacher seminars to help student teachers reflect on their professional development.

NOTE 
If the university supervisor, in evaluating candidate performance and dispositions, determines that there are difficulties with the candidate’s continuation or progression in the program or with satisfactory completion of the program, he or she must consult with the department chair. The chair and supervisor must then notify the Associate Dean for Teacher Education and School Relations/Director of the Teachers Academy.

[bookmark: _Toc274037144][bookmark: _Toc175372356][bookmark: _Toc175372921][bookmark: _Toc175378590][bookmark: _Toc220292743]The Phases of Student Teaching
The student teacher may simultaneously find teaching to be enjoyable, fascinating and bewildering, with each student teaching situation being unique to the school, administration, faculty, students, student teacher and the teaching subject and level. The student teacher should be given the opportunity to move through the various phases when she/he demonstrates the knowledge and skills that are necessary to do so. Since there is no single model of entry into full time student teaching that is appropriate for every student teacher, the cooperating teacher, university supervisor and student teacher should carefully plan for a smooth transition from observation to initial teaching to full time teaching and finally to the return of the cooperating teacher as the full time instructor. The student teaching experience must be at least 10 continuous weeks in one field placement. Students in K-12 teaching areas must have an additional, though shorter, second field placement so that they teach in both the upper and lower grades.

First Phase of Student Teaching

The student teacher has many important tasks to perform in the first phase of the student teaching experience.  In cases in which the student teacher works with the same placement for two consecutive semesters, many of these activities may be completed prior to student teaching. 

The primary task of the first phase is to become familiar with the students, the subject area, the cooperating teacher’s philosophy and objectives, and the general school organization. In order to familiarize the student teacher with the clinical teaching situation, the cooperating teacher may ask the student teacher to

1. Learn the names of students using a seating chart or other methods;
2. Assume responsibility for record-keeping, including attendance;
3. Become familiar with the work of the students;
4. Work with individual students; 
5. Lead small group activities or discussions;
6. Become familiar with teaching materials including textbooks, collateral materials, teaching aids, and the media resource center;
7. Become familiar with school policies and procedures;
8. Observe the role and function of the teacher aide, volunteers, guidance counselor and/or other support staff;
9. Confer regularly with the cooperating teacher to gain insights on classroom objectives, methods of instruction, classroom management and progress of students;
10. Assist the cooperating teacher with the development of teaching materials, classroom  displays, bulletin boards, organizational tasks, etc;
11. Arrange for outside speakers, films, meetings with parents, and other similar activities. 

During this period the student teacher should work actively with the cooperating teacher in developing observational and monitoring skills, as well as observing and discussing goal-setting, instructional planning, assessment strategies and classroom management in preparation for the next phases of student teaching. Collaboration between the student teacher and the cooperating teacher is essential for a successful student teaching experience.


The Second Phase of Student Teaching

Initial teaching responsibility should be delegated to the student teacher when she/he becomes reasonably well acquainted with the students in the class and the learning environment. It is important that the student teacher be as successful as possible in this initial teaching experience. The following activities are suggestions that may be incorporated into second phase of student teaching. 

1. The student teacher may present a special report or conduct an activity relevant to the topic under study;
2. The student teacher may guide a group of students in make-up or remedial work, a special assignment, or laboratory work;
3. The student teacher may act as an assistant teacher during a period of supervised study or other supervised activities;
4. The student teacher may act as an advisor for a group of students involved in a supplementary project, a dramatization, debate, or similar activities;
5. The student teacher may develop plans and conduct the class for two or three consecutive periods, in middle or high school, or for several activities in elementary school, followed by consultation with the cooperating teacher;
6. The cooperating teacher may give the student teacher guidance in critiquing objectives, methods, and assessment procedures both during planning and after initial teaching experiences.

During this period the student teacher should be working actively with the cooperating teacher in developing skills in goal-setting, instructional planning, assessment and classroom management.  As the student teacher gains ability and confidence, the extent of her/his participation in actual teaching should increase according to her/his ability. 

Again, collaboration between the student teacher and the cooperating teacher is essential for a successful student teaching experience.

The Third Phase of Student Teaching

In the third phase—full-time student teaching—the student teacher performs all of the activities of a full time teacher (although the legal responsibility for student learning, behavior and safety remains with the cooperating teacher). The student teacher performs all duties related to teaching, including planning and directing instruction, managing teaching and learning materials, evaluating student activities and products, constructing and administering tests, reporting, implementation of classroom management and other teaching-related activities. This may include working as the lead teacher or as a co-teacher with the cooperating teacher.

The phase of full time teaching is the culmination of the student teacher's progress through the teacher education curriculum and provides the opportunity for the student teacher to demonstrate his/her professional competence. 

The Final Phase of Student Teaching

After student teaching full time, the student teacher gradually returns teaching duties to the cooperating teacher on a schedule determined by the cooperating teacher.
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Effective feedback and evaluation of the student teacher's progress is necessary throughout the student teaching semester. Evaluation should be a continuous process involving the university supervisor, cooperating teacher and student teacher. The university supervisor will complete a Midterm Progress Report for all student teachers. These reports are to be kept with departmental records of student teachers; they are not sent to the Teachers Academy.  

At the conclusion of student teaching, the following forms must be completed. The university supervisor is responsible for sharing and discussing the results of this collaborative evaluation with the student teacher.

1. The university supervisor and cooperating teacher should collaborate in the completion of the Teachers Growth and Assessment for Preservice rubric (TGAP);
2. Documentation of acceptable professional dispositions using the Candidates Dispositions Assessment Process (CDAP);
3. The cooperating teacher and the superintendent or the superintendent’s designee complete the Student Teaching/Interning Performance: Evaluation by NC Local Education Agency Form (Form S), indicating that the student teacher’s performance has been successful. 

Form S is circulated in one of two ways. The Teachers Academy will provide instructions.

The Teachers Academy      program coordinators          cooperating teachers       superintendent or superintendent’s designee           Teachers Academy 
or
The Teachers Academy      program coordinators       cooperating teachers          
Teachers Academy       superintendent or superintendent’s designee   
  Teachers Academy
5. The program coordinator, supervisor, or other designated faculty member evaluates the Teaching Portfolio.
The designated faculty member (program coordinator, team leader or other faculty member) reports evaluations to the Teachers Academy when the candidate has received acceptable scores on all measures.
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The following policies are supported by the Council of Program Coordinators of the Teachers Academy to ensure high quality student teaching experiences. They are aligned with North Carolina Department of Public Instruction regulations. Policies concerning student teaching are subject to change, and some variability exists among the individual schools and departments.
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Length of Student Teaching

The student teaching experience is usually 14 weeks long. Candidates must spend at least 10 weeks at one site. If two placements are required by a program, a candidate must student teach continuously at one of those placements for a minimum of 10 weeks. 

Generally, student teaching assignments coincide with the university calendar, i.e., begin as classes begin for the semester and end during final exam week. The schedule may be adjusted when doing so is in the best interest of the B-12 students or the student teacher’s clinical experience.

Attendance and Extended Absence

Absence from the student teaching assignment is excused only in cases of serious illness or emergency. Absences exceeding five days must be made up before the student can be given credit for the course. Student teachers are not expected to make up days when the schools are closed because of inclement weather or other emergency situations if make-up days would occur after the last day of university examinations for the semester.


Illness and Other Emergencies

During the initial interview with the principal and cooperating teacher, the student teacher should learn the policy for notification of absence required by that particular school or school system. In accordance with that policy, the student teacher should notify the principal and/or cooperating teacher and the university supervisor as soon as possible regarding illness or other emergencies.

Withdrawal from Student Teaching

When circumstances are such that withdrawal from a student teaching assignment is necessary, whether because of illness, other personal reasons, or upon the written request of the principal or the university supervisor, university policy and procedures regarding withdrawal from a course shall be applicable. The Director of the Teachers Academy must approve a request for withdrawal.

Candidates are reminded that involuntary withdrawal is not in their best interest. Candidates who are asked to leave a student teaching placement may have difficulties being accepted for a second placement. Should problems or concerns arise during the student teaching placement, the candidate should inform his/her university supervisor and should seek ways to resolve the situation as quickly as possible.

Extra Activities for the Student Teacher during Student Teaching

Student teaching is considered a full- time commitment; it is a time-intensive learning and teaching opportunity. After teaching hours, candidates will have commitments to grading papers, instructional planning, meetings with teachers and parents, etc. The Teachers Academy strongly recommends that student teachers have no other major obligations during this period. Because program requirements and candidates’ needs vary, it is each department’s responsibility to monitor closely those activities in which their student teachers are engaged and offer counsel and guidance where necessary. 

A candidate may be asked to withdraw from student teaching if his/her department determines that the “extra activities” are unduly influencing or negatively impacting the candidate’s student teaching and/or the candidate’s student teaching performance is unsatisfactory.
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On occasion, candidates may have the opportunity to substitute teach. Approval to substitute teach is granted in alignment with the following guidelines.

· The candidate must have completed the substitute teaching application process required by the schools and school district and must have the approval of the university supervisor. 

· For short term substitute teaching (1-3 days) 
· The candidate may email or otherwise contact his/her university supervisor for approval. The supervisor will inform the Director of the Teachers Academy. 
· The candidate may substitute only for his/her cooperating teacher.

· For long term substitute teaching (more than 3 days)
· The candidate must obtain a letter of approval signed by the principal, cooperating teacher and university supervisor;
· The candidate must successfully complete any training and paperwork that is required by the school district for substitute teachers;
· The candidate must obtain written guarantees of continued university and on-site supervision in the substitute teaching position with a minimum of five observations;
· The university supervisor must forward all letters of approval, support and guarantees regarding supervision to the Teachers Academy for final approval;
· The candidate must remain enrolled in the student teaching course; 
· The candidate must successfully complete all licensure program requirements, including the teaching portfolio; and 
· At the end of the student teaching course, all forms (Teachers Growth and Assessment for Pre-service, Candidate Disposition Assessment Process, Form “S”, etc.) that are required for candidates must be completed and submitted to the Teachers Academy.

· Candidates are discouraged from substitute teaching that would interfere with the quality of their student teaching experience or other university responsibilities. 
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Under special circumstances, students may be approved to student teach under the supervision of another college or university. Students who must teach outside of the usual UNCG student teaching area must seek prior approval of their program coordinator and the director of the Teachers Academy, who will seek a field placement. The student will be responsible for the usual tuition and fees, as well as additional fees that may be assessed by the host school.
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Costs Related to Student Teaching

Student teachers are responsible for expenses incurred in the student teaching phase of the teacher education program. The normal expenses that should be anticipated are for daily travel, subsistence while living away from the university campus, and dormitory expenses during the time residence halls are closed (e.g., Fall & Spring Break).

Reimbursement of Campus Housing Fee Resulting from Assignment Outside the Greater Greensboro Area

Student teachers may arrange for off-campus housing during their student teaching assignments are outside of Guilford County. Candidates who move out of their dormitory rooms are entitled to a pro rata refund for room and board based on the remaining weeks in the semester at the time the dormitory is vacated and the meal card is surrendered provided that

· The student teacher expresses his/her intention to choose this alternative prior to leaving campus. and
· Student teachers check with Residence Life to follow the proper procedures for obtaining a refund for housing.

Transportation

Student teachers are responsible for providing their own transportation to and from their assigned schools. 
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[bookmark: _Toc274037152]Introduction

UNCG student teachers, as well as the cooperating teacher in the schools where student teachers are assigned, work under the laws of the state of North Carolina.  It is important to remember that the full legal responsibility for students in the school remains with the cooperating teacher during the entire time the student teacher is working in the school. The student teacher should fully inform her/his cooperating teacher about plans, activities, concerns, problems and progress of the class. 

At the same time, the student teacher has important and compelling, although temporary, responsibilities, and should fulfill all of the assigned duties of his/her student teaching placement. She/he must be in compliance, at all times, with the University of North Carolina Academic Integrity Policy and the Student Code of Conduct, the Code of Ethics for North Carolina Educators, and the Public School Laws of North Carolina.

Lateral entry teachers have the contractual obligations and full responsibility as the teacher of record and employee of the school district. 

Local school board regulations have the power of law as long as they do not conflict with state laws.

Students who violate the UNCG Academic Integrity Policy and/or the Student Code of Conduct will be subject to the sanctions outlined and published by the university. Violations of law will be dealt with by the appropriate governmental body. When a student’s behavior is deemed unacceptable by school or university personnel but subject neither to the UNCG codes or policies nor to law, the Professional Behavior Intervention Procedures will govern the disposition of the concerns.
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All students are subject to the University Academic Integrity Policy (“Honor Policy”) and Student Code of Conduct. 

These documents can be read at http://academicintegrity.uncg.edu/complete/ and http://studentconduct.uncg.edu/.
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Student teachers must be familiar with and abide by the “Code of Ethics for North Carolina Educators.” 
The code can be read at http://ncptsc.org/Code%20of%20Ethics%20for%20NC%20Educators%20-%20PDF.pdf .
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As noted above, when a student’s behavior is deemed unacceptable by school or university personnel, but subject neither to the UNCG codes or policies nor to law, the Professional Behavior Intervention Procedures will govern the disposition of the concerns. These procedures can be read in the appendices section of this handbook.


[bookmark: _Toc274037156][bookmark: _Toc175372368][bookmark: _Toc175372935][bookmark: _Toc175378604][bookmark: _Toc220292757]Appeal Policy and Procedures

Students who have concerns that are not addressed through the Teachers Academy Professional Behavior Intervention Procedures, University of North Carolina Academic Integrity Policy and the Student Code of Conduct, the Code of Ethics for North Carolina Educators, and the Public School Laws of North Carolina may follow the Teachers Academy Appeal Policy. All appeals begin at the program/departmental level. If the student is not able to resolve his/her concern at the program/departmental level, he/she may submit an appeal to the Teachers Academy.  

Appeals to the Teachers Academy

Students wishing to appeal a program/departmental decision should send a statement or letter that describes the concern under appeal to the Associate Dean for Teacher Education and School Relations/Director of the Teachers Academy. She will review the appeal to determine whether the issue is one that may be appealed. Assuming the concern may be appealed, she will notify the student verbally or in writing of the date on which the appeal will be heard by the Teachers Academy Executive Committee. Students and/or a faculty member may present the appeal at the Executive Committee meeting. After the formal presentation, the Committee will conduct closed and confidential deliberations.  Faculty members from the student’s home department may participate in the discussion, but they will not vote again. The student will be notified in writing of the decision.
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All candidates enrolled in courses that include field experience are strongly encouraged to purchase professional liability insurance prior to starting any internship, practicum, or student teaching experience. Professional liability insurance should be in effect for each course that requires a field experience, as well as during student teaching. In instances in which a student causes damage or injury during the field experience or student teaching, neither the University nor the state of North Carolina will be responsible for providing legal defense for that student or for paying for any judgment which may be entered against the student.

Liability insurance is a benefit of membership in the Student North Carolina Association of Educators (SNCAE) and Kappa Delta Pi (KDP). Candidates may get information about membership in SNCAE at http://www.ncae.org/cms/Students/23.html or by emailing the Associate Director of the Teachers Academy at c_greenb@uncg.edu. Candidates may also obtain liability insurance from other providers. 

NOTE:  All candidates must sign a statement on their application to the Teachers Academy indicating that they were informed of this policy.
[bookmark: _Toc274037158]Appendix A – Candidate Dispositions Assessment Process
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THE TEACHERS ACADEMY
“A community of professional educators committed to preparing and supporting the professional development of
caring, collaborative, and competent educators who work in diverse settings.”

Candidate Disposition Assessment Process
Developed 2005, Revised 2009
The Candidate Disposition Assessment Process is used for formative and summative assessment of teacher education candidates. It enables programs to identify difficulties that candidates may have early in their programs so that these issues can be corrected.  Programs vary in when and how they administer the Candidate Disposition Assessment, but all collect data from multiple sources (at a minimum from the candidate, mentor teacher, and university supervisor), and at least three times (early in the program as decided by the licensure program, before admission to student teaching, and by the end of student teaching). If a candidate does not receive an acceptable evaluation on any element in Candidate Disposition Assessment, the difficulty is brought to the attention of the candidate and plans for development are created in accordance with the Professional Behavior Intervention Procedures. 
While the primary purpose of the Candidate Disposition Assessment Process is to provide candidates with candid, constructive feedback so that they can improve as teachers, this process may also become grounds for removing a candidate from the teacher education program if, after repeated efforts, improvement in identified areas is not seen.  Candidates must have acceptable scores on all elements in their summative evaluation in order to be recommended for licensure. 
Candidates are also expected to adhere to University of North Carolina at Greensboro Academic Integrity Policy (”Honor Policy”) and Student Code of Ethics, the North Carolina Code of Ethics for Educators and Standards of Professional Conduct, and the Public School Laws of North Carolina. 

	
Candidate Dispositions Assessment Process


	1: Not met
	2: Proficient
	3: Exceeds Expectations

	The Candidate Dispositions Assessment Process, listed below, reflect professional attitudes, values and behaviors that are characteristic of caring, collaborative and competent teachers.  Candidates must have acceptable evaluations by their university and school-based supervisors in order to be recommended for licensure.
	
	
	

	Proficient
	
	
	

	1. Ethical behavior

The candidate 
· protects the rights of all students and their families to confidentiality, freedom from harassment and physical and verbal abuse;
· behaves in an impartial and prudent manner, avoiding conflicts of interest; and
· is honest and trustworthy in the performance of professional duties.
	
	
	

	2. Responsible

The candidate 
· puts in sufficient time and effort to complete required tasks to high standards,
· troubleshoots problems and find solutions,
· is prompt and reliable, and
· is well prepared.
	
	
	

	3. Personal and Professional Conduct
The candidate
· demonstrates a high standard of personal character and conduct;
· communicates in a respectful and open manner with students, instructors, colleagues, families and other stakeholders;
· continuously seeks to establish and maintain fair, impartial and appropriate professional relationships with all students and their families; 
· serves as a role model for students, parents and the community; and 
· uses all technology, including social networking, appropriately.
	
	
	

	4. Inclusive and affirming of diversity

The candidate
· demonstrates appreciation and affirmation of multiple perspectives and that one’s perspective is mediated by one’s race/ethnicity, social class, gender, as well as other identities,  personal characteristics, and experiences;
· is sensitive to power differentials;
· values and uses as a resource the diversity within the school;
· is responsive to diversity;
· welcomes students and families; and
· treats people equitably and with respect.
	
	
	

	5. 
Collaborative
The candidate 
· has positive relationships with colleagues,
· values the contributions of colleagues, 
· actively participates in collegial activities,
· shares successful practices,
· contributes to group endeavors, and
· involves learners, families, and the community in appropriate aspects of the instructional programs.
	
	
	

	6. Reflective learner

The candidate 
· demonstrates curiosity about learning and professional development;
· asks questions and questions assumptions;
· reflects on personal attitudes, professional beliefs, professional practice, and student outcomes;
· engages in behaviors that demonstrate the motivation to improve; and
· participates in a variety of avenues for professional growth.
	
	
	

	7. Receptive to feedback

The candidate 
· listens to constructive criticism from supervisors, colleagues and other stakeholders;
· seeks out the perspectives of others on issues relating to professional practice;
· is receptive and responsive to constructive feedback;
· engages in critical thinking about the feedback; and
· makes necessary adjustments after critically assessing the information.
	
	
	

	8. Self-efficacious
The candidate 
· demonstrates confidence in his/her ability to make decisions, and to organize and execute actions needed to complete professional tasks;
· is self-reliant but is willing to seek support and resources when appropriate; and
· believes that the collaborative actions of the candidate and his/her colleagues positively impact all learners. 
	
	
	

	9. Engaged and committed to teaching as a profession

 The candidate 
· articulates and demonstrates high interest in, respect for and commitment to teaching;
· seeks ways to improve the profession; and
· is an advocate on behalf of learners and their families.
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Teaching is a profession that requires mastery of content, knowledge of pedagogy, and a disposition that is self-aware, open to constructive feedback, and contributes to the learning and development of self and others through interpersonal competence. Teacher preparation programs have responsibility for ensuring that their graduates possess the requisite knowledge, skills, and dispositions. The faculty and school partners of the University of North Carolina at Greensboro are committed to helping teacher candidates become competent, committed, caring, and collaborative educators. This commitment involves ensuring that candidates are enrolled in appropriate, sequenced courses; that high standards are set in their courses; that clinical work is carefully supervised and monitored; that faculty and candidates maintain professional demeanor in all settings; and that candidates are provided feedback about areas in which they need additional work. Candidates receive feedback about their scholarship, pedagogical skills, and professional behavior in both courses and supervised clinical settings. 
Serious problematic behaviors such as plagiarism; cheating on tests; rude public outbursts at faculty or fellow candidates; intoxication; and possession, distribution, sale, and/or use of illegal drugs warrant immediate faculty intervention. These behaviors are addressed by the University Academic Integrity Policy and the Student Code of Conduct and may also result in program dismissal.  Other problematic behaviors that warrant faculty intervention include chronic tardiness, failure to assume responsibility, lack of dependability, and inappropriate or insensitive social interactions. Candidates receive feedback about these behaviors and related dispositions.  Failure to improve when problems are identified may also result in dismissal from the program.  
The following procedures are used to provide candidates with feedback about their professional behavior and to establish program behavioral expectations: 
1. At a minimum of three program-specified points in a candidate’s teacher preparation program, the UNCG Student Professional Disposition Rubric is completed by candidates and by supervisory personnel in the program. In accord with the UNCG Assessment Plan, two of the program specified rating points shall be 1) admission to student teaching and 2) exit from the program.  Additional ratings are program specific.

1. All initial preparation programs use the UNCG Student Professional Disposition Rubric which has 10 items and a 3-point scale.  Programs may elect to add elements and indicators specific to their program, but the 3-point scale is common to all programs.  

1. It is customary that when candidates’ dispositions are rated as a 1, programs arrange a conference with the candidate to provide feedback about the reasons for the low rating.     Expectations for successful performance and a timetable by which a successful performance is expected are specified.  A written agreement regarding the content of this conference is signed by the candidate and the faculty member.

1. If a candidate’s behavior or disposition does not improve after a plan has been developed and appropriate time and opportunities for improvement have been provided, the team working with the candidate may recommend that the candidate be dismissed from the program. 

1. Generally, the intent of this review is to promote a candidate’s professional growth and retain him or her in our program; however, if a particularly egregious episode of inappropriate professional behavior occurs, immediate dismissal from the program may be recommended by the faculty team who work with the candidate.  


Appeal Procedures When Program Dismissal Is Recommended
Candidates have a right to due process, which includes a chance for the candidate to address the areas of concern in a meeting or hearing. If, after hearing a candidate’s perspective of the problem, the recommendations from the faculty and chair remain, the candidate has the option of appeal.  In such instances, the following procedures are followed.  
1. The recommendation for dismissal as well as the candidate’s appeal are forwarded to the Teachers’ Academy.  The director of the Teachers’ Academy will convene an ad hoc committee to review the available information.  Faculty from the candidate’s department will not be appointed to the review committee. This committee will be charged with recommending what action the program should take in relation to the candidate.   

1. The committee may decide that the candidate should continue in the program without any structured faculty intervention. 

1. The committee may recommend that the candidate continue in the program but that a new improvement plan is needed for the candidate.  A written plan that includes time lines for implementation and for re-evaluation should be developed and then signed by the candidate, indicating agreement to the plan. A date will be set for re-evaluation, and expectations will be detailed. Faculty responsibilities in helping the candidate meet these expectations will also be detailed in the plan.

1. The committee may decide the candidate should be dismissed from the Teachers Academy for a time-limited period or permanently. 
A recommendation for dismissal from the program due to concerns about a candidate’s professional behavior requires the support of a majority of the committee formed to discuss the case. When such recommendations become necessary, the decision will be transmitted to the Department Chair for further action.
 The review committee shall keep records of their deliberations that include the following: 
	Date of meeting
	Persons attending the meeting
	Name of candidate involved
	Description of the candidate’s difficulties
	Proposed course of action 
	Brief explanation of recommendations 
	Record of dissenting opinions
Copies of the report will be given to the candidate, and filed in the Teachers Academy.  If program dismissal is recommended, the report will remain in the candidate’s file after he/she leaves UNCG.  If a remedial plan is recommended and accomplished, the report will be destroyed upon the candidate’s graduation.  

Appeal Procedures
1. A candidate who does not agree with the ratings and recommendations of a faculty or review team may appeal to the Department Chair.  
1. If the difference of opinion is not resolved and the Department Chair supports the faculty team’s decision, the candidate can appeal the decision to Teachers Academy. 
1. The Teachers Academy will follow the procedures outlined above.  The decision of the Teachers Academy constitutes the final level of appeal. 
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[bookmark: _Toc274037161]		University of North Carolina at Greensboro							Teacher Growth and Assessment for Pre-Service
[bookmark: _Toc274037162]     ASSESSMENT MATRIX 

PURPOSE: In order to provide feedback on the expectations of pre-service teachers for standards-based performance during the learning-to-teach process, we have adapted the SERVE Model for Teacher Growth and Assessment (© 2000, SERVE) as a summative assessment tool. This Assessment Matrix, which is based on the Interstate New Teacher Assessment and Support Consortium principles, or INTASC, clearly describes what pre-service teachers should know and be able to do by the end of their student teaching experience. This Assessment Matrix is to be used by field-based and UNCG supervisors (e.g., OSTEs) at the end of every semester to assess the progress of every Intern and Student Teacher as they develop and grow in these areas. Each program has designated specific performance dimensions to be targeted and assessed for each internship, and every student teacher must be assessed on all 21performance dimensions at the end of the student teaching experience. Self-assessment and continuous improvement using this matrix as a guide also remain a primary goal. This system is not to be used for single lesson observations. Instead it is meant to take into account all the efforts of the pre-service teacher during an entire semester.
DIRECTIONS: Preservice Teacher Self-Assessment: Use this matrix as rubric to help you assess your current level of performance on each of the designated performance dimensions that are the focus of assessment during your Internships. You should also work on developing an understanding of the remaining dimensions in preparation for student teaching.  
Supervisor Assessment (Cooperating Teachers (OSTEs) and UNCG Supervisors):  Use this matrix as a rubric to guide your formative observations and the oral and written feedback you give to each preservice teacher you are evaluating. At the end of the semester use the Teacher Growth and Assessment for Pre-Service (TGAP) Assessment Matrix to indicate your summative evaluation of the preservice teacher’s performance for that semester. Please base your assessment on observations of the pre-service teacher’s preparation for and execution of instruction in the classroom, including their required Critical Performance(s).  Please refer to the Scoring Guide to determine which performance dimensions you are scoring for Interns or Student Teachers. 

PLANNING
	1.  Long-range planning with sequencing (INTASC 1, 4, 7, 9) (NCPTS 2b.1)

	1 
There is evidence of inconsistent or sporadic planning of daily goals. There are no clear instructional and/or assessment goals or strategies.  Plans consist of little more than pages of texts or topics to be addressed. Unit planning, if applicable, is inadequate or weak.

	2
There is evidence of consistent planning of daily instructional goals, strategies and methods of assessment.  The teacher can provide a clear rationale for the design and sequence of units. The teacher plans lessons that encourage students to see, question, and interpret ideas from diverse perspectives.
	3
There is evidence of strong daily, weekly or unit planning focusing on key topics. The teacher provides a well-articulated rationale for sequencing with evidence of reflection on past plans, student performance, and student feedback in developing and/or modifying ideas for subsequent plans. The teacher plans lessons that encourage students to see, question, and interpret ideas from diverse perspectives.


	2.  Alignment with curriculum (INTASC 1, 7) (NCPTS 3a.2, 3d.1)

	1
The evidence indicates that instructional content is inconsistently aligned with the North Carolina state curriculum (e.g., NC Standard Course of Study).  Key topics or goals of curriculum may be missing in plan(s).



	2
The evidence indicates that instructional content is consistently aligned with North Carolina state curriculum (e.g., NC Standard Course of Study).  The plan(s) indicate that instructional goals of the curriculum are met. The teacher integrates effective literacy instruction throughout the curriculum and across content areas to enhance student learning. The teacher integrates 21st century skills and content in instruction.

	3
The evidence indicates instructional content is consistently aligned with the North Carolina state curriculum (e.g., Standard Course of Study).  The teacher has developed a plan or method to ensure that all appropriate instructional goals of the curriculum for this lesson(s) are met.  Manageable sets of curriculum goals/objectives within this lesson/unit are prioritized. The teacher integrates, evaluates and reflects on effective literacy instruction throughout the curriculum and across content areas to enhance student learning. The teacher consistently integrates 21st century skills and content in instruction.

	3.  Materials/equipment (INTASC 1, 4, 6)

	1
Necessary instructional materials are often missing or not ready prior to the beginning of the lesson.  For example, students may be sent to retrieve equipment or materials from other locations during class.   
      
	2
The teacher is prepared for class with all necessary materials and equipment readily accessible and working properly. 
	3
Advance planning ensures that the lesson(s) move smoothly.  All materials and equipment are prepared ahead of class.  The teacher has a well-organized system for managing materials (for example, a filing system) to ensure that materials are available and easily accessible.      
                                       



INSTRUCTION
	4.  Context of the lesson (INTASC 1, 2, 3, 7) (NCPTS 2b.1, 2b.2, 4g.1, 4g.2)

	1
Context of the lesson may be set, but expectations for learning are not clear.  Instructional goals/objectives of the lesson may be stated but are often confusing or unrelated to the lesson’s activities. The teacher does not frame the context of the lesson in a key problem or question and rarely stimulates the students to reflect on prior experiences.
	2
Context of the lesson is set with reference to prior knowledge/activities.  Expectations for student learning are clearly stated.  The teacher frames the context in a key problem or question. The teacher stimulates student reflection on past experiences and prior knowledge. The teacher brings multiple perspectives to the discussion of subject matter, including attention to students' personal, family or community norms.
	3
The teacher sets context of lesson in a creative way that engages students from the beginning.   Expectations for student learning are well articulated and clearly understood by all students. The teacher brings multiple perspectives to the discussion of subject matter, including attention to students' personal, family or community norms. The teacher stimulates student reflection on past experiences and prior knowledge. The teacher effectively links new ideas to familiar ideas.
                                       

	5.  Content knowledge; presentation (INTASC 1, 4, 7) (NCPTS 3b.2, 4g.1)

	1
The teacher displays some errors or lack of depth in content and has difficultly explaining the relevancy of the material.  Attempts are made to explain content, but there is little follow-up to student questions.

	2
The teacher displays solid content knowledge and can clearly explain relevancy of material to students.  Explanations are clearly stated.  Student questions are followed up by attempts to present the material more effectively, using alternative explanations to assist student understanding.  The teacher encourages students to investigate the content area to expand their knowledge and satisfy their natural curiosity.
	3
The teacher displays extensive content knowledge with evidence of pursuit of additional knowledge.  The teacher provides relevant experiences to engage students in interpreting ideas from a variety of perspectives.  The teacher is creative and flexible in presentation ensuring that all students understand before moving on. The teacher prompts students’ curiosity for learning beyond the required coursework.





	6.  Appropriateness of the lesson; pacing (INTASC 4, 7) (NCPTS 4e.1)

	1
The pacing of the lesson (e.g., flow of lesson or appropriate allocation of time to activities) is inconsistent.  Opportunities for student engagement are limited with inconsistently appropriate use of instructional time.  Frequent off-task behaviors observed. Activities are not always developmentally appropriate.  

	2
The pacing of the lesson (e.g., flow of lesson including transitions and closure) consistently offers opportunities for active student engagement with appropriate use of instructional time.  Activities reflect developmentally appropriate practices and promote critical thinking and problem solving

	3
Throughout the lesson, all students are actively engaged in a variety of meaningful ways with maximum use of instructional time including effective transitions and closure.  Activities are based on developmentally appropriate practices that challenge without overwhelming students. Lessons encourage students to think critically and problem solve in meaningful contexts.


	

7.  Use of technology and instructional resources (INTASC 6) (NCPTS 4c.1, 4d.1)

	1
The evidence indicates limited or inappropriate use of available technology and/or other supplementary instructional resources (e.g., math manipulatives). 


	2
The evidence indicates consistent integration of available computer technology and other supplementary instructional resources as appropriate to objectives of the lesson.

	3
The evidence indicates that the teacher consistently expands the integration of available computer technology and a wide variety of other supplementary instructional resources.  The teacher creates tasks within a lesson to further student expertise and use of available computer technology and resources.


	8.  Effectiveness of instructional strategies  (INTASC 1, 2, 3, 4, ) (NCPTS 1d.1, 2d.2, 4e.1)

	1
The evidence indicates limited knowledge of a variety of appropriate instructional strategies.  Teacher relies heavily on one or two strategies regardless of effectiveness.

	2
The evidence indicates growing knowledge and consistently effective use of a variety of research-verified instructional strategies that are developmentally appropriate and promote critical thinking and problem solving. The teacher is able to gauge effectiveness of selected strategies based on student outcomes and student feedback. The teacher implements and adheres to policies and practices positively affecting students’ learning.

	3
The evidence indicates the teacher has selected and created a wide range of research-verified instructional strategies that effectively meet the unique learning needs of all students and consistently engages students in critical thinking and problem solving in meaningful contexts. The teacher places an emphasis on creativity and effectiveness based on student outcomes and student feedback. The teacher implements and adheres to policies and practices positively affecting students’ learning.


	9.  Strategies for differentiation (INTASC 3, 4) (NCPTS 2d.1, 2d.2)

	1
There is evidence that the teacher is inconsistent in implementing specific strategies to raise the performance level of under-achieving students (any student not performing at expected level).


	2
There is evidence that the teacher implements specific strategies to raise the performance level of under-achieving students (any student not performing at expected level). The teacher differentiates instruction, cooperates with specialists, and uses resources to support the special learning needs of all students. The teacher uses research-verified strategies to provide effective learning activities for all students, including students with special needs. 
	3
The teacher strives to know each student as an individual learner and uses this knowledge to adapt strategies and resources to ensure the unique learning needs of  under-achieving students (any student not performing at expected level) are met. The teacher monitors and adjusts strategies in response to student outcomes and student feedback. The teacher coordinates and collaborates with the full range of support specialists and resources to help meet the special needs of all students.


	10. Questioning Techniques (INTASC 6, 8) (NCPTS 4g.1, 4g.2)

	1
Teacher questioning techniques rarely assesses student understanding or encourages higher level thinking skills. Most questions focus on low-level content with little or no follow-up.  Most, if not all, questions are fact-oriented relying on student recall. (Refer to Bloom's taxonomy.)


	2
Teacher questioning techniques consistently provide an assessment of most students’ understanding and encourage higher level thinking skills.  (Refer to Bloom's taxonomy.) The teacher asks questions and stimulates discussion in a variety of ways to assess student understanding; probe for critical thinking; and promote risk-taking and problem-solving.


	3
Teacher questioning techniques assess understanding of all students and encourage higher level thinking skills.  The teacher effectively uses questioning to evaluate the effect of classroom activities. (Refer to Bloom's taxonomy.) The teacher asks questions and stimulates discussion in a variety of ways to assess student understanding; probe for critical thinking; promote risk-taking and problem-solving; encourage divergent and convergent thinking; and stimulate student curiosity.



ASSESSMENT
	11.  Analysis of student assessment results  (INTASC 2, 8) (NCPTS 1a.1, 4h.2, 5a.1)

	[bookmark: _Toc274037163]1
[bookmark: _Toc274037164]The teacher is beginning to analyze student assessment results (formal and informal) and to reflect on how instructional planning and intervention strategies may be structured around results.

	2
The teacher demonstrates proficiency in analyzing student assessment results (formal and informal) within a lesson or unit in order to adjust instruction or plan future intervention strategies.  The teacher evaluates the progress of students toward high school graduate using a variety of assessment data measuring goals of the North Carolina Standard Course of Study The teacher provides evidence that students attain 21st century knowledge, skills and dispositions The teacher uses technology for formative assessment. 


	3
The teacher demonstrates exceptional skill in analyzing student assessment results. The teacher demonstrates skill in implementing classroom assessment strategies (formal and informal) to adjust instruction during the lesson and to plan future lessons and future intervention strategies. The teacher takes responsibility for student progress toward high school graduation by aligning instruction and assessment with the North Carolina Standard Course of Study. The teacher provides evidence that students attain 21st century knowledge, skills and dispositions, and provides opportunities for students to assess themselves and others. The teacher uses technology for formative assessment.




	12.  Meaningful student work assignments (INTASC 5, 8) (NCPTS 4c.1, 4h.1)

	1
The evidence indicates inconsistent engagement of students in assessment activities and/or assignments.  There is inconsistent effort by the teacher to vary assessments or assignments to reflect desired goals and/or objectives.

	2
There is evidence of consistently meaningful engagement of students in activities and/or assignments.  There is consistent effort by the teacher to vary assessments and assignments to reflect desired goals and/or objectives. The teacher uses multiple indicators, both formative and summative to monitor and evaluate students’ progress and to inform instruction. 

	3
There is evidence of consistently meaningful engagement of students in purposeful activities and/or assignments.  The teacher uses multiple indicators, both formative and summative to monitor and evaluate students’ progress and to inform instruction. The teacher uses information gained from assessment activities to improve teaching practice and students’ learning.


	13.  Quality of feedback to students (INTASC 6, 8) (NCPTS 4g.1, 4g.2, 5a.1)

	1
Written and/or verbal feedback is minimal. Feedback does not adequately address individual student strengths or weaknesses.  Re-direction is inconsistent or limited. Feedback is general (e.g., "Good job!") rather than specific.

                                                    
	2
The teacher effectively communicates appropriate written and verbal feedback that consistently addresses individual student strengths and weaknesses.  Feedback provides students with appropriate information concerning how they can improve. 

                                                    
	3
The teacher effectively communicates appropriate written and verbal feedback that consistently addresses individual student strength and weaknesses. The teacher encourages student self-reflection.  Feedback is fair and demonstrates high expectations for all students.  Feedback is specific enough to build on student knowledge and address individual student need.   
                                                 




	STUDENT MOTIVATION AND MANAGEMENT

	14.  Expectations/procedures (INTASC 2, 5) (NCPTS 1a.3, 1a.4, 4g.1)

	1
Explicit expectations and procedures for classroom and school safety are inconsistently enforced as evidenced by significant difficulties in managing student behavior in the classroom.
Disruption of instructional time by student behavior is frequent.


	2
Explicit expectations and procedures for classroom and school safety are clearly communicated and understood as evidenced by generally successful management of student behavior in the classroom.
Disruption in instructional time by student behavior is rare and does not adversely impact instruction.

	3
Explicit expectations and procedures for classroom and school safety are clearly communicated and understood.  There is evidence that students take ownership of their behavior and learning.  Disruption of instruction by student behavior is generally prevented through prior intervention and knowledge of students.


	15.  Expectations for student success (INTASC 2, 3, 5) (NCPTS 2a.1, 2c.1)

	1
The teacher has moderate expectations for student achievement for some students and inconsistently uses effective motivational techniques or strategies.  Teacher does not initiate any efforts beyond those of colleagues or school to celebrate or recognize student success.
	2
The teacher has high expectations for student achievement and consistently uses effective motivational techniques or strategies. The teacher initiates efforts to celebrate and recognize student success within the classroom.
	3
The teacher has high expectations for student achievement for all students and creates a learning environment that best facilitates the learning and development of students.  Recognition of student success encourages students to respect individual and group differences.




	16.  Student interest and participation (INTASC 5) (NCPTS 3b.2)

	1
Student interest and participation is inconsistent.  There is inconsistent meaningful engagement of students in learning experiences.
	2
Student interest and participation is often high.  There is consistent meaningful engagement of students in learning experiences.


	3
Student interest and participation is consistently high.  There is consistent engagement of students in meaningful learning experiences and activities involving choice, authentic tasks and highly challenging projects.

	17. Student collaboration (NCPTS 4f.1)

	1
The teacher demonstrates awareness of multiple approaches or strategies for developing and supporting student learning teams.
	2
Organizes student learning teams for the purpose of developing cooperation, collaboration and student leadership. 
	3
The teacher encourages students to create and manage student learning teams.

	
18.  Classroom climate (INTASC 5, 10) (NCPTS 1a.4, 2a.1, 2b.1, 4g.2)

	1
Attention is distributed inequitably.  The teacher demonstrates an emerging awareness of the diversity of student needs. Interactions among students and with the teacher do not consistently demonstrate mutual respect



	2
The teacher demonstrates sensitivity to all students.  Interactions between students and teacher demonstrate mutual respect, support and openness to diverse perspectives. The teacher talks with and listens to students in an effort to better understand diverse student needs. The teacher uses positive management of student behavior, including strategies of conflict resolution and anger management, effective communication for diffusing and de-escalating disruptive or dangerous behavior, and safe and appropriate seclusion and restraint. 
	3
The teacher creates through the use of resources (time, space, materials) a supportive classroom climate of openness, mutual respect, and inquiry. The teacher talks with and listens to students to address diverse student needs. Students accept responsibility for their own learning. The teacher uses positive management of student behavior, including strategies of conflict resolution and anger management, effective communication for diffusing and de-escalating disruptive or dangerous behavior, and safe and appropriate seclusion and restraint.
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North Carolina Professional Teaching Standards 
 The North Carolina State Board of Education charged the North Carolina Professional Teaching Standards Commission to align the Core Standards for the Teaching Profession (1997) with the newly adopted mission. To this end, Commission members, 16 practicing educators from across the state, considered what teachers need to know and be able to do in 21st Century schools. This document contains the aligned standards adopted by the North Carolina State Board of Education in June 2007. 
 Why are these Standards important to you? The North Carolina Professional Teaching Standards are the basis for teacher preparation, teacher evaluation, and professional development. Colleges and universities are changing their programs; a new teacher evaluation instrument is being created; and professional development is taking on a new look based on these Standards. Each of these will include the skills and knowledge needed for the 21st Century teaching and learning. The document is provided in this format so that it may be kept in a plan book to guide instruction as we move forward in the 21st Century. 
 A NEW VISION OF TEACHING
 The different demands on 21st Century education dictate new roles for teachers in their classrooms and schools.  The following defines what teachers need to know and do to teach students in the 21st Century:
· Leadership among the staff and with the administration is shared in order to bring consensus and common, shared ownership of the vision and purpose of work of the school. Teachers are valued for the contributions they make to their classroom and the school. 
· Teachers make the content they teach engaging, relevant, and meaningful to students’ lives. 
· Teachers can no longer cover material; they, along with their students, uncover solutions. They teach existing core content that is revised to include skills like critical thinking, problem solving, and information and communications technology (ICT) literacy. 
· In their classrooms, teachers facilitate instruction encouraging all students to use 21st Century skills so they discover how to learn, innovate, collaborate, and communicate their ideas. 
· The 21st Century content (global awareness, civic literacy, ﬁnancial literacy, and health awareness) is included in the core content areas. 
· Subjects and related projects are integrated among disciplines and involve relationships with the home and community. 
· Teachers are reﬂective about their practice and include assessments that are authentic and structured and demonstrate student understanding. 
· Teachers demonstrate the value of lifelong learning and encourage their students to learn and grow. 
 
 I. STANDARD 1: TEACHERS DEMONSTRATE LEADERSHIP
Teachers lead in their classrooms. 
Teachers demonstrate leadership by taking responsibility for the progress of all students to ensure that they graduate from high school, are globally competitive for work and postsecondary education, and are prepared for life in the 21st Century. Teachers communicate this vision to their students. Using a variety of data sources, they organize, plan, and set goals that meet the needs of the individual student and the class. Teachers use various types of assessment data during the school year to evaluate student progress and to make adjustments to the teaching and learning process. They establish a safe, orderly environment, and create a culture that empowers students to collaborate and become lifelong learners. 
· Take responsibility for all students’ learning 
· Communicate vision to students 
· Use data to organize, plan, and set goals 
· Use a variety of assessment data throughout the year to evaluate progress 
· Establish a safe and orderly environment 
· Empower students 
 Teachers demonstrate leadership in the school. 
Teachers work collaboratively with school personnel to create a professional learning community. They analyze and use local, state, and national data to develop goals and strategies in the school improvement plan that enhances student learning and teacher working conditions. Teachers provide input in determining the school budget and in the selection of professional development that meets the needs of students and their own professional growth. They participate in the hiring process and collaborate with their colleagues to mentor and support teachers to improve the effectiveness of their departments or grade levels. 
· Work collaboratively with all school personnel to create a professional learning community 
· Analyze data 
· Develop goals and strategies through the school improvement plan 
· Assist in determining school budget and professional development 
· Participate in hiring process 
· Collaborate with colleagues to mentor and support teachers to improve effectiveness 


Teachers lead the teaching profession. 
Teachers strive to improve the teaching profession. They contribute to the establishment of positive working conditions in their school. They actively participate in and advocate for decision-making structures in education and government that take advantage of the expertise of teachers. Teachers promote professional growth for all educators and collaborate with their colleagues to improve the profession. 
· Strive to improve the profession 
· Contribute to the establishment of positive working conditions 
· Participate in decision-making structures 
· Promote professional growth 
Teachers advocate for schools and students. 
Teachers advocate for positive change in policies and practices affecting student learning. They participate in the implementation of initiatives to improve the education of students. 
· Advocate for positive change in policies and practices affecting student learning 
· Participate in the implementation of initiatives to improve education  
Teachers demonstrate high ethical standards. 
Teachers demonstrate ethical principles including honesty, integrity, fair treatment, and respect for others. Teachers uphold the Code of Ethics for North Carolina Educators (effective June 1, 1997) and the Standards for Professional Conduct adopted April 1, 1998. (www.ncptsc.org) 
· Demonstrate ethical principles 
· Uphold the Code of Ethics and Standards for the Professional Conduct 
 
II. STANDARDS II: TEACHERS ESTABLISH A RESPECTFUL ENVIRONMENT FOR A DIVERSE POPULATION OF STUDENTS
Teachers provide an environment in which each child has a positive, nurturing relationship with caring adults. 
Teachers encourage an environment that is inviting, respectful, supportive, inclusive, and ﬂexible. 
· Encourage an environment that is inviting, respectful, supportive, inclusive, and ﬂexible 


Teachers embrace diversity in the school community and in the world. 
Teachers demonstrate their knowledge of the history of diverse cultures and their role in shaping global issues. They actively select materials and develop lessons that counteract stereotypes and incorporate histories and contributions of all cultures. 
Teachers recognize the inﬂuence of race, ethnicity, gender, religion, and 
other aspects of culture on a student’s development and personality. Teachers strive to understand how a student’s culture and background may inﬂuence his or her school performance. Teachers consider and incorporate different points of view in their instruction. 
· Demonstrate knowledge of diverse cultures 
· Select materials and develop lessons that counteract stereotypes and incorporate contributions. 
· Recognize the inﬂuences on a child’s development, personality, and performance 
· Consider and incorporate different points of view 
Teachers treat students as individuals. 
Teachers maintain high expectations, including graduation from high school, for students of all backgrounds. Teachers appreciate the differences and value the contributions of each student in the learning environment by building positive, appropriate relationships. 
· Maintain high expectations for all students 
· Appreciate differences and value contributions by building positive, appropriate relationships 
Teachers adapt their teaching for the benefit of students with special needs. 
Teachers collaborate with the range of support specialists to help meet the special needs of all students. Through inclusion and other models of effective practice, teachers engage students to ensure that their needs are met. 
· Collaborate with specialists 
· Engage students and ensure they meet the needs of their students through inclusion and other models of effective practice 
Teachers work collaboratively with the families and significant adults in the lives of their students. 
Teachers recognize that educating children is a shared responsibility involving the school, parents or guardians, and the community. Teachers improve communication and collaboration between the school and the home and community in order to promote trust and understanding and build partnerships with all segments of the school community. 
Teachers seek solutions to overcome cultural and economic obstacles that may stand in the way of effective family and community involvement in the education of their students. 
· Improve communication and collaboration between the school and the home and community 
· Promote trust and understanding and build partnerships with school community 
· Seek solutions to overcome obstacles that prevent family and community involvement 

IIII. STANDARDS 3: TEACHERS KNOW THE CONTENT THEY TEACH
Teachers align their instruction with the North Carolina Standard Course of Study. 
In order to enhance the North Carolina Standard Course of Study, teachers investigate the content standards developed by professional organizations in their specialty area. They develop and apply strategies to make the curriculum rigorous and relevant for all students and provide a balanced curriculum that enhances literacy skills. 
Elementary teachers have explicit and thorough preparation in literacy instruction. Middle and high school teachers incorporate literacy instruction within the content area or discipline. 
· Teach the North Carolina Standard Course of Study 
· Develop and apply strategies to make the curriculum rigorous and relevant 
· Develop literacy skills appropriate to specialty area 
Teachers know the content appropriate to their teaching specialty. 
Teachers bring a richness and depth of understanding to their classrooms by knowing their subjects beyond the content they are expected to teach and by directing students’ natural curiosity into an interest in learning. Elementary teachers have broad knowledge across disciplines. Middle school and high school teachers have depth in one or more speciﬁc content areas or disciplines. 
· Know subject beyond the content they teach 
· Direct students’ curiosity into an interest in learning 
Teachers recognize the interconnectedness of content areas/disciplines. 
Teachers know the links and vertical alignment of the grade or subject they teach and the North Carolina Standard Course of Study. Teachers understand how the content they teach relates to other disciplines in order to deepen understanding and connect learning for students. Teachers promote global awareness and its relevance to the subjects they teach. 
· Know links between grade/subject and the North Carolina Standard Course of Study 
· Relate content to other disciplines 
· Promote global awareness and its relevance 
Teachers make instruction relevant to students. 
Teachers incorporate 21st Century life skills into their teaching deliberately, strategically, and broadly. These skills include leadership, ethics, account-ability, adaptability, personal productivity, personal responsibility, people skills, self-direction, and social responsibility. Teachers help their students understand the relationship between the North Carolina Standard Course of Study and 21st Century content which includes global awareness; ﬁnancial, economic, business and entrepreneurial literacy; civic literacy; and health awareness. 
· Incorporate life skills which include leadership, ethics, accountability, adaptability, personal productivity, personal responsibility, people skills, self-direction, and social responsibility 
· Demonstrate the relationship between the core content and 21st Century content that includes global awareness; ﬁnancial, economic, business and entrepreneurial literacy; civic literacy; and health and wellness awareness 
 
IV. STANDARDS IV: TEACHERS FACILITATE LEARNING FOR THEIR STUDENTS
Teachers know the ways in which learning takes place, and they know the appropriate levels of intellectual, physical, social, and emotional development of their students. 
Teachers know how students think and learn. Teachers understand the inﬂuences that affect individual student learning (development, culture, language proﬁciency, etc.) and differentiate their instruction accordingly. Teachers keep abreast of evolving research about student learning. They adapt resources to address the strengths and weaknesses of their students. 
· Know how students think and learn 
· Understand the inﬂuences on student learning and differentiate instruction 
· Keep abreast of evolving research 
· Adapt resources to address the strengths and weaknesses of students 
Teachers plan instruction appropriate for their students. 
Teachers collaborate with their colleagues and use a variety of data sources for short and long range planning based on the North Carolina Standard Course of Study. These plans reﬂect an understanding of how students learn. Teachers engage students in the learning process. They understand that instructional plans must be constantly monitored and modiﬁed to enhance learning. Teachers make the curriculum responsive to cultural diversity and to individual learning needs. 
· Collaborate with colleagues 
· Use data for short and long range planning 
· Engage students in the learning process 
· Monitor and modify plans to enhance student learning 
· Respond to cultural diversity and learning needs of students 
Teachers use a variety of instructional methods. 
Teachers choose the methods and techniques that are most effective in meeting the needs of their students as they strive to eliminate achievement gaps. Teachers employ a wide range of techniques including information and communication technology, learning styles, and differentiated instruction. 
· Choose methods and materials as they strive to eliminate achievement gaps 
· Employ a wide range of techniques using information and communication technology, learning styles, and differentiated instruction 
 Teachers integrate and utilize technology in their instruction. 
Teachers know when and how to use technology to maximize student learning. Teachers help students use technology to learn content, think critically, solve problems, discern reliability, use information, communicate, innovate, and collaborate. 
· Know appropriate use 
· Help students use technology to learn content, think critically, solve problems, discern reliability, use information, communicate, innovate, and collaborate 
Teachers help students develop critical thinking and problem-solving skills. 
Teachers encourage students to ask questions, think creatively, develop and test innovative ideas, synthesize knowledge and draw conclusions. They help students exercise and communicate sound reasoning; understand connections; make complex choices; and frame, analyze, and solve problems. 
· Encourage students to ask questions, think creatively, develop and test innovative ideas, synthesize knowledge and draw conclusions 
· Help students exercise and communicate sound reasoning; understand connections; make complex choices; and frame, analyze, and solve problems 
Teachers help students work in teams and develop leadership qualities. 
Teachers teach the importance of cooperation and collaboration. They organize learning teams in order to help students deﬁne roles, strengthen social ties, improve communication and collaborative skills, interact with people from different cultures and backgrounds, and develop leadership qualities. 
· Teach the importance of cooperation and collaboration 
· Organize learning teams in order to help students deﬁne roles, strengthen social ties, improve communication and collaborative skills, interact with people from different cultures and backgrounds, and develop leadership qualities 
Teachers communicate effectively. 
Teachers communicate in ways that are clearly understood by their students. They are perceptive listeners and are able to communicate with students in a variety of ways even when language is a barrier. Teachers help students articulate thoughts and ideas clearly and effectively. 
· Communicate clearly with students in a variety of ways 
· Assist students in articulating thoughts and ideas clearly and effectively 
Teachers use a variety of methods to assess what each student has learned. 
Teachers use multiple indicators, including formative and summative assessments, to evaluate student progress and growth as they strive to eliminate achievement gaps. Teachers provide opportunities, methods, feedback, and tools for students to assess themselves and each other. Teachers use 21st Century assessment systems to inform instruction and demonstrate evidence of students’ 21st Century knowledge, skills, performance, and dispositions. 
· Use multiple indicators, both formative and summative, to evaluate student progress 
· Provide opportunities for self-assessment 
· Use assessment systems to inform instruction and demonstrate evidence of students’ 21st Century knowledge, skills, performance, and dispositions 
 
V. STANDARDS V: TEACHERS REFLECT ON THEIR PRACTICE
Teachers analyze student learning. 
Teachers think systematically and critically about student learning in their classrooms and schools: why learning happens and what can be done to improve achievement. Teachers collect and analyze student performance data to improve school and classroom effectiveness. They adapt their practice based on research and data to best meet the needs of students. 
· Think systematically and critically about learning in their classroom: why learning happens and what can be done to improve student achievement 
· Collect and analyze student performance data to improve effectiveness 
Teachers link professional growth to their professional goals. 
Teachers participate in continued, high quality professional development that reﬂects a global view of educational practices; includes 21st Century skills and knowledge; aligns with the State Board of Education priorities; and meets the needs of students and their own professional growth. 
· Participate in continued, high quality professional development 
Teachers function effectively in a complex, dynamic environment. 
Understanding that change is constant, teachers actively investigate and consider new ideas that improve teaching and learning. They adapt their practice based on research and data to best meet the needs of their students. 
· Actively investigate and consider new ideas that improve teaching and learning 
· Adapt practice based on data 
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The Public School Laws of North Carolina, enacted by the North Carolina General Assembly and subject to related laws and court interpretation, can be read at http://www.ncga.state.nc.us/gascripts/Statutes/StatutesTOC.pl?Chapter=0115C.


§ 115C‑307.  Duties of teachers.
(a)       To Maintain Order and Discipline. – It shall be the duty of all teachers, including student teachers, substitute teachers, voluntary teachers, and teacher assistants when given authority over some part of the school program by the principal or supervising teacher, to maintain good order and discipline in their respective schools. A teacher, student teacher, substitute teacher, voluntary teacher, or teacher assistant shall report to the principal acts of violence in school and students suspended or expelled from school as required to be reported in accordance with State Board policies.
(b)       To Provide for General Well‑Being of Students. – It shall be the duty of all teachers, including student teachers, substitute teachers, voluntary teachers, and teacher assistants when given authority over some part of the school program by the principal or supervising teacher, to encourage temperance, morality, industry, and neatness; to promote the health of all pupils, especially of children in the first three grades, by providing frequent periods of recreation, to supervise the play activities during recess, and to encourage wholesome exercises for all children.
(c)       To Provide Some Medical Care to Students. – It is within the scope of duty of teachers, including substitute teachers, teacher assistants, student teachers or any other public school employee when given such authority by the board of education or its designee, (i) to administer any drugs or medication prescribed by a doctor upon written request of the parents, (ii) to give emergency health care when reasonably apparent circumstances indicate that any delay would seriously worsen the physical condition or endanger the life of the pupil, and (iii) to perform any other first aid or life saving techniques in which the employee has been trained in a program approved by the State Board of Education: Provided, that no one shall be required to administer drugs or medication or attend life saving techniques programs.
Any public school employee, authorized by the board of education or its designee to act under (i), (ii), or (iii) above, shall not be liable in civil damages for any such authorized act or for any omission relating to such act unless such act or omission amounts to gross negligence, wanton conduct or intentional wrongdoing. Any person, serving in a voluntary position at the request of or with the permission or consent of the board of education or its designee, who has been given the authority by the board of education or its designee to act under (ii) above shall not be liable in civil damages for any such authorized act or for any omission relating to such act unless the act amounts to gross negligence, wanton conduct or intentional wrongdoing.
At the commencement of each school year, but prior to the beginning of classes, and thereafter as circumstances require, the principal of each school shall determine which persons will participate in the medical care program.
(d)       To Teach the Students. – It shall be the duty of all teachers, including student teachers, substitute teachers, voluntary teachers, and teacher assistants when given authority over some part of the school program by the principal or supervising teacher, to teach as thoroughly as they are able all branches which they are required to teach; to provide for singing in the school, and so far as possible to give instruction in the public school music.
(e)       To Enter into the Superintendent's Plans for Professional Growth. – It shall be the duty of all teachers, including student teachers, substitute teachers, voluntary teachers, and teacher assistants when given authority over some part of the school program by the principal or supervising teacher, to enter actively into the plans of the superintendent for the professional growth of the teachers.
(f)        To Discourage Nonattendance. – Teachers shall cooperate with the principal in ascertaining the cause of nonattendance of pupils that he may report all violators of the compulsory attendance law to the school social worker in accordance with rules promulgated by the State Board of Education.
(g)       To Make Required Reports. – A teacher shall make all reports required by the local board of education. The superintendent shall not approve the voucher for a teacher's pay until the required monthly and annual reports are made.
The superintendent may require a teacher to make reports to the principal.
A teacher shall be given access to the information in the student information management system to expedite the process of preparing reports or otherwise providing information.  A teacher shall not be required by the local board, the superintendent, or the principal to (i) provide information that is already available on the student information management system; (ii) provide the same written information more than once during a school year unless the information has changed during the ensuing period; or (iii) complete forms, for children with disabilities, that are not necessary to ensure compliance with the federal Individuals with Disabilities Education Act (IDEA). Notwithstanding the forgoing, a local board may require information available on its student information management system or require the same information twice if the local board can demonstrate a compelling need and can demonstrate there is not a more expeditious manner of getting the information.
Any teacher who knowingly and willfully makes or procures another to make any false report or records, requisitions, or payrolls, respecting daily attendance of pupils in the public schools, payroll data sheets, or other reports required to be made to any board or officer in the performance of their duties, shall be guilty of a Class 1 misdemeanor and the certificate of such person to teach in the public schools of North Carolina shall be revoked by the Superintendent of Public Instruction.
[bookmark: HistoryNote](h)       To Take Care of School Buildings. – It shall be the duty of every teacher to instruct children in proper care of property and to exercise due care in the protection of school property, in accordance with the provisions of G.S. 115C‑523. (1955, c. 1372, art. 17, ss. 4, 6; 1959, cc. 1016, 1294; 1969, c. 638, ss. 2, 3; 1971, c. 434; 1981, c. 423, s. 1; 1985, c. 642; c. 686, s. 2; 1989, c. 585, s. 4; 1993, c. 539, s. 884; 1994, Ex. Sess., c. 24, s. 14(c); 1997‑443, s. 8.29(k); 2000‑67, s. 8.18(a).)

§ 115C‑309.  Student teachers.
(a)       Student Teacher and Student Teaching Defined. – A "student teacher" is any student enrolled in an institution of higher education approved by the State Board of Education for the preparation of teachers who is jointly assigned by that institution and a local board of education to student‑teach under the direction and supervision of a regularly employed certified teacher.
"Student teaching" may include those duties granted to a teacher by G.S. 115C‑307 and 115C‑390 and any other part of the school program for which either the supervising teacher or the principal is responsible.
(b)       Legal Protection. – A student teacher under the supervision of a certified teacher or principal shall have the protection of the laws accorded the certified teacher.
(c)       Assignment of Duties. – It shall be the responsibility of a supervising teacher, in cooperation with the principal and the representative of the teacher‑preparation institution, to assign to the student teacher responsibilities and duties that will provide adequate preparation for teaching. (1969, c. 638, s. 1; 1981, c. 423,  s. 1.)
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Prepare for teacher education

DATE
______	1. Speak with your major advisor about professional education licensure programs.
______	2. Read the licensure program handbook.
______	3. Read the Teachers Academy Teacher Education Handbook. 
· http://www.uncg.edu/soe/affiliates/teachers_academy/documents/ted_handbook.pdf)
______	4. Register for and take Praxis I or document passing scores on SAT or ACT, if required
· “Pencil and paper test”: Register at www.ets.org
· Computerized test: Register at ProMetrics, 1-800-853-6773


Apply for admission to the Teachers Academy

______	5. Meet with the advisor for your teacher education program.	
______	6. Get application from teacher education advisor or download the application at the Teachers Academy website, http://www.uncg.edu/ted/teach_acad_applications.html
______	7. Complete application.
______	8. Give completed application to your teacher education advisor
· Apply during second semester of sophomore year.
______	9. Attend Professional Education Orientation. 
· Attendance is required in order to be admitted to the Teachers Academy.


Complete licensure requirements: Student teaching, PRAXIS II, Portfolio

______	10. Get application for student teaching at Professional Education Orientation.
______	11. Give completed application to your teacher education advisor.
· The deadline for admission to student teaching is November 1 of the year before fall student teaching and February 15 of the year before spring student teaching.
______	12. Complete internship and student teaching,
______	13. Register for and take Praxis II licensure area exam(s) early in your last year, preferably  before student teaching (Elementary Education, Special Education and other programs if required).
______	14. Submit teaching portfolio.
______	15. Meet with Career Services counselor (resume preparation and interviewing skills).


Apply for license

______	16. Get application packet at online at http://www.uncg.edu/ted/teach_acad_applications.html______	17. Return completed application to licensure processor, 319 Curry. 
· Submit application at end of semester in which you graduate.
· Only complete applications will be accepted.
· Licensure processing usually takes -8 weeks.


 (
See your licensure program handbook 
for specific dates.
)

image2.png
NCATE

“The Standard of Excall
In Teacher Preparation




image3.png




image4.gif




image5.wmf

image6.wmf

image7.wmf

image8.png




image9.wmf

image10.png
THE UNIVERSITY of NORTH CAROLINA

GREENSBORO




image11.jpeg




image12.jpeg
SSESSMENT




